A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning experience.

In this assignment, I will be discussing and analysing the importance of assessment for learning within the Welsh Curriculum and the impact it has on its learners. The Welsh Curriculum states that for effective learning and teaching to take place, teachers need to employ ‘assessment for learning principles’ (Welsh Government,2023a) within the twelve pedagogical principles, showing us that assessment for learning is just as important as every other part of teaching as it has its own pedagogical principle. During my PTE2, I taught Year 3 which are within progression step 2 in the Welsh Curriculum. The Welsh Curriculum contains five progression steps, progression step 1 to progression step 3 is focused on in primary schools while progression step 3 to progression step 5 is used in secondary schools. The Welsh Government states, “The principles of progression provide a mandatory requirement of what progression must look like for learners” (Welsh Government,2021), allowing teachers to be able to understand whether their students are progressing at the typical rate for their age group. The class I completed my teaching practice in included three different abilities. Higher ability which are working at more of a progression step 3, majority of students who were working at progression step 2 and there were a handful of students who were still working at a progression step 1 level. With such a range of abilities within my class I had to use a range of teaching strategies as well as assessment for learning methods and be able to adapt my teaching for everyone, so students were able to reach success at their own ability as well as allow pupil progression to take place for each student’s individual needs. The topic my classes focused on was endangered animals in particular orangutans. Students were introduced to the book ‘There’s a rang-tan in my bedroom’ which allowed a variety of activities across six Areas of Learning and Experiences (or AoLEs) to take place. Students also looked at key people which support the care and protection of orangutans including John Dyer. Students completed literacy, language, and communication (or LLC) lessons, humanities lessons as well as expressive arts lessons to create a variety of different pieces of work about orangutans and their environment during the lessons I taught during my teaching practice. Within the LLC AoLE, I wanted learners to focus on recalling data, identifying the main points in online sources, and using a range of online sources to gather information under What Matters Statement 2 “Understanding languages is key to understanding the world around us” (Welsh Government, 2023b). Also, I taught a Humanities lesson where learners were focused on What Matters Statement 5 which looks how our actions can affect the communities and the world we live in (Welsh Government, 2020a). My students also completed an Expressive Arts lesson focusing on all the What Matters Statements to use a range of artistic skills, giving feedback by responding reflecting on work by John Dyer, their peers and their own work as well as using inspiration and imagination to create their own art using watercolours (Welsh Government, 2020b). Pupil progression is important at any stage of a student’s education. “Pupil progression in learning is crucial to the work of teachers” according to (Black, Wilson, and Yao, 2011, p.71). This shows without pupil progression, teachers are unable to work and teach well without knowing exactly where their students are in their learning journey. According to Donaldson, progression characteristics should include engagement with a range of ideas, being successful in tackling complex problems and issues, being accomplished and being able to build a basic knowledge and how to of literacy and numeracy (Donaldson, 2015, p. 52). To allow teachers to understand progression is taking place, teachers will complete a variety of assessments to gather information of each individual student. These assessments are not usually formative and under test conditions but could be questioning a student about what they have written in their literacy work and the answers they are given in return. This allows teachers to be able to assess whether a child is on track compared to the progression step they are in or whether they need extra support. To assist teachers if a student is progressing in the Welsh Curriculum, the new curriculum highlights what progression looks like for each AoLE through Principles of Progression and its progression steps as discussed in (Donaldson, 2015, p. 55).
 
