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Part 1
To begin, the meaning of early years curricula is a framework that includes what you want the children to learn (GOV.UK, no date). In brief, the framework includes what topics, knowledge and skills children should develop in their early years. In Wales, the Foundation Phase was introduced during September 2008 and is a play-based Curriculum that was implemented to children aged 3-7 years old (Welsh Government, 2015; Estyn, 2011). The Foundation Phase was designed and introduced because it supports practitioners to meet the developmental needs of children (Welsh Government, 2019a; Welsh Government, 2015). To put it more simply, the Curriculum has 7 areas of learning which provide guidance to practitioners on what children need to develop and be taught (Welsh Government, 2015). The Foundation Phase was implemented because it supports children’s performance and development, support children’s holistic and individual needs and also supports article 28 of children’s right to an education (Unicef, 2022; Welsh Government, 2015). 
In March 2014, Donaldson completed a review of the Foundation Phase. He believed that the Foundation Phase was an out-of-date Curriculum because new developments of technology and science have differed since 2008 (Donaldson, 2015). Eventually, in September 2022, early years settings were following the New Curriculum. The New Curriculum has 6 areas of learning and experience that will support children’s development and the main purpose of the Curriculum is to support children and young people (3-16 years old) to develop knowledge and skills because this can support their future and career (Welsh Government, 2021).

Central to this analysis, a number of key issues have developed from the Foundation Phase. The first example is the lack of training opportunities for practitioners. The meaning of lack of training is when practitioners are not attending courses regularly (Zikspax, 2023). In brief, if practitioners are not having the training opportunities, staff are not able to deliver their best performance, learn new things and develop new skills (Zikspax, 2023). Wiserd (2015) believed that the Foundation Phase should have included a range of different training opportunities because this supports practitioners’ professional development and improves their future practise because the practitioners have a better understanding. Siraj (2014) agrees about the lack of training opportunities in the Foundation Phase and highlights the importance of continued professional development because practitioners are likely to increase children’s achievement as the training is providing information in supporting children’s holistic needs.
Wiserd (2015) believes that training opportunities are important. In brief, when practitioners are attending training, they are likely to create an effective learning environment (indoors and outdoors) and provide better resources for children because they have received guidance and support from other professionals (Wiserd, 2015). Also, Citation (2023) claims that training opportunities are beneficial because it supports staff to grow, reach their full potential and improve their personal growth. Additionally, Walters and Rodriguez (no date) agree that training opportunities are beneficial because practitioners have an opportunity to improve their skills, develop current practise and develop knowledge that can support their quality of work in supporting children and young people. 
In comparison, LaForce (2023) claims that training opportunities can be a problem in early years settings because some practitioners do not have time to attend as they have work commitments by supporting children’s development, care and learning throughout the day. Also, staff ratios can decrease the opportunities of training because early years settings must ensure the right number of practitioners are available with the children as they have a duty of care to safeguard all young people (NSPCC Learning, 2019). By considering this, practitioners cannot be offered training opportunities because of staffing issues however early years settings can have a member of staff to cover although there will be cost which will decrease the settings budget. 
Furthermore, if the early years settings have no budget to send every member of staff on training, the leader of the setting will decide to send one individual and that member of staff will then have the opportunity to share information with others. As a result of this, the member of staff who attended training could have provided incorrect information and misunderstood the training concepts which will then affect every member of staff’s practise. Additionally, teachers get paid to attend training however learning support assistants do not receive extra pay and could affect children’s achievement because the assistants are not having the training opportunities to develop their skills and knowledge (National Education Union, 2019). 

