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Leadership and Management for Systems of Quality (ECEY6011) 
This assignment will entail a critical analysis and reflection on the benefits of additional methods which promote the quality of early years settings. In addition to this there will be a critical analysis of methods of quality assurance tools and professional development tools. 
Cottle and Alexander (2012) explains that in early years childcare, there is a misconception of quality care. Quality in early years can be determined by a range of stakeholders who have ideas and different perspectives of what makes a setting good quality. However, Welsh Government (2022) states that adapting and regularly updating provisions in a setting can promote quality environments for children’s growth and wellbeing. In addition to this, Welsh Government (2022) suggest that having a setting full of enabling adults can promote emotionally safe environments to encourage children’s natural curiosity confidently while appropriately observing the child’s natural learning instinct. 
Mathers, Singler and Karemaker (2012) suggest that stakeholders play a role in improving quality of an early years setting. For example, parents play a role in improving quality within a setting because they are the main users and purchasers of early years settings. It is the parents who choose the setting their child attends and so childcare providers ensure they advertise their settings quality. Moreover, Government and local authority play a role in quality provision in the early years, for example, they provide funding to the settings and also allocate free childcare for families in need of it. Government also provide standards for the settings to meet as well as creating a drive for high-quality early years provisions (Mathers, Singler and Karemaker, 2012). 
Similarly, Crosse (2022) states that by using the Baby effective learning scale and the Effective Early Learning scale, practitioners felt that when children were in a deep thinking level they were experiencing  more high-quality learning. In addition, Croose (2022) state that adult-child interaction is the centre for a high-quality learning environment for children. Gunning (2022) suggest that pedagogies benefit from reflective practice when children and adults have the time to think and talk together about their learning experiences. having the time to reflect gives children the chance to evaluate what they enjoy doing. This also allows for relationships to be built between adults and children. Waterford (2019) States that a good relationship between teachers and children can benefit children’s self-esteem leading to better learning outcomes and more engagement. 
PACEY (2017) agrees by suggesting that in order to support children and their families, it is important to provide high-quality childcare. The quality of childcare is at the forefront as the childcare offer is implemented in Wales increasing the need for quality settings to meet with the demand. 
[bookmark: _Hlk130977686] According to Leana, Applebaum and Shevchuk (2009) high-quality in an early years setting can have positive effects on children’s brain development and language skills. Being part of a high-quality setting can result in better school success in the children’s futures. 
[bookmark: _Hlk130977647]A high-quality setting has good staff turnover and provides children with a nurturing environment. These settings can produce better outcomes for children of all backgrounds in particular children from low-income households (Leana, Applebaum and Shevchuk, 2009). 
Welsh Government (2016) introduced the national minimum standards for regulated childcare for children up to the age of twelve which highlights the importance of the UNCRC and also identifies the importance of having knowledgeable registered practitioners. Similarly, the National Strategies Early Years (2008) state that under The Childcare Act 2006, all local authorities and their partners have a duty to prioritise high quality and improve all young children’s outcomes, whilst reducing inequalities. In order to do this it is important that settings encourage inclusive strategies with focus on improving quality of care. 
Nevertheless, Bertram and Pascal (2006) states that high-quality settings should consider the national minimum standards to be a baseline for their practice and practitioners should aim to improve on their settings outcomes regularly with high regard to providing the best practice they can offer.  Similarly, Ministry of education (2022) states that in new Zealand, teacher led settings are licenced and they must ensure the setting meets government set standards, including management and health and safety. 
However, Office of Early Childhood Education (2022) states the importance of highly qualified and passionate practitioners who focus on supporting children’s learning and development while educators plan around this with the children’s interests in mind, with learning outcomes based upon developing life-long skills and what the individual child needs from their teacher. 
The National Strategies Early Years (2008) would agree by stating that children who have experienced a high quality provision in their early years will be more likely to accomplish better outcomes in their later school life. Children are also more likely to develop better social, emotional and cognitive skills which will help them with life-long learning. This links to Welsh Government (2017) new curriculum which hopes to enable children to be knowledgeable and capable learners with ambition to play a full part in society in their adult lives. 
