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[bookmark: _Toc651958988]Introduction

This paper will reflect on the learning gained from observing experienced teaching professionals within the post-16 sector. The study involved the observations of two different professionals, (T1 and T2) for approximately six-hours and recorded using the Teacher Observation Form which are included within the assignment's appendices. The reflective narrative will provide valuable insights that can be applied to enhance my professional practice. Specifically, it will focus on critical and analytical aspects for self-evaluation and professional growth within my teaching practice. This will involve identifying areas for development and formulating steps to achieve the identified developmental needs. This will require employing rational thinking to interpret knowledge, assess challenges and will consider both strengths and opportunities for development. A strategic plan will be established using S.M.A.R.T goals to effectively meet the professional growth requirements identified via the professional observations and self-evaluation (Burnham, 2019). The reflective account and action plan will align with professional development goals, based on relevant academic research within pedagogy. The paper will correlate to the Professional Standards Framework for Teaching and Supporting Learning in Higher Education 2023, hereon in referred to as PSF, which includes professional values, core knowledge, and areas of activity (Advanced HE, 2023). 
 




[bookmark: _Toc539342966]Professional Observation Reflections 

Following the professional observations, Driscoll’s “The ‘what’ model” will be used to reflect upon the learnings (Driscoll, 2007, pp. 53-71). I have chosen this reflective model due to its simplicity and my previous experience of using it. There are three key questions that I will address within the reflection: "What?" which involves a description of the event and my feelings; "So What?" which entails a thorough analysis of the experience to uncover meaningful insights that might enhance my pedagogical practices; and "Now What?" (Action Plan) which involves reflecting on the experience and formulating actionable steps to assist my professional growth (Borton, 1970; Rolfe, Freshwater and Jasper, 2001). For conciseness, the reflective account will draw upon key aspects contained within the Teaching Observation Forms (See Appendices, A and B). The reflective cycle will be used to discuss each learning area in turn from the observations (What? and So What?), forming a continuous developmental action plan (Now What?) detailing specific area within the PSF (see Appendix C).



[bookmark: _Toc1922994902]Professional Observation One

[bookmark: _Toc1997496342]Overview

· Pseudonym, T1. (See Appendix A).
· A group of six level four Business Management Students, studying BA Contemporary Management Approaches.
· Observation time – Three-hours.

[bookmark: _Toc1488742528]Preparation and Teaching Materials

[bookmark: _Toc201123294]‘What’

I had requested module access prior to observation and noticed the assignment and learning material was the same as I had experienced three years prior. This was in some ways comforting as I was familiar with the teaching material and assignment brief; however, I wondered if setting this work in a more contemporary and relatable context could have helped with engagement. 
 
[bookmark: _Toc560852003]‘So what?’ 
 
Gaining MOODLE access before observation allowed familiarisation with the teaching material. According to Karchmer-Klein (2020); Ningsih, Turmudi and Juandi (2020) and Polly (2019) knowledge and continuous competency development is essential for adapting classroom learning to current demands, ensuring consistent education implementation. Additionally, preparation and familiarity with course content allows teachers to support students and overcome learning barriers (Karchmer-Klein, 2020). Continuous professional development is crucial for teachers to maintain pedagogical knowledge and maintain familiarity with current teaching materials. Grimus (2020, pp. 127-151); Advance HE (2003, p.5); Alvestad, Nordberg and Roll-Hansen (2023); Banegas (2022, pp. 686-702) highlights the need for curriculum development, teacher education, and professional development.  

[bookmark: _Toc1655638888]‘Now what?’

Please see appendix C, action plan for full details.


[bookmark: _Toc716428963]Teacher Student Engagement

[bookmark: _Toc527994571]‘What’

12 students attended my taught lecture, observed by my academic tutor, however, only six returned for T1’s afternoon session; this made me question why the full cohort had not returned. T1 began by asking students how they were finding university and the module, I felt this created a comfortable discussion and an open environment. T1 uses a third-person approach when teaching, involving pictures and a document referred to as T1’s “useful documents”. Whilst this does not bother me per se, as I have built familiarity with the tutor’s style of teaching over the past three years, I could see a few students chuckling every time T1 would speak in this manner. I wondered if this is a personal choice and if the class found this uncomfortable and potentially patronising. When students raised questions, T1 answered in a relaxed tone; however, I felt there was low reinforcement of positive behaviour or acknowledgement of gratitude or praise, I feel the practice of positive reinforcement could assist group cohesion and student confidence.  

