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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Aim to be more critical, using viewpoints that oppose as well as support.
	I have used a wider range of references that both back up and give opposing arguments to my own points during the essay. I have looked at both older articles as well as newer ones to better my understanding of the topic I am researching. 

	Target 2
	You need to aim to be critical in your writing and aim to adopt a more academic style and tone.
	I have taken more time while reading academic writing, looking at the tone of the writing they used and attempted to mimic it. To become more critical in my writing I have tried to counter my own arguments and points in my essay with opposing views. 

	Target 3
	You also need to check your referencing techniques and proof read your work.
	While beginning the essay I looked over the referencing guide from the university. I also ensured I used the referencing tools found on the university library website to help create my bibliography. I took more time writing and checking the different sections of my essay, printing off the essay to proof read after it was written. 





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The bridging day happened over Microsoft teams. During the day we looked at a video of Austin’s Butterfly, a video that show how feedback and improve work. We went on to look at what AFL looks like, the key features include; sharing criteria with others, the quality of questioning and talking with pupils, the quality of feedback and the use of peer and self-assessment. I then had a discussion with a primary teacher, he went through the style of assessment that they use in Treorchy primary school. Starting with foundation phase self-assessment, it starts with a traffic light system, red if they don’t understand the work and green if they are feeling confident. This then builds as they get to year 2 when the traffic light system accompanies a simple sentence of how they felt the lesson went. In KS2 the pupils begin to conduct peer marking and self-marking. During lessons one can undertake a ‘pit stop’ when some examples of pupils work is given out for other students to take ideas from to influence their work. ​​​​​​​	After the test day I started thinking about what styles of AFL I can bring into the classroom. I started by looking at one strategy that was already being used in the classroom. This is arrows up/down to how they felt the lesson went. While reading into the strategy I saw the similarities into the strategy of thumbs up/down. From the Meet day I saw the importance of a success criteria, this being how important it is for the pupils to know what they need to do while completing a piece of work. ​​​​​​​ 



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The first strategy I used in the classroom was thumbs up/down. I found that this worked well in the classroom to see how the input in the lesson went, if they felt as if they were ready to move on to the activity. I found while using this method that pupils are not always honest. Sometimes they can be shy and not want their friends to see what they don’t understand and some pupils can put their thumbs down to try and show off to their friends. I then decided to pair it with arrows up/down in the books, This is a method very similar to thumbs up/down but it is not in front of all the pupils, it is between the pupil and the teacher.

The second strategy I looked at using a success criteria and self-assessment. I found that having the success criteria in front of them help them to guide their writing. As well as being able to tick them off, which showed themselves progression of learning. ​​​​​​​
	I found while using the thumbs up/down method that some pupils are not always honest. Sometimes they can be shy and not want their friends to see what they don’t understand and some pupils can put their thumbs down to try and show off to their friends.

I found that using both strategy meant that pupils were more forward in asking for help as they wanted to be able to put their thumbs up or put an arrow up.

While using the success criteria in a list format I found that the pupils put all the targets in their work in order and didn’t come back to them. While research different strategies of using success criteria I found the style of a pizza. Showing that you want the ‘toppings’ all over the pizza and not just on one ‘slice’. So the different targets all through the work and not just in the introduction. ​​​​​​​



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day I was able to explain the two methods of AFL that I used during the test phase. I was able to explain how the method is used and what went well for me and what I would do differently next time. While preparing the presentation to give to my peers it allowed me evaluate myself and the methods I used. It also lead to feedback from my strategies, my peers gave me ideas on moving forward and how I can move the strategies I’m using into foundation phase.

I was also able to see the different strategies that my peers have been using in class. This share day gave me ideas of new methods I could use such as using lollypop sticks and ‘phone a friend’.

