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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need. 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs.

To be able to explore the complex spectrum of additional learning needs and special education needs, it is necessary to define what an additional learning need and special education are.  Additional learning need is considered to be a 
“child or young person have a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise), and secondly does that learning difficulty or disability call for Additional Learning Provision” (Additional Learning Needs and Education Tribunal (Wales) Act 2018 – no date).
 Children and young people can have an additional learning need for a short or a long period of time, the period and resources used on the individual can be assessed based on the unique circumstance on the individual's, ranging from support on a grievance basis to a struggle in education to a physical inability to care for themselves. “Often the areas of need overlap, or in some instances your child / young person's needs relate directly to one area of learning. All children / young people are unique and different. What an additional need looks like for one person, could be different for another.” (Swansea Council, no date). Whereas Special Education Needs is a category of ALN that refers to a range of more complex needs and can affect the ability for the individual to learn which can affect their behaviour, reading and writing, understanding, concentration levels and physical ability. (UK Government, 2014)
Society’s prejudged mindset of individuals with additional learning needs, are often thought that they are incapable of achieving high expectations, goals or even simple daily tasks. “The Medical Model views disability as a defect within the individual.” (Office of Developmental Primary Care, no date). The Medical Model creates a stigma for people with a learning disability instead of creating opportunities for them to succeed, just focusing on what they are not able to do due to their medical condition. “Negative attitudes based on prejudice or stereotype can stop disabled people from having equal opportunities. This is sometimes referred to as disablism.” (Scope UK, no date). In contrast to the Medical Model, Social Model of Disability has a more ethical approach to the matter of capability. “The social model of disability is the understanding that disability is something that is created by society. This is because disabled people face barriers that stop them from taking part in society in the same way as non-disabled people.” (Sense, 2022).  The benefits of society taking the Social Model approach is that all children and young people can have inclusion within school. 
“The overall main principles of the ALN system aim are to support a fully inclusive education system, where all learners of all abilities are given the opportunity to have access to an education that meets their needs and enables them to learn and succeed.” (The Additional Learning Needs code | GOV.WALES, 2021b). 
The main factor that needs addressing to individual with additional learning needs and special education needs, is what can be helped and what needs to change for them to be included and treated equally, instead of the measurement of capability to a non-additional needs person. The whole school and curriculum should be accessible to leaners with disabilities. (Alliance for Inclusive Education, 2019). “Improving the physical environment of the schools for the purpose of increasing the extent to which disabled pupils are able to take advantage of education and benefits, facilities or services provided or offered by the schools; improving the delivery to disabled pupils of information which is readily accessible to pupils who are not disabled.” (UK Government, 2010).  Pupils need to be able to access education, whether that is physically or mentally, placing ramps and lifts in a building for wheelchair users, providing colour overlay or handouts on coloured paper for pupils with dyslexia, 1:1 support. “The distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers” (Vygotsky, 1978, p. 86). These simple changes can benefit the individual to such a high extent, as they will be able to meet or exceed expectations. Providing these basic needs for an additional learning and special education needs students, can be the difference of being in an Additional Needs Provision and mainstream education and the satisfaction of their educational journey. “Maslow was more interested in learning about what makes people happy and what they do to achieve that aim.” (MSEd, 2022). The pleasure of succeeding for a child and inspire them to reach more targets set not just academically but socially and emotionally as well, gaining the confidence, and feeling of acceptance within society. “approval by others can foster strength and confidence; such children are less likely to worry, have self-doubt, or have feelings of hopelessness.” (Hagan, 2020).
In conclusion, understanding the wide complex spectrum and the barriers children with additional learning and special educational needs must face to be able to access an equal and inclusive education, can benefit them beyond their educational need. Changing the attitudes of the medical model approach to a more current and ethical approach to disability, such as social model. To eliminate the barriers and society’s influence of a negative stigma against disabilities and children’s capabilities in education and day to day life. Adjustments to surrounding and curriculum, will encourage and build confidence socially and emotionally as well as educational. Having an inclusive educational setting with accessible curriculum has been identified as a need for children to live happily (Rees, 2020), and could be the difference between surviving and thriving. 
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Element 3
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)
Z has Autism, mild learning difficulties, sensory issues to noise and social skills difficulties. Z is a funny, polite boy, who aims to please and achieve within the classroom. He is extremely capable with computers and enjoys reading. Family, especially mum is his priority and making them proud is of the upmost importance to Z. Guidance, check in’s, brain breaks and rewards are best practise when in the classroom to encourage Z to complete work to the best of his ability.