During the break, T1 asked me about engagement and class attendance during my morning session. This made me feel very uncomfortable as I had good attendance and engagement and received positive feedback from both my tutor and students. I explained how different tools and activities could encourage engagement, incorporating all learning styles. I pointed out the student diversity amongst the cohort and suggested that lecture and video-based formats may have limited engagement and could be assisted by debate and Q&A. T1 was dismissive, asserting that the class was not trying and likely to fail. As breaktime ended, only three students returned, T1 addressed only two students, commenting on student engagement in a passive aggressive manner. I found this upsetting, raising numerous questions about teaching practice, which impacted upon my mental health. I have since reflected on the situation and it has made me even more focused on being an inspiring teacher and mentor.

[bookmark: _Toc1992328135]‘So what?’

[bookmark: _Int_goOhBrqp]According to Brydon-Miller (2018, pp. 352-353) creating a teacher-student relationship and communication promotes an inclusive and respectful environment, fostering a positive learning environment. T1's communication style, while attempting to establish a relaxed atmosphere, might have inadvertently caused discomfort among some students, as evidenced by the students’ amusement at certain phrases when referencing themselves in the third-person. Saeverot (2022) states that educators talking in the third-person perspective focuses on values, norms, tradition, culture, and society; whereas the first-person perspective applies when individuals act ethically and morally. 

Jackson, Dempster and Pollard (2015) and Race (2014) argue that teachers should not wait an excessive amount of time for additional students to appear, since those that arrive on time deserve to be recognised. The author further advises to refrain from adopting a blame culture and discusses how integrating activities during lectures might improve participation and motivation.

[bookmark: _Toc1166118481]‘Now what?’

Please see appendix C, “Now What?” action plan for full details.


[bookmark: _Toc1748291861]Teaching Methods and Style

[bookmark: _Toc1845868464]‘What’

T1 used a lecture-based teaching style navigating the MOODLE platform using an interactive whiteboard, highlighting important content with minimal group discussion. I felt that there was little reciprocal engagement between T1 and the student group. T1 played a series of 15-minute videos about key theorists and approaches to management style and leadership. One of the videos featured a computer-generated voice, which I felt led to students talking amongst themselves and not paying full attention. I too struggled to remain focussed and engaged with the material. As the videos ended, a student expressed dissatisfaction with the computer-generated voice and found the videos boring, T1 did not acknowledge the student. 

T1 used a digital tool, Padlet, for assessment; however, I felt this showed limited participation with only one student completing the assignment. I wondered if T1's approach of singling out one student for completing the Padlet task may have caused discomfort for the student and their peers, therefore pondering upon the effectiveness of this practice and its impact upon motivational factors. 
 
[bookmark: _Toc259164585]‘So what?’

Polly et al., (2018) state that using innovative strategies and differing teaching methods to deliver lessons can assist to increase engagement; furthermore, this supports students with varied learning styles and additional learning needs (ALN’s). McConlogue (2020) suggests applying an effective feedback and assessment, which develops a balanced approach by providing constructive feedback and acknowledging participation; this can motivate students while exploring alternative assessment methods beyond online tools. Moreover, the lack of acknowledgment or positive reinforcement for student engagement and their posited questions might have discouraged further participation (Speight, Kucharczyk and Whitby, 2022, pp. 751-770).

[bookmark: _Toc1392402989]‘Now what?’

Please see appendix C, action plan for full details.


[bookmark: _Toc451259176]Assignment Clarity and Student Support


[bookmark: _Toc1365337309]‘What’

Students questioned if the two assignments could be written about the same organisation. T1 initially agreed but later retracted, causing a student to challenge the information. I considered interjecting at this stage, as I could not see this in the brief anywhere and from recollection of completing this module myself, I understood this to be two separate organisations; however, as T1 had addressed the question I felt it was not appropriate to intervene, as I was there in an observational capacity. 

I felt at times, T1's approach lacked sensitivity towards the diverse student cohort, including those with ALN’s. The use of language like "your all first-year students" overlooked the individual challenges and differences within the class. Additionally, there was no visible effort to address inappropriate behaviour, such as excessive cursing, or to accommodate different learning needs effectively.

[bookmark: _Toc157305721]‘So what?’

Shapiro and Wardrip (2019, pp. 16-26) linked teachers' approaches to assessment theories often overlook crucial aspects of formative instruction in practice, leading to ambiguities and confusion among students regarding specific requirements. Plaut (2006, pp. 391-421) state teachers' explanations should instil clarity and provide adequate guidance. Unfortunately, I felt T1’s explanation led to uncertainty among the cohort, moreover, some students expressed difficulty in navigating MOODLE and the learning material, indicating a need for more thorough digital tool assistance and support.

