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Describe a learning event which has happened during your classroom observation.
Reflect upon what took place, connecting events to theories of learning and teaching.
Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.

Word count: 5058.

Introduction
Learning is a process where individuals develop old and/or acquire new ideas, knowledge, skills and beliefs (MacBlain, 2014). Learning is a continuous process that not only occurs in childhood, but carries on and into adulthood. There are many strategies and theories behind how children develop, learn and acquire ideas, concepts and knowledge (Adebisi and Oyeleke, 2018). One theory is learning through play which allows children to investigate and enquire about their surroundings independently. This allows children to learn and enquire independently, giving them the necessary building blocks for later on in life, where they can extend their basic skills into more complex and essential skills. (Watkins, Carnell and Lodge, 2007, p.153). A learning environment can have a significant impact on a child’s learning (Grigg, 2015). This can be something physical such as; if a child has no room to explore or investigate, or if they feel uncomfortable they are less likely to be interested in their learning. Grigg (2015) states that a different type of physical aspect is where the seats have to be an appropriate size for the children, displays will be at eye level in order for the pupils to be able to see or even the layout of the desks can have an impact. Learning environment can also include emotional surroundings. In order for the child to have their optimum learning potential, they must be able to feel safe and welcome (Villereal and Simmons, 2010).
This assignment will look at a learning event that was observed in a primary school that took place in September 2018. The school is made up of 620 pupils, where 30.5% of the pupils are on free school meals and 20% of pupils have Additional Learning Needs (ALN). This observation was made in the Foundation Phase in the Early Years class. The observation will look at how the outdoor environment promotes the learning of children and how it develops their independence. It will discuss the benefits, some drawbacks and theories behind this learning approach. 
The ethical issue has been considered and addressed throughout the observation and into this assignment. This is achieved by ensuring that every individual and the school itself are anonymous. Throughout the observation, I closely followed the British Educational Research Association (BERA) guidelines for the best way to ethically research in this area (British Educational Research Association, 2018). Similar to above, this encompasses the respect and consideration in terms of privacy to all parties, by keeping the pupils, teachers and the school anonymous. No tests or experiments would be made during the observation. The learning experience was observed by allowing the children to do their own business and their action, behaviour and response would be written and reported (Sharman, Cross and Vennis, 2004). 

Part 1
The way that I observed the class was by free description. I decided on this method as it was the most practical way to gather information (Sharman, Cross and Vennis, 2004). I ensured that I had a notepad and pen at hand to gather all the possible information. However, the issues that arise with free description is that it can become an obstacle for gathering the information, such as not being able to write every detail down at once, thus meaning the information given cannot be completely accurate (Fitzhenry and Murphy, 2015). Alternatively, I could have used a more effective way of gathering information, for example, to record the task by videoing or a voice recording (Sharman, Cross and Vennis, 2004). Despite it being an effective method of collecting information and ensuring that all information is accurate, it does have its drawbacks as it is ethically not the best option. This is due to the fact that the identity of the individuals and the school will not be anonymous (British Educational Research Association, 2018). Therefore, with the information I have gathered, not all can be completely accurate, however I have tried to record all information to the best of my knowledge.
The learning event that occurred during class was an interaction between a group of children where they were building and creating food for different animals during their ‘amser dewis’ time. ‘Amser dewis’ is part of their daily routine where the individuals, who are not having a focus task, are free to independently choose what task they wish to do in that lesson. Over the last week, the topic of the class has been about the Gruffalo. During this particular lesson, four individual children decided on their own to undertake the outdoor task, with the Teaching Assistant near-by engaging with their focus group. The task was an enhanced provision focusing on different ways to create different foods for the mouse in the book; such as roasted fox, owl ice-cream, scrambled snake and Gruffalo crumble. They made these items using different materials such as mud, sand, grass, nuts, leaves, stones and acorns from when they undertook the ‘Gruffalo walk’ that they went on earlier in the week.
I chose this topic because there has been some discussion about using the outdoor play for educational purposes (MacBlain, 2014). Many theorists have put numerous years into discussing the benefits of using the outdoors as a learning experience, some will be discussed later.
By being outdoors it encourages children to think about, understand and explore their potential learning abilities. When moving to the outdoors, children are quick to join into the activity through play (Gilbertson et al. 2006). Play provides an opportunity for children to gain and acquire new skills and to get an understanding of their environment. This links into the task as the children use their sense by playing with the different materials used.  Learning outdoors can get the children to realise that learning is an ongoing process that does not only occur in the classroom but can be extended to other areas (Thomas, 2018). This will provide useful information later on, when they can adapt their thinking into bringing prior knowledge of skills into new situations (Robson, 2006).
The outside environment can introduce children to their creative side. By being outdoors it encourages children to use their imagination by the stimulating objects surrounding them (Clements, 2006). For instance the children had not been able to see examples of the food given to them e.g. owl ice-cream, they had to use prior knowledge of what they believed ice cream to look like and adapt it into their work. For the children who had difficulty with this, the teacher provided some pictures for ideas. This helps the children by scaffolding, which will be discussed later. 
Being outdoors has its health benefits as well. The outdoors allows children to be free (Thomas, 2018). This freedom has been known to improve childrens moods by helping to develop a positive mental attitude. Casey (2007) states that it also helps them concentrate and stay focused on the task as they are not stuck sitting in one place for the whole day where they end up getting ‘fidgety’ as they cannot get rid of their built up energy, they are able to stretch and move around freely. The children were allowed to move freely during tasks, therefore once they felt like they had accomplished a task they were able to move onto another.
Social skills will be developed, children are far more likely to interact and socialise with one and other by having the open area of the outdoors (Casey, 2007). This is because it’s more open, with room to wonder and therefore less intimidating to socialise, especially with the more introvert individuals. Given the open environment, other friendships will develop as they may not have had the chance to interact with others indoors. This provides the opportunity for children to engage with others without the adult continuously watching. Having said this, the independence of the child will improved as they have the freedom to discover new things for themselves or to choose to socialise with a peer without the teacher having to tell them to do so, which results in an independent self-reliant individual (Casey, 2007). This activity was down to the individuals’ choice and it was their imagination on how to create these foods without the guidance of a teacher.
By allowing the children to have a choice in which task they wish to accomplish, it’s a huge advantage to help the engagement in a child’s learning. Professor Graham Donaldson also stated this in the Successful futures report: “offer opportunities for children and young people to choose particular activities and experiences” (Donaldson, 2015, p.61). By allowing the children a choice in their learning, it allows them to be active learners rather than passive learners. From having the children chose what they wish to learn, they are more engaged and intrigued in the learning process. As they develop new skills and build resilience the understanding will come and they can make connections (MacBlain, 2014).