The primary focus of the assignment is assessment for learning and how it helps aid progression in schools. There is a variety of research taken place about assessment for learning including about the positives and negatives of it within a school context. Assessment for learning is a technique to teaching and learning which over time allows feedback to take place for students to help improve and aid progress in learning (Cambridge International Education Teaching and Learning Team, no date). Assessment for learning in Wales is given three main reasons to aid progression in education. Assessment should support learners everyday progress, be able to identify and look back at progress over time and how a whole group is progressing and how it alters the teaching practice (Welsh Government, 2022a). Assessment for Learning plays an important role in Wales allowing students to be able to progress in their learning and education and should be given the opportunity to understand what they have done well as well as points they may be able to improve through different assessment for learning approaches while also being independent and in control of their own learning opportunities. According to Hattie and Timperley (2007), feedback is one of the most important aspects of learning and aiding achievement, with feedback being an aspect of assessment for learning, however it is important that feedback is given in the most effective way according to each individual student, as some may prefer verbal feedback to written feedback. If feedback is not given in the correct manner it could lead to the lack of progress in learning and lead to students feeling defeated in different aspects of education and the curriculum. Learning follows a patten of three questions ‘Where is the learner going?,’ ‘Where is the learner now?’ and ‘How can the learner get there?’ (Angus-Cole, 2021), majority of assessment for learning strategies follow this patten to allow teachers to know what students need to achieve from what they may already know. It is also important that this patten is followed within planning to know exactly what you need to teach next according to where students were after completion of the last lesson. According to Williams (2018), there are ‘five key strategies’ of assessment focusing on sharing the success criteria to the class, providing quality feedback to students as well peer and self-assessment. This allows assessment for learning to not just be test based but also can be guided by students themselves and can take influence of their own learning journey. This allows students to begin to become more independent in their own learning journey with guidance from their teachers. On the other hand, Didau (2014) disagrees with Dylan Willaims and discusses that you cannot measure learning but only the performance of the student. Didau, prefers students to be actively learning rather than using valuable teaching time to complete assessment for learning techniques within the lesson. He also speaks about how clarifying success criteria is possibly not as successful as modelling in front of the class for what exactly you want to see in their exercise books. Although Didau disagrees with some of Williams’s ideas, he does agree that some aspects can work within the classroom if they are implemented correctly to allow progression to take place and can have a positive influence on pupil’s progress in learning within the curriculum. It is proven that assessment for learning is valuable part of teaching and should be used in every lesson to be able to assess the progress of individuals and the class to be able to know exactly what has been achieved during the lesson and where you need to go next to further deepen learning. Within my planning I have engaged in a variety of different opportunities to implement assessment for learning within my teaching practice. If assessment for learning strategies is selected carefully, impact can be shown within the classroom environment throughout teaching. Teachers will begin to take more consideration into what questions they will use to increase learning progression (Gardner, 2012). As well as this, students will begin to understand where they need to take their learning next and how they can progress. 

As a future teacher, I believe it is important that students can identify their own targets of improvement with support from their teacher through the careful choice of what assessment for learning approaches I use in my classroom. These are shown within my lesson plans (Appendix 1,2 & 3) where I use a range of different approaches throughout my lesson from the beginning to the end of the lesson to assess the progress of learning from each of my learners. I will discuss my three lesson plans particularly focusing on one strategy in detail and discover the advantages and disadvantages of some of the assessment for learning approaches I used and how I would improve them for next time.