[bookmark: _Toc1137474760]‘Now what?’

Please see appendix C, action plan for full details.






[bookmark: _Toc857807655]Professional Observation Two 

[bookmark: _Toc2147221493]Overview

· Pseudonym, T2. (See Appendix B).
· A group of 12 level four Business Management Students, studying BA Contemporary Management Approaches.
· Observation time – Three-hours.

[bookmark: _Toc1319104671]Preparation and Teaching Materials

[bookmark: _Toc407695459]‘What?’

T2 and I had discussed the planned lesson prior to the students’ arrival and how as they were standing in for their peer so the contents would not be available on MOODLE; however, explained as the lesson was about referencing and plagiarism the students did not need to utilise MOODLE. T2 explained how they were planning to conduct the session and how I could assist within the practical sections, in addition to observing their teaching. T2 had printed out an APA referencing guide for the each of the students and so not having MOODLE was not detrimental to the students’ learning.

[bookmark: _Toc1999386557]‘So what?’

Pouta, Lehtinen and Palonen (2021, pp. 109-128) research the differences in professional contexts between student and experienced teachers, as well as the relationship between in-the-moment noticing and the instructional quality of students' conceptual grasp, concluding that student teachers failed to transfer pedagogical content knowledge. T2's time spent explaining the lesson plan, preparation, and where and how I will be required aided my learning and development.

[bookmark: _Toc842522470]‘Now what?’

Please see appendix C, action plan for full details.

[bookmark: _Toc370950526]Teacher Student Engagement

[bookmark: _Toc1345075696]‘What?’

T2 explained the objectives for the lesson to the students, explaining I was there to observe, but would also get involved to offer support during set activities.  T2 described how they would be using a kinaesthetic learning style and what that involved. There were late arrivals of students which T2 welcomed in a positive manner. However, I wondered if they could have expanded upon their welcome, explaining at which stage the lesson was at; thus, affording clarity to the late arrivals and alleviating any further disruption.

[bookmark: _Toc627145711]‘So what?’

According to Munna and Kalam (2021) applying techniques such as collaborative learning can enhance cognitive, learning, and emotional behaviour. Multimodal teaching requires preparation and attention to detail, affording the planning of sessions specific to student or curricular needs. This approach enhances engagement and student achievement (Landin, 2019, pp. 91-97).

Werman et al., (2019) state displaying a welcoming recognition of a late student lets the student know that you are aware of his/her lateness without giving opportunity to spiralling incivility. However, the impact of late arrival can be seen as a low-level disruptive behaviour which impacts both students and teachers’ learning experiences (Jones and Philip, 2011, pp. 19-23; O’Shea et al., 2018, pp. 1020-1033).

[bookmark: _Toc385758605]‘Now what?’

Please see appendix C, action plan for full details.


[bookmark: _Toc1201939859]Teaching Methods and Style

[bookmark: _Toc1820885239]‘What?’

T2 created a relaxed and welcoming environment for the class; using eye contact, classroom presence and building rapport by using students' names. T2 discussed the topics of plagiarism, referencing, and paraphrasing utilising an array of teaching approaches and resources, such as group work, independent research, hand-outs and interactive whiteboard usage. T2 challenged students to find quotations and associated references, also, developing their paraphrasing skills whilst not using search engines, thus balancing digital technology with pedagogy. After the lesson T2 and I debriefed, thanking each other for their time and identifying teaching techniques.

[bookmark: _Toc675019179]‘So what?’

Keeley, Ismail and Buskist (2016, pp. 175-179) note that excellent teachers placed more value upon being prepared and forming rapport with students. According to Moriera et al., (2023, pp. 90-123) students place a high value on teachers who have the interpersonal skills and attributes necessary to establish a warm and inviting environment, but subject knowledge continues to be the most crucial component within pedagogy. Incorporating knowledge as contextualised, embodied, multimodal, and digitally mediated, students and educators are being prepared for the digital future. It focuses on developing difficulties in next-generation digital literacy practises and makes suggestions for educational and professional practise (Mills, Unsworth and Scholes, 2023).

[bookmark: _Toc2065042884]‘Now what?’

Please see appendix C, action plan for full details.