	From the share day I thought about the wording of questions that I am asking the pupils, one presentation I watched suggested that changing the thumbs up/ down question to ‘how confident do you feel about doing this independently?’ As well as having eyes closed when giving their answers. The advice was it makes the children think more about their answers and yields more honest answers. This share day gave me ideas of new methods I could use such as using lollypop sticks and ‘phone a friend’. ​​​​​​​





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Letter Formations: While teaching in a Reception/ Year 1 class in the second part of PTE 1 I realised that many of the children were still unsure about the correct letter formations. While speaking to the class teacher and the classroom LSA they told me about the use of rhymes in aiding the pupils with correct letter formations and how they used Red Write Ink for the rhymes they used. In order to keep the stability for the pupils I looked up the rhymes from Read Write Ink so I would say the same as the teachers were so I didn't confuse them.  

Rhifedd / Numeracy
Evidenced by an asset? 
Fractions: While teaching the year 2's within the hub I was asked by their teacher to work with them on the fractions topic. While planning and looking at the work book that the school follows, Singapore Maths, I noticed I was unsure about the correct terminology for the fractions. Such as denominator and nominator. By researching this beforehand it allowed me to be more confidence while teaching this to the students. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Class Dojo: During my time in my PET 1 school I work within a school that used class Dojo. I went through the main uses that class Dojo hold for use in the classroom, these included using random, groups and timer. This helped me in the classroom by being able to use random during lessons to ask questions and award points, as well as the using dojo to assign groups meant it was faster and fairer than myself assigning the pupils into the groups.  After Christmas the learning for the pupils went to remote learning. As I was in a Year 1/ Reception class the learning involved sending out prerecorded videos over Class Dojo rather that live the learning that took place in KS2. Having spent the time to get used to using Dojo and reading the advice given on their website it meant that I could navigate the website easier and use the website to its full potential during my time in the foundation phase class. 



























Safonau/ Standards

Professional Experience Template 1: Super 5-a-Day – Chatterpix 
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
While superheroes was the topic for the term I linked it with healthy eating and eating 5-a-Day. I was able to bring real life authentic context into the lesson, asking the learners to make their super hero fruit or veg out of fruit that they liked. By asking the pupils to make a superhero out of the fruit or veg they liked it lead to the children being excited about completing the task and having more engagement on it. Bring in the real life context to the superhero topic allowed the children to see fruit and veg in a different light, using superheroes they look up to and relating them to healthy foods they should be eating.
What have you learned?
It is important to bring real life experiences into the classroom as it allows children to relate to it more, if I asked them to create superheroes out of a certain fruit or veg they might not be so engaged, however by asking them to use fruit that they liked eating it meant they were more willing to take the time to do the activity. It meant they intended outcomes as they were enthusiastic in creating their superheroes and they were excited in using 'Chatterpix' to speak for them.  
What next?
By bring in the real life experience I saw how it can allow pupils to become more engaged with the lesson, as they were allowed to choose what they wanted to create their superhero they have ownership over it. In the future I intend to bring in practical lessons using fruit and veg and allowing them to choose what ones they want to focus on as it increases their engagement.


Professional Experience Template 2: Class Dojo – Foundation Phase Hub Class 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
During the second part of my PTE one I has set in a Reception year 1 class, however due to remote learning and the face to face teaching happened within the foundation phase hub. While within the hub the children were asking for Dojo points for completing their work or helping around the class during tidy up time. I began to give the pupils who behaved well on the carpet dojo points as well as to those who were kind and helpful throughout the day. This also went into using the randomiser feature on the website to select a child, if this pupil was doing what they were meant to be doing at this moment in time they would get a Dojo point.  

What have you learned?
The use of Class Dojo helped with the behaviour management of the class, the pupil are familiar with Class Dojo. Using the functions on Dojo I was able to help behaviours while on the carpet. I realised that using the randomiser on Dojo, the children knew the sound and they would stop talking or fidgeting in case it landed upon them. I also found that using the randomiser to help choose someone, like the lollypop stick method helped to not cause arguments or pupils being upset that they were not chosen. Using class dojo helped in setting the class and helped to make the input to lessons move move smoothly. 

