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Cheating has permeated many facets of our daily life. Reports on cheating are found in business (Enron, Tyco ...), in sports (baseball, athletics...), and in the classroom, which make this topic relevant for scrutiny. The paper examines academic dishonesty among college students to ascertain whether faculty has a different perception on what constitutes cheating than students. A survey presenting 16 different scenarios was submitted to students and faculty alike asking them whether the action of the imaginary students in the scenario constituted cheating or not. The analysis of the results showed that there were some significant differences between faculty and students in their perception on whether or not their actions established cheating.
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ABSTRACT
Cheating has permeated many facets of our daily life. Reports on cheating are found in business (Enron, Tyco ...), in sports (baseball, athletics...), and in the classroom, which make this topic relevant for scrutiny. The paper examines academic dishonesty among college students to ascertain whether faculty has a different perception on what constitutes cheating than students. A survey presenting 16 different scenarios was submitted to students and faculty alike asking them whether the action of the imaginary students in the scenario constituted cheating or not. The analysis of the results showed that there were some significant differences between faculty and students in their perception on whether or not their actions established cheating.
INTRODUCTION
In the academic world, a cancer exists. That cancer has a name and is called cheating, Pullen, Ortloff, Casey, and Payne (2000) refers to it as "the bane of higher education" (p.616), and Moffatt advance that "the university at the undergraduate level sounds like a place where cheating comes almost as naturally as breathing, where it's an academic skill almost as important as reading, writing, and math" (in Whitley, 1998, p.2). However, how many students cheat is hard to precisely figure since most data come through self reporting and it is likely that students do not want to advertise their cheating, making measurement difficult.
Nevertheless, several studies tried to establish a baseline on how many students engage in deceitful activities. One of the first studies (Baird, 1980) found that 75.5% of undergraduates from several majors had cheated while in college. In 1992, Meade reported a rate of cheating of 87% in various majors in top universities. McCabe and Trevino (1997) reported a range of 13% to 95% of student whom at one point had cheated. In his research, Park (2003) advanced that a minimum of 50% of students are cheating, others studies put that percentage at 63% (Nonis and Swift, 1998) or even up to 75% (Kidwell, Wozniak, and Laurel, 2003; Chapman, Davis, Toy, and Wright, 2004). Moreover, Whitley (1998) reviewed 46 studies conducted from 1970 to 1996, the range of the numbers of students engaging in academic dishonesty was from 9% to 95% across the different samples. The mean across the samples was 70.4%.
Also, there is a developing body of evidence that academic dishonesty is increasing; with the increase in tuition, the advance in technology, and the increase in online class offerings, new ways to engage in academic dishonesty are available for potential cheaters (Bom, 2003; Park, 2003; Scanlon, 2004; Eastman, Iyer, and Eastman, 2006; Brown, Mclnemey, 2008). Indeed, Brown and Mclnemey found significant increases in 7 of 16 cheating practices between a 1999 and a 2006 sample using the same questionnaire, with an average usage increase of these 7 practices of 19.2%. Finally, one of the latest studies confirms this trend, Jones (2011) found that 92% of her students surveyed indicated that they had or they knew someone that cheated.
The only conclusion that one can have is, therefore, that cheating does take place in higher education and that the number of participants is significantly high. This is a very important issue as Nonis and Swift (2001), based on the study of 1,051 business students, reported that the frequency of cheating in college was highly correlated with cheating at work. Also, Lawson (2004) found that business school students who cheat are more likely to be accepting of unethical workplace behavior and there is a growing body of evidence that a positive correlation between cheating while in college and behaving unethically while at work exists (Brown & Choong, 2005; Nonis & Swift, 2001; Sims, 1993; Hilbert, 1985).
In addition, academic dishonesty has several impacts on students that do not engage in cheating. First of all, many firms that engage in on-campus recruiting require a minimum grade point average for students who sign up for interviews. Thus, students who engage in academic dishonesty may gain an unfair advantage that goes well beyond the higher grade earned through cheating. GPA is also typically considered an important selection criterion for hiring purposes. Finally, another way in which peers of the cheaters may be harmed is the potential backlash and scrutiny that may be implemented once a cheater has been caught, as well as the potential for distrust and poorer interpersonal relationship between students and faculty.
METHODOLOGY
A total of 16 scenarios were created for the study (see Appendix A for the full questionnaire). An example scenarios are: "Jane is taking a test in a learning center by herself. She is stumped by one question and texts her friend Maria for help. Maria responds with an incorrect answer." and "John is taking a test in class, while professor Absent Minded is not looking, John looks at his friend Jane's test and see that she answered "C" for question #5." Each respondent was then asked if Jane, John, or both were cheating.
