	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yr aseiniad hwn…
What have I done in this assignment…

	Targed/Target 1
	To develop critical thinking and address barriers and limitations in more detail, using literature to support you.
	I have read a lot more relevant articles and provided a critique to pedagogical approaches in the form of theorist’s viewpoints.

	Targed/Target 2
	To give an application of a range of strategies that could be used to overcome challenges, thinking of your own creative ideas and strategies that you could place within a school.
	I have provided an example of where I have seen certain practices demonstrated whilst on Bridging and PTE, and explained how I can implement them into my teaching practice.



TITLE:
· Good teaching and learning means employing a blend of approaches including direct teaching.
· Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
· Good teaching and learning ranges within and across Areas of Learning and Experience.
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
This assignment will be discussing the 3 pedagogical principles outlined above and will explain the impact of the Curriculum for Wales (CfW) on teaching and learning, and the role of educational professionals as reflective practitioners in supporting the rollout of this transformational curriculum. Skilbeck (1976: 65, quoted in Grigg, 2016, p. 153) portrayed the curriculum as ‘’those activities planned and provided for in the pursuit of educational ends and purposes.’’ ‘’Pedagogy is defined simply as the method, and practice, of teaching’’ (TES, 2023). Alexander (2004, quoted in Palaiologou, 2019, p. 50) describes pedagogy as a discourse and act on the process of teaching whilst UNESCO (2016) in their Documentation of Innovative Pedagogical Approaches and Tools in Early Childhood Care and Education (ECCE) stated that pedagogy is the ‘act of teaching’ as informed by the values, beliefs and ideas which motivate and sustain it. There are originally 12 pedagogical principles created by Professor Graham Donaldson, but only 3 of them will be discussed in this assignment. From September 2022, all funded non-maintained nursery settings and primary schools in Wales are legally obligated to implement the CfW for children aged 3 – 7 years old. The CfW was developed by participants from a network of ‘pioneer schools.’ A pioneer school is a school, that is either an English-medium, Welsh-Medium school which is located in a rural/urban area, including church schools, that has worked alongside the Welsh Government to ensure high standards of education for children and young people in the future (Welsh Government, 2015, p. 1). The Foundation Learning (FL) or the Foundation Phase (FP) as it was previously referred to, is the statutory curriculum for all children aged 3 to 7 years old in Wales (Welsh Government, 2015, p. 2). The Welsh Government has described the CfW as putting ‘’greater emphasis on equipping young people for life’’ (TES, 2019). They explain that the CfW will prepare children to become digitally competent and provide them with high standards of numeracy and literacy. In the CfW, educational professionals are encouraged to use their knowledge and skills to choose how and what will they teach, for children to develop towards the 4 purposes. The 4 purposes are ‘’the shared vision and aspiration of every child and young person’’ (Welsh Government, 2023). Changes were made to the Welsh curriculum following the ‘Successful Futures’ report by Professor Graham Donaldson in 2015. Data acquired from the Programme for International Student Assessment (PISA) highlighted that ‘’levels of achievement were not as high as they should and could be’’ (Donaldson, 2015, p. 9) under current assessment arrangements and curriculum. These PISA tests are carried out on the achievement of 15-year-olds and as of yet the CfW has yet to be implemented into secondary education and it is too early for primary education to assess the effectiveness of the CfW as it was only implemented in 2022. ‘’The proposals in Successful Futures were the ‘blueprint’ for education reforms in the Curriculum and Assessment (Wales) Act 2021’’ (UK Parliament, 2023, p. 27). One recommendation from Donaldson’s review is that the curriculum is no longer arranged into Key Stages. Instead, Progression Steps (PS) are used to describe how learning should develop at ages 5, 8, 11, 14 and 16. This provides for more joined-up learning across the learning continuum. The report by Donaldson suggests that PS should be viewed as an individual ‘road map’ (Welsh Government, 2015, p. 7). Also, the holistic development of children is at the heart of the CfW’s pedagogical practice and is embedded into the 6 Areas of Learning Experiences (AoLEs), in particular health and wellbeing, and the Statements of What Matters (SOWM) (Early Years Wales, n/d). Holistic education is ‘’a comprehensive approach to teaching where educators seek to address the emotional, social, ethical, and academic needs of students in an integrated learning format’’ (American University School of Education Online, 2020). Child-centred education permits children and young people to develop knowledge, in contrast to passively obtaining it, and enables deeper levels of learning (Structural Learning, 2021). Shah (2019, p. 26) criticises child-centred curriculum’s as providing too much freedom for a child. This can make children let their impulses take control of their actions which leads to disciplinary issues, and they are too young to accept responsibility.