A second issue that developed from the Foundation Phase is the different understanding of play. According to Treasure (no date) the meaning of play is when children and young children complete a range of different activities and gain unique experiences. Some early years practitioners encourage play because it is beneficial however some may say that play decreases learning opportunities. Wiserd (2015) and Siraj (2014) claims that the Foundation Phase was not an effective Curriculum to begin with. For example: Wiserd (2015) and Siraj (2014) did not believe there was a clear understanding of structuring the indoor and outdoor environment to encourage play, did not understand that independent play is beneficial and believed that children should be completing adult-led activities regularly as this will provide a clear focus on a child’s work and progress. 
One cannot ignore the fact that the Foundation Phase was a play-based Curriculum that encourages children to learn through play (Welsh Government, 2015). The Foundation Phase believed that play was an effective way to support children’s learning and development as children learn best through hands-on-experiences, doing and experimenting Welsh Government, 2015; Wiserd (2015). Similar to the Foundation Phase in Wales, in New Zealand they follow the framework of Te Whairiki which is also a play-based Curriculum. The Te Whairiki Curriculum in New Zealand highlights the importance of play experiences for children from birth to five years old because play support’s children to develop and learn as they have the freedom to explore and become curious leaners (Nicoloson and Bracefield (2019). By looking at the Foundation Phase in Wales and the Te Whairiki Curriculum in New Zealand, they both agree that play is essential in children’s early years because play is the work of the child and when they explore in the environment, they will develop new knowledge and skills. 
Early Years Matters (2022) points out that children’s learning and development improves through play because young children and babies start their learning process whilst playing. However, when children start primary schools, some parents do not understand how learning through play (child-led play) is beneficial in supporting their child’s learning and development (Melissa and Doug, 2017). By considering this, it is important to provide parents information about the benefits of play. For example: according to CECE Early Childhood Videos (2014) when children are playing their developing their language skills, literacy skills and social skills because the young children are likely to be communicating and interacting with each other (CECE Early Childhood Videos, 2014). For instance: three children are creating a castle out of blocks in the construction area and are discussing what other loose parts can be added to the castle. Another benefit of play for children is developing the skill of problem solving (CECE Early Childhood Videos, 2014). For example: two children are doing a 50-piece jig-saw puzzle and are problem solving by rotating the pieces to see if it fits. 

The third issue that developed from the Foundation Phase is the inconsistent use of the outdoors. Wiserd (2015) claims that the inconsistent use of the outdoors is down to a few issues. To begin, early years settings do not have enough money to provide resources and equipment to encourage learning opportunities and play in the outdoor environment (Wiserd, 2015). By considering this, having no money to buy resources and equipment does not support children’s learning because there is no learning areas and loose parts available for children. That is to say, early years settings relay on money from funding and grants to develop their outdoor environment (Institute for Outdoor Learning, 2021). Also, some early years settings do not have an outdoor environment that provide children the space to explore and become curious learners (Wiserd, 2015). By considering this, early years practitioners can take children to the local area to explore however they must ensure that staff ratios are put in place to safeguard all young people (NSPCC Learning, 2019).
To extend, Wiserd (2015) claims that the inconsistent use of the outdoors can also depend on the weather. For example: practitioners do not want children to go outside in the rain because they will get wet. Rees and Gealy (2013) believe that playing and learning in the outdoor environment in different weather conditions is beneficial because children are learning about different seasons, temperatures and weather (Rees and Gealy, 2013). For instance: children can learn through hands-on-experiences by splashing up and down in puddles and observe that ice can melt very quickly. 
The Foundation Phase in Wales highlights the importance of the outdoor environment because they believe that learning and teaching should take place in an indoor and outdoor environment (Welsh Government 2015; Wiserd, 2015). Similar to the Foundation Phase, Scandinavia’s approach to learning is for children to develop knowledge and skills in the outdoors. The Scandinavia approach believes that children learn better whilst being outside because young individuals will have unique experiences that is different from an indoor environment (Rees and Gealy, 2013; Daynursieries.co.uk, 2021). For example: in Scandinavia children will light a fire to roast marshmallows and will use a sharp knife to sharpen the wood (Rees and Gealy, 2013). 
In comparison to Scandinavia, in Wales we use the Forest School approach where children will complete activities in an outdoor environment for a short amount of time (Forest School Association, 2020). By comparing the Scandinavia and Forest School approach, early years practitioners in Wales could provide children the opportunity to take risks by creating a fire with an adult or receive sharp knives to sharpen wood because children will gain real-life experiences. By considering the example above, Montessori believes that children should have real tools that work because this will encourage children to take the lead on their learning, learn through real life experiences and take responsibility of their health and safety (Spring Stone Montessori School, 2019).