[bookmark: _Hlk130980561]One tool in the UK which settings can consider using when aiming to produce high quality care is the Sustained Shared Thinking and Emotional Wellbeing Scale for 2-5 year olds (SSTEW). Siraj, Kingston and Melhuish (2015) suggest that this scale rates the environment which the setting provides to young children and this gives practitioners the chance to evaluate their setting and improve their environment to better suit the needs of the child. The scale is useful for audit and regulation with a scoring framework that supports practices. The environment rating scales are beneficial for children’s socio-emotional and cognitive development. However, Siraj, Kingston and Melhuish (2015) continue by suggesting that there should be other aspects considered not only children’s cognitive ability but also should consider the active engagement of practitioners within the setting. 
National Strategies Early Years (2008) would agree by suggesting that one aspect of providing high-quality care within a setting is to have warm and responsive practitioners who support children in their development and build relationships with the children and parents at the setting. 
Meade et al (2013) states that pedagogical knowledge is expanded by meaningful discussions between child and adult. This allows for adults to enable children in their learning and to deepen the thoughts of the child by having open-ended conversations. Howard et al. (2018) would agree by suggesting that an emphasis on the importance of quality interactions between adults and children which can extend children’s thinking will effect the quality of the setting. Sustained shared thinking 
However, Howard et al (2018) suggest the SSTEW scale places more focus on changing the environment around the children in order to produce better outcomes for the children when realistically there needs to be more adult-child and child-child interactions which are more effective in producing better outcomes for children, leading to higher quality early years settings. Comparably, Fisher and Wood (2012) state that practitioners are reluctant to hold back from controlling children’s learning with some beliefs unchangeable, this limits the effect of professional development training. 
[bookmark: _Hlk131357662]In comparison to the (SSTEW) Scale, Bhagwanji (2011) suggest that the Early Childhood Environmental Education Rating Scale (ECEERS) is a tool designed to be used to evaluate and improve educational environments. This tool can be used by maintained and non-maintained settings where all children and educators can benefit from improvements made within settings. These improvements can be, experiences, quality of activities and interactions that children gain within early years settings. These improvements are aimed at making settings more interesting for children motivating them to get involved in their environments and learning their abilities. 
The Early Childhood Environmental Education Rating Scale (ECEERS) brings awareness to sustainability and environment which is similar to the views of Reggio Emilia. According to Malaguzzi (2023) importance of environment within the early years learning sector is highly regarded and Reggio Emilia consider the environment of a child to be the third teacher. Children are viewed as independent and capable learners and so offering them with the opportunity to gain hands on experiences in their own environments allows them to thrive and learn to the best of their ability. This alongside sustained shared thinking from practitioners who are open to learning new things together with the children creates a pedagogy which children thrive in. 
Despite Early Childhood Environmental Education Rating Scale (ECEERS) being a useful tool in providing settings with a good self-reflection of their setting, Bhagwanji (2011) states that it is not a mandatory requirement for settings to use. Therefore according to Evans (2012) there are 50 local authorities using the scale to make improvements on their settings. 
However, Evans (2012) suggest that the Early childhood Environmental Education Rating Scale (ECEERS) gives a more accurate representation of a setting than an Ofsted inspection report would. This is because it is done internally and therefore the staff are more knowledgeable about their won setting.  Evans (2012) continues by suggesting that the Scale helps managers of settings to prioritise what is needed within their setting for example, staff training and more appropriate resources for children. 
These scales provide a detailed description of what is needed to provide a high-quality settings whereas the National Minimum Standards has broad details of what is expected for example, Welsh Government (2016) suggest that the environment should have a large enough play area for free movement. This could be open to interpretation. Welsh Government (2016) continue by stating  that children under two need 3.5 square metres, children from 2-7 years old need 2.5 square metres although this is specific information, it does not state what sort of resources should be available to children within the space. However, within the ECEERS Scale there are multiple aspects of the settings space which are considered, such as the maintenance and sustainability of the outdoor areas as well as the implementation of natural components to maximise children’s learning (Bhagwanji, 2011). The ECEERS Scale also offers practitioners the opportunity to keep track of their settings outcomes and therefore provides them with a visual comparison of how the setting is improving annually. This is supported by Clarity (2020) who suggests that having a visual representation of how the setting has improved can lead to staff empowerment, more efficient practice and better work relationships. 
To conclude, there are many settings in the early years which are all legally required to meet national minimum standards, however there are multiple resources available to settings which will help them to improve the quality of their setting by providing clear information on what would be expected from high-quality setting. In order to provide children with the best learning outcomes it would be beneficial for all early years practitioners to reflect on their practice and use the ECEERS and SSTEW scales to determine what improvements they can make to benefit the children within their settings. These scales will also provide team building opportunities for staff within the settings by encouraging feedback and communications. 
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