The first lesson I am going to discuss is my LLC lesson and its lesson plan (appendix 1), in this lesson, students focused on comparing orangutans with humans using a variety of sources, including videos, pictures and facts they may have found themselves through the internet. Literacy was the focus in this lesson, with students exploring the world around them by identifying a range of different information, as described by the curriculum (Welsh Government, 2023b). Students in the lesson would use their scanning skills to search through online sources to find the information they need without reading the whole websites as well as they will use their listening skills while gathering information from the video. Students will also use their own knowledge of orangutans using prior learning to help build a bank of facts about orangutans to create a Venn diagram to show a visual comparison to humans. Students used independence for majority of the task to build confidence using technology and the internet. Becoming independent learners, students can become self-motivated, critical thinkers and curious learners (Khan, 2023), allowing them to encourage building knowledge and skills as individuals which will progress through their education as well as into careers. During my lesson, I used a variety of assessment for learning strategies, including ‘Think Pair Share,’ a range of questioning techniques as well as live marking. I found all these strategies allowed me to understand the progress of everyone in my class and all played a role in progression through the task. I am going to particularly focus on the use of peer assessment and how students-based feedback on the given success criteria which follows the concept of Williams (2018) in the ‘five key elements’ of assessment. Students completed peer assessment during the plenary of my lesson to reflect on each other’s work and how they could improve their work next time. At the end of my lesson, my students would show their book to the class, we would discuss the layout of the Venn diagram as well as read some of the facts the student may have found. We will then discuss some feedback such as ‘You separated the different facts into the right sections’ and ‘You could have used another source such as an eBook.’ I found peer assessment worked well in my lesson as it gave students time to reflect on their learning as well as be able to have peers identify areas of improvement. I did, however, find students did not always like to show work to others and prefer to complete self-assessments as well as feedback did not always reflect the success criteria. Peer assessment has several benefits, including students can play both roles of giving feedback as well as receiving feedback which allows students to have a better understanding of the success criteria (Bookhart and McMillan, 2020, P.175). It was also discussed by Bookhart and McMillan (2020) that students can “develop detachment of judgement” compared to the success criteria and others in the class and that some people may have made the same mistakes as them, so they feel less divided by the feedback. In my lesson, I can agree with Bookhart and McMillan as my students began to understand that the success criteria was there for them to use and reflect on and they can use it as a guide and what I am looking for when I am marking while they are completing work. However, there are some disadvantages of using peer assessment in the classroom including, students experiencing anxiety and detachment. This could be due to friendships, popularity of a student or even the fear of criticism according to (Topping, 2009). This results in students not wanting to participate and engage in the activity as well as not being able to accept positive feedback and improvements. To help avoid this in my lesson, I made sure positive feedback was always the first thing to be discussed to help boost confidence of students and to direct improvements from the success criteria. If another teacher were to use peer assessment during their lessons, I would recommend using prompt cards and make sure to refer to your success criteria to remind students what you are looking for in their feedback. Also, when I am completing peer assessment, I try and allow students of the same work ability to assess each other’s work otherwise feedback might be too difficult to act on if you allow a higher ability student to assess a lower ability student but in comparison the feedback might be too easy for a higher ability student if a lower ability student was to peer assess their work so make sure the feedback is achievable for the each student. 

My second lesson plan (see appendix 2) is a humanities lesson that I completed while in placement. Students sorted a variety of different products that contained palm oil and did not contain palm oil into a table by using an online source, Tesco groceries website, to scan the ingredients lists to decide what category the product should be put it. Students focused on being “Informed, self-aware citizens” (Welsh Government, 2020b) and look at the impact our actions may have on our environment as they began to understand the impact palm oil has on the rainforest and the animals that live there and began to link prior knowledge of the book ‘There’s a rang-tan in my bedroom’ to understand its meaning in the topic. Although, humanities were the main element of the lesson, students also used a number of literacy skills. Students were given a list of products that they needed to look for and would use the Chromebooks that were accessible in the classroom to aid their research. Students would use their scanning skills to search through the ingredients list for each product with lower ability students using ‘ctrl+F’ to help aid scanning. Scanning is a key skill that is identified in the literacy framework as well as using key words to search for information is part of the digital competence framework which make up the Welsh Curriculum Cross-Curricular Skills Frameworks (Welsh Government, 2022b). During my lesson several different assessments for learning strategies were used for me to be able to understand at what point my students are in my lesson, such as ‘Think Pair Share’ to allow students to share a variety of different ideas to each other as well as I completed a ‘mini-plenary’ in the middle of the lesson to make sure students were following the success criteria given to them and to show work that particularly stood out. In this lesson, I also used live marking to ensure my students were on track to completing the task and mistakes were recognised at the time which allowed me to elicit ‘evidence of learning’ (Williams 2018). Live marking in my placement school was also identified as the main strategy for marking in the marking policy and great emphasis was put onto it being used in almost every lesson to allow corrections to be made while the student is still there completing the work. Live marking is mostly used with individual students giving instant feedback. Also, verbal feedback, which is mostly done through live marking, may be easier for students to understand rather than written feedback (Collin and Quigley, 2021, p.36). This makes it accessible for all students to be able to act on their mistakes. In my lessons, I found students were more engaged if feedback was given verbally than if I were to write it in their book, students would act almost instantly correcting products into the right section and going back to the ingredients list to double check whether it contains palm oil or not. Although live marking does have its advantages, there also some challenges to the strategy. Live marking can be “time-consuming” (Wells, 2018), due to the fact the teacher is constantly having to go around the room marking work and then marking feedback that was acted on. I found this was evident in my classroom as it would take time away from maybe those who needed a one-to-one learning experience, such additional learning needs. In addition to this, Wells (2018) also mentions the fact that live marking can sometimes miss certain students out. For example, you might be marking the lower ability work but the students who do not need support may miss out on having feedback to help aid progression in the lesson. Considering all of this, I found live marking one of the most effective methods of assessment for learning in my classroom as it allowed me to be able to understand each of my students progress as well as be able to assist progression if needed or push students to a deeper level of thinking. I would recommend teachers who use live marking to plan feedback around the success criteria to save time as well as to plan a route around the classroom to make sure all students are given the opportunity to progress in the current time of the lesson.

