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This paper is going to critically discuss the factors which can put groups or individuals at risk of being excluded in educational settings.
“Social exclusion is a complex and multi-dimensional process. It involves the lack or denial of resources, rights, goods and services, and the inability to participate in the normal relationships and activities available to the majority of people in society, whether in economic, social, cultural or political arenas.it affects both quality of life of individuals and the equity and cohesion of society as a whole.” (Poverty.ac.uk).
This translated falls well with Brofenbrenners belief that a person’s development is affected by their surrounding environment, for example if society has no readily available job occupancies or people can not gain the right qualifications for a job then they are already at a disadvantage of unemployment. Likewise, in education if a child is not getting the right support in school they may be at a disadvantage educationally which may hinder their future outcomes.
Social exclusion is embedded in three different discourses being Redistributionist discourse in which those living in poverty have no money and rely on the taxes paid by others and the state benefits systems to make ends meet. Moral underclass discourse in which individuals attitudes and morals are generally low and there is higher crime rates with no sense of work ethic or the need to excel, and also Social integrationist discourse in which these people understand the need to complete paid work and partake in social interactions helping the economies social cohesion.
“They differ in how they characterise the boundaries for inclusion”. (Levitas, 2005:7).
Social inclusion is defined as “the process of improving the terms of participation in society, particularly for people who are disadvantaged through enhancing opportunities, access to resources, voice and respect for rights.” (Un.org).
The concept of social inclusion are widely attributed to having first appeared in France in the 1970’s when the economically disadvantaged began to be described as the excluded(Silver,1995). The preliminary uses of this new parlance appeared as a means to refer to a variety of disabled and destitute groups of people. 
Taket,2009 quotes “the excluded are not a homogenous group…crossing sociological lines, beliefs, cultures, politics or religious affiliations…and as such it is difficult and problematic to describe the excluded in definitive terms.” Alternatively, Un.org pg.20 refers to people being disadvantaged on the basis of age, sex, race, ethnicity, origin, economic or other status.
Although there are no definitive terms for who is disadvantaged, withing an educational setting the disadvantaged children are those from low income families, children from ACE situations, children with disabilities, young carers and generally children that are attaining a lower average than that of their peers. It is important to identify the groups of children that may be excluded so that school interventions and policies may be implemented, and the children receive the most suitable form of help and support that they may require.
Education is one of the most important factors affecting the development of children. It has great intrinsic significance as access to education is an important right (see article 28 of the Convention) and being educated is an important and very valuable capability.
“Getting educated is an important participatory process for children and equal access for all to this process allows participation in and respect by society. Many of the early calls for mass education in the 18th and 19th centuries viewed the inclusionary nature of the education process, and the fostering of citizenship through education as more important that the skills one may acquire through education.” (Rothschild, 1998).
Conversely, education can be a source of exclusion for children and carry with it the intrinsic problems that this involves. This is very much the case if, for some children it fails to meet the standard called for in the Convention of the Rights of Children of development of the child’s personality, talents, and mental and physical abilities to their fullest potential? It can also be exclusionary if the process of education fails to promote equal participation and access.

One will be focusing of the current educational setting (School A) and the additional learning needs policy that is in place to minimise exclusion in school A. School A is in a mixed residential area and pupils are organised into classes of mixed abilities. As numbers fluctuate from year to year it is possible that two age bands will be taught by one teacher. The aim of school A is to offer educational opportunity to all children regardless of race, creed, sex or ability and children are admitted in accordance with the LA policy, whilst making the school accessible to parents and pupils with a disability in accordance with the Additional Learning Needs and Disabilities Act 2001,and the ALN Code of Practice for Wales 2002.
School A recognises that around 20% of children may have additional learning needs at some time during their school career (Warnock,1978) and seeks to make provisions for those pupils according to their needs. A child with Additional Learning Needs is stated in the ALN Code of Practice (Wales,2002) as a child that has significantly greater difficulty in learning than the majority of children of the same age or has a disability which prevents or hinders them from  making use of educational facilities.
The code of practice describes four areas that children may fall into requiring them to have extra needs and these categories are communication and interaction, cognition and learning, emotional, behavioural and social development and also ALN sensory and/or physical. All children are entitled to a broad and balanced curriculum that is relevant to their needs.
Maslow’s hierarchy explains that a child needs the basic food, warmth, water and rest followed by safety and security. If these needs aren’t being met at home then the child is already at a disadvantage before they get to school and the lack of these basic needs could portray themselves as laziness or rudeness if the child is tired, irritable if the child is hungry or bad behaviour if the child is seeking attention. It is important that the school uphold their duty of care to the children and these situations are monitored in order to apply the best intervention and limit exclusion within the school.
School A provides a free breakfast club service for all children not just those that are deprived in order to allow all children a warm safe place to have a good breakfast to set them up ready for the day ahead. Some children may not have access to breakfast at home and the breakfast club intervention being available to all includes everyone and no one child is excluded for any reasons.
The breakfast club facility also allows for parents to bring their children to school at an earlier time so that parents that do work can continue to do so without the need for extra childcare allowing the children to have a maintained routine and the parents that are in the social integrationist discourse group who have the need and want to work to continue to do so effectively.