[bookmark: _Toc1050041493]Assignment Clarity and Student Support

T2 discussed the current impact of artificial intelligence AI in a relaxed and open manner, highlighting its appropriate usage and potential consequences regarding plagiarism. T2 highlighted university regulations regarding misconduct, explaining students identified as potential plagiarists would be invited to a meeting to defend their work with the lightest outcome being a warning, the heaviest being full withdrawal from the programme. Students responded positively, stating they would not wish to attend these meetings. T2 then discussed Turnitin, acknowledging some students had heard of it and involving them in the explanation. T2 also provided links for buying books and resources, including library journals and databases. I communicated how I could support the students within my PAL remit, regarding the aspects of library, referencing, and paraphrasing skills. 

[bookmark: _Toc180768895]‘So what?’

AI is revolutionising university education, which must adapt to its role to focus on learning to cope with ambiguity and obscurity to enable meaningful interactions and developing evaluative judgement in AI's contribution to work for students to fulfil their potential (Bearman and Ajjawi, 2023, pp. 1160-1173). Peer-Assisted Learning (PAL) is a program designed to assist students in adjusting to university life, offering support and guidance from peers who have experienced similar challenges (UWTSD, 2023).

[bookmark: _Toc1656478655]‘Now what?’

Please see appendix C, action plan for full details.



[bookmark: _Toc405873440]Conclusion

The professional observations provided specific insights into educational practises, demonstrating both exceptional and concerning components. The purpose of this reflective research was to distil nuanced observations into concrete activities, supporting continuing professional growth in accordance with PSF.
 
Driscoll's reflective model was used to support evaluation of each observed session, encompassing 'What?', 'So What?', and 'Now What?' parts. The investigation of teaching approaches, teacher-student involvement, lesson preparation, and assignment clarity revealed a variety of factors that are critical for improving pedagogical efficacy.
 
Observation One provided remarkable insights about various teaching styles. T1's lecture-centric strategy lacked reciprocal involvement and could not account for different learning styles, potentially hindering student engagement and understanding. Furthermore, the lack of attention to specific student needs prompted questions regarding diversity in the classroom. These findings highlight the importance of diverse teaching styles and inclusive practises.
 
Observation Two, on the other hand, demonstrated a more inclusive and engaging teaching approach. T2 displayed a friendly environment by encouraging active participation through a variety of instructional tactics. Furthermore, demonstrated a proactive commitment to explaining tasks and providing student assistance. These characteristics are consistent with the expanding educational landscape's demands for adopting digital literacy and creating interactive learning environments.
 
In response to these findings, an action plan was developed in accordance with the PSF. Strategies include incorporating varied teaching approaches, improving clarity in assignment instructions, creating inclusion, and using PAL programmes to meet the needs of various students.
 
Finally, this reflective research emphasises the need of educators always evolving, connecting teaching practises with current pedagogical theories and technology innovations. The action plan acts as a road map for professional development, focusing on the incorporation of new teaching strategies, creating diversity, and offering strong student support systems. As I begin on this road of continual improvement, my goal is to provide a dynamic and inclusive learning environment that promotes student achievement and overall growth.

Total word count, pp. 1-18, 2,747.
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	Teacher

	T1 (pseudonym)

	Date
	09.10.2023 


	Group
	A group of six L4 Business Management Students


	Topic/Context
	Contemporary Management Approaches


	Notes on the lesson:

	Today I observed T1, who had also taught me for the three previous years during my BA degree and who I had built up a connection with. T1 had agreed I could observe for three hours and then take over the teaching side to incorporate peer assisted learning (PAL). I had requested access to the module prior to the observation and noticed the assignment and learning material was the same as I had experienced three years prior, this was in some ways comforting as I was familiar with the teaching material and assignment brief; however, I wondered if setting these historic management styles in a more contemporary and relatable context would have created a more engaging learning experience?

Eight students did not present themselves for class during this afternoon's session, T1 advised they would wait ten minutes before starting, just in case they were running late, they asked me how many students were in the morning lesson, to which I replied 12. T1 used the ten minutes to chat about how the students were finding university and the course and created a relaxed discussion. This created an open environment for the class and demonstrated the beginning of rapport building, as noted within the professional standards framework, V1, V2 and A4.

T1 began the lesson by recapping on the assignment brief, which was split into two tasks; A, to write a report on the management styles of contemporary businesses, B, to create a 10-minute voice-recorded presentation on management approaches within a contemporary organisation. The class asked if these organisations could be the same, T1 replied with ‘yes’, ‘I think so’. One student challenged the response and questioned if this was correct, as last week T1 had specified students had to write about two different organisations. T1 advised they would investigate this question and get back to the student/group but did not specify how, or in which format; however, they noted it should be in the assignment brief. I considered interjecting at this stage, as I could not see this in the brief anywhere and from recollection of completing this module myself, I understood this to be two separate organisations. As T1 had addressed the question it was not appropriate to interject, as I was there in an observational capacity.
 