During the activity the child went over to ask the teaching assistant a question. They had a discussion about something that one of the pupils was unaware of. The conversation went like this…

Child A:	“How do snakes eat? It has no hand and feet”
Teaching assistant:	“Hmm, good question *Child A*. They don’t have any hands OR feet. Does anyone know how they move or eat?”
Child B:	“I DO! It goes like this…” *does an impression of a snake*. “It goes from side to side”.
Child A:	“Cool….. but..” *thinks again* “how does it eat?”
Child B:	“Um..” *thinks* “I don’t know but I think it bites it and eats it! Miss, do you know?”
 
One of the children asked “How does a snake eat? It has no hands and feet”. This proves that the child is engaged in the learning as Berger (2014) states that whenever a child asks questions about something they are intrigued therefore engaged in their learning. To help this study further, the teacher now knows that some children have an interest in snakes, therefore they can plan other activities around snakes to once again reinforcement the engagement from the pupils. 
The teacher subtly corrects the pupil by repeating what they said it in the correct pattern. This is where the child gets to hear the correct phrase therefore when they go to say the same phrase again they can use the correct words next time. Similarly to Barish (2012) view on criticism, if the teacher was to criticise the child’s speech pattern, then the child will get disheartened and this in turn will knock their confidence, where they may not feel comfortable to speak again.
One of the children was more knowledgeable about the snake than the other (however, not knowing everything about the subject), this is where this child helps the other to understand how snakes move and eats its food. This is called scaffolding which is a theory that Lev Vygotsky proposed where a more able child was able to help the other in the understanding of their work (Daniels, 2005).
However, there can be drawbacks to outdoor learning such as weather, you cannot always guarantee that the weather will be acceptable to go out and explore in. However, Jacobi-Vessel (2013) argues that different weather can be beneficial for pupils as it gets to develop their sensory skills and see how the weather impacts the environment around them. Another could be by allowing the child to have freedom in the choices they make in their learning, where depending on the task, the teachers may not be able to asses or track whether the child has actually accomplished the task, as it is all done independently. Another concern would be, how can the teacher support overall in the development and learning of the children and even extend their learning (Higher education academy, 2014).

