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Education is extremely important to all and the role of teachers in post compulsory education has been proven to benefit not only individuals but society and in turn the economy (Hazelkorn, 2016). To do this teaching has to be inclusive and available to all which is not just the responsibility of post compulsory educators (Wood and Su, 2022). Raven (2021) suggests that educators at all levels have made great progress nationally and internationally since the introduction of ‘Article 26 of the 1948 Universal Declaration of Human Rights which states that ‘Everyone has a right to education’ and article 24 United Nations Conventions on the rights of persons with Disabilities’, however there are still inconsistencies (United Nations, no date). A student’s ability in education can be dependant on perception, it was found that children from poorer backgrounds had a perception that they could not have access to post compulsory education due to their economic status therefore did not see the value in gaining good grades at school (Frederickson and Cline, 2015). Similarly, students with a disability although still achieve qualifications within compulsory education, perceive post compulsory education as being out of reach with 21.8% of disabled students having a degree compared to 38% of non-disabled students (ONS, 2019). This perception of education could result in students not having support when needed, and in turn incorrect allocation of funding for education. This was apparent in the UK when £23m funding was aimed at ‘bright children from poorer backgrounds’, which faced criticism due to segregating students who are then labelled as not bright and the impact this would cause when we may not be supporting those effectively to begin with (Coughlan, 2017). According to Deacon (2006) Foucault introduced the concept ‘Gaze’ which highlights the issues with people selecting what we want to be the narrative from general perception. To help educators avoid this issue, regulatory and legal systems have been introduced and updated over the years to support educators and learners (Lumby, 2016). Through these frameworks and legislative requirements such as the Equality Act 2010 educators have more knowledge and support to assist learners and work towards inclusive learning for all (Gravells and Simpson, 2012). Declarations dated back to 1948 were introduced in relation to supporting those in education, from here the responsibilities and support for educators has changed stemming from the Salamanca agreement signed by 92 governments in 1994 supporting education for all ‘regardless of individual difference’ (Nteropoulou-Nterou and Slee, 2019). Although these agreements have made an impact, we still have a long way to go with 105,625 Welsh pupils in 2018 reported to have special educational needs (CLC, 2019). As educators in post compulsory education should be demonstrating the UK professional standards framework (UKPSF) within their teaching, part of this is ensuring they develop effective learning environments (A4) and respect individual learners and diverse learning communities (V1) they can only do this if they are aware of special educational needs (Leicester, 2007). As the recording and process of identifying this differs nationally as well as internationally it is easy to see how students get missed by the time, they get to post compulsory educators (Riddell, 2006).  For pupils who go through the Welsh education system the old system of detecting ‘special educational needs (SEN) is being replaced with new legislation called Additional Learning Needs and Educational Tribunal (Wales) Act 2018 and Additional Learning needs (ALN) code 2021’ (Welsh Government, 2021). This means that any child or young person (0-25) with additional learning needs will have an ‘individual development plan’ (Snap Cymru, 2021-a). This works well for compulsory education if the right support is in place (Dickinson, 2017) however when it comes to post compulsory education it is essential that the student feels confident in sharing this information as it is their decision. This is where post compulsory educators working in line with the legislative requirements and code of conduct use internal policies and training to create a trustworthy and supportive environment (Jefferson and Anderson, 2021). Through policies such as Learning support and the use of disability assessment centres students can access help (UWTSD, 2021) and receive guidance on support available. Support services help assist the students in understanding their needs and help the educators put in place reasonable adjustments (Advance HE, 2010). Reasonable adjustments are extremely important in aiding the student’s mental health and their progress on the course (UWTSD, no date-a). These can range from supportive IT systems, changes to assessment deadlines, accessibility changes, alternative teaching strategies as well as many others (Citizens Advice, 2020). Not only do reasonable adjustments assist the students, educators have a legal obligation to provide these where required under the Equality Act 2010 (UK Government, 2010). When an institute ignores the students needs then this can lead to claims against them as noted in the case against Bristol University where they were found to be guilty of direct discrimination by not supporting a student with severe anxiety who took her own life on the day of an assessment (Morris, 2022). 
The policies highlighted mainly impact Wales and educators must be aware that legislative requirements may differ across nations for example the Education (Additional support for learning) (Scotland) Act 2004 (Scottish Government 2017) and National Council for Special Education (Ireland) (Government of Ireland, 2021) as well as many international differences in policy. To help work towards an inclusive educational system educators must not assume that the expectations are the same for all students, this is particularly important for university institutions who have 679,970 international students studying in the UK (Universities UK, 2023). It is possible that there may be language barriers which could be eased with translation services or there could be a gap in expectations due to the students experience in their home country (Advance HE, 2013). Additional support is provided by United Nations to educators in times of emergency such as what we are seeing now with the war in Ukraine and the schools and universities supporting Ukraine students (United Nations, 2022). Without adhering to this educator’s risk being discriminatory and in breach of legislation. 
To help educators create an inclusive environment Besic (2020) states that we should not only be supporting legislation with policies but also view inclusive education with an intersectional lens. This means that educators need to be mindful that there are many factors that impact a student’s progress and reasonable adjustments may need to change. If they communicate effectively with students and ensure they are aware of support available educators have more chance of providing support when needed and abiding by the legal obligations to demonstrate inclusivity (Hall, 2018). 