In primary schools, educational professionals use a blend of teaching approaches to educate their pupils with the key skills they need to progress. It is essential that educational professionals understand how children learn and how they can be supported to develop knowledge and skills for later learning (Education Endowment Foundation [EEF], 2021). One approach is Direct teaching, otherwise referred to as direct instruction. This is educational professionals clearly explaining how to do a task or the actions necessary to meet a learning objective (TES, n/d). From what I have observed so far in my Professional Teaching Experience (PTE) school, direct teaching is mostly used for carpet-time where the children and their class teacher use incidental Welsh phrases namely ‘Grandewch’ and ‘Eisteddwch’ and are given instructions for the day. Following this, the children would be dismissed to different areas of the classroom where they could go and play or finish of their ‘I Can Explore (ICE)’ challenges. The areas around the classroom are referred to as ‘enhanced provision.’ Enhanced provision is ‘’additional challenges or tasks that coincide with a topic or learners’ interests’’ (Estyn, 2022, p. 65). Maria Montessori, an Italian physician and educator, believed children learn best when they are free to move about and select various activities and tasks within the classroom (Monroe College, n/d). She emphasized how crucial it is to have a well-organised learning environment to support children’s interactions with staff-crafted materials, to develop their knowledge and understanding (Welsh Government, 2008, p. 28). This practice is demonstrated in all FL classrooms in my PTE school, as pupils would rotate in colour groups. One group of children would be in the creative area, another would be on ICT or role-play, and the other children would be working with the class teacher.  Direct teaching has been referred to as a ‘traditional’ teaching method and one that is promoted by a behaviourist pedagogical approach. B.F. Skinner (1957), Edward Thorndike (1911) and Ivan Pavlov (1927) conducted pedagogical research that served as the basis for the notion of behaviourism in the classroom (Learning Journals, n/d). This pedagogical approach asserts that an educational professional should lead the lesson and be the sole authority figure (TES, 2023). It has been said that direct teaching leaves pupils with not much opportunity to ‘’construct their own understandings of phenomena’’ (Cremin and Arthur, 2014, p. 173). This is because, in contrast to the CfW-led promotion of cross-curricular learning in the classroom, the behaviourist pedagogical approach holds that each AoLE should be taught separately. As a result, pupils are less likely to gain in-depth subject knowledge and apply their numeracy and literacy skills across the AoLEs by themselves (Estyn, 2017, p. 34). The social-constructivist pedagogical approach by Lev Vygotsky, a Russian psychologist, would argue that learning is a collaboration between teacher and pupil (TES, 2023). This approach is dependent on interaction and sharing amongst pupils and their teachers to obtain the best results (Learning Journals, n/d). Social-constructivism places just as much emphasis on the role of educational professionals as the behaviourist pedagogical approach, but it is their duty to facilitate learning by monitoring, supporting and guiding the learning process (Akpan et al., 2020, p. 52). Since the Plowden Report in 1967, the role of play in learning has influenced curriculum reform and has served as an alternative approach for educational professionals to promote pupil’s learning and development (Cremin and Arthur, 2014, p. 134) in the FL. This approach is, essentially, to play whilst learning (Encyclopedia on Early Childhood Development, 2018). Fredrich Froebel, a German educator, considered play to be ‘’central to children’s learning and development’’ (MacBlain, 2014, p. 16). The Foundation Phase Framework (2015, p. 3) highlights the significance of allowing children to learn via hands-on experiences, with play as the foundation for all learning. Research by Susan Issacs (1929) discovered that when children engage in play, it increases their chemical and neural interactions which enhance brain plasticity (Hewitt and Tarrant, 2015, p. 39). This will play a key role in determining behavioural and cognitive processes throughout childhood (Fandakova, 2020). 