The lesson continued with T1 navigating the array of supporting material available within the MOODLE platform. T1 talks to the class in the third person, “T1 likes pictures, T1 has put together a useful document for you, T1 wants to see”, whilst this does not bother me and I have built familiarity with the tutor’s style of teaching over the past three years, I could see a few students chuckled every time T1 would speak in this manner. I wondered why T1 takes this approach and thought perhaps it was a personal choice by the tutor; I wondered what type of audience this teaching style may suit. I wondered if the cohort of students found this approach a touch uncomfortable and potentially patronising? However, this was just a thought for my observation.

T1 continued to discuss the assignment brief and useful documents within MOODLE, they walked around the interactive white board emphasising important aspects. I observed several students making notes, this positive practice demonstrated a level of engagement within the lecture from the cohort. However, I did feel that there was little reciprocal engagement between T1 and the student group. Three students expressed they did not know how to draft a report and that the process of logging into MOODLE was a challenge, T1 referred them back to their useful documents. 

T1 answered a question concerning coursework opening their response by saying “your all first-year students, studying for the first time”. I am aware that four students had come from college, 12/18 of the students within the cohort have additional learning difficulties, with four students resitting their first year of study and I wondered how they were feeling. T1 continued to give examples of how to construct academic writing, refraining from using the word I, referring to T1 useful document.

T1 asked if any of the students were familiar with the term "mindmap." Although a few students responded affirmatively, this would have been an ideal opportunity for them to elaborate or to use digital technology such as Mentimeter, to give it a practice and utilise kinaesthetic learning. Instead T1 defined a "mind cloud" elaborating that it is an effective tool for generating concepts for the assignment's content. Throughout the session, one student cursed a lot, I am not sure they were aware they were doing this; however, I did wonder if T1 would, or should, address this behaviour? And if so, how?. 

T1 then reviewed the homework from the previous week, using an on-line tool “Padlet”. I wondered if this is T1’s method for assessing the students learning, however, only one student had completed the homework. T1 singled out this student, congratulating them and wishing that more students would take their approach to studies. I wondered how the student felt? And if this approach would encourage others? I also wondered what the pro’s and con’s are of using this type of assessment and its effectiveness and if there is any alternatives?

T1 started the weeks learning, by playing three 15-minute videos about key theorists and approaches to management style and leadership, one of the videos consisted of a still and a computer-generated voice. During the time they played, T1 left the room, two students voiced to one another about how they were not enjoying the lesson. Students began to talk amongst themselves, laughing and joking and did not seem to be paying attending to the videos. I did not know if I should interject or not, I felt uncomfortable, I knew I had to remain professional and not get involved, however, I also struggled with the teaching material and staying engaged. 

T1 re-entered the room as the videos ended, a student voiced how they did not like the computer-generated voice and found the videos boring, T1 continued to speak and did not acknowledge the student. I wondered if there was an innovative method for teaching this element and how T1 might assist the varied students and learning styles to increase engagement. I started to think of solutions, in one of the videos, an open systems management theory was compared to a jar, and I thought this could have included an exercise involving jars in a kinaesthetic learning style which could help students relate to this idea better.

I could see a student packing up their belonging and leave the class, shortly after this T1 announced the class could take a 15-minute comfort break but must return swiftly. During the break, T1 asked me how the engagement and class attendance had been during the morning session. I had taken the class for three hours, whilst being observed by my academic mentor. Both the mentor and class had provided me with positive feedback. I was thinking about how to respond to T1's question, so I explained how I had used different tools and activities to encourage engagement within different learning styles, and I suggested that a lecture and video-based format might require something else, such as debate and Q&A, to tie it all together.  T1 did not appear to have digested my remarks and proceeded to assert that they believe the class is simply not trying and will not perform well. I was unhappy about this; I dwelt on the occurrence and how I behaved for several days, and I was upset that the student's abilities had been effectively written off, when it could have been T1's teaching style?

The breaktime was over, only three students had returned. T1 addressed two students sitting at the front, ignoring the other student, stating that they would continue the lecture as they had expressed the importance of punctuality and would not wait. This approach and tone struck me as passive aggressive and not helpful.   

The style of teaching was delivered in a lecture format, with very little group discussion or opportunity for Q&A; when students asked questions T1 answered in a relaxed tone, however I felt this lacked reinforcement of positive behaviour and there was little acknowledgement of gratitude or praise to encourage them to ask in the future, I felt the practice of positive reinforcement could help to develop group cohesion and student confidence. 