Part 2.
Friedrich Froebel states that children gain a lot from outdoor experience and being hands on in their own learning (Pound, 2005). His view is that from learning through active involvement with the outdoors, the use of practical work and the opportunity to use different materials, the children get to foster enjoyment and emotional well-being. When completing tasks the children get the opportunity to use their senses, this is essential for children to make sense of the world around them. It also provides opportunities for children to explore their surroundings and become ambitious, capable learners which links in with Successful Futures (Donaldson, 2015). 
John Dewey developed Froebel’s theory further, where he then became a philosopher in progressive education. Dewey states that education was a ‘crucial ingredient in social and moral development’ (Schiro, 2012. P. 174). His belief is in progressive education, this is an approach where instead of focusing on learning facts, it puts more of an emphasis on experience (Gray and MacBlain, 2015). This form of education should socially engage pupils in their learning experience that are developmentally appropriate for young learners. Dewey considered that school should be classed as a social institution where for effective education to occur, the pupils should socially interact with one and other (Flinders and Thornton, 2013). Dewey recommended that the children should be allowed to participate in learning activities that are similar to real life situations in a variety of social settings (Bates, 2015). This links in with the activity as the children got to choose which task they wished to do, therefore not all pupils went to the same task, which meant that pupils got to interact with other peers. The other social setting, was to do with the outdoors and creating different foods, the children can link this with real life situation where they can pretend to be cooking in the kitchen. This provided another area for children to socially interact with each other.  He believed that the classroom should be seen as a social entity for children to develop, learn and problem-solve together (Gray and MacBlain, 2015). 
Pupils were seen as unique individuals. Instead of a teacher forcing knowledge onto the individual by teacher directed activities. Dewey found that pupils should be constructing their own knowledge and beliefs through personal meaning by actively finding out themselves as individuals. From this, he believes that children will come out with an academic growth, but further a growth in skills, intellect, emotional, spiritual and physical (Schiro, 2012).
Similarly to Dewey, Montessori is another theorist that can be linked to this form of learning. Her philosophy states that the children should have control in their own learning, where the activities chosen are self-directed (Lillard, 2005). This links in with the fact that the children had the freedom in ‘amser dewis’ where they took control in their own learning.
She believed in the learner-centred philosophy. She understood that from observing and creating a bond with her pupils the teachers will be able to create and set tasks best suited to their pupils to explore. These tasks could be based on the pupils’ talents, their personal interests and personal and social needs (Montessori, 2013). This could again link in with the interest that one of the pupils had shown regarding the snake. By learning about their pupils the teacher will be able to set tasks and arrange different activities for them.
Her thoughts on traditional education were that they did not support an appropriate environment for learning. She believed that they stifled students’ creativity by creating a boring and monotonous environment (Lillard, 2005). She believed that they relied too heavily on reward and punishment, forcing them into paying attention. To overcome this, she believed that children would want to learn when they find something that they are interested in.
By allowing the children to have freedom in the learning and allowing them to have physical activity she believed that a better and more engaging environment for learning will come (Issacs, 2012). By having playful learning, she considers that the tasks are more engaging and intrinsically motivating. 
Montessori believed in learning through movement, especially the movement of the hand (Pound, 2005). She deems this will be connected to the development of intelligence. Therefore by allowing the children to play, manipulate and create the different foods by using their hands, the children were able to use develop their intelligence. From using the different materials, the children get to use their senses. This offers infinite opportunities for concrete exploration.
McKenna (2013) states that there are some concerns to child centred learning. She states that there are often misconceptions to the learning, where the teacher may fail to recognise these misconceptions. This will have a knock on effect, as the teacher will then have to go back through with the child the correct procedure, which may take some time as they may need to start the learning journey again. 
As stated earlier, Vygotsky is a philosopher in social constructivist where one of his concepts is the Zone of Proximal Development (ZPD) (Kozulin et al. 2003). This is the zone between what the child, is capable of achieving on their own and what they can potential achieve with the help of an adult or individual who is more knowledgeable or skilled. The adults or more knowledgeable individual can help the child by being a facilitator in their learning by scaffolding and building connections between what they know already and what they need help in (Moll, 1992). Vygotsky believed that when the pupils are in this zone, it is the optimal state for children to acquire knowledge. This not only develops the child’s knowledge and understanding of the area, but it further enhances their communication skills as they have to interact with their peers to understand the task ahead (Daniels, 2005).