What next?
I learnt that having the hub class dojo worked well as I could use the features the website offers effectively, these being randomise, groups and timer. I learnt that pupils reacted to the randomiser on Dojo, the children knew the sound it makes and they would stop talking or fidgeting in case it landed upon them. Moving forward I would continue using class dojo to help in classroom management. I would also inform others of this method for them to use. 



Professional Experience Template 3: Numeracy - Multiplication Numicon
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
For the lesson on multiplication I had different expectations for the pupils within the class who are at different levels of progress. Both the lowers and middles were able to answer questions in the three times tables, challenging the middles to answer questions independently. However I lowered the expectations for the lower ability group allowing them both more teacher support and scaffolded Numicon work mats to support their learning. I was able to challenge the top group by setting them work looking at the six times tables, challenging them with harder questions that use the same method as shown in the introduction.
What have you learned?
Changing the levels of expectation for the lower ability pupils was very important as it allowed them to access the work and gain the confidence in completing the activities that were set for them. By lowering the challenge set for the pupils using the Numicon work mats lowered the expectations for the work but allowed challenge to the pupils conducing the work, once they were comfortable using the Numicon method they were able to move on with the next activity giving them more challenge. I learnt that it is important to continually challenge the pupils in the class, although it is important to set achievable expectations for pupils it is also important to challenge them to gain the best results from the pupils.
What next?
I learnt that it is important to continually challenge the pupils in the class while allowing the expectations on the pupils to be achievable. If the work is too challenging or not challenging enough it could lead to negative behaviors by pupils. I learnt that seeing different expectations for pupils within the classroom can lead to all pupils staying on task throughout the lesson.  


Part 2: Critical Reflection
Word count: 2060

Introduction
The chosen pedagogical standard which will be the focus of the critical reflection is managing the learning environment, at the start of PTE1 controlling the learning environment became of very important in ensuring all students would have the ability to access the intended learning. It became clear that managing the learning environment has a broad range from controlling behaviours to controlling the physical environment. During my placement I began teaching in the Foundation Phase hub while schools went to remote learning. At the start of my time in the hub the children began to misbehave on the carpet and their behaviours started to take a downward turn. As the pupils were familiar with and used Class Dojo within their classes I created a class in the website and used it within the hub. I used the point system on Class Dojo to award points for good behaviors and began to randomize to award points, the pupils reacted to the noise the website emitted and it helped in keeping the pupils focused on the directed tasks or keeping focus listening on the caret. 
It is acknowledged that a high standard of teaching is not possible in a poorly managed classroom and managing the learning environment can contribute to creating a supportive environment for the benefit of the students learning (Korpershoek, 2016, 643-644). This shows the significance of the pedagogy standard of effectively managing the classroom environment. The critical discussion will look at more depth at managing the learning environment by looking at behaviour management as well as managing the outdoor learning environment and how it can help giving the pupils different approaches of learning.