I was conscious there might be students who could benefit from discussion of the module and its specifications and elements required for completion, so I created a list for my PAL session to further discuss with them, to gain an understanding of their comprehension of the tasks. These were; how to structure a report style essay, word tricks and tips, how to create a Microsoft PowerPoint and add a voiceover, in addition to the fundamentals of referencing and paraphrasing. 









	What I have learned:

	
I have learned that building a rapport with the class is key, as knowing your learners is crucial to student engagement. This includes questioning styles and creating a relaxed and comfortable environment.  I have identified diversity within the student group, and I would like to continue my learning of how to best support students, I have learned that one teaching style would not suit the array of differing learning styles and needs. The use of question and answers, group discussions and debates can assist this process, and the value of peer-to-peer discussions can assist in reinforcing knowledge, which could in addition support students to contextualise their learning. 

Furthermore, I have learned that knowing the teaching material and being prepared for fundamental questions can assist in gaining respect from students.  In addition, the setting of boundaries, such as attendance and respect for the cohort, can also be a beneficial practice.
I have also learned that assessment of student learning is important, for both the students and the teacher, as both are on a continuous learning cycle.

I have also learned how to quickly adapt to changes, such as the demands I faced within the prepared lesson plan delivery.



	Targets to improve my own practice (mapped to professional standards):

	
There are a few professional standards which relate to this observation, however, linking these too ways I can improve my own practice I have selected the following.

V1 – I would like to continue to learn ways to enable me to demonstrate respect for individual learners and diverse groups of learners.
V2 – I would like to promote engagement in learning and equity of opportunity for all to reach their potential.
V3 – I would like to explore academic literature including research and other evidenced based approaches to build knowledge and a skillset for effective practice.
V5 – I will collaborate with others to enhance my practice.

K1 – I would like to demonstrate and apply knowledge of how learners learn, generally and within specific subjects.
K2 – I would like to demonstrate and apply knowledge of approaches to teaching and supporting learning, appropriate for subjects and levels of study.
K3 – critical evaluation as the basis for effective practice – how to observe and reflect on these observations


A1 – I would like to continue to learn and develop design and planning of learning activities and programmes.
A2 – I would like to continue to learn and explore teaching and supporting learning through appropriate approaches and environments.
A3 – I would like to continue to learn and practice assessing and giving feedback for learning.
A4 – I would like to continue learning the best practice for supporting and guiding learners.
A5 – I would like to continue to enhance my practice through my own continued professional development.








[bookmark: _Toc1632263461]Appendix B

[bookmark: _Toc38605094]Teacher Observation Form 
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	Teacher

	T2 (pseudonym)

	Date
	16.10.2023 


	Group
	A group of 12 L4 Business Management Students


	Topic/Context
	Contemporary Management Approaches


	Notes on the lesson:

	Today I observed T2, who was filling in for an absent teacher, so I was unfamiliar with their teaching styles

T2 and I had discussed the planned lesson prior to the student's arrival and how as they were standing in for their peer so the contents would not be available on MOODLE; however, explained as the lesson was about referencing and plagiarism the students did not need to utilise MOODLE. T2 explained how they were planning to conduct the session and how I could assist within the practical sections, in addition to observing their teaching. 

T2 had printed out an APA referencing guide for the each of the students and so, not having MOODLE was not detrimental to the students’ learning. 

T2 reiterated this discussion to the students, explaining I was there to observe, but would also get involved to offer support during set activities. T2 explained the objectives for the lesson and how they would be using a kinaesthetic learning style, explaining what that involved and how it is not just being shown how to reference and paraphrase, but will involve the students actively doing by be undertaking some activities.

T2 created a relaxed and comforting environment, by using open body language and good eye contact, also walking around the room. T2 had a positive energy and encouraged the students, explaining how referencing and paraphrasing was an art and how it will take time to develop these skills. T2 used appropriate questioning styles, with a mix of question types, this encouraged engagement and I observed T2 also ensuring they included the views from the less vocal students. One question T2 asked the class, was, if anyone had heard of plagiarism, a couple of students answered at the same time, T2 ensured both voices were heard and expanded on this question by creating a group discussion and then contextualised this to the students’ academic studies. The question was expanded upon by postulating what would happen if students were to copy or used other’s work without referencing? 

There was a late arrival and while T2 greeted them and welcomed them to class I feel they could have summarised the lesson and where they had got to. 

