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Critically analyzing the strategies for promoting inclusivity in a UK curriculum.
This essay will be critically analyzing and reflecting on the strategies for promoting inclusivity implemented or advised in the Scottish curriculum. The strategies will be taking into consideration different factors that affect inclusivity such as language, poverty, attendance and culture. It will look into theoretical reasons behind the strategies put forward. Current debates in the Scottish curriculum will be discussed and look into sociological and economic elements of the Scottish curriculum. The current curriculum used in Scotland is the ‘Curriculum for excellence’ and it was implemented in 2010. It is used from nursery to secondary. The curriculum covers inter-disciplinary learning and encouraging personal learning. It has four elements that it would like to develop in students which is successful learners, responsible citizens, effective contributors and confident learners (Gov.scot, 2019). The Scottish government currently has some strategies put in place such as the ‘Included, Engaged and Involved Part 1: attendance in Scottish schools (2007)’ which is to improve attendance. It also focuses on targeted support which provides support based on individual circumstances, this is mostly delivered by staff who have been given additional training. Individual circumstances will take cultural aspects into consideration such as Gypsies and travellers, asylum seekers and young careers (Gov.scot, 2019). 
The Scottish executive has invested significantly towards the ‘Sure start Scotland’ initiative. This was after it was found that the UK has a high rate of child poverty of Europe. The initiative was bought forward to deal with social exclusion and improving educational attainment. It is aimed at vulnerable families with young children and providing community based recourses to support parenting (Paton, 2007). It initiative also have benefits for social capital as improving the child poverty rate and educational attainment it will benefit society. Sure start targets families in deprived areas, it ensures that by supporting those parents with social and intellectual resources it will in result help the young children be better prepared when they go into education. It provides support such as literacy and language training (Roberts, 2000). This strategy to promote inclusivity would be effective for those young children living in deprived areas as the method behind it will correlate with the theory of cognitive development by sociologist Vygotsky. Vygotsky states in the zone of proximal development that if a child believes they are not capable of doing someone but then realize they can complete it will help they then will be able to accomplish it alone (Sanders, 2005). Through this strategy parents will feel equipped in supporting their young children and they will then be able to go into school better prepared and not socially excluded by students in less deprived areas with academic able parents who can support them. This strategy can also be support by studies completed that state that early readers in school are those who are persistent and eager to learn. Also, these children would be interested in the alphabet earlier on from items such as newspapers, books and signs (Durkin, 1936). In order for this to occur in young children, they will need to be exposed to such things and by supporting parents in deprived areas they will encourage this. As sociologist Bourdieu states social capital is for the individual. By supporting parents to improve how they support young children when they go into education it will improve their social capital. This is due to the fact that the support will support them academically, helping them attain better in school in elements such as grades and class levels. In result it will create a lower drop out rate. Therefore, the strategy will benefit them socially and economically within education and promote inclusivity (Rogosic, 2016). 
In addition to this, it is known through research that poverty links to bad attainment levels. Studies have been carried out in Scotland to investigate this further.  As a result, the Scottish Government brought forward strategies to improve it. The strategies work on a long term basis and working with a range of sectors. These include the NHS, local government and community planning centers. The aim of the strategy is to lower the inequalities between health and wealth. Within schools the general signs of poverty for a student is whether they receive free school meals (Pirrie, 2012). Research also found that there is a link between educational attainment and parental occupation, income and qualifications. Also, research shows that students have the chance to overcome their social class and attainment when they arrive at secondary school. This is because if they gain their qualifications or gain a degree they will on further in a career path. Over the last century Scotland has made changes to their secondary system, making it more accessible and inclusive (Iannelli, 2005). Therefore, in order to ensure that children have a lower rate of poverty their early years within an education system needs to be effective, setting them up to gain qualifications in the future. The early years framework in Scotland focuses on early prevention and intervention. Their aim is to break the cycle of poverty and poor outcomes. All sectors names above and more work through the Single Outcome agreement with the government. The framework works directly with young children and their parents, they also provide support for other practitioners in the similar role such as play groups and early year centers. They work with research to provide a home learning environment and better health outcomes (Early years Scotland.org, 2019). In addition to this, the Scottish government also want to ensure that students leaving school also have the right resources to promote inclusivity. Within the Curriculum for excellence, there are a number of frameworks underpinned such as ‘learning choices policy and practice’ framework and ‘16+ learning choices’. Frameworks like these are put in place so students have the options of appropriate post 16 choices. They also have the Education Maintenance allowance to provide financial support for young students in low income households. Through all these frameworks, inclusivity is being promoted as it is enabling everything has an opportunity to achieve their potential and reducing the chances of child poverty (Education.gov.scot, 2019).
Furthermore, after the Scotland’s school act (1981) it was stated that children with English as an additional language should in taught in mainstream classes as well. This was to promote inclusivity. In addition to this, there ‘Additional support learning’ act states that teachers should be proactive in in addressing the children’s needs and supporting resources (Anderson, et al, 2016). It was found in 2013, the number of students with English as a second language increased by 30% . The Scottish Curriculum of excellence states that there is still a 6% gap between attainment levels between those with English as second language and those who have English as their first language. Scotland currently having courses running to support those students within the mainstream classroom. During this course they will be taught inclusive teaching practice and resources. Also, the course uses a case study approach which would mean that the student will get a more specific response and using resources to plan interactive ways of teaching (Page, 2019). Research has found that is it important that the supported helping students who have English as their second language are equipped with the strategies needed as they play an active role (O’Malley, 1985). In an investigation completed in Canada regarding second language within a school found that children were bullied and berated for using their native language. During this investigation it was also found that children who have high-self esteem do better in the social aspect of school. Furthermore, it states that children who have English as their second language feel frustrated as they do not know what is going on in a majority language classroom. Due to this it has a negative impact on their academic performance. Also, as language comes with culture it is stated they distance themselves from certain activities due to this (Wright, 1995). Therefore, this ESOL strategy will promote inclusion in the Scottish Curriculum as they will gain support in improving their language. This will improve their self-esteem and their social relationships within a classroom. 
