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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Proofread your work for accuracy.

	Targed/Target 2
	Try to read a little more widely and use your reading to examine ideas in a more explicit way.

	Targed/Target 3
	

	Targed/Target 4
	

	Targed/Target 5
	



[bookmark: _Hlk25656806][bookmark: _Toc26710172][bookmark: _Toc26863207]ECAD4007 Cycle 1 Core Studies: The learner: Who am I teaching?
[bookmark: _Toc26710173][bookmark: _Toc26863208]Using the pupil profile given, identify how specific aspects of the Childs holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.

[bookmark: _Hlk25827843]Holistic development is an approach to learning the whole child and emphasises on all the different areas (foundationeducation.edu, 2018). These areas include social, physical, cognitive, intellectual, morale, linguistically, spiritual and emotional developments. Holistic development is important as children learn different things at different stages in life. This is supported by Piaget, Montessori and Vygotsky’s theories (Gray and Macblain, 2012). Aubrey and Riley (2016, p.29) stated
“The holistic needs of the child are a central feature of early education today and, just as Montessori recognised the rights of the child, there is currently a drive towards attending to a child’s personal, social and emotional needs, with personal, social and emotional development being one of the three prime areas of the curriculum.”
  Aubrey and Riley (2016) believed Montessori developed classroom activities and environments to meet the needs of the child based on observations rather than a curriculum. To some extent teachers do the same they must get to know their children in order to plan the activities that will develop them further. Teachers need to know child development stages so they can help develop the children at all stages through exciting classroom activities and experiences ensuring all the children’s needs are met. The better the teacher knows the children the more they can engage with children. For example, finding out children’s likes and dislikes, favourite characters and what activities they enjoy. Bronfenbrenner’s theory (Appendix1) supports this, the teacher is part of the Microsystem which effects pupil development. 
 We have a pupil profile of a four-year-old girl called Ella (appendix 2), she has been in her class for 6 months and has settled in well. According to Gray and MacBlain (2012) Piaget believes that Ella is in the pre-operational stage (Appendix 3) where children begin to think symbolically and learn to use pictures and words to represent objects, for example using a banana as a telephone and talking into it. Children at this stage seem to be egocentric and struggle to understand other opinions and perspectives, while they are getting better with language and thinking, they struggle and still think about things in very concrete terms, Vygotsky also agreed with Piaget. Looking at 4-year-old milestones (CDC.gov, 2009) (Appendix 4) Ella is not reaching all milestones and needs help to develop these to progress her learning. For example, Ella is becoming more creative with make-believe play but plays silently alongside her peers in the role play area. Ella also uses gestures to communicate her needs although Ella can talk. Ella also shows to have some learning difficulties where Sharman et al, (2007) lists typical achievements of a four-year-old and states that children who have not reached this level of achievement at four years old may be described as having learning difficulties.
	 We have visited two different schools during our bridging days to observe how schools promote holistic development throughout the foundation phase. During the bridging days, schools showed the importance of play and how to develop a child’s social, emotional, physical and cognitive development and showed good practice of how to develop these areas. Also showing us policies, Estyn reports and the next years plan on how they try to develop these areas further. Aubrey and Riley (2016) stated that both Piaget and Montessori both recognised the value and importance of play. Also, Mooney (2000 p.51) stated that Vygotsky believed “learning in play and learning in school should be perceived as equally important”. I have chosen to help Ella develop her emotional, social and cognitive development.
All the developmental areas are interlinked, as I researched the three areas, social development is interlinked with most especially emotional development and cognitive development as interaction helps improve speech and helps children interact in different activities and express different opinions (Crowley, K. 2014). Emotional development is how a child recognises, expresses and manages feelings at different stages of life and to show empathy to other people’s feelings. Emotional development is also linked to social development. Social development is how a child learns to interact with others, and how a child develops friendships and other relationships as well as how a child handles conflict with peers (scanva.org, 2019).  Cognitive development is the way children think, explore and problem solve. It is the development of knowledge and skills which help children to think about the world around them and to remember these. It is through speech that children can reflect, make plans and help nurture behaviour and solve problems (John-Steiner et al, 1978) Erikson and Vygotsky both agree with this statement.