Critical Discussion of Chosen Aspect
The pedagogical choice highlighted within the introduction is managing the learning environment through a behaviour management technique. Hatice Cetin expresses three factors that are required for effective classroom management; ‘Communication, classroom dominance, and behavioural management’ (Cetin, 2018, 89). Being able to best manage student behaviours is important in managing a successful classroom, it is also frequently identified by teachers as an area of concern (Moore, 2017, 223). Studies show that teachers can gravitate towards reactive strategies when dealing negative behaviours in class, such as removing a child from the teaching setting. John (Maag, 2001, 173) states that although it can create a more pleasant classroom experience it does not help in reassuring positive behaviours for the pupils. As well as that educationalists are unsure if these strategies even help in changing pupil’s behaviours (Korpershoek, 2016, 644). 
As highlighted within the introduction behaviour managements methods can include using online software to aid in its implantation. With the technological advances there is an increasing number of tools that can be used in classroom management practices (Hirsch, 2019, 94). One such classroom management tool is Class Dojo which was used in the standard highlighted. Class Dojo is a popular form of classroom management used with teachers, which has 35 million users including teachers, students and parents. As well as that many school in America have integrated effective use of Class Dojo into their school improvement plan (Krach, 2017, 269). The main use of Class Dojo is an interactive behaviour chart, the website holds all the students on one page where they can gain or lose points due to behaviours. Teachers can give or remove points for individual pupils or the whole class, the website emits audio which the pupils become familiar with (Florell, 2015, 34). The use of the audio the website uses connects with the behaviourism theory of Ivan Pavlov, classical conditioning. This theory highlights a descried response between a behaviour and a stimulus (Bates, 2016, 31), in this case behaviours and an audio response on Class Dojo. Furthermore the whole premise of Class Dojo sees links with Skinner’s behaviourist theory of operant conditioning, which is providing a positive or negative impact after different behaviours (Jarius, 2017, 332), gaining or losing points after the pupils demonstrate the desired behaviours. 
Educational psychologists debate the effectiveness of using behaviourist-based reward systems. For these reward systems to work effectively it is important that reinforcement is given immediately after the desired behaviours (Cetin, 2018, 89) which reflects Skinners theory of operant conditioning. Fiona (Shelton, 2008, 100) talks of the importance of involving all adults within the class or school within the reward process, being able to work collectively can ensure standards being upheld across the school. This work very well with Class Dojo as it is available for all staff members to access. It is important to develop a whole school approach with behaviour based reward systems, this allows children to understand what is expected of them (Rogers, 2002, 104) and the behaviour strategies can be carried year after year. One key aspect of behaviour reward charts is being able to see their point scores, this can lead to pupils wanting to play the system and be more engaged and working towards earning more points than their peers (Ahn, 2019, 424). However the concept of giving rewards for behaviours is being argued, Alfie (Kohn, 1999, 41-42) believe that giving rewards for behaviours reinforces the desired behaviours but they do not help in modelling students in becoming considerate, careful thinkers and developing thier self-values. The practice of giving rewards can work towards undermining pupils’ performance and motivations (Cameron, 2001, 29). Using behaviour based reward systems provide a stimulating way to create an effective learning environment which responds to the diverse needs of those in the classroom (Rogers, 2002, 109). However classrooms that use Class Dojo as a behaviour tracking system noted that positive behaviours increased while disruptive behaviours decreased, despite positive behaviours being the main focus of tracking on the website (Cetin, 2018, 95).  
Despite the benefits using Class Dojo within the classroom issues have arisen with the use of Class Dojo, these including problems with using flamboyant graphics in bribing pupils to behave, as well as that Class Dojo can have the impact of shaming pupils with points scores (Krach, 2017, 270). This style of motivating pupils can be harmful to their well-being can can cause long term impacts to their own perceptions of themselves (Mowen, 2017, 832). Issues also arose with information of pupils behaviours being stored by the website, however this issue was addressed with Class Dojo stating that pupil data is only stored for one year, school should also gain permission from parents before using an app which transfers student date (Singer, 2014). 
Studies have shown that using technology within the classroom can help in improving engagement as well as pupil enjoyment with their learning (Hirsch, 2019, 94). Dogan highlights that there are many different software choices in keeping pupils engaged in learning (Dogan, 2020, 1314-1315), these include behaviour strategies such as Class Dojo but also software as mental mathematics games, QR codes, online reading tools or exploratory programs. Digital games for learners provide a method of obtaining knowledge in a flexible and entertaining style (Zhai, 2018, 10279), this can help those pupils develop different ways of thinking and adapt to different learning styles. However teachers have expressed concerns in keeping up with the new technologies being introduced into the learning process (Selwyn, 2016, 1006). It is important to note that the use of technology in the classroom should be influence by the teacher, if they do not understand the process then they cannot pass on the information to their students. (Selwyn, 2016, 1019-1020). 