	

• What is important to the learner
Achieving a high grade in my work and exams are extremely important to me, to make my mum happy and proud of me. 
I like to know what my day looks like in school and what lessons I have, so I have the right equipment and can process any changes, as I don’t like to be unsure of what I am meant to be doing or where I need to be.
Its important for me to receive rewards and brain breaks or free time as this helps me relax and to do the best of my ability in my work.
I like to be reminded of any homework I have; I don’t like to hand any work in late as this makes me very stressed and upset.
If I looked dazed or zoned out, ask if I am ok or need help as I may be struggling or overwhelmed with the work.
I can work in small groups or with a close friend but find it hard to work in large noisy groups.

• What is important for the learner
Structure, routine, and early warnings are important to Z, so he can process the day and be organised, which can help him adjust to any changes that may occur to prevent any feeling of overwhelm, upset, or stress. 
If Z is looked dazed and unresponsive, check in on his feelings and ask if he is ok with the work or if he is struggling as Z doesn’t like to ask for help. 
Keeping noise to a minimum and a small number of pupils in the class is crucial, as Z has a sensitivity to noise and can feel left out and/or overwhelmed by lots of people.
Time limits on tasks helps Z to focus and keep on task.

• What is working and should be built on
Being primarily in one class setting for most of the day, seems to be helping Z socialise more and be more confident in his surroundings. Lexia core 5 is working well to improve his literacy skills. 


• What is not working and needs to change.
Z is struggling to cope with other pupils in the class with big personalities and behavioural needs, he struggles with the disruption to lessons and noise, time out in a sensory room when he gets over whelmed is possible.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
· MLD in literacy and numeracy
· Low reading age 9years and 4months, actual age 12years and 10months 

Communication and Interaction
· Diagnosis of ASD
· Struggles to make sustainable friends as he is very comfortable in his own company and very literal and blunt.


Sensory and/or Physical
· Sensitivity to loud noise (ear defenders can be used)

Behaviour, Emotional and social development






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· To accept a change in normal daily routine when given adequate warning.


	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· 1:1 specialist teaching assistant within mainstream lessons daily to provide academic and emotional support .
· ALN trained.
· To ask for help from teacher or TA.
· To identify when a sensory break is needed and request a break- Sensory Room.
· Thrive to recognise and manage emotions.
· To work collaboratively and build relationships.
· ELSA
	 No
	ALN teaching assistant
	01/09/2023
	01/01/2024

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Professional A feels that Z should be in a full time ALP with a specialist teacher due to his social skills and MLD, 

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· To improve independent and collaborative work.



	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	· Small number of pupils within the class
· One class setting
· Full time teaching assistant to support in 
· 80% in provision, 20% mainstream.
· Focusing on literacy, numeracy, and life skills
· LEXIA core
· Sumdog/TT Rockstars/My Maths
· Thrive to recognise and manage emotions. 
· To engage and work with other students to build relationships.

	No
	Specialist Teacher
	01/09/2023
	31/07/2024

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Professional B would disagree due to Z’s MYDSIS testing result being to high for this ALP

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· To identify and manage emotions.


	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· STF setting. 
· Full time.
· 2 Teaching assistants
· Basis Literacy and Numeracy.
· Sensory room access
· To work collaboratively and build relationships.
· To improve independent skills
· ELSA
· Thrive
	No
	Specialist Teacher
	01/01/2023
	31.07.2024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Professional A would disagree as Z has a high MYDSIS testing and is capable of higher education and social situations.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	
	Yes / No
	
	
	

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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Selective Mutism is a complex childhood anxiety disorder characterized by a child’s inability to
speak and communicate effectively.

(Smart Centre, no date)

Good Practice

It is essential to understand how the child or young person wishes to participate. This includes;

(clipart, n.)

* The language of communication

* The means of communication and engagement

* How a young person, whether and how they wish to involve others in those communications a

Presents As
« Consistent difficulty speaking in
situations where talking is expected.

Difficulty speaking that is not due to a
lack of knowledge of or comfort with
the language someone is speaking.

Difficulty speaking that is more likely
due to another condition.

Symptoms that last for at least one
month and interfere with school, work,
or socialising.

(Villines, 2021)

(The Additional Learning Needs code | GOV. WALES, 2021) _f,
= [ ras

(Hywrds, 2014)

Building a good relationship with a key person for the individual to be able
to feeling more secure and confident to participate in activities and lessons.

(Maslow, 2013)

Nonverbal communi

ion is a great way to help children participate in

dlass, e.g., hand signals, show cards. (Sheldon-Dean, 2023)
Being in a smaller group setting can help lessen anxiety and the social
demands of speaking. (Andi, 2022)

Pairing with a buddy to develop in all areas of learning, e.g., problem solving
and social skills, as suggested in Vygotsky’s Zone of Proximal Development
(Sheldon-Dean, (2023cited iin Mcleod (2023)

Setting and working towards realistic goal to develop social skills with
e, (Kurt, 2020)