The final lesson plan I am going to discuss is an expressive arts lesson I completed within my professional teaching practice. Students created their own piece of artwork following the work of John Dyer. The lesson allowed students to cover all three What Matter Statements within the Welsh Curriculum expressive arts AoLE (Welsh Government, 2020b). Students specifically worked on building a range of different techniques to create a piece of work as well as accepting and giving feedback to peers, which is an important part of peer assessment which I discussed within my first lesson plan. Students will follow an example of John Dyer’s work to create a scene of the rainforest using watercolours. This technique follows a similar approach to Austin’s Butterfly approach. By me giving an example of Dyer’s work, it allows students to know what “a good one looks like.” Students also gave feedback about each other’s work during the min-plenary halfway through the task describing what they like about the work and what they could improve, which allows students to be effectively improving their work based on feedback (EL Education,2016) by giving points of improvement as well as points they think they did well. I found completing a mini plenary during my lesson allowed me to assess the progress of my class as well as be able to allow feedback to be given so students knew exactly what they needed to improve. Plenaries play an important part of assessment for learning, and they are ‘an activity done to evaluate the learning of all pupils’ (Ryan,2020). Using a mini plenary was proven successful during my expressive arts lesson as students acted on their feedback and made improvements upon looking at their peer’s work as well as comparing against the example and given success criteria allowing students to identify themselves whether they are progressing in the lesson and what they may need to do to improve within the lesson. However, to complete a mini plenary I had to take time away from the task which meant students had less time to complete the activity. Furthermore, it was also demonstrated that the class would become unsettled when asked to stop what they were doing as well as when they started the task again so different behaviour management techniques would have to be used to get the students attention. This may have possibly prevented the progression of learning in the lesson due to be disrupted from the task and losing focus. In spite of this, plenaries allow students to reflect on their own learning to develop in independence on what they need to improve as well as develop confidence by having ‘a sense of ownership’ in their learning journey (Gmmcooney, 2023). This then links to the Welsh Curriculum and the four purposes where students aim to become ‘ambitious, capable learners’ and ‘healthy, confident individuals’ (Welsh Government, 2015) being the objective of my lessons while teaching. There are several problems that are highlighted by Wilson (2005) while using plenaries in the classroom. For example, teachers do not allow sufficient time to complete plenaries to allow them to influence the progress of learning. I found this to be true as during my teaching practice I found it difficult to create enough time to complete an additional learning opportunity within my lessons which may have impacted the progress in my class. In addition, Wilson also suggested that plenaries are often served as a review and reminder of the lesson rather than being an opportunity to allow further learning to take place. This would prevent progression in learning to take place as students are just remembering content rather than being challenged to put the content into a different context. If teachers were to use mini-plenaries in their lessons I would recommend allowing and planning time for mini-plenaries to take place to make sure they have an impact on the progression. It is also important that practioners use mini plenaries as an opportunity to progress learning by allowing students to use deeper thinking to take place, so it has a meaningful impact on the education.