As a teacher I have responsibilities and regulations to follow, since concluding that Ella is not meeting all milestones, and has a lot to develop, I must speak to Ella’s parents to gain consent as we will be trying different activities to help Ella develop and to find out more about Ella’s background so we can make a valued judgement on Ella’s development. As the pupil profile is very vague in Ella’s background we don’t know if there’s anything going on at home, Maslow’s hierarchy theory (Appendix 5) would help here if there was further information on Ella’s background.
 In the mornings Ella struggles to separate from her mum, Bowlby’s theory of attachment suggests that children come into the world biologically pre-programmed to form attachments with mum because this will help them survive. Bowlby argued that the relationship between mother and baby is completely different to other relationships. He also thought that the fear of strangers represents an important survival mechanism, built in by nature (simplypsychology.org, 2017). Ella should recognise her teacher as a familiar person. As a teacher, we could leave Ella bring a familiar object from home to help ease her in to the classroom in the morning, this is practised in a school I attended and the teacher agreed, once the children were ready for circle time the child would place her comfort object at the teachers desk ready to hold the circle time object to talk. This activity could also help Ella with her speech as you would be giving her the opportunity to talk when she holds the object during circle time, she would also learn how to respect others as the children have to take turns and can only speak when holding the object and be able to listen to others opinions on a certain topic. This is supported by Dewey and Vygotsky as you are giving Ella the opportunity to interact (Aubrey and Riley, 2016).
 Johnston and Halocha (2010) states our aim in early years and primary education is to support children to become emotionally intelligent adults. We as teachers need to help Ella recognise feelings and express feelings in a good way, as Ella is starting to develop new fears due to her active imagination, as a teacher we could use pictures of emoji to show all different feelings. This could be expressed in circle time to see how other children feel and explore each feeling, reminding them its ok to feel like that and help them overcome any negative feelings. During a bridging day, a good form of practice of finding out the children’s feelings, were feeling pots, the children put lollypop sticks with a picture or name of themselves on, into a pot of how they felt in the morning and afternoon (See Appendix 6). After registration, the teacher would look at each pot and ask the children individually why they felt like that and to see if they could help the child. This is where the teacher can build a relationship with Ella, to get to know what’s going on with Ella emotionally and how to help her learn and develop these feelings into positives and show how her actions may affect others. Vygotsky theory emphasising on the central importance of social factors and considers the child as an apprentice who learns higher order functions directly from social interaction with the more knowledgeable other, in Ella’s case the teacher or teaching assistant (Barnes,2011). This is also agreed by Bandura’s ideas about the effect of imitation and modelling behaviour and observational learning (Crowley, 2014) which Ella might do as she plays silently alongside others.
Ella needs help with her speech, as its not always clear and sometimes uses gestures. During a bridging day activity a child with little speech had flashcards to help him express his needs but the teacher always asked do we remember what that word was, and would repeat it to him in rhyme with repetition for it to stay in the brain, Bruner’s The Spiral Curriculum (Appendix 7) agrees here (Aubrey and Riley, 2016). As the teacher did this his peers learnt the songs and words and when he played with others, they would sing the songs to him, to help him repeat the words. This is agreed by Montessori’s ways of learning- Repetition which teaches children to practice, master and retain knowledge (Jennings, 2019) and Vygotsky’s the zone of proximal development (ZPD) (Appendix 8) as the teacher and peers play the role of the knowledgeable other to help the child learn (Pound, 2005) and also the use of visual tools (Aubrey and Riley, 2016) this could also be called Picture exchange communication system (PECS) (Glazzard et al, 2015) using pictures for speech and gestures. Vygotsky considered speech as the most important mediating device in human behaviour (Aubrey and Riley, 2016). 
