
To Swansea Council
Outlining inclusive practice in primary schools for children with ALN
November 14, 2018

Introduction
This briefing paper will outline inclusive practice in mainstream primary schools and its importance to the development and well-being of pupils with ALN. This briefing paper will define the meaning of inclusive practice. Additionally, it will evaluate how children with ALN’s are supported and included in a mainstream primary school through strategies such as IEP’s, SENCO’s, behavioural support and differentiation. Lastly this briefing paper will highlight the impact that the ALN reform will have on children in Wales. 

Definitions of Inclusive Practice
Inclusive education is the full inclusion of all children, and no children are segregated. Inclusion is when students with disabilities are provided with services that help them with their needs. It brings the support services to the child, instead of the child moving to the services, i.e a special education school (Armstrong, Armstrong & Spandagou, 2009). Inclusive practice ensures that a child is receiving the correct support for their disability in order to ensure academic, behavioural and social success. It also prepares the child for employment and adulthood (National Centre on Educational Restructuring and Inclusion, 1995). Inclusive education is described by the way in which a school will help and accommodate pupils as individuals by recognising and understanding a child’s needs and allocating resources to give them equal opportunity. Through this process the school and the teachers will accept all pupils who are attending that school and will find ways to accommodate children with ALN and integrate them and include them in the learning environment. Inclusive practice reduces the need for children with ALN to be excluded for things such as behavioural issues.

The Early Years Foundation Stage (EYFS) states that practitioners must consider the needs of each individual, their interests and their stage of development. Practitioners must use the information given to plan an enjoyable but challenging experience for each child in all the areas of development and learning (DFE, 2014:8). Children that are in a mainstream school receive support through a system called SEN Support. This provides support through a four-part cycle; assess, plan, do, review. This cycle is used to provide the support needed for children in order to improve practice. SEN Support outlines how a child with ALN can be helped and ensures that those receiving the support have the best possible provision to be able to achieve successful outcomes. There are a wide variety of additional learning needs, all requiring different support strategies. 

Legislation and policy that supports inclusive practice 
In the UK, the law prohibits the discrimination of children with ALN within the education system (legislation.gov.uk, 2010). Schools have a legal duty to make reasonable adjustments for children with disabilities to ensure that inclusive practice is being carried out. These reasonable adjustments could include changes to practices or procedures, changes to physical features of the school, such as adding a lift for a child or children that are unable to use stair due to their disabilities. changes to how learners are assessed and providing extra support and aids to the pupils with ALN’s. 

Article 23 of the UNCRC (1989) states the importance of inclusive education to children with ALN’s. The UNCRC believe that children suffering from mental and physical disabilities should go on to enjoy a full and prosperous life. Every child with ALN should have access to and receive education, training, health care services, rehabilitation services and preparation for employment. This gives children with ALN the best opportunities to achieve their fullest potential socially, intellectually, culturally, and spiritually.

The UN Convention on the rights of people with disabilities (2007) stated that the education system at all levels should be inclusive and supporting of disabled people to achieve their fullest potential, and to participate as equals in modern society. 
Another legislation policy that states the importance of inclusive practice within mainstream schools is The Special Educational Needs and Disability Act (2001). They state that it is unlawful for a school to discriminate against a child with a disability. It is also unlawful to discriminate a child with ALN by excluding him or her from school (legislation.gov.uk, 2001). Although there is much written law surrounding the rights of children with disabilities, there is evidence which suggest not all schools adhere to these laws. The conservative party has retrieved figures that suggest around 88% of pupils in primary schools that have learning difficulties are being suspended or expelled.
Evaluation of how pupils are supported in Wales – is the ALN reform likely to change this? 

IEP
Pupils with ALN are supported in many different ways across Wales depending on their individual needs. One method that is widely used for all ALN’s is the Individual Education Plan. Many pupils with ALN’s in Wales have an IEP or Individual Education Plan designed for them to help them reach their fullest potential. The purpose of an IEP is to set a specific learning plan based around the curriculum that the child is following. It sets out individual strategies to meet the child’s specific needs. There should be 3-4 short-term targets set for or by the child. The IEP should also state how these targets should be reached, i.e the teaching strategies used and the provision that will be set. The IEP should be reviewed around 2-3 times a year in order to identify the child’s progress against their previous targets. The parents of the child and the child have a role in reviewing the IEP, therefore their views as well as the teachers’ views are considered and valued (Shotton, 2003). Although it is widely acknowledged that parental involvement in the IEP is critical to the education of their children, studies show that participation of parents in the IEP process is mixed, with limitations in both the quantity and quality of the involvement (Mitchell, Morton and Hornby, 2011).
Children with IEP’s can be taught the same material as their peers as the curriculum is built around their needs, making it a more inclusive learning environment. Studies over the last three decades have shown that children with ALN’s have improved skills and higher achievement. The pupils’ peers without challenges may also benefit Bui, Quirk, Almazan, & Valenti, 2010). Although IEP’s are not legally required, most schools use them as they are seen as beneficial in helping children with ALN’s (Shotton, 2003). IEP’s should change teachers’ teaching strategies for children with ALN, and this is usually the case in primary schools. Unfortunately, there is some evidence that suggests that IEP’s in secondary schools do not change the way teachers teach. This has little impact on students’ with ALN learning (Mitchell et al., 2011).