Another aspect of the Scottish Curriculum for excellence regarding language and culture that promotes inclusivity would be the that one of the purposes of the curriculum is to be a responsible citizen. A research paper looks into how the language of migrant students can affect a student’s sense citizenship. The paper looks into the regulations and practices within education regarding language. Being within the Europe it allows for free movement which means that teachers are implicated as there is more diversity within their classroom. However, although teachers need to be more understanding and aware of this, these students can often be seen as a problem within the education system. Students who have a different language have difficulty in making friends, adapting and sense of culture (Moskal, 2016). In addition to this, another way to promote inclusivity could be through understanding cultural differences. Research states that Gypsy/traveler children have the worst educational outcome in  Scotland. This is due to the fact that many children do not make the transition from primary to secondary school. They currently have many programs in place to help overcome this. They fund and support a strategy put in place called ‘STEP – Scottish traveler education programme’. Also, they have publications to help provide guidance to improve their educational outcome (Gov.scot, 2019). The step strategy works to draw additional knowledge and skills where necessary to practitioners. They models in place to work alongside to ensure gypsy/travelers get the best support (STEP, 2019). During a research project looking into the exclusion of gypsy/traveler children, it was found that the children and parents were finding it difficult to partake in the interviews because they had a difficult or upsetting experience of school. The research linked the notion that although exclusion is used as a result of behavior, it is also linked to different groups of pupils which relate to their class, ethnicity and gender (Lloyd, 1998). The guidance to help improve their educational back ground states that gypsy/travelers occur these problems due to learning problems because of mobility, cultural differences within the culture and parents with limited educational experiences themselves. The guidance also states that all teachers must be registered with the General teaching council: professional standards for teachers. This would ensure that teachers demonstrate social justice using inclusive policies. Also, to value and respect social and cultural diversity (Go. Scot, 2019). It is important to establish an understanding of the norms and values of different cultures in order to identify why certain behaviors occur and how to support them (Zollers, 1999). Furthermore, these strategies will promote inclusivity in the Scottish Curriculum because they will in return overcome sociological theories that are linked to culture and education such as the ‘self-fulfilling theory’. This theory states that a prediction can be made directly or in-directly which becomes true, this is due to the acts made with the prediction in mind. Such as practitioners having a lack of understand regarding the gypsy/traveler culture, could mean that they have a prediction regarding the children of this culture. With their behavior as a result of the prediction, the children can be impacting negatively. However, with these strategies, practitioners with gain knowledge so they can understand the underlying reasonings behind the norms and values of these children (Madon, 2011).
Lastly, every education facility must provide additional support where needed. This support could relate to learning environment, family circumstance, ill-health and wellbeing needs of a disability. The Scottish government has strategies put in place to ensure this happens and promotes inclusivity. They have created a strategy called ‘The national strategic commissioning group’. The aim of this strategy is to identify the need of resources and ensure any recommendations made to do disadvantage the children. There was a review completed in 2011 that looked at learning provision for children and young people with complex additional support needs. The government has a Additional support needs act (2004) in place. This outlines the system for supporting these children and young people. The review put forward questions forward that could be looked into further by the Scottish government to help them improve the strategies and legislations put in place (Doran, 2011). The educational institute of Scotland (EIS) states that through these strategies it will an inclusive school environment that promotes social inclusion, meets the needs of the students and supports lifelong learning. A research document by the EIS looks into these different strategies mentions and whether they are being carried out. The document also states that other legislations are said to be promoting inclusivity, one them is the curriculum for excellence (Eis.org.uk, 2019). Teachers providing the curriculum for excellence to students will be knowledgeable and understand regarding the strategies and legislations as after the act was bought in, in 2004, the Scottish government funded for it to be taught amongst universities involved in the initial teacher education. Furthermore, the strategy allows for students and teachers to develop their own values and practice when implementing it (Barret, L). However, the EIS reports that teachers lack the support they require in order to be able to support these students within the classroom. It states that school lack the funding to cover supply teachers if the teacher wanted to get additional training on it (Eis.org.uk, 2019). 
In conclusion, it can be seen that there a great effort in promoting inclusivity within the Scottish Curriculum. This is includes a wide range of factors such as poverty, language, culture and additional support needs. There are relevant strategies and legislations put in place to ensure that these aspects are promoting inclusivity within education. The strategies and legislations also use other sectors to ensure the factors promote inclusivity effectively such as the NHS, government funding, social services and other third parties. By doing so they are ensuring every element is covered from a young age to the age of 18. It can also be seen that promoting inclusivity in the curriculum is a priority for the government as they have also embedded it within the Curriculum for excellence. Majority of the legislations are intertwined so the children are ensured to have inclusivity is difference aspects. Furthermore, inclusivity is also promoted effectively within the curriculum as the government has made it apart of the teacher training. Furthermore, inclusivity is also promoted within the curriculum as they try an individual the aspect of exclusion. For example, they understand that gypsy/traveler is a current issue for Scotland, so they are ensuring strategies and legislations are made specifically for that aspect. However, the Scottish government is criticized for reacting late when it comes to promoting inclusivity, research shows that other countries such as England show pro-active strategies beforehand. The curriculum for excellence has made one of their elements to be a ‘responsible citizen’ but they have been criticized for adding it as a political movement.  Lastly, promoting inclusivity requires to move with the times, which is something the Scottish government does within their curriculum. This can be seen as they have acquired reports such as the Daron report to evaluate their procedures and make changes where necessary.
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