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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact, and evidence base.


In this report I will be discussing how my final placement choose to develop their school. The aspect I have chosen to discuss is the improvement of Additional Learning Needs (ALN) provision. In this assignment I have considered possible ethical issues, therefore, to protect the anonymity of the school, I will be following BERA Guidelines (2018) and referring to the school as ‘School A’. This is due to the fact I will be using sensitive information such as data taken from the school setting. 
School A has a percentage of 24% of children on Free School Meals (FSM) which is above the national average. This indicates that the school is in a deprived area. Additionally, 29% of pupils have ALN which is above the national average of 25% (Estyn, 2017).
A School Development Plan (SDP) is a school’s plan for improvement that is informed by regular self-evaluation of data and performance and sets out short and long-term targets and how those will be met in line with national priorities (Welsh Government, 2015). 
Welsh Government (2021a) have set out to support schools in ALN reforms as part of the £20 million package to support the ALN transformation programme after COVID-19. School ‘A’ were given a grant of £3000 to support ALN pupils. Therefore, the school want to develop ALN provision to meet the needs of all learners, involving all stakeholders in the process such as parents and speech and language therapists.  

During the pandemic, it was proven difficult to involve the community in school settings due to the closure of communal facilities (Welsh Government, 2021a). Therefore, having a negative impact on attainment. Children with ALN missed out on positive school experiences so experienced a ‘Learning Loss’ so it is now pertinent that ‘School A’ aims to bridge the attainment gap for these pupils. Particularly, as the school is in a deprived area. 
OECD (n.d) express concerns over provision of services for students with additional learning needs (ALN), particularly over small local authorities that lack capacity to respond to the pupils growing needs. Multi-agency work practices are fundamental for the success of the new ALN bill. Therefore, making links with the community can help this. Welsh Government (2021a) agree that learners with ALN have not had the support they need throughout COVID so have fallen behind in development milestones. Therefore, this document concludes that it is essential that schools provide provision to enhance equity and inclusion amongst learners with ALN. 

Welsh Government (2015) stress that for a SDP to be the most effective, it must involve the community and all stakeholders surrounding the child, such as parent’s, other schools and agencies, local governments, and the culture. Macblain (2014) states that this supports Bronfenbrenner’s (1979) Ecological Systems Theory of Development as the team around the child such as the microsystem and mesosystem are supporting the child and communicating with one another. 

Schools as learning organisations (SLOs) was launched in 2017, to help schools prepare for the new curriculum. It is based on a model from the OECD and aims to develop schools, so they have happy and well-educated children enrolled (Welsh Government, 2022a). On the other hand, OECD (n.d.) mention concerns around this model negatively impacting the provision for ALN pupils as many local authorities lack human and financial capacity to fit the growing needs of pupils. However, ‘School A’ use this model in order to inform their course of action, particularly ‘developing a shared vision centred around learners’ to enable an inclusive experience for learners with ALN. 

However, the Additional Learning Needs and Education Tribunal (Wales) Act (2018) provides implementation guidance for practitioners until 2024. Children who have Special Educational Provision (SEP) must continue to have support provided and have an Individual Development Plan (IDP) available to move towards the new ALN system (Welsh Government, 2022b). Furthermore, the Additional Learning Needs Code for Wales (2021) states that keeping provision under review secures the delivery of appropriate provision, improves access to specialist advice such as educational psychologists or sensory support and builds stronger links with the community. In criticism, Prey, Knight and Burgess (2021) notice the lack of capacity to deliver effective support to pupils with ALN due to staffing, time and resources.   

As part of the school development process, the school needs a strong evidence-base to uphold their targets. In ‘School A’ the headteacher held meetings to conduct work scrutiny of books across the year groups. As this was a small school, it made the process more efficient. Every class teacher picked books of the ALN children and discussed what type of extra ALN provision would be needed, for example, there was one child who could not concentrate in class due to Attention Deficit Hyperactivity Disorder (ADHD) and kept getting out of his seat so the ALNCo gave him a cushion to put his feet on which did have a positive impact on his engagement in lessons. 
In support of this, Estyn (2019) implies it is the teacher’s role to be involved in self-evaluation to ensure the school is consistently improving. Instead of wasting time on a lengthy self-evaluation report Welsh Government (2021b) state that teachers need to involve parents and other stakeholders in the self-evaluation process. Furthermore, Welsh Government (2022c) state that when well-being is considered in the self-evaluation process a more equal Wales is being considered which allows child potential to be fulfilled no matter the background or circumstances.
From a sociological perspective, if children with ALN such as ADHD have a lack of support from a Teacher Assistant (TA) and provision it can link to negative attitudes such as a loss of self-confidence, feeling inadequate, absenteeism and anxiety (Bisset et al, 2022; Greenway and Edwards, 2021).

When developing the action points in the SDP the headteacher of the school collaborates with governing bodies to implement necessary actions and strategies to bring out improvement (Welsh Government, 2015). Oliver, Vincent and Pavlopoulou (2021) state that the pandemic has had challenges for children with autism and continued an already stressful, pre-pandemic pattern. Therefore, there is a need to create an action point based around ALN.
‘School A’ have aimed to train all staff on the requirements of the ALN Act through staff meetings and INSET days to ensure all staff are aware of changes to ALN provision. In addition, they are setting out to run workshops for parents so that they understand their role in the process involved in deciding whether a pupil has ALN. If parents do not want to come to these training days, information leaflets will be posted on the school website. Finally, the headteacher and school support office will provide training sessions for specific needs of children, so teachers are able to provide appropriate provision when creating a sensory room using Government funding (Pengelli Primary School, 2022).