Scenarios

Support Statements: 

Megan: 
As Megan is joining a postgraduate course in Strategic Management at University it is important that we address concerns raised by Megan around her mental health to ensure she has the best opportunity to succeed in her studies (Barden and Caleb, 2019). As Megan is wanting to start in the next academic year it is important that we communicate all support that is available to ensure any reasonable adjustments if required are in place prior to her commencing studies (UK Government, 2018). Although Megan has declared that previous tutors have advised she has dyslexia it is important that we look into this further, as an institute we can provide support to prospective students and can provide Megan with initial screening and assessment for learning difficulties including dyslexia (UWTSD, no date-b). In the first instance Megan should contact the disability team at the university on disability@uwtsd.ac.uk, from here it could be suggested that the student also books an appointment with Coleg Sir Gar by contacting 01267 225191 or e-mail accesscentre@colegsirgar.ac.uk  to have access to an assessor (UWTSD, no date-b).
If Megan is diagnosed with Dyslexia, then the university can support learning (A2) and promote participation (V2) as well as DSA funding, could be provided for Megan to receive personal support equipment to support with her studies (Dyslexia Foundation, no date). As the course is delivered mainly in a lecture style with online resources and assignments as part of the summative assessment, adaptions can be made to the content and delivery of the course (Balharova, Balhar and Vojtova, 2020). As people with Dyslexia usually struggle to understand information that is written down but understand it when told verbally then in the lecture emphasis can be put on ensuring that all points that are included on the lecture slides are explained clearly during the in-class sessions (NHS, 2022). This will promote participation in higher education (V2) by using appropriate methods of teaching and learning (K2). As dyslexia can be described as a ‘speed processing gap’ inhibiting a person’s ability to digest information quickly it is important that we provide Megan with extra time in class and during assessments to digest and understand the information needed (Reid, 2016). This must be adaptable as over time Megan’s needs may change however as educators, we have a duty to develop effective learning environments (A4) for all and adapting where appropriate to ensure we recognise the implications for professional practice (V4) if we were not accommodating Megan’s needs. This however cannot be at the detriment to other learners therefore a balance has to be struck between the in-class support and the wider environment (Knowles, 2018). 
There is no requirement on the course to speak up as an individual and there is limited group work. When there is group work this can be planned in advance and Megan will have the opportunity to discuss the activity with the lecturer in advance of the session to assist in her confidence in these situations (Glazzard and Stones, 2021). Group work is beneficial to all students and gives students who may have difficulty talking in large groups an opportunity to contribute (Harvard University, 2021). 
As discussed, there are many options for us to assist Megan, when her needs are assessed, we can put a plan in place and monitor this with Megan going forward. 