The 2nd pedagogical principle links to Assessment for Learning (AfL) as teachers need to know what learners already know and can do. AfL is identifying what has been learned, by any and every means that offer solid proof of this, and applying that knowledge to determine what needs to be done to support learners in the next steps as they progress with their education (Carrol and McCulloch, 2014, p. 163). Techniques such as ‘WALT’ (We Are Learning Today…) and ‘Traffic Lights’ were often considered AfL. Instead, they are not, and only engage learner’s thinking skills for a short period of time, which is counter-productive. For AfL to be efficient, it needs educational professionals to plan lessons which link to the ‘Statement of What Matters’ in the CfW or the attainment targets in the national curriculum for England, and include tasks that promote children’s collaborative, reflective and thinking skills so both teacher and their learners can assess the progress in their work (Carroll and McCulloch, 2014, p. 170-171). An example of AfL which I have observed whilst out on placement is a ‘no-hands-up’ approach during carpet time. This allows for all pupils in the classroom to respond to a question provided by the class teacher and avoid the same hands always up. Observation is a conducive way of understanding pupil’s academic development (Neaum, 2016, p. 140). The purpose of observation in AfL is to identify where pupils are on the learning continuum in order to help them progress and overcome any difficulties (Welsh Government, 2008, p. 6). It plays a key role in educational professional’s practice and ought to be the catalyst of all lesson plans (Welsh Government, 2022, p. 37). Lesson planning is choosing how and what to teach. It includes learning intentions, personal targets and success criteria. ‘’Planning is important because it reflects the degree of professionalism demonstrated by teachers’’ (Grigg, 2015, p. 265). In Wales, all educational professionals are required to plan lessons with ‘’a more sophisticated approach of designing learning’’ (Education Wales, 2023) that meet the four purposes of the CfW. Observations can provide teachers with an insight into how children like to learn, in particular identifying ‘schematic behaviours.’ According to Jean Piaget (1952, p. 7) a schema is “a cohesive, repeatable action sequence possessing component actions that are tightly interconnected and governed by a core meaning.” Essentially, a schema is a ‘’mental structure to help us understand how things work’’ (Education Week [EdW], 2019). Children in the FL can be categorized into the pre-operational stage of development (2 – 7 years old) and it is crucial that educational professionals offer the assistance and support children need during this stage, as it is a time for ‘’incredible growth and learning’’ (Structural Learning, 2021). When educational professionals have a deep understanding of schemas and the way their pupils acquire new knowledge and skills, they can modify AfL strategies and find out how to further support their development and learning (Neaum, 2016, p. 41). Under the new CfW, it is vital that educational professionals have an understanding of child development and the needs of children in their classroom (Welsh Government, 2008, p. 4). Child development is a subject which focuses on how a child develops to independence from dependence during infancy (Cremin and Arthur, 2014, p. 56). A strategy which my PTE school utilizes to gain a better understanding of children’s aspirations and interests is ‘pupil voice.’  Article 12 in the United Nations Conventions on the Rights of the Child (UNCRC) states that, ‘’Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’’ (UNICEF UK, 2019). For educational professionals, this right is key to their moral purpose as they look to ensure that every child has a voice that is listened to (The Schools, Students and Teachers Network [SSAT], 2021). According to MacBeath (2006), pupil voice refers to learner’s contribution, participation and input in a school setting. It is also about forming more trusting and open relationships between pupils and staff (Hargreaves, 2004). Estyn’s report, ‘Pupil Participation: a best practice guide,’ emphasizes how acknowledging pupil’s input can assist with school developments. According to the report, valuing pupil’s participation can better prepare them to become ‘ethical, informed citizens’ and develop social and personal skills, such as working with others and listening (2016, p. 4).
The world outside of the classroom is cross-curricular (Barnes, 2015, p. 260). Therefore, it would seem reasonable to teach children and young people in a similar manner. Cross-curricular is ‘’the extension to other subjects or the integration of these into one’s own subject’’ (Beckmann, 2009, p. 7). ‘’Cross-curricular learning occurs when the skills, knowledge and attitudes of a number of different disciplines are applied to a single theme, problem, idea or experience’’ (Barnes, 2015, p. 62). The CfW lists three cross-curricular skills that are important for children to develop within the FL. They include Numeracy, Digital Competence and Literacy. These skills are compulsory and will provide children with the tools they need to meet the four purposes, and to be able to access the curriculum in Key Stage 2 (Equal Education Partners, 2023). There are two non-statutory frameworks which offer supporting guidance for educational professionals to ensure these necessary skills develop. They are Digital Competence Framework (DCF) and Literacy and Numeracy Framework (LNF); which are continually available and updated regularly (Hwb, 2022). Before the COVID-19 pandemic, educational professionals did not have enough time to teach specific AoLEs. Children would devote the majority of their time to Mathematics and English; and would only engage in AoLEs such as Expressive Arts a few times per term. Evidence suggests that when educational professionals teach a lesson with 2 cross-curriculum links, this provides an opportunity for more content to be covered than a single AoLE taught back-to-back. It also supplies children with ‘’a new perspective on learning’’ (EiE, 2023). The outdoor space is a comprehensive learning environment (Bilton, 2010, p. 1) that provides authentic contexts for learning which can appease cross-curricular learning (Welsh Government, 2023). In the most basic form, contextual learning is placing learning within a context, to create a more significant experience for children (Times Higher Education, 2022). This begins with the assumption that learning does not take place in an empty space, but ought to be associated with real life experiences to enable pupils understanding (Westera, 2011, p. 1). Contextual learning is founded on the pedagogical approach of constructivism. Constructivism, often referred to as ‘’invisible pedagogy’’ (TES, 2023), places children at the heart of the learning process and maintains that experiences can serve as the basis of knowledge construction (Educational Technology, 2021). The liberationism pedagogical approach, established by Brazilian educator Paulo Freire, also puts children at the centre of their learning. Freire was determined to create equal opportunities for all children by ensuring that learning is both individualised and accessible (Satchel, 2020). In education, it is crucial that we provide all children with authentic learning experiences so they can use what they have learned outside of the classroom (National Day Nurseries Association, 2022, p. 2). During my Bridging experience, I observed a Year 1 class retelling their school trip to Cardiff Castle, which is an example of contextual learning. The teacher used the ‘Pie Corbett’ technique to remind the children about what they did and when. This was done to help them write a short paragraph in their books about what they had learnt and enjoyed from their experience. My PTE school has its own space dedicated to Forest School (FS) activities. Many have tried to define a FS, but most would agree that a FS is a
long-term outdoor education process that is holistic and learner-led. It allows children to develop themselves through healthy engagement with risk, problem-solving and self-discovery, all within a natural environment in a hands-on and thoughtful manner (High Speed Training, 2021)
The advantages of a FS far outweigh the disadvantages which include risks associated with minor injuries and hygiene (Michek et al., 2015). However, my PTE school considers this an effective way of building resilience in young children and enables their development to become ‘Healthy, Confident Individuals.’ Practice within FS acknowledges the physical, social and emotional needs of children and it is the adult’s responsibility to offer opportunities that facilitate and guide the learning process within the natural environment (Forest Schools Education, n/d). This links with Abraham Maslow’s Hierarchy of Needs, a psychological theory of motivation which includes a 5-tier model of human needs and is frequently portrayed as hierarchical levels within a pyramid (Simply Psychology, 2024). The hierarchy of needs highlight the well-being and holistic development of children, and a FS contributes to meeting 3 lower-level needs, namely physiological, safety and belonging; all of which are vital in satisfying the higher-level needs of esteem and self-actualisation which can help meet the standards of Welsh education.
In a changing climate of education under the new CfW, the value of pedagogical principles cannot be overstated (Academia ERP, 2022). According to TM and Gupta (2022, p. 19), pedagogical principles are a valuable component to the teaching and learning process because they can help pupils acquire new skills and learn the curriculum. The 1st pedagogical principle considers good teaching and learning requires a blended approach which includes direct teaching. It is widely recognized by teachers that they need to use a wide variety of teaching approaches to develop the key skills pupils need for progression and learning. It is crucial that teachers have a good understanding of how their pupils learn and understand what they already know and can do. Effective teaching needs to be firmly based on the needs of pupils and their capabilities and planned in a well-organized stimulating environment. There will be occasions when direct teaching is necessary when introducing a new theme or skill with a small group of pupils via a well-planned activity (Welsh Government, 2008, p. 23). The 2nd pedagogical principle discussed that good teaching and learning plans activities and chooses resources that extend pupils prior learning and captivate interests. This principle is intrinsically linked with AfL. Observation is a key AfL strategy which identifies where pupils are in the learning continuum to support them with any difficulties and to make progress. In addition, it helps teachers to identify how children learn best and plan activities that facilitate individual learning styles with regards to their schematic behaviours. The 3rd pedagogical principle emphasised the need for teachers to make cross-curricular links between the AoLEs. The CfW advocates for more lessons to be taken outside of the classroom which allows for more authentic contextualised experiences to take place. This can encourage pupil engagement by demonstrating how learning in school relates to real world experiences. School trips are the most preferred method of contextual teaching and learning but a FS also offers many opportunities to meet pupil’s needs that are not just educational but holistic. Overall, I will be looking to implement 3 pedagogical principles during my 1st year of PTE. I will evaluate how successfully I have implemented these principles into my teaching practice by regularly meeting with my QTS mentor and writing my learning journal so I can reflect and assess my progress over the next 3 years of training. Lastly, it is crucial that I value pupil voice because my PTE school is a ‘Rights Respecting School,’ and this will aid in engaging pupils with their learning. Also, I will need to think carefully about what I can include in my lessons to provide real-life authentic contexts, particularly with children that may not have experienced this.
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