Other interventions that school A delivers are widely available due to the extra funding from the pupil development grant. The pupil development grant is available to schools with children who have free school meals and allows school A to if needed employ extra staff to run interventions, buy extra supplies if needed and bring in outside organisations to aid with interventions and specific children’s needs. Some of school A’s intervention programmes are ACE place, in which children from backgrounds with adverse childhood experiences learn to deal with emotions, behaviour and in some cases bereavement or incarceration visits and also builds up the resilience of the child. The ACE place is a safe secure place for the children to share thoughts and feelings whilst being facilitated by a registered ACE practitioner who will if needed liaise with social services and outside organisations like Barnardo’s. Sessions are run hourly during the day and the child has set tasks to complete during the session all with a particular purpose tailored to that child’s needs. A lot of the children that attend these sessions are from families with crime involvement, substance usage, abuse or parental incarceration. Without this intervention in place the children may be excluded educationally as feelings and emotions if not handled correctly can lead to bad behaviour, child being withdrawn, mirroring parental role models and lack of value. These children are largely from families within the moral underclass discourse who are low income families with parental attitudes being very negative and little or no work ethic and also families that are in the redistributionist discourse group with little or no money relying on government benefits.
Relationship based play sessions are held between a child and parent, this intervention works closely with the parent allowing them to decide what’s needed and what they would like to gain from the session. Its completely non-judgemental and allows the parents a sense of empowerment whilst completing sessions with their child that they may not have the time for or right frame of mind for when they are in their home settings. Children and parents attending these sessions are from all of the three discourse groups and may need this time because they are multiple sibling families or general lack of time within the home, giving them this session to build a better bond, allowing the child to feel more valued and this then follows into the class with the child making social bonds with peers. This prevents the child from becoming withdrawn socially making them less likely to be excluded during class activities and school break times.
Nurture is also made available to children from families where one or more parents are missing from the child’s life, this could be foster children or children being looked after by extended family members. Nurture takes place in a room that is set up to be like a home, it has a kitchen, bedroom, bathroom and lounge. Whilst in the nurture room children spend time with an adult learning how to behave acceptably in the home whilst undertaking tasks like making snacks or making the bed, this gives the children sense of responsibility and belonging whilst empowering them to feel more capable in the home situation.
Rapid reading and Multi maths are also available on a one to one basis to help children that are attaining lower averages to build up literacy and numeracy skills so whilst in the classroom they are not excluded from activities and can build relationships with peers whilst completing work at the same rate.
Some areas of Wales also offer Flying Start to children who are due to start school in order to help with the child’s speech and language, communication and social interaction before they enter the classroom setting. This allows them to feel comfortable and safe whilst in an educational setting preparing them for the start of school and minimising the risk of exclusion educationally.
There is also Clwb Cinio that enables children who find lunchtimes difficult and, in some cases, traumatic, this intervention allows them to be part of a smaller group for the lunch period. These children struggle with friendships, being in a playground setting, participating in play and find eating in the lunch hall difficult. Clwb Cinio gives them the opportunity to take part in smaller group activities in a quieter setting and joining in outdoor activities as part of a smaller group. The activities are provided with the aim of developing the child’s social skills, communication, respect and being able to rebuild confidence. However, this intervention does exclude them slightly as they are taken away from the daily situation but it is a temporary intervention and reintegration is key with it being carried out over a period of time supported by trained staff.
School A promotes all of its interventions broadly so that parents are fully aware of what it entails and the purpose it proposes, parents need to give consent for their child to attend an intervention and will be informed at all times of any findings or if staff think another option would better benefit the child or family.
Many of the interventions available at school A work well due to the staff training and the care given to the children not only during intervention but during the normal school day. This is not always the case and some interventions are unsuccessful if the member of staff delivering the intervention is incorrectly trained or not following specific policies and procedures as children will not achieve the desired outcome relevant to that child. Likewise the parents, guardian and caregivers have a huge role in all interventions and if information is incorrectly given it can hinder the intervention experience whether it be misleading information from the parent or alternatively from the school. School A has had some issues with parents thinking of the initiative as brand and they don’t want their child labelled so will not give consent, this factor means the child may not be given the initiative and due to parental attitudes and opinions their child could become excluded educationally.
“Basic learning needs… comprise both essential learning tools… and the basic learning content… required by human beings to  be able to survive, to develop their full capacities, to live and work in dignity, to participate fully in development, to improve the quality of their lives, to make informed decisions, and to continue learning.” (World Declaration on Education for All, Article 1,Paragraph 1, 2000).
In conclusion school interventions, policies and procedures all promote inclusion within education and no child is excluded based on their background or social status, however the views of others such as parents and caregivers may hinder the child’s inclusion as they may not want the help or think they are doing ok on their own and attending intervention may be seen as them failing or giving their child an unwanted label. Interventions prove to work well with inclusion of children provided the staff and resources are suitable for each variance in situation and is crucial to children growing into happy and healthy global citizens.
“Teaching children to be knowledgeable about differences, supportive of others and active in changing structures that are oppressive to various groups can all begin within inclusive classrooms. It is within a classroom that openly and directly addresses the interests, needs and possibilities of all its members that students may best experience democratic structures that empower and support all participants.”(Sapon-Shevin, 1994,p.21).
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