As a teacher we have a legal responsibility to ensure that all the children’s rights are adhered to in school. These rights are called the United Nation Convention on the Rights of the Child (UNCRC) where The Children’s Commissioner of Wales Sally Holland is there to help children know their rights. These rights also give the children a voice in school to speak out and to better themselves. The convention must be seen as whole: all the rights are linked, and no right is more important than another (unicef.org.uk. 2018). There are 42 articles in the UNCRC that help children to be safe, healthy and happy. Ella has the same rights as any child and as her teacher we need to provide the best learning experiences that suit Ella’s needs. Ella needs adult interaction and encouragement to interact with others. Dewey and Vygotsky agree that children need interaction with knowledgeable others to improve speech and development (Aubrey and Riley, 2016). The schools I visited have the Children’s Rights displayed all around the school, they also have two super ambassadors that help The Children’s Commissioner for Wales to keep track and ensure all the rights are being adhered to. They also have rights ambassadors in each class to help the super ambassadors in school. For the children to know their Rights, every month they choose a right to explore within activities. I have also seen schools introducing COOL (controlling our own learning) Learning where teachers ask the children what topics or questions, they would like to explore during the term which gives the children a voice. This could help Ella to engage better in activities if it is a topic she likes and has chosen herself. This is supported by Dewey and Piaget as they both recognise the importance of satisfying a Childs curiosity for learning to take place (Aubrey and Riley, 2016).
As we have recognised Ella needs additional help, we can start an Individual Educational Plan (IEP) and an Individual Play Plan (IPP) listing strategies and targets for Ella to start developing with help of a teacher or teaching assistant (Glazzard et al,2010). This is supported by Vygotsky’s ZPD Theory of a child learning further with help of a knowledgeable other (Pound, 2005). Also, Mortimer, 2001 believes confidence and learning are linked together, if a child tries something new and fails, self-esteem and self-confidence are lowered, and if a child tries something and succeeds, self-esteem and self-confidence will be raised, and the child would be happy to try again. Therefore, it is important that the approaches we design help children’s behaviour and social development change, should remain positive and should leave the children feeling good about themselves. This is supported by Bronfenbrenner’s Ecological Systems’ Theory (Appendix 1), where school, teachers, friends and home have an impact on the Ella’s development (Pound, 2005). Also, if Ella’s speech doesn’t improve, we could look at a Speech and language specialist to come in and see Ella, this is also supported by Bronfenbrenner’s theory as the specialist would be part of the Exosystem that effects Ella’s development.
Overall as a teacher we need to plan activities that can be adapted for Ella, then we will be able to help Ella achieve Donaldson’s four purposes of ‘successful futures’ (gov. wales, 2015) (Appendix 9), this is supported by Pritchard (2005, P 31), 
   ‘In planning work for children, a teacher needs to take into account the current state of understanding of the children in question, and plan accordingly and appropriate.’
Piaget believed that children’s own curiosity would drive their learning and the most effective way of enabling learning is providing an environment that promoted curiosity and challenge (Aubrey and Riley, 2016). Therefore, a great teacher should provide an environment for all children that would promote curiosity and challenges as.
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[bookmark: _Toc26863212]Appendix 2 – Ella’s pupil profile
Source Tom Cox, Module lead, 2019 
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[bookmark: _Toc26863214]Appendix 3 - Piaget’s stages of development
Source Tom Cox, Module lead, 2019.
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[bookmark: _Toc26863215]Appendix 4 – 4-year-old milestones
Source- Centres for disease control and prevention, 2009.
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Source- Google images
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[bookmark: _Toc26863217]Appendix 6- Feelings pots
Source- Charlene Griffiths, Bridging day, 2019.
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Picture translates to:
How are you?
I am………. Absent, tired, angry, sad, half and half, happy.