Not only does this theory help children acquire new knowledge or skills, but it also helps attain and embed the knowledge or skills of the ones more knowledgeable and skilled as they have to explain or show what they know (Daniels, 2005). 
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Vygotsky has a theory on language acquisition as well. Hence, from the teacher correcting the child, the child gets to hear the correct phrase on how to say the sentence correctly. He believes that language and knowledge is obtained through social interactions. He states that the child intellectual development is crucial to their language development (Moll, 1992). 
Lui and Matthews (2005) states that there are drawbacks to Vygotsky’s theory on social construction. They suggest that some learners will not be able to benefit from this theory, these individuals could be the ‘gifted’ individuals where they would go around the social norm and be able to work through by personal understanding. Other individuals, such as those with learning difficulties may not be able to gain the same experience as others (Lui and Matthews, 2005). This can cause social groups to be unequal or as a whole, therefore puts these pupils at a disadvantage in their learning from others. 
Chaiklin (2003) also criticises Vygotsky’s theory on the ZPD by stating that the actual process and how it occurs is not explained or described well. From this, it doesn’t take into account the different factors that could affect a child’s learning, such as motivation level, the child’s current capability level or the child’s learning needs.
















Part 3:
Indoors.
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This classroom layout is designed for the early year’s age group. As the theme in my assignment is Gruffalo, I decided to keep the same theme where the next topic could possibly look at snakes as the children were discussing snakes, linking in with the child centred learning. Instead of having just the confines of an inside classroom, I decided to extend the classroom to the outdoors as well, linking in with the schools layout.
 
Digi-Den:
ICT corner can have many benefits towards the development of children. Children have always have a passion for technology, therefore they are always motivated to investigate and find out different learning material, which in turn made the children more engaged in their learning resulting in high learning outcomes (McKeown and McGlashon, 2014). By allowing children to use technology it enables them to develop and use their new skills across the curriculum. For children to fully understand different skills, they need to apply it into a variety of context. By applying a particular skill to this context, it embeds the skill further into the knowledge and understanding of the subject / topic (Grigg, 2010).
Technology enables children to make decisions, see the consequences and act on feedback (Woods, 2010). It also enables children to make mistakes and to make changes. It is far less obvious when a child accidentally makes a mistake on a computer as it is easily hidden rather than the rubbings out of pencil mark on paper. However, the only criticism to this is that it would be hard to tell on the assessment for learning and to see whether a child has actually progressed or not. 
By allowing a digital corner, it bridges the gap between those with access to digital technology at home and those who don’t (Woods, 2010). This allows an opportunity for pupils who live in poverty, the chance to experience and use it as they may not be able to experience this opportunity at home. In a growing world, technology is becoming more and more common therefore, the use of technology is paramount and from allowing children to use technology earlier on in their learning, they have a better understanding of the different devices which can be developed further in their learning experience (Jarvis, 2014).
However, there are drawbacks to this. With technology child have access to almost anything on the web meaning they can come across inappropriate materials, therefore it’s the schools responsibility to ensure that the children are safe to explore their learning (Barton-Greenwood, 2011). To overcome this, the school can put bans on certain websites and only allow access to search through known apps.
Children may spend too much time on a device, in the coming age children are more often spending time on their phone instead of going out or drawing and painting. Thus resulting in the development of their fine motor skills enabling children to write and draw to be hindered (Sulzenbruck et al, 2011).
Applying technology to the outdoors can be a problem, as not all apps may work outside due to signal or Wi-Fi coverage, leads may not reach, etc. Nonetheless, you can overcome this by using different technologies such as Beebots or cameras (Morgan and Siraj-Blatchford, 2013). Such as the Cylch Meithrin Cefneithin Gorslas where they’ve had best practice for technology (ESTYN, 2017). In order for children to experience a variety of technology, they cannot always spend their whole time just using one device.
Another drawback would be by having ‘amser dewis’. This will be due to the fact the children will be working independently to the teacher, therefore if they go off task, how will the teacher know and get them back on track. This can be overcome by the fact that the child feels grateful that the teacher shows so much trust in them therefore wouldn’t want to damage that reputation. However, not all children are like this.