T2 discussed AI (Artificial Intelligence) in a relaxed and open manner, explaining how they are aware students may use it, which is fine, if used in an appropriate way. T2 then continued to discuss how if used inappropriately could have consequences and asked the students what would happen if they were caught plagiarising? This created further group discussions and T2 contextualised these within the students’ academic studies and expanded on the discussions by highlighting what would happen during an academic misconduct; explaining how students identified of misconduct would be asked to attend a meeting to defend their work. The lightest outcome of misconduct was identified as being a warning, the heaviest being full withdrawal from the programme. T2 explained this in a direct but constructive manner and students appeared to respond positively, stating, they would not wish to attend these meetings. 

T2 continued with the lesson and discussed Turnitin, firstly asking if the students had heard of this application? Some of the students are repeating the year and so responded that they had. T2 acknowledged their input in a positive manner, involved them within the explanation to gain positive reactions to Turnitin’s usage. 

Two more students arrived, T2 again greeting and welcomed them in a positive manner; however, I would have liked for T2 to have explained the lesson and where they were within the lesson. In addition, as the resource was not yet available on MOODLE this practice may have saved the students trying to find the resource and thus not paying full attention to the lesson. However, I reflected upon a PCET (Professional Certificate in Education) lecture I had attended myself some weeks prior and wondered if this is appropriate or not, would this take away from the class environment that T2 had created and cause disruption?


T2 continued with the class and contextualised the importance of referencing, notably which guide to use and where to find the handbook on-line. The students were grateful of the printed handbook and some students had begun to highlight important pages and elements. During the lesson, examples of paraphrasing were provided, and the students had to critique and offer solutions. In addition, refencing and in-text citations were displayed, on the interactive white board, with exemplars. T2 then gave the class a task to do, this involved finding a quotation, a reference, in-text citations, and paraphrasing and asked the students to perform the task without using GOOGLE, one student challenged this rule and spoke to his device, “Hey Siri”; T2 made light of this situation, noting how they had not expressed other search engines. T2 asked the students to sense check these against the APA handbook

The class appeared engaged, there was the right balance of humour, when students answered or raised questions T2 was mindful to ask their names and then used them when delivering answers or involving them during further discussions. T2 used the interactive whiteboard and created some references with the class, asking students to spot errors; this balanced digital technology with pedagogy and the students appeared to respond positively to the interactive style of learning. 

Following the activity, T2 gave the students some links if they wanted to buy books, and some useful sites to obtain resources in addition to the library’s journals and databases. When T2 reached the journal section within the on-line library, some students voiced they were lost and did not know how to navigate, I assisted the students within the classroom and advised I would be holding some PAL (Peer Assisted Learning) workshops on library, referencing and paraphrasing skills. 

Following the lesson, T2 and I debriefed; I thanked T2 for their time and said I had identified a variety of teaching techniques. I refrained from providing feedback as I wanted to maintain our professional relationship and T2 had not asked for feedback.














	What I have learned:

	
Creating rapport and knowing your learners.
The use of names
Welcoming late students joining the class
Ensuring students are valued and respected and diverse groups of learners are respected.
Creating an environment which encourages learning.
The balance of digital tools (interactive whiteboard) how they balance with pedagogy
The benefits from group discussions, question, and answers to support collaborative learning
Acknowledging questions in a positive manner to support an open engagement.
Awareness of students within the classroom, ensuring all involved and feel part of the lesson.
Professional relationships.



	Targets to improve my own practice (mapped to professional standards):

	
There are a few professional standards which relate to this observation, however, linking these too ways I can improve my own practice I have selected the following.

V1 – I would like to continue to learn ways to enable me to demonstrate respect for individual learners and diverse groups of learners.
V2 – I would like to promote engagement in learning and equity of opportunity for all to reach their potential.
V3 – I would like to explore academic literature including research and other evidenced based approaches to build knowledge and a skillset for effective practice.
V5 – I will collaborate with others to enhance my practice.

K1 – I would like to demonstrate and apply knowledge of how learners learn, generally and within specific subjects.
K2 – I would like to demonstrate and apply knowledge of approaches to teaching and supporting learning, appropriate for subjects and levels of study.
K3 – critical evaluation as the basis for effective practice – how to observe and reflect on these observations.
K4 – Appropriate use of digital and other technologies and resources for learning.

A1 – I would like to continue to learn and develop design and planning of learning activities and programmes.
A2 – I would like to continue to learn and explore teaching and supporting learning through appropriate approaches and environments.
A3 – I would like to continue to learn and practice assessing and giving feedback for learning.
A4 – I would like to continue learning the best practice for supporting and guiding learners.
A5 – I would like to continue to enhance my practice through my own continued professional development.