SENCO
Another way in which children across Wales with ALN’s are supported is through a Special Educational Needs Coordinator (SENCO). SENCo’s have a key role in developing and monitoring IEPs. By law, every school in the UK is required to have a designated Special Educational Needs Coordinator (Cowne, Frankl & Gerschel, 2015). SENCO’s support pupils and teachers by overseeing the daily operation of the school’s SEN policy. Their role includes supporting the identification of pupils with ALN’s, co-ordinating provision for children with ALN, reporting and discussing with parents of children, liaising with other outside agencies such as psychologists and ensuring that schools keep the records of all pupils with ALN up to date (Cowne, 2003). Usually, it is the school’s SENCo that takes the lead role in distributing the vision of inclusion across the school. Making the school inclusive is done through a wide range of strategies depending on the size and nature of the school. SENCO’s have a duty to discuss plans with staff on a regular basis, and in most cases this is successful. However, it is very difficult and challenging to keep in touch with everyone in larger schools on a regular basis. Some SENCO’s in larger schools have had to rely on conversing through emails as a method of discussing issues with teachers, which is very ineffective and slows the process down even further (Peaston, 2011). 

Great Britain Office for Standards in Education (2004) found that SENCO’s in schools lacked the confidence needed to develop pupils with social, emotional, behavioural and difficulties and understood that SENCO’s were struggling to take on the responsibilities needed for these pupils. SENCO’s were found not be effective in monitoring the work of teaching assistants, and when SENCO’s had monitored, useful feedback on the TA’s performance was not being received. 

Behavioural Support Strategies
Many pupils in mainstream schools across Wales who have ALN are supported and included by having behavioural support strategies. According to Jackson and Malaquias (2016) Most strategies that have been implemented for student behaviour are based around either an internal approach, external approach or an interactional approach. The internal approach is when behavioural problems are being caused by the pupil as a single factor. The external approach is when behavioural problems are being caused by the environment, this could be the lighting, noise or even how lessons are being delivered. Finally, interactional approach is when both internal and external come together and the child has behavioural issues caused by themselves and their environment. Managing the learning environment based on these 3 strategies can be key to making an inclusive learning environment for children with ALN. 

Many children with ALN who have behavioural difficulties receive a one-to-one support person in the classroom, although this works for a majority of children, it isn’t seen as an ideal method of tackling the behavioural issues. Peaston (2011) noted that some schools in the country have developed one-to-one sessions outside of the classroom to tackle behaviour issues. These sessions are most commonly taking place on Monday mornings, which many pupils find difficult, or after playtime when they have conflicted with other children. The sessions are designed to ease the transition back into the classroom environment. These sessions have been hugely beneficial to the child with ALN, the staff and the rest of the classroom.

In some schools, a designated safe place was seen to be effective. In this place, the children could do their one-to-one or group work in a safe, comfy environment. It is said that this had increased their feeling of security. It is a great way to begin to address the emotional issues the child has been facing. Although this is an effective way of tackling behavioural issues, some schools don’t have the space and funding to create these space environments (Peaston, 2011). 

Differentiation
According to Westwood (2001), differentiation is a critical method in guaranteeing success in an inclusive practice. Teachers are encouraged to differentiate curriculum content, teaching approaches and assessment methods for all learners, including those with ALN’s. Thakur (2014) noted that differentiation is a process of teaching and learning for pupils of differing abilities in the same classroom. The main aim of differentiating the work the children receive is to maximize each child’s development and growth through designing the curriculum specifically to his or her needs. It aims to move away from teaching the whole class in the same format by meeting every child’s needs, including children with ALN and the more able and talented children. Differentiation has been proven to be extremely effective for high-ability pupils as well as pupils with mild to severe disabilities. Studies have shown that children appear to be more engaged in learning, when the lesson has been differentiated. Additionally, it is reported that there are less behavioural problems in classrooms when a teacher provides differentiated lessons. However, it’s very time consuming on the teacher to plan and organise a flexible curriculum suited for every child in their care (Weselby, 2014).
The Welsh Government announced its plans to change the ways children with ALN are supported in education in December 2016 (Welsh Government, 2016). The new ALN system is to be implemented over a three-year period, September 2020 to August 2023 (Welsh Government, 2018). The new legislation is changing how children with disabilities are defined. The definition of ALN will include every person who is currently regarded as having a special educational need, it makes the legal concept of ALN more inclusive and flexible. It will also be used for young people up to the age of 25 who have learning disabilities and disabilities (Welsh Government, 2018).
The provision that children will receive will not change significantly from the current SEN provision. Statements of SEN will be replaced by one statutory plan, the Individual Development Plan, which is similar to the current IEP. The ALN reform requires an increased participation from learners with ALN’s and their parents. Their views must always be considered when planning for their needs. The reform aims to make the process of producing and revising an IDP much simpler than the process that is currently used with SEN statements (Welsh Government, 2017).
Conclusion 
To conclude, inclusive education allows children with ALN’s to reach their fullest potential in a mainstream setting. Pupils are supported using many different strategies, depending on their specific needs. In general, SENCO’s, Individual Education Plans, behaviour strategies and differentiation are effective methods which help all students with ALN’s with their learning and development. 

The ALN reform is a welcomed change in the education system in Wales. It will change the way children with disabilities and learning needs are labelled. The word ‘special’ is portrayed in a negative a way, and for many years, children with additional learning needs have felt inadequate due to the perception people have of them. The Special Educational Needs label focusses on what the pupils cannot do, rather than what they can do. Hopefully, changing the label to ALN will improve the way in which the children see themselves.
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