 Display Board:
Display boards are a starting point for pupils to be first introduced to a new topic area (Grigg, 2010). By providing stimulating material to be shown on the wall it engages and stimulates the pupils’ interest into the topic area. This material can then in turn enrich and enforce what the topic their learning will be surrounded by (Grigg, 2015). 
Pupils can learn from each other to see what good learning looks like, which will link in with Vygotsky’s theory on Zone of Proximal Development (Daniels, 2005). The pupils may not have to tell the pupil exactly what to do, but they can look or discuss how they got to the point of learning, encouraging the other pupil to get there. The teacher can show examples of good learning, whether they made a huge improvement, collaboration or shown good listening skills into their task (Grigg, 2016). This will improve children self-esteem by them feeling proud in their work which will feel like a reward. This can be linked in with Skinners theory of rewards, where they are encouraged to do their best and they will receive a reward (Eysenck, 1994). From having the pupils work shown, you can visually see how the progression of the pupils and how much they have grown. This is a great visual example of assessment for learning. This can help the teacher and pupils acknowledge where the pupil started off and where they currently are in their learning (Welsh Government, 2010).
It can be a helpful resource material by displaying key words for the children to emerge themselves in a rich vocabulary. This gives the chance for the children to familiarise themselves with key words which may not be said in a day to day conversation. This material can also assist in their mathematic development by placing different resources on there, such as introducing the number line. This can help the children visually see their workings out (Grigg, 2015). This sort of resource will change to different theme topic as different vocabulary will be used. However, as Grigg (2016) states, display boards can visually help the child in their learning, however, it has to be sensible. If the child cannot see the board or even reach it, they become ineffective as the child will not use or interact with it, where it will not be able prompt the children to observe, explore, question and reflect on their work or different resource materials (Grigg, 2015). The display board can be used outside where the teacher has taken picture of the children and displayed the pictures of the children collaborating, listening and demonstrating the habits of mind.
Some drawbacks to display boards would be that it may be a visual overload especially to those with Additional Learning Needs. This can be when too much information is given to them, making it difficult to handle, especially if the different areas have bright fluorescent colours (Thompson, 2016). Though it is important to note that by having bright and fluorescent colours it engages the pupils especially the younger ones.
Also, as the learning is in the outdoors; rain, wind and the sun could damage the quality of image or words making it difficult to see and read. Again, to overcome this would mean to reprint the images off again which can be quite costly if there are many images.

Circle / Mat time:
Circle time is an asset to see whether the pupils’ wellbeing is being met. The teacher gets to have a better connection with their pupils, and circle time is a great way to assess whether a child is having problems (McAuley and Rose, 2010). Thus meaning the teacher can put the necessary steps in place to help resolve the issue.
The socialising of the children can be observed as well, linking back to Vygotsky’s theory of social constructivism (Daniels, 2005). This will help the children to interact with the teachers and their peers. Their communication skills will be developed, children use talk to make connections to the world around them (Grigg, 2015). The children will get to learn about themselves, the teacher and their peers as they relate to one and other. They get to develop an awareness of other children, where they recognise that every individual is valued and in turn their social interaction skills are developed (Mosley and Child, 2005). Many skills can be taught and learned from this sort of interaction. They can develop skills such as listening, empathy, etc. They learn to have respect and patience as other peers get to work and communicate to the group, therefore they have to be patient to wait for their turn by listening carefully (Mosley and Child, 2005). It also provides a chance for children to ask questions, which as stated earlier gives an indication to a child’s interest in a topic. With circle time, they could read the story to the children, where they act out certain scenes from the play. They could use visual resources such as puppets or to stimulate, interact and engage with the pupils (Mosley and Child, 2005).
Children can often become distracted or bored, therefore by keeping circle time interactive with the children it can help build and develop their concentration (Mosley and Child, 2005). For example, asking questions will get the children to respond and interact with each other or even singing and dancing, the children get to develop their communication and coordination skills together (Grigg, 2010). This is building blocks ready for when they need to concentrate for tasks set later on in the education.
The disadvantage of this is due to it being in the outdoor area, to ensure the health and safety of the children, such as the weather, ensure they’re not too cold or wet. This could have an impact on the engagement of the environment around them as their concentration will be elsewhere concerning them getting dry and warm again not on the lesson, this links in with Maslow’s Hierarchy of Needs (Research History, 2012). Another factor could be that the children could easily become distracted. The focus of their attention may be towards the playground and not the other pupils etc.
To conclude, the learning environment can have a significant impact on the education of children. By creating an engaging and stimulating environment the students will be ready and willing to learn. Outdoor education can be a huge asset to a child’s learning experience as they get to experience hands on activities which is crucial for their development. By having a different environment the children are stimulated and intrigued which can heighten their motivation for learning. By using the outdoors children are using their senses, where they can get a deeper understanding of the world around them. Another important factor to consider is the social factor and how children develop and the ability to learn from one and other. By applying these key learning environments into my ideal learning environment can be beneficial for the learners in their education journey. Like Dewey once stated that experience is the heart of learning, therefore providing a variety of different experiences in the child’s development, their understanding and appreciation of the world will be deepened (Williams, 2017).
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