[bookmark: _Toc26863218]Appendix 7 – Bruner’s The Spiral Curriculum
Source- Google images
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Source successful futures, 2015
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Pupil Profile
Ella is 4 and has been in the Reception class for 6 months

The Class Teacher is becoming increasingly concerned because
even though she attended playgroup and has supportive parents,
her progress is limited. Ella finds difficulty following classroom
routines, appears confused when instructions are given, doesn’t
o, initiate interaction with adults or peers. During play she imitates
peers briefly. Ella is a popular and happy member of the class. She
is very reliant on adult direction and has difficulty making choices.

On entry to Reception, Ella’s Foundation Phase Profile indicated
« the following strengths and identified particular teacher concerns:

Personal & Social Development, Well-being and Cultural Diversity

« Ellais not always happy to separate from her mum each morning

« She can at times, show affection for other children and for adults and enjoys
other children ‘taking care’ of her

« Ella does not consistently show care and respect for others

« Ellaistoilet-trained

« Ella plays on her own alot, and doesn’t appear aware of peers

«  Attimes, she is reluctant to share resources during play activities with others

« Sheis unable to negotiate solutions to conflicts without adult intervention.

«  Ella finds difficulty understanding how decisions may affect herself and
others

« Ellais beginning to communicate her feelings and is aware that others may
have different feelings

« Sheis starting to develop new fears as a result of her active imagination

Language, Literacy and Communication Skills

«  Ella can talk, though not always clearly, using many one word responses

« She s able to hear and has good listening skills

« She can hold a pencil with a ‘splayed’ four finger grip and scribble on paper

o Ella uses gesture to communicate her needs, although she can be very
reluctant to do so.

«  She rarely initiates talk, but will respond

« She has not yet established a definite hand preference and can’t imitate zig
zaglines

o Ella plays silently alongside her peers in the role play area

« She occasionally speaks in sentences of five to six words

« Ellais able to recall parts of a story

+ Ellais unable to tell a short story in full
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Mathematical Development

Ella can be persuaded to build a tower of bricks and tolerates an adult
counting these alongside her

Ella doesn’t as yet appear interested in sorting, matching, playing or joining in
with counting games and rhymes

She is not able to point to and count over ten objects accurately

Ella is developing her understanding of time and can tell an adult what
happened yesterday and what is going to happen in the future

She uses spatial awareness to put puzzles together

Welsh Language Development

Ella appears to understand that ‘Bore da’ is a greeting
Ella doesn’t appear to understand that ‘Bore Da’ is a greeting in a language
different from her own

Knowledge and Understanding of the World

Ella can name some simple objects - such as doggy
Ella rarely initiates interaction with adults to tell them about something she
has seen

Ella is aware of different gender

She understands the use of common household objects

Physical Development

She can come up and down steps, two feet to a step, holding on to an adult’s
hand

Ella can’t hop on one foot consistently

Ella can appear somewhat unsteady on her feet and needs adult supervision
especially when playing outdoors

She can throw a ball overhand

Ella is unable to catch a bounced ball

Creative Development

Ella appears to enjoy listening to rhymes
She knows the difference between fantasy and reality

Ella plays "pretend” which is becoming increasingly inventive
Ella doesn’t join in with singing

She will bang on a musical instrument at singing time

She can be reluctant to join in with some ‘messy’ activities
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The Sensorimotor Stage

The Preoperational Stage

The Concrete Operational Stage The Formal Operational Stage

Ages: Birth to 2 Years

Major Characteristics and
Developmental Changes:

Ages: 2 to 7 Years

Major Characteristics and
Developmental Changes:

Ages: 7 to 11 Years

Major Characteristics and
Developmental Changes

Ages: 12 and Up

Major Characteristics and
Developmental Changes:

« The infant knows the
world through their
movements and sensations

« Children learn about the
world through basic
actions such as sucking,
grasping, looking, and
listening

« Infants learn that things
continue to exist even
though they cannot be
seen (object permanence)

« They are separate beings
from the people and
objects around them

« They realise that their
actions can cause things to
happen in the world
around them

« Children begin to think

symbolically and learn to
use words and pictures to
represent objects.

« Children at this stage
tend to be egocentric and
struggle to see things
from the perspective of
others

« While they are getting
better with language and
thinking, they still tend to
think about things in very
concrete terms

« During this stage,
children begin to thinking
logically about concrete
events

« They begin to
understand the concept of
conservation

« Their thinking becomes
more logical and
organised, but still very
concrete

« Children begin using
inductive logic, or
reasoning from specific
information to form a
general principle

« At this stage, they begin
to think abstractly and
reason about hypothetical
problems

« Abstract thought
emerges

« They begin to think more
about moral, philosophical,
ethical, social, and political
issues that require
theoretical and abstract
reasoning

« Begin to use deductive
logic, or reasoning from a
general principle to
specific information
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Child's Age

“Today's Date

Milestones mattert How your child plays, learns, speaks, acts, and

v . leams, ., acts, and moves offers important clues about his or her
development. Check the milestones your child has reached by age 4. Take this with you and talk with your child's
doctor at every well-child visit about the milestones your child has reached and what to expect next.