In order for the school to self-evaluate and improve it is important that they know what is expected of them. Additional Learning Needs and Education (Tribunal) Act 2018 helped this school understand what success would look like. Miles (2022) also explains how the Welsh Government can support school improvement by guiding leaders. 
Estyn (2019) state that self-evaluation has changed in recent times due to leaders seeing a self-evaluation report as a lengthy document, evaluating everything and being overly positive about the school when it should be a reflective review process, leaving room for improvement. This means that schools will not need to submit a self-evaluation form, this does not make the self-evaluation process any less effective as long as school improvement is still being supported. Miles (2022) supports this as the new school improvement framework puts learner progression and well-being at the heart to deliver high standards and aspirations. This is an external support. Internal support includes self-evaluation and strategic planning such as the SDP and should be embedded into school routines and fit in with curriculum design (McNamara and Brown, 2021).
Welsh Government (2022a) consider negative impacts of the new self-evaluation methods as new arrangements will require a culture change in approach to improvement and accountability, and individuals may initially require further support and professional learning to make best use of the arrangements and national resource.

It is important that schools do not focus solely on the quality of paperwork and leave self-evaluation up to senior leaders. Welsh Government (2021b) encourage schools to involve and listen to all staff, learners and other stakeholders. In addition, self-evaluation needs to be an integrated process where effective practice is shared and there is continuous improvement aimed at the four purposes. In addition, Garner (2017) finds a common pitfall of self-evaluation is that the school relies on a tick-box approach when evaluating provision which questions accountability, for example, with ALN provision it is important to see how much impact it is having and to consider the relevance and appropriateness of provision.

When planning the main action points it is also important for the school to consider funding and set themselves a budget on how they will spend the £3000 grant. National Assembly for Wales (2017) criticised the Government’s learning grant as it did not come with distinguishment of how the money would be broken down to cover costs of implementing the ALN Bill’s provisions and the wider transformation costs. However, ‘School A’ decided to spend £700.80 on a speech and language link, £648 for Taith360 to track pupil progress, £150 on SCERTS training for a TA and the rest to create a sensory room for a child with autism in reception.

In the future, the school could use the face the challenge together (FaCE) initiative to support pupil’s well-being as Welsh Government (2016b) states that in successful school’s families are involved as partners in children’s learning by taking specific training opportunities to support the children with ALN.  ‘School A’ set out a success criterion of improved collaboration between multi-agencies to provide excellent support, care, and guidance. Although the school aimed to run workshops for parents, it would have been beneficial if the school would have focused on a person-centered approach so that they understood the children’s needs and the actions required to address those needs (Welsh Government, 2016a). Therefore, as well as providing workshops for parents, health services and voluntary organisations could have visited the school to make all stakeholders involved in the process of developing the ALN provision and make community links stronger.
In addition, to make school and community links stronger Estyn (2020) say it is beneficial to encourage parental involvement through giving them access to a room they can use for meeting each other and attending a family learning session to collaborate and learn together. This could help parents develop a different outlook on the school and see it as the first place to go for help, whether it was for issues facing their children, their own health or financial issues, or even just a chat and a coffee to develop positive relationships. In addition, it would provide some parents with roles in the PTA to link the school and community and developed skills themselves. Furthermore, Welsh Government (2022b) indicate that school’s need to make parents aware of making a request to move their child to the ALN system earlier through issuing an IDP, this must be done within 15 days so their child can access the provision they need.

‘School A’ will be involving stakeholders as their main means of monitoring and reporting progress by collecting qualitative data through parental feedback, sharing information leaflets and reporting feedback from staff training sessions. Akerman (2010) states that this parental engagement will have a positive impact, particularly with parents that do not get involved with their children’s education.
Welsh Government (2018) state that to have successful change within your school it is important to have robust self-evaluation arrangements linked to the SDP. Although ‘School A’ have used effective methods in evaluating the implementation of ALN provision, it is now essential that they start collecting quantitative data using Taith360 in order to further improve their self-evaluation and prove that their provision is having a positive impact on pupils with ALN. However, some families may rather raise their child their way rather than engaging with schools but ensuring that the family feels welcome is key for engagement and can collaborate to overcome challenges (Welsh Government, 2016).

Community schools demonstrate their commitment to equity, fairness and inclusion (Estyn, 2020) which benefits learners and expresses social justice. Through implementing the community more into the school, the school may benefit from links such as, therapy dogs for ALN children to provide a sensory stimulus and calming environment. Graham et al (2019) states that children with ALN are in the highest percentage of learners that are temporarily or permanently excluded from school. To limit school exclusions, it is our corporate responsibility to exercise children’s rights, for example, Articles 2, 3, 5, that state children have the right to no discrimination and have their best interests at their centre (UNCRC, 1989). This supports the ‘Equality Act’ (2010) and the ‘ALN Code for Wales’ (2021). Furthermore, by providing appropriate provision through fixing tools and addressing inequality, promotes equity. However, promoting justice means fixing the system to offer equal access to both tools and opportunities. The new ALN act does this by attempting to remove all barriers of education through providing the correct provision for children with ALN in order for them to access the curriculum. 

This assignment links to the Professional Standards of Teaching, particularly in ‘Leadership’. During this assignment I have understood the importance of exercising corporate responsibilities and supporting formal leadership roles and how this can have an overall beneficial impact on my practice. I am now aware of my wider responsibilities as a teacher and how I can commit and contribute in my future practice towards the successful fulfilment of my school’s vision to maximise the potential of learners. In addition, I am motivated to contribute to my school’s development plan in the future through collaboration with others and promote justice through providing appropriate ALN provision for learners.
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