Overall, assessment for learning is an important part of any lesson to be able to understand the progress of learning of individual students and as a whole class. The views of using assessment for learning can be controversial with some people agreeing with the use such as Donaldson (2018) when he created the Welsh Curriculum through his document “Successful Futures”. His focus throughout this document was progression how we can identify where a student is going next through the ‘progression steps’. It is also discussed by Steele, A. (2019), that assessment for learning can allow students to control their own learning but can also ‘boost motivation’ to learn new topics and AoLEs confidently. Assessment for learning also has benefits to the teacher for example it allows teachers to be able to build an understanding of where their students are in their learning where they need to take the teaching next to allow continuous learning to take place and begin to build a better understanding of each student’s needs. However, there are possible drawbacks with using assessment for learning, such as it can take time away from the task which in my teaching practice, I had to make sure I planned time around different assessment for learning strategies such as live marking to give sufficient time to each group within my class, allowing progression to take place at the time of learning. Furthermore, teachers need to make sure students know whether they are progressing in their learning or not (Harrison, 2013), this can be time consuming and can be almost impossible to ask every student every lesson whether they think they are progressing in the lesson, so it is often done as a class. After discussing a variety of different assessment for learning methods, it is crucial that for assessment for learning to be effective that teachers plan time within their lessons for it to take place as it is key that you know exactly how your students are progressing. It might also take time for you to find the best assessment for learning approaches that suit your class. I found that during my teaching practice using the likes of mini plenaries in my lessons would cause disruption in my class and I would have to use behaviour management techniques such as “if you’re listening touch your nose.” This would result in the actual assessment for learning strategy not being as effective. However, students enjoyed participating in peer assessment and listened well to instructions. There will always be areas to improve your strategies but do not be worried to use strategies that get the class talking and discussing with each other as well as continuous assessment for learning like live marking all of which can help aid progression in learning and allow teachers to have a better understanding of their students progress. 
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Appendices

Appendix 1 – Lesson Plan on Literacy, Languages and Communication focusing on comparing orangutans with humans and putting information into a Venn diagram.
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Appendix 2 – Humanities/LLC lesson plan focusing on products that contain palm oil and separating them into a table using information from an online source.
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Appendix 3 – A lesson plan of an expressive arts lesson where children created a piece of artwork using watercolours to recreate John Dyer’s art.
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‘At the end of the lesson students will | Students will have the opportunity to discuss | Questioning will be Peer assessment:
Plenary | come back to the carpet and discuss | and compare their findings to the rest of the | adapted for those who | Discussion will take place
their findings. For example, what did | class. need more on the carpet where
they find we did the same. explanations and volunteers will show their |
opportunities. work. Teacher led
questioning will assist
peer assessment against
the success criteria
Feedback will be given to
pupils in this time |
Questions such as how is
that different and how is
that the same will be
asked to expand answers
and engage a discussion.
Page4of5 1151 words [ English (United Kingdom)  Text Predictions:On % Accessibility: Investigate

A Type here to search

2,

" BN ESCG AL

)

Rebecca Lynam

| T3 Comments ‘ | £ Editing ¥

JORINT o
@ oo
Editing  Dictate = Editor  Add-ins
& Voice Editor Add-ins v
a
M McCoy (St Thomas Community Primary School)
Formatted: Font: (Default) +Body (Calibri)
M McCoy (St Thomas Community Primary School)
Formatted: Font: +Body (Calibr), Bold, Underline
M McCoy (St Thomas Community Primary School)
Formatted: Font: +Body (Calior)
v
O Focus -+ 70%
= 11:25
0 A O m[E x ENG N
Es = & 7 20/12/2023 %)