Part 2
Let us begin by considering the uniqueness of a child. Uniqueness of a child suggest that every individual is different (First Things First, 2021). For example: no child has the same personality, likes, dislikes, family background, experiences, abilities and appearance (First Things First, 2021). Patil (2018) agrees that every child is a unique individual that has different social, emotional, physical and intellectual qualities. In brief, by supporting the uniqueness of a child, early years practitioners must follow the statutory guidance of Every Child Matters because this ensures that every child is treated fairly and respected (Morgan and Woolas, 2009). 
In early years settings, practitioners assess children. Assessing children is very important because practitioners are aware of children’s strengths and weaknesses and support’s practitioners to plan activities that is suitable for the individual’s next developmental steps (Neaum, 2016). In primary schools, early years practitioners assess children’s language and mathematical development. During the language and mathematical assessment, practitioners must ensure that assessing and tracking children’s progress is fair to the unique child because every individual develops in their own pace and time and this should be respected (NHS Greater Glasgow and Clyde, 2017). For instance: by assessing children fairly, every child should have a different assessment form because this ensures that every question is relevant and suitable to the child’s needs and ability. However, if a classroom consists of 30 children, practitioners will have to make time to create 30 different assessment forms which can be very time-consuming. 

The first point that is going to be discussed is observation. Observation is very important in early years because practitioners’ step back and watch children (Child Care Resources, 2021). By observing children, there are a range of different advantages. For example: practitioners will gain knowledge in knowing the child’s interests, strengths and weaknesses (Foreman, 2005). Knowing children’s interests, strengths and weaknesses is beneficial because practitioners will be able to plan and create activities that engages and is appropriate for the unique individual (Foreman, 2005). Also, practitioners will develop a better understanding of a child by getting to know the individual’s unique personality and character as they play and explore their surrounding without interruption (Foreman, 2005; Child Care Resources, 2022). However, a disadvantage of observing is that practitioners do not have time to sit back and watch children as they have other responsibilities (Prasanna, 2022). By considering this, practitioners are less likely to know the children’s ability, interests and personality because they do not have time to watch children exploring and learning independently. 
By observing children, practitioners use different methods. An example of this is a running record observation. A running record observation is when early years practitioners observe children whilst writing down what the child is doing and saying (Observational methods, no date). For example: Fred had an iPad and walked towards Sam and said ‘it is your turn to have the iPad now’. An advantage of a running record observation is that practitioners will have evidence of a child’s behaviour, development and personality because the member of staff would have noted information on what the child was doing and saying during their independent play (Lornina, 2021). However, the running record observation is time-consuming because practitioners have to listen, write and watch an individual child for 10 minutes or more (Lorina, 2021). By considering this, the unique child is being supported because the practitioner is only observing one individual at a time however if there are 30 children in a classroom, the practitioner will have to observe every child one by one which will take all day.
Whilst early years practitioners are observing children, they might see or hear something inconvenient (My ECE, 2023). For example: a child ran into the classroom and fell to the floor. By considering the example above, the child must learn that running in a classroom is very dangerous. In brief, the practitioner can support the unique child by using the strategy of Te Whairiki learning stories because this will support the child as a learning story is a short snapshot that learns the individual to behave correctly (My ECE, 2023). For instance: This is Fred. Fred walks in to his classroom very smartly. Fred is behaving very well because his walking smartly and understands that if he runs in the classroom he could fall and have hurt. Fred also understands that running is good for physical fitness but running is only permitted during outdoor play. 