What Most Children Do by this Ag

Soclal/Emotional

O Enjoys doing new things

O Plays “Mom" and “Dad”

O Is more and more creative with make-believe play

O Would rather play with other children than by himself
O Cooperates with other children

O Often can't tell what's real and what's make-believe
O Talks about what she likes and what she is interested in

Language/Communication

1 Knows some basic rules of grammar,such as correctly using
“he” and “she”

[ Sings a song or says a poem from memory sich as the
sy Bitsy Spider” or the “Wheels on the Bus”

O Tl stores

O Can say frst and last name

Cognitive (learning. thinking. problem-solving)
O Names some colors and some numbers.

O Understands the idea of counting

O Starts to understand time

O Remembers parts of a story

O Understands the idea of “same” and “different”

O Draws a person with 210 4 body pars

O Uses scissors

O Starts to copy some capital letters.

O Plays board or card games

=] Telkymmnnmlsmgmﬂawmminlm

Movement/Physical Development
3 Hops and stands on onefoot p to 2 econds

O Catches a bounced ball most of the time
00 Pours,cuts with supervision, and mashes own food

Act early if you have concerns about the way your child plays. |
leams, speaks, acts,or moves,or i yourchild: |
O Is missing milestones |
O Can't jump in place |
O Has trouble sribbing |
00 Shows no inerest i iteractve games of make-believe |

|

|

O Igores other chidren or doesn't respond to people outside
the family
0 Resists dressing, sloeping, and using the toet
O Can'tetella favorite story
0 Doesn'tfolow 3-part commands
01 Doesn't understand “same” and “diffrent”
01 Doesn't use “me" and “you" correctly
O Speaks unclearly
O Loses skills he once had
Tell your child's doctor or nurse if you notice any of
these signs of possible developmental delay and ask for
‘a developmental screening.
If you o the doctor s still concerned
1. Ask for a referral to a specialist and,
2. Call any local public elementary school for a free
evaluation to find out if you child can get services o help.

For more information, go to cdc.gov/Concerned.

Download CDC's

www.cdc.gov/ActEarly
1-800-CDC-INFO (1-800-232-4636) Hiloatone Tracker App

Learn the Signs. Act Early.
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Maslow’s Hierarchy
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Bruner’s Spiral Curriculum

(1) The student revisits a (
topic, theme or subject A\

(2) The complexity of the (
topic or theme increases <
with each revisit g

4 —X\

(3) New learning has a
relationship with old
learning and is put in
context with the old
information.
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ambitious, capable learners who:

3 set themselves high standards and seek and

enjoy challenge

> are buikding up a body of knowledge and have the
skils o connect and apply that knowledge in

different contexts

> are questoning and enjoy soling problems
) can communicate effectively in different forms

and settings, using both Welsh and Engish

3 can explain the ideas and concepts they are learning about
> can use number effectvey in dfferent contets
3 understand how to interpret data and apply mathematical

concepts

> use digital technologies creatively to communicat, find and

analyse informaton

3 undertake research and evaluate ritically what they find and
are ready to lean throughout their lives

healthy, confident individuals who:

> have secure values and are estabishing
their spiitual and ethical beiefs

» are buiking their mental and emotional wel-being by
developing confidence, esiience and empathy

> apply knowledge about the impact of diet and exercise on
physical and mental health in their daily ves

> know how to ind the information and support to keep
safe and well

) take part in physical activity

> take measured decisons about festyle and
manage risk

> have the confidence to participate n performance

> form positive relationships based upon trust and mutual

All our
children
and young
people

will be...

enterprising, creative contributors who:

> connect and apply thei knowledge and skils to
create ideas and products

> think creatively to reframe and solve problems

> identity and grasp opportunites

> take measured rsks

> lead and play different rolesin teams
effectvely and responsibly

» express ideas and emotions through
diferent media

> give of their energy and skils 5o that other

respect people will benefit
> face and overcome challenge and are ready to play a full part n lfe and work
> have the sils and knowledge to manage everyday lfe 25
independently as they can
and are ready to lead fulfiling lives as
valued members of society

ethical informed citizens who:

 find, evaluate and use evidence i forming views

» engage with contemporary issues based upon their
knowledge and values

» understand and exercise their human and democratic
responsbiites and rights

» understand and consider the impact of their actions
when making choices and acting

» are knowledgeable about theirculture, community,
society and the world, now and in the past

3 respect the needs and rights of others, as a member of
a dverse society

> show their commitment to the sustainabilty
of the planet

and are ready to be citizens of Wales and the world