image6.png
@ AutoSave B 9Dv () % UCLlessonPlan4.12.23 - Saved v £ Search
File' Home Insert Draw Design Layout References Mailings Review View Help Table Design Layout
[calibri (Body) Wi VA AT Al A
paste B Normal No Spacing  Heading 1
S U~y x, X Av 2~ A~ s
Clipboard 1% Font ~ Paragraph ~ Styles
NP/ Urmersy or wares | e ur pucauon = =
Trinity Sain David g Gravu | Educain o Waes _—
Rebecca Lynam Class / Year 3
Group:
Literacy, Language and Communication Date (please | 4/12/23
Humanities note that this
maybea
continuous
session):
c
WM2 - Understanding languages is key to understanding the world around us.
Progression step 2 - | can understand information about a variety of topics, dentifying main points.
Hum
WS — Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take
considered and ethical action.
‘Progression step 2| can recognise that my actions and those of others impact upon communities and the environment.
Digital Competence Framework
Strand — Producing
Progression Step 2 — | can develop strategies for finding specific information/media using different techniques and
keywords.
Literacy framework
Strand — Reading (Understanding, response and analysis)
Progression Step 2~ can find and use information from different materials that | read, including skimming to gain an
overview of a text and scanning to identify specific information.
- Ican use the features of texts to look for information, including contents, indexes, glossares, titles,
photographs, illustrations, diagrams, tables, and charts.
Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection mesting and describe
the desired impact on learning)
Use the outcomes of planning meetings to plan a series of lessons across
- Tosort products with palm oil and without palm oil with an online source.
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~ I can use an online source to find ingredients for a variety of products.
- I can sort products that have and have not got palm oil.
-l canrecord my finding in a table.
~ Students not being able to find palm oil in the ingredients because the ingredients may be too long — Students may use ctrl + F to find palm
in the ingredients quickly.
- Students not finding the correct item — Students will be given pictures with the picture and full title of the product to make searching on the
website easier.
- Students not placing the correct item in the correct category — Students will have access to teacher and TA for support to help categorise
the correct product into the correct category.
v
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rrsiionsare Types of representation n
Toten i wpres
Introduction Students will engage with prior knowledge | Use of the book to | AFL — think pair share
10 The lesson will begin on the carpet. | about the book they have been reading to | activate prior AFL — monitor
minutes | we will discuss as a class about the | begin to have an understanding about knowledge to help | conversations that are
book There’s a rang-tan in my what palm il and how itis collected and | students come up | taking place — teacher
bedroon, o activate prior why it may be harmful to our rainforests. | with a variety of and TA based on
knowledge. Discussions will include ideas carpet to help scaffold
ow Is palm ol harvested and what | Students will then engage in products that discussions.
does it o o the rainforest. Also, how | MaY have or may not have paim oil to Using everyday
they think this affects the animer begin to understand everyday products | products wil help AFL — Questioning
heyl' in’ N s “T:c s the a""f“ahs that may contain palm oil. This will cause a | engagement within | LA: How do you think
that live there. These parts of the discussion with small groups about what it | the classroom as cutting down the
book may be shown to the classto | may contain students explore the | rainforest may make
help memory. products, they may | the animals feel?
use having palm oil
We will then begin to look at within the ingredients. | MA: How is Paim Oil
products that contain palm oil. | will harvested?
conduct a small guessing game where
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students ha
product, | will be showing them
contains palm oil or not. I wil then
show the ingredients ist to the class
highlighting whether it has palm oil
or not.

o think whether the

After this, the class wil be introduced
to the activity. They will have a sheet
with different products that may or
may not contain palm oil. Students.
will have to go onto the Tesco
website and search for the item using
scanning skills to check the
ingredients list for palm oil. They will
then stick the picture into the table
under the heading ‘Has Palm Oil’ or
‘Does not have Palm Oif’ depending
on the ingredients.

Students will be sent to their colour
groups to begin to research what
products contain palm oil on the
Tesco website.

After finding the product students
will look at the ingredients list to find
whether the product contains palm
il or not and then decide where to
put it in their table.
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Twill show a step-by- | MA- What does
step guide of how to | harvesting palm oil do
find the products on | to the rainforest?
the Tesco website
and how to look for | HA: What do you think
the ingredients. the long-term effects of
harvesting may be on
the rainforest?
HA: Do you think we
need palm oil?
AFL -1 will use a
certainty line or vote
with your feet, to get
students onto their feet
and discuss whether
products have palm oil
or not. This will allow
discussions to take
place.
Students will research and categorise HA will scan the Live marking will take
products that contain palm oil and don’t ingredients list to find | place to allow
contain palm oil. products that contain | corrections to take
palm oil and products | place at the time of the
Remaining students who arent working that don't. They will | mistake
with a teacher or TA will continue with have a sheet with 10
COOL challenges within their colour of each category. Also, verbal feedback
groups. will take place to
MA will scan the assess engagement
Morning Cycle ingredients list to find | with the activity.
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LA will use the search | help aid deeper
button (which is ctrl + | thinking
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Afternoon Cycle

Palm Ol Sorting | Cool Challenges || tnom find the AL -mini-plenary will
Purple (MA) Tato | Yellow ingredient quicker in | also take place during
take this group the ingredients list the task to allow
Green (LA) Blue without having to students to evaluate
% of Red (Boys) | % of Red (Girls) scan the document. | their progress, check
(MA) work alongside others

and the success criteria

and also allow me to
Extension Task — for students that may understand how the
finish the task early, they will conduct their class is progressing in
own research and find products they use at the tasks as a whole:
home that contain palm ol
Students will come back to the Students will have the opportunity to Questioning willbe | Questioning will be
Plenary | carpet and will discuss their discuss and compare their findings to the | adapted for those used as an Afl, strategy
findings. For example, what rest of the class. We will also begin to who may need more | to assess the leaming.
5 minutes | product surprised you the most | discuss our thoughts about the products | explanations and Students will answers
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itorent oroducts ‘Which products that

contain palm oil do you
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know that any of these