The second point that is going to be discussed is culture. The meaning of culture is people having different values and following different traditions (Culture Exchange, 2023). In brief, by considering culture this could be people eating different food, speaking different languages and following a religion (Culture Exchange, 2023). Culture is important to the uniqueness of a child because every individual is brought up differently because they are around different people, from different areas and have different experiences. Maryville University (2023) believes that when children have a cultural background, this gives the individual an understanding of who they are. With this in mind, early years settings must ensure they provide equality and diversity within their workplace because every individual should be valued, treated fairly and respected (Early Years Alliance, 2019a). Also, article 14 of children’s rights highlights that every child has the right to have their own thoughts and beliefs (Unicef, 2022). Take for example: if a child is a Muslim, the individual would have to pray 5 times a day (BBC, 2023). By considering this, practitioners must ensure that the child has a quiet space to pray and are respected because of their belief. 
In the New Curriculum for Wales, an area of learning and experience is Humanities. The purpose of Humanities is teaching children about history, geography and religious studies (Welsh Government, 2019b). In brief, teaching children about religious studies supports children to develop an understanding of different cultures and raise an awareness of a child’s belief. Furthermore, early years settings should celebrate different cultures and events around the world as children will be able to develop a better understanding of the world around them (Southwest human development, 2022). For example: teaching children about Chinese New Year and Ramadan (Muslims) because this is ensuring diversity. 
Moreover, it is very important that practitioners have an understanding and are aware of different cultures because early years settings must maintain diversity and respect children’s values. An example of a cultural difference is writing. For instance: a new child from another country attends a setting and writes right to left. By considering this, the practitioner would not discriminate and give the child negative feedback because the member of staff will know that Arabic language is written right to left which should be encouraged as every individual is unique (Klein, 2022). Another example of cultural difference is language. For instance: a child from Poland is attending a nursery setting and can only talk Polish. By considering this, there is a barrier of communication as no member of staff in the setting is Polish. However, the nursery could employ another individual who can communicate in Polish because this is supporting the child’s unique needs.

[bookmark: _Hlk124961400]The third point that is going to be discussed is tracking children’s progress. Nursery Resources (2019) claims that tracking children’s progress is important because the practitioner will know if a child is progressing, developing and learning. For example: can the child count, write their name, do their zip and put their jumper on independently when they start school. Also, during the first term in school, can the child count to 10 and communicate effectively. Moreover, tracking children’s progress is important in a child’s early years because All About Children (no date) believes that children’s crucial years of development is when their 5 years old or under because they learn more quickly. With this in mind, if practitioners notice a child needs extra support, they must work in partnership with parents and other agencies to ensure that the child is supported. For instance: if a child has a speech delay, practitioners can support the unique child by completing a referral to the speech and language therapist because this will support the individual to communicate effectivity before they become a teenager (All About Children, no date).
An example of tracking children’s progress is completing a formative assessment. A formative assessment is when early years practitioners assess children’s understanding (Twinkl, no date). For example: during year two’s mathematical lessons, the children have been adding 10 and taking away 10. By considering this, a formative assessment is an effective guide in understanding if the child understood the concept and can develop to the next developmental steps or does the individual need re-teaching and extra support in this mathematical concept (Twinkl, no date). 
When the Foundation Phase was implemented in early years settings, they believed that children should develop concepts and skills at certain ages (Welsh Government, 2015). For example: children in year one should be able to count 20 objects and children in year two should be able to read and write numbers to at least 100 (Welsh Government, 2015). With this in mind, the Foundation Phase was not supporting the uniqueness of a child because Watch me! Celebrating Milestones and Sharing Concerns (no date) claims that every child is different and develops at a unique pace. However, the New Curriculum in Wales believed that the Foundation Phase is approach in which children should develop certain information and skills at certain ages is not effective and appropriate. In spite of this, the New Curriculum in Wales created progression steps because they understood that every individual’s pace of progression and learning is different and unique and believed that children should have time to develop a concept and then practise before progressing to the next developmental step (Welsh Government, 2022).  
 






















Part 3
Is outdoor play beneficial for children’s development?