[bookmark: _Toc1799269773]Appendix C

This action plan aims to address observed concerns and aligns with the Professional Standards Framework, focusing on enhancing teaching practices, fostering inclusivity, and promoting continuous professional development in the Higher Education teaching environment.

Objective 1: Clarifying Assignment Instructions 

[bookmark: _Toc876896535]Specific

Revise and update assignment briefs to enhance clarity and comprehensibility, ensuring they align with diverse student needs and learning styles. 

[bookmark: _Toc764597121]Measurable

Develop a checklist for assignment briefs to ensure they contain explicit instructions and expectations thus reducing ambiguity.

[bookmark: _Toc1524219230]Achievable

Collaborate with colleagues and review pedagogical resources to create additional support materials for complex assignments.

[bookmark: _Toc2079575387]Relevant

Aligns with A1 (design and plan learning activities and/or programmes. A2 (Teach and/or support learning through appropriate approaches and environments. A3 (Assess and give feedback for learning). A4 (Support and guide learners). A5 (Enhance practice through own continued professional development). V1 (Respect individual learners and diverse groups of learners). V2 (Promote engagement in learning and equity of opportunity for all to reach their potential). V3 (Use of scholarship, or research of professional learning, or other evidence-informed approaches as a basis for effective practice. V5 (Collaborate with others to enhance practice). K1 (How learners learn, generally and within specific subjects) K2 (Approaches to teaching and/or supporting learning, appropriate for subjects and level of study). K5 (Requirements for quality assurance and enhancement and their implications for practice).

[bookmark: _Toc2041394210]Time-bound

Display progress within the PCET final portfolio 30th May 2024.


Objective 2: Inclusive Teaching Strategies Implementation

[bookmark: _Toc1976360914]Specific

Introduce and implement inclusive teaching practices catering to diverse student backgrounds and abilities.

[bookmark: _Toc838352708]Measurable

Within my Action research, I could look to develop a diversity and inclusion survey for students to gauge the effectiveness of implemented strategies in meeting their individual needs and learning abilities.

[bookmark: _Toc268616279]Achievable

Attend relevant workshops, engage in self-study, and collaborate with peers to gather and apply best practices for inclusive teaching.

[bookmark: _Toc33729496]Relevant

Aligned with V1 (Respect individual learners and diverse groups of learners). V2 (Promote engagement in learning and equity of opportunity for all to reach their potential). V3 (Use of scholarship, or research of professional learning, or other evidence-informed approaches as a basis for effective practice. V5 (Collaborate with others to enhance practice). A1 (design and plan learning activities and/or programmes. A2 (Teach and/or support learning through appropriate approaches and environments. A3 (Assess and give feedback for learning). A4 (Support and guide learners). A5 (Enhance practice through own continued professional development). K1 (How learners learn, generally and within specific subjects) K2 (Approaches to teaching and/or supporting learning, appropriate for subjects and level of study). K5 (Requirements for quality assurance and enhancement and their implications for practice).

[bookmark: _Toc928789556]Time-bound

Display progress within the PCET final portfolio 30th May 2024.


Objective 3: Enhancing Teaching Approaches

[bookmark: _Toc1872058865]Specific

Integrate a variety of teaching methodologies (e.g., group discussions, active learning, multimedia aids) to cater to diverse learning styles and elevate student engagement.

[bookmark: _Toc1796200321]Measurable

Obtain regular student feedback to assess the effectiveness of implemented teaching approaches in enhancing engagement and comprehension.

[bookmark: _Toc681021912]Achievable

Engage in further professional development activities such as attending training and peer discussions focused on innovative teaching methods.

[bookmark: _Toc303384025]Relevant

Aligned with V1 (Respect individual learners and diverse groups of learners). V2 (Promote engagement in learning and equity of opportunity for all to reach their potential). V3 (Use of scholarship, or research of professional learning, or other evidence-informed approaches as a basis for effective practice. V5 (Collaborate with others to enhance practice). A1 (design and plan learning activities and/or programmes. A2 (Teach and/or support learning through appropriate approaches and environments. A3 (Assess and give feedback for learning). A4 (Support and guide learners). A5 (Enhance practice through own continued professional development). K1 (How learners learn, generally and within specific subjects) K2 (Approaches to teaching and/or supporting learning, appropriate for subjects and level of study). K5 (Requirements for quality assurance and enhancement and their implications for practice).

[bookmark: _Toc1834611149]Time-bound

Display progress within the PCET final portfolio 30th May 2024.
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