-+ 70%

12:16
S x ENG N
] % 1 20/12/2023 %/‘

Page5of6 1600words [} English (United Kingdom)  Text Predictions:On % Accessil

A Type here to search \‘);b»

ity: Investigate





image11.png
@ Auosae @D B

File

Y« ) %  LClLesson Plan4.12.23 - Saved v

Insert  Draw References Review  View

Mailings

Home Design  Layout

Y2 A A Al A

B I Uva x, X Av £~

|Avial

@

Paste

A~

Font Paragraph 5]

N~
| Yr Athrota

Centre for Education

Clipboard i

University of Wales

o
:
)

£ Search

Help

Table Design

Layout

Normal

No Spacing

Styles

Rebecca lynam o X

| T3 Comments ‘ | £ Editing ¥ ‘
08 B

(m[m]
Editing  Dictate ~ Editor  Add-ins

Heading 1

Voice Editor Add-ins v

N~
POPA WA .

products contained
palm oil?' This will help
students expand their
thinking and knowledge
and encourage
discussion

Afl— Hot Seat. One
student will volunteer to
sit at the front of the
class who thinks they
were confident in the
activity. Children will
ask similar questions to
those stated above as
well at their own. This
will allow students to
assess each other's
progress through the
task in a fun interactive

way
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Rebecca Lynam Class / Year 3
Group:
Expressive Arts Date (please | 7/12/23
note that this
maybea
continuous
session):
W1 Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become
curious and creative individuals.
Progression Step 2
- I can explore and experiment with and then select appropriate creative techniques, practices, materials, processes,
resources, togls and technologies.
- Ican explore how and why creative work is made by asking questions and developing my own answers.
- Ican explore and describe how artists and creative work communicate mood, feelings and ideas.
\WM2 — Responding and reflecting, both as artist and audience, is a fundamental part of learning in the expressive arts.
Progression Step 2
I can give and accept feedback as both artist and audience.
\WM3 — Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
Progression Step 2
- 1'am beginning to apply technique in my creative work with guidance and direction,
- 1am beginning to demonstrate resilience and flexibility in approaching creative challenges.
- I can use creative materials safely and with some control under supervision.
Literacy Framework — Progression Step 2
Strand — Listening
Element - Listening to understand
- lcan listen to others and understand that they may have a different perspective to my own.
Element — Listening as part of collaborative talk
- I can check understanding of what | have heard/seen by asking relevant questions or making relevant
comments.
- Ican listen to group talk and interactions purposefully to contribute to group discussion.
Strand — Speaking
Element — Purpose
- I can explain information and share ideas, opinions and feelings using relevant vocabulary.
Element — Collaborative talk
-1 can use talk purposefully to contribute to group discussion sharing ideas and information.
v
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- Ican ask and answer questions and exchange ideas and information on topics (familiar and new)
- Ican express opinions, giving reasons, and provide appropriate answers to questions.
Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection mesting and describe
the desired impact on learning)

- To create a scene of the impact of harvesting palm oil has on the rainforest using watercolours following the ideas of John Dyer’s paintings.

- Ican use watercolours to create a

- Ican create a background about deforestation

-l can include endangered animals

- Mixing colours unintentionally because of not cleaning brush between colours — at the beginning of the lesson, students will be reminded of
how to use watercolours including we clean the brush with water and a paper towel between colours.

- Using too much water — students will be reminded that we only need a damp brush to use the watercolours and if they have too much
water on the brush to either scrape the excess water into the cup or use a paper towel to dry it off a bit.

- Students creating the animal on the wet background so it blurs together — students will be reminded to allow the background to dry before
painting the animal onto the background.

Page60f6 0o0f1592words [ English (United Kingdom)  Text Predictions:On 3% Accessibility: Investigate

A Type here to search

oo

'T Nea...