To begin, the writer has decided to write a blog about the benefits of outdoor play for children’s development because some practitioners may believe that the outdoor environment cannot support children’s learning. For example: Welsh Government (2015) believed that only 34% of practitioners use the outdoor environment every day in supporting children’s learning and development. Do you believe that outdoor play is beneficial for children’s development? 
The meaning of outdoor play is when children have to chance to explore their natural surroundings and environment whilst learning through experiences and doing (Durant, 2018). Barnardos (2014) believes that children under the age of nine years old are active learners and learn best through doing. Early years practitioners must provide opportunities and encourage children to play in the outdoor environment because article 31 of Children’s rights believes that every individual has the right to play and be involved in a range of different activities (Unicef, 2022). 
The new Curriculum for Wales believes that the outdoor area is an effective teaching method as it provides children the opportunity to explore and become curious learners (Welsh Government, 2020b). Similar to the New Curriculum for Wales, the Foundation Phase believed that the outdoor environment is important for children’s early years because it supports children to learn and gain knowledge by learning through hands on experiences (Wiserd 2015; Waters, 2016). 
[image: ][image: ]Image: Child’s Play, 2020.
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It is often said that outdoor play is beneficial in supporting children’s development because whilst children are outside, they are likely to be communicating and interacting with each other whilst playing and investigating in the natural environment (Durant, 2018). By communicating and interacting, children are likely to be working together and developing their communication, social and teamworking skills. For example: four children are discussing what loose parts are needed to create a den in the forest. Scott et al (2022) points out that children use five times more words when playing outdoors compared to indoors. To put it more simply, children can express and communicate more effectivity in the outdoors because they have more vocabulary. Similar to this, Early Years Alliance (2022b) highlights that the outdoor environment is the best place for children to interact and build relationships. With this in mind, Durant (2018) believes that children become more confident in an outdoor area as they have the freedom to explore and become independent and curious learners. 
[image: ]Image: Giving Compass, 2018.







Moreover, outdoor play is beneficial in supporting children’s development because they are developing their physical fitness as children are likely to be engaging in physical activities in the outdoor environment. By supporting children’s physical fitness in outdoor play, early years practitioners should provide children the opportunity to dig, climb, crawl, run, skip and jump because in the outdoors children have more space and freedom to explore their natural surroundings (Early Years Alliance, 2019b). An area of learning in the New Curriculum for Wales is health and well-being (Welsh Government, 2020a). By considering this, outdoor play is supporting the area of learning because children are taken part in physical activities during their outdoor play which support’s children’s health. To illustrate this point, one might refer to NHS (2021) because they are convinced that children and young people have to do 60 minutes of physical activities each day to maintain a healthy lifestyle.  However, Miracle (2022) claims that children spend an average of 7 hours a day on digital devices which decreases the opportunities for children to explore their natural surroundings and [image: ]complete physical activities.  
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[image: ]Furthermore, outdoor play is beneficial in supporting children’s development because the children can develop knowledge about the world around them and nature. For example: children can learn about different seasons, weather and temperature whilst being outside and children will understand the process of gardening whilst learning through doing (McGonigal, 2023). Barnados (2014) believed that when children connect with nature, they will show respect because they understand the importance of the world around them and understand that they can make a positive impact. For example: children can look after their environment by looking after plants and recycle (McGonigal, 2023). 
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[bookmark: _Hlk123220204]By considering the importance and benefits of outdoor play for children’s development, in Wales early years settings are using the Forest Schools approach because it supports children’s development and learning in an outdoor environment. The meaning of Forest Schools is when children complete hands-on activities in the outdoors whilst learning through experiences and doing (Welsh Government, 2009). By including a Forest School approach in early year setting, its support’s children to connect with nature at a young age as qualified Forest School leaders are providing different experiences for children in the outdoors (Brien and Murray, 2007; Forest School Association, 2020). Forest School Association (2020) claims that the Forest School approach is beneficial for children because its support’s a child’s holistic development and offers opportunities for children to explore and become curious individuals. 
One cannot ignore the fact that Reggio’s theory believes that children are independent and motivated leaners that learn whilst exploring, playing and receiving real life experiences (Sprouts, 2021). Similar to Reggio’s theory, Froebel believed that outdoor play is essential for children’s early years because he claims that children are active and curious learners that learn best through exploring and experimenting (Sprouts, 2019).

To conclude, the writer hopes that early year’s practitioners will provide opportunities and encourage children to play in the outdoors because its support’s children’s development in many ways.
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