Dafydd: 
It is part of the mission of the University to remove barriers to participation for all students (UWTSD, no date-c). In order to do this the institute provides support to establish what the needs of the individual are (UWTSD, no date-b). This prevents the institute or programme manager making assumptions as there are a variety of types of cerebral palsy which impact people differently (Cerebral Palsy Guide, 2023). It would be beneficial to Dafydd and the university if we had any previous learning assistance plans made available so that we knew with the help of the student what helped or hindered their experience previously (Snap Cymru, 2021-b). Although Dafydd states he is independent it would be recommended that he  contacts the disability team on disability@uwtsd.ac.uk to discuss his needs with a qualified person and any help with any DSA applications (UWTSD, no date-b). As the strategic management programme is delivered in a lecture style format, face to face the use of the computer will not hinder Dafydd’s or others in class experience (Wood and Su, 2022). If Dafydd was to have an application accepted for DSA, this can provide him with specialist equipment or a specialist note taker (UK Government, 2022). This could help alleviate the pressure of not being able to use his left arm at points and allows Dafydd to engage with the class (Hutzler and Barak, 2017). 
It is important that as a teacher the learning materials are designed and planned(A1) to support learning (A2)through appropriate learning technologies(K4) (Advance HE, 2011). This can be made easier for Dafydd through the institutes accessibility statement which is in accordance with the Accessibility Regulations 2018 ensuring individual learners are respected and diverse learning is supported(V1) (UWTSD, 2022-a). As part of the course the content and assignments are uploaded to an online platform called Moodle, for Dafydd this system has specialist software to increase accessibility for all (Johnston, Karlsson and Barker, 2016). This should help Dafydd have access to everything required on the course as well as having the access to enlarge text, speak to the device, change fonts and options of using Braille (NSTA, 2023) as and when necessary. 
As noted, the programme is delivered face to face and Dafydd has noted that he can walk with crutches which will allow Dafydd to access the classes and support on campus (Hutzler and Barak, 2017). We do have additional support through the student learning support which can provide Dafydd with a tour of the campus and guide him to where the lifts, disabled toilets and eateries are in advance of him starting (UWTSD, 2022-a). This will help Dafydd be more aware of his surroundings and know where he can rest if required which is paramount to him feeling trusted and secure which positively contributes to his academic progression (Kondratek and Stiller, 2021). This is linked to ensuring that inclusivity is achieved through meeting the students’ basic needs as described through Maslow’s hierarchy of needs, which helps increase engagement through creating value and respect (Carter-Hicks, 2015). 
Overall, we have a few options to assist Dafydd, and must be adaptive throughout the student’s study with us, it is also important to make decisions with the student to avoid discriminating against them in accordance with the Equality Act (2010) (UK Government, 2013). 

Alys: 
Alys can be supported through the Universities policy on Student Pregnancy, Maternity, Paternity and Adoption Leave (UWTSD, 2022-b). Under the Equality Act 2010 students are protected against discrimination and Universities must abide by this to avoid a discriminatory claim as pregnancy is a protected characteristic (UK Government, 2018). Research suggests that being pregnant whilst a student increases the pressures and stress on the student therefore it is paramount frequent communication with Alys is arranged for their mental wellbeing (Brown and Nichols, 2013). In accordance with the policy a meeting will be arranged with Alys to discuss her circumstances, as she has already advised that she would like to continue studies then this can be supported however there must still be frequent communication to ensure that any interventions required are actioned in a suitable time frame (Lokmic-Tomkins, Tanner and Warren, 2022). Unless there are any medical concerns Alys makes us aware of, she can continue to attend the lectures as per the timetable. If her circumstances were to change then there is an opportunity to interrupt her studies. If Alys does choose to do this then it would be recommended that she contact student finance as this may be impacted although alternative support may be available (Working Families, 2022). As it is part of our role to promote participation in higher education (V2) and using appropriate learning technologies (K4) it could be possible if required that Alys could join the classes online. Although this is an option, as the rest of the class will be face to face, Alys may have a different experience to the others which if at any point impacts her education this must be addressed and 1-2-1 support could be provided in addition to Alys attending online (Thomas, Voet and Schreurs, 2022). There is also support available to Alys to access via Learning support including assisting with time management and assessment writing (UWTSD, no date-a). As Alys comes under the scope of the university policy, she will also be eligible to apply for extenuating circumstances (UWTSD, 2022-b). It is up to Alys whether extra time will be needed however as an institute we can ensure that relevant methods of evaluating the effectiveness of teaching (K5) are used to monitor progress.
Due to the strategic management course being taught in a lecture style teaching method, there is not an immediate health and safety risk to Alys, this may however change if her circumstances change. If we consider Maslow’s Hierarchy of needs safety is non-negotiable therefore considering Alys’ safety during the course is paramount to her remaining engaged and motivated (Adair, 2009). As Alys is currently wanting to continue with the course it has to be made clear that she must not return to education within 2 weeks of giving birth and if there are assessments due around the due date or after the birth, confirmation from a doctor may be required to prevent undue stress (UWTSD, 2022-b). As Alys is an adult learner, we are reliant on her being open and honest with us however it is her decision to keep us updated, however not doing so will impact the adjustments that we can provide (Bunbury, 2020). 
Overall, there is a variety of support we can provide to Alys, it depends on her circumstances and starting off with a meeting we can then discuss options and monitor this throughout her pregnancy and time on the course. 
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