P mn B OH2EGCS

T Focus

ionadalez0@gmaicom @) - o X

{ 1 Comments 1 {f Editing v 1

o8 o
@ oo
Editing  Dictate  Editor ~ Add-ins
Voice Editor  Add-ins v

-+ 70%

08:49 %

23/12/2023

~ O E 7 dx ENG




image14.png
@ Avtosave @D B D 1) 5 Expressive Arts lesson plan - Saved v £ search ionadalez0@gmaicom @) - o X

File' Home Insert Draw Design Layout References Mailings Review View Help Table Design Layout ‘ 1 Comments ‘ ‘f Editing v
e e A K Aav B 280 £ B
@ Normal No Spacing | Heading 1 editing | 1 ) -
Paste P B I U-w x, ¥ A 2+« A- 8 - tng | Dictate | Editor  Adeins
Clipboard i Font [ Paragraph [ Styles ] Voice  Editor | Add-ins e
a
Timing: Role of the teacher & support staff: Pupils’ learning and activities: Inclusive Strategies Check what pupils know,
Ereak down .9, key questions, retrieval of prior learning, What will the pupils be learning to do and what activities / (incl understand, and can do:
imings 057245 | modeling and explanations,checking resources wil focltate this? differentiation): Key auestions, types o retreval
Toseropriate. | understanding. planned use of additional odults. ractices, seffand peer
orarspuplsare Please refer to Foundation Learning planning document for asons for and detals o cesesament apportunties,
g 19 | o pedagogeal model o of he 12 et ofconiaos prson e OG0 | e e
taken into account pedagogical principles. ‘marking opportunities, planned
Types of representation in feedback.
tosks.
‘Atthe beginning of the lesson, Students will engage with discussion Questions will be Questioning strategies
Introduction | students will begin on the carpet | about how palm oil is harvested and the | differentiated for will be used to enable
while the task is completed before | impact it has on the rainforest and the those of different full discussion to take
going back to thelr tables to animals that live there abilities. place and allow
complete a quick group task. students to think
The students will also discuss what they | For example, deeper.
- . John Dyer's paintings and
1will activate prior knowledge by | €an seen |
using the book There's a rang-tan in_| D€ t0 form opinions and express their | HA ~ What could be | For example, “Why do
v ¢ views. the reason for John | you John Dyer uses
my bedroom’ discussing particularly .
o P Dyerto use bright | these colours?’ and
i ef“ages tha h“ @ ":_ \ Students will also take part in a group task | colours? “How is palm oil
leforestation that s taking place to | yigy55ing a range of Dyer’s paintings and | What do you think it | harvested?’
harvest palm oil. This will activate | gigcyss the parts they like and dislike could mean?
discussion as a class. about each painting. They will also Numbered heads
feedback to the class their opinions MA —What kind of | together will also be
As a class we will begin to discuss | according to which number | call after animals does John | used to allow the whole
John Dyer's work and begin to give | completing ‘numbered heads together. | Dyer focus on class to be engaged in
reasons about why he might be painting? the task. This will help
v
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drawing orangutans and what
message he might be putting across
to his audience. We will also
comment on the colours and shapes
he uses to create his art.

Around the room their will be a
range of pictures which John Dyer
has created. As groups they will go
around and discuss each painting in
rotation. After they have seen each
painting, they will go back to their
table before being told to number
themselves. They will discuss what
they like and don't like about each
picture, and which was their
favourite and why. After a 5-minute
discussion | wil call a random
number from each table and who
ever the number is will discuss the
points they have talked about as a
group. They will also tell me which
picture their group would like to
recreate.

Why do you think he
paints orangutans?

LA — What colours
can you see in his
paintings?

What shapes can you
also see?

those who do not like to
be engaged in
discussion to become
more active in their
learning

Main task

Students will recreate art by John
Dyer using watercolours. They will
first create a background and leave it
dry before painting trees and
orangutans onto the paper.

Students will create their own watercolour
paintings using John Dyer’s work as
examples and guides. They will use a
range of colours and shapes to create
their work.

Questioning for
differentiation

For example,

Questioning will be
used to allow students
give reasons for their
work

A mini-plenary will also
take place to show
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