Managing the learning environment extends further than classroom management and controlling student’s behaviours. Managing the learning environment extends from the classroom to all aspects the learning environment, this includes outdoor learning. Outdoor learning within the school setting is describes as supporting the delivery of the curriculum and can be integrated into all teaching. Heather (Prince, 2019, 329) explains how outdoor learning should not be seen as a privilege and should be a regular occurrence within the classroom environment rather than a short term provision. Outdoor learning has always help a place with learning in both Wales and England however over the last few years there has been a shift between their approaches. Within England there has been a reduced mention of outdoor learning however with Wales, shown in the 2015 Foundation Phase Framework (Welsh Assembly Government, 2015), which shows an emphasis on outdoor learning throughout. The Welsh Government has been underlining the importance of outdoor learning throughout their curriculums (Bilton, 2016, 4). Educationalist highlight that more children are spending more time stationary and much of thet time can be contributed to time within the classroom, Romar highlights that moving towards more outdoor learning rather than traditional classroom based teaching can help in physical activity and well-being as well as complementing classroom based teaching (Romar, 2019, 39). Although outdoor learning has always been a staple idea within foundation phase learning recently the importance of this style of learning throughout the pupil’s educational journey has come to the forefront (Khan, 2019, 219). Helen (Bilton, 2016, 4) highlights there have been numerous research studies within the UK which argue the value of outdoor learning, outdoor programs and interventions used for Key Stage two aged pupils shows improvement in those pupils reading levels as well as improvement in mathematics (Prince, 2019, 330). Research shows that being outdoors can also have a positive impact emotional well-being and physical health (Harris, 2017, 272-273). Within Graham Donaldson’s successful futures for the Wales 2020 curriculum there is an emphasis upon health and well-being, with it being a focus of one of the six areas of learning (Donaldson, 2015, 45). This use of the outdoor environment within learning can directly link to supporting this. Children learning outdoors has the benefits of supporting creativity, emotional and intellectual development (Harris, 2017, 274) and it is important to note that outdoor learning has its own place in aiding and supporting the classroom teaching (Harris, 2017, 286). 
While creating a whole school or even a national approach towards outdoor learning it is important to acknowledge teacher’s attitudes towards it. Teachers can be unenthusiastic while providing the provision leading to it being unengaging for the pupils. Some teachers can believe that that outdoor learning does ‘not have equal status with classroom-based curriculum delivery’ and that outdoor learning is a more of a privilege than essential (MacQuarrie, 2018, 346), whereas Prince (2019, 329) tells that outdoor learning should not be a privilege for pupils learning. 
There are several studies which suggest that providing outdoor education as well as the use of technology can help to provide a heightened stimulated learning environment which helps to motivate the pupils towards their own learning (Harris, 2017, 274). Educationalist agree that a high level of student engagement can help to increase academic achievement (Wankel, 2013, 116). Using a blend of educational methods and different ways of managing the learning environment can lead to increased engagement. However this is not a universal accepted idea, some educationalist believe that a blended learning approach can cause a negative impact to the traditional academy and teaching, this can lead to a negative impact upon pupils learning (Moskal, 2013, 15).



Conclusion
While engaging with research based upon managing the learning environment it became clear that there was more involved in effect implantation than effective behaviour management. For effective use of the pedagogical standard of managing the learning environment a teacher must look at both the emotional environment as well as the physical environment. Moving forward I will continue to use behaviour management systems such as Class Dojo to ensure the management of the behaviours in the classroom. Research shows that these systems can help in encouraging positive behaviours and some pupils can strive towards gaining as much points as possible (Ahn, 2019, 424). I will also ensure that my behaviour management and expectations of my pupils are in line with other staff members and the whole school ethos. As research has showed that the use of technology can aid in learning I intend to use technology within the classroom environment (Zhai, 2018, 10279), this can be the use of QR codes within displays as well as using online educational games to engage learners. As well as helping to manage the classroom environment with behaviours it is important to remember that teacher extends beyond the wall of the classroom. To effectively manage the classroom experience I am going to develop in using the outdoors during my time teaching and offer a range of different learning experiences for the benefit of all pupils.    
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