The surveys were distributed to students and faculty members in several institutions located in South Dakota, Louisiana, and Utah. The institution in South Dakota is a small faith based liberal art college, while the one in Louisiana is a regional extension of a large state- funded university, and the institution in Utah is a large state university.
In order to select our respondents for the survey, a convenient sampling methodology was used; surveys were administered during class time and were collected a few minutes after being handed out, usually as students exited the class. As anonymity was guaranteed, it wasn't possible to tract who had responded or not to the survey; therefore, a response rate cannot be calculated. As a result, 256 students and 52 faculty members responded to the survey and were used for analysis.
RESULTS
In our sample, 91 students self-reported that they had previously cheated in college. That number put our number of students cheating in the low range compared to other studies. Indeed, only 35.54 percent of the respondent indicated that they have cheated. In comparison, 18 professors declared that they had cheated during their academic studies, which represent 34.61 percent of the sample.
Further analysis per classification of student showed that freshmen and sophomores seem to cheat less than their juniors and seniors counterpart.
Perception of academic dishonesty between faculty and students
Several differences in opinion were found between faculty and students. These differences of opinion can be clustered in four categories: Take home, attempt to cheat, getting help, and plagiarism. Moreover, some conclusions can be developed about faculty and freshmen.
First, students and faculty have very different ideas about what actions are proper while taking a take-home exam. Indeed, faculty members seem to think that take-home exams are to be done individually, while students believe that it is perfectly fine to ask someone for some help to verify their own work, check with their classmates that they found the same results, or even collaborate with a fellow student on the test. One could wonder if students in that instance are trying to cheat or if it simply shows a lack of self-confidence? Nevertheless, the results strongly suggest that it would be a good idea for faculty members to be especially clear about what is acceptable for their students to do when giving them a take-home exam.
The second finding relates to the attempt to cheat. It seems that students believe that trying to cheat, but not succeeding, is not engaging in academic dishonesty. A student that tried to cheat but either didn't received the help he or she wanted or did not used the unauthorized material he or she brought to the test is not considered by his or her peers to be cheating, whereas faculty would consider such action academic dishonesty. As a result, we would strongly recommend that faculty members need to specifically mention to their students that the academic dishonesty line is crossed at the attempting stage, not at the realization stage; that an attempt to cheat is sufficient to classify a student as a cheater.
The third conclusion can be drawn from the analysis of the 16 scenario is that when a student was trying to get a little bit of help, either to gain an edge to enhance their results or to level the playing field, that kind of attitude seems to be frowned upon, especially if the information sought is directly related to test material. However, if it is helping to learn that is sought for, then as far as faculty is concerned, it is not an issue, even if students seems to think that it is an unfair advantage.
The fourth finding relates to plagiarism. The results show that even if plagiarism is an important part of how students engage in academic dishonesty it seems that the issue is getting less and less of a problem as students advance in rank. This leads us to believe that this kind of cheating may not be as intentional as most research implies; and that if faculty explain what constitutes plagiarism, then the number of plagiarism instances might decrease very rapidly.
An additional finding from our research is in the agreement level, or lack thereof, that faculty members exhibited in our sample. Out of the 9 significant scenarios, only 5 showed a high consistency in the faculty ranks. Scenario 4, 5, 9, 13, and 15 all had faculty agreeing over 80% that the action referred to was unacceptable. All other scenarios had faculty relatively split 50/50 on whether or not the action described was cheating or not. If faculty members do not agree among themselves, what can be expected from their students? It has to create some confusion for students when one professor deems an action acceptable, while another professor would treat that same action as unacceptable.
Another conclusion that can be reached is about freshmen. Most of the scenarios analysis showed that freshmen had usually a larger disagreement with faculty on what constitute cheating than the rest of their peers. Based on that result, we believe that there is a need to educate our incoming first year students in regards to what is academically permissible.
Finally, we also discovered that we may need to update our definition of academic dishonesty. We used Lambert's et al. (2003), which states that academic dishonesty is breached by any kind of unauthorized action that would result in a higher/undeserved grade for the student. However, in two cases, faculty expressed that a student helping a classmate would be considered to be engaging in academic dishonesty, even if that student would not gain any grade advantage (scenario 7 and 13). As a consequence, we would put forward the following definition: "A student engages in academic dishonesty when that student tries to enhance his or her grade by any unauthorized mean or helps another student in doing so".
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