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Introduction
In this assignment the learner: who am I teaching, I will be discussing what a critical incident is in a classroom setting and I will reflect critically on an incident I have observed. Over the course of two days, I will be visiting four classrooms and recording any critical incidents within the classroom and out on the yard that may arise. I will then be critically reflecting on one of the incidents that I record and examining, firstly why the incident occurred and then secondly, the best way to prevent or counter the incident should a similar situation reoccur. 
The definition of a critical incident in a classroom setting, is where during teaching, an unwanted event occurs within the classroom or outside the classroom (Brookfield, S.D. 1990. p. 84). These unwanted events could range from unprecedented interruption for example shouting out, to a major event such as a medical emergency during the lesson. 
However, a critical incident does not have to be a negative experience, it can also be a positive experience. An example of a positive critical incident is where a pupil has had an incredible learning experience where they took a trip to the local farm and learned about animals. During this visit all the children were engaged in what was happening and everyone enjoyed, this positive critical incident has a good influence on children’s learning. 
An example of a minor critical incident would be a student interrupting the flow of the lesson by calling out or drawing attention to themselves. An example of a major critical incident can be where a pupil or teacher has a medical emergency, this would require a wider response from other staff members to not only safeguard the injured person but the other students in the lesson or nearby on the yard. 
A critical incident with reflective practice in teaching is where an incident that occurred during a teaching session, (inside or outside the classroom setting) can be reflected on, to see what the cause of the behaviour / disruption was displayed and how this behaviour could be prevented in the future. The teacher will think back to what was happening when the critical incident took place and reflect on what might have been the cause. Richards and Farrell (2010) then go on to explain that this gives teachers opportunities to learn more about themselves and their teaching as well as about their learners. Further research into the cause will then provide strategies for the teacher to use during future classes for when the critical incident reoccurs.





The role of critical incidents
During a school day, it is not uncommon that thousands of critical incidents happen within the classroom and outside the classroom setting, ranging in severity. These critical incidents are particularly important when it comes to reflecting upon teaching, this could be the way we teach, what we teach and who does the teaching. According to McKnight (2002) it is important to understand the ‘whys’, ‘how’s’ and ‘what if’s’ to a situation and goes on to expand why the incident occurred, how it occurred, what occurred and what would occur had it been done differently.
To develop our teaching practices, it is very important to reflect on what has happened before and what the outcome was. This allows teachers to improve their teaching skills when things go wrong, because they have reflected on what happened and have done research into why it happened and how to prevent It in the future. Developing a method of teaching is done by trial and error by testing different theories and seeing what works. For this reason, critical incidents are important because we use them to reflect on what went badly and what went well, what did not work and what did work. Teachers will change and develop their teaching skills over the years by using critical incidents throughout their career to better develop themselves, their professional growth and their teaching practice (Reagan et al, 2000; Brookfield, 2004). However, when a teacher decides that reflecting is not important, the same mistakes are made every day, with every class and every pupil, resulting in not developing any new strategies for dealing with critical incidents (Shandomo, H.M). 
Reflecting on these incidents is very important to the history of education with the way we teach, because every time a critical incident occurs, we change the way we teach to improve ourselves. Our education system follows similar principles and has been reformed by critical incidents, by reflecting on what went wrong and coming up with ways to improve education.
During an educational reform, the Government asks teachers to reflect on the current educational system to see what worked and what needs to be changed. They will reflect on what critical incidents have happened during the academic year, examining both the negative and positive experiences with the pupils and the lessons.  As a result of this, they can then research other strategies to solve the critical incidents. These can then be trialled in schools to see if they work and improve education. Teachers will then start the reflective practice again, to evaluate if the new strategies have worked, and the cycle continues. 
The United Kingdom Government uses the feedback from the teachers to reform the education system, (through the respective devolved powers) every few years to ensure that the pupils are receiving the best education they can have (Welsh Government, 2022). 
The Welsh Government engages with learners and their families, educational staff and other members of the education system to identify key issues to the curriculum.  An example of this is the 2022 reform by Donaldson, this was written because the Government reflected on the current education system and found that it needed updating. An example of this was the addition of more computers and technology (Welsh Government, 2022). In 2015, Donaldson wrote his report of the Welsh education system and the results of this brought forward the 2022 reform (Professor Graham Donaldson. 2015).
Observation 
During my observation period, I was fortunate to be working in a brand-new school building which provided new resources to working class families in a deprived area.  
The school is a Welsh medium primary with only 10% of the 482 pupils coming from Welsh-speaking homes. There were very few pupils from an ethnic minority background in attendance at the school (Estyn, 2018). I observed three classrooms with pupils from key stage 1 and key stage 2 (children of the ages of four to five, seven to eight) over the period of two days. During this visit to the classrooms, I interacted with the children in their learning environment and observed their lesson.  This gave me an understanding of how the learners interact with their individual learning, their friends and their teacher. 
The first classroom I observed was the reception class, where the focus of the lesson was learning through play, with the children learning as they interact with specific toys around the classroom. The second class, I observed was also a reception class (that were in the same area as the first reception class) who were also learning by interacting with items in their nearby surroundings. However, the last class I observed was a year 3 class, where the lesson was more paper focused with the children listening to the teacher explain the work. During these observations, I witnessed critical incidents as they developed within the classroom and how teachers responded to these events in their lesson and how they managed to reengage the children back into the lesson. This has also provided me the opportunity to develop my own level of understanding with how to deal with similar incidents for when I begin teaching. Throughout this assignment I will be following the British Educational Research Association: BERA (2018) guidelines for anonymity to protect the identity of the pupils and the school that I observed in for those two days. I will not be referring to the pupils by their name and will not be mentioning the name of the school during my recollection of the critical incident.                       
Critical incidents linked to Donaldson’s four
During a year 3 lesson, the first critical incident that I observed was a pupil not paying attention to the teacher, instead they were playing with their equipment. After finishing the explanation in Welsh, the teacher repeated the same instructions in English, as it was clear that the pupil had not understood what the teacher had been saying. After completing half of the task, instead of asking for further help, the pupil sat there and started again playing with their equipment. This attracted the teacher’s attention, who duly came over to encourage more work by giving a further explanation of what to do. The teacher wrote the sentences down on a small whiteboard, this differentiation helped the pupil with their work and enabled them to focus on the task, keeping them engaged and prevented the pupil from distracting the other children. 
The second example of a critical incident was when the teacher asked a pupil what word they wanted to use to complete a sentence, however, when the pupil responded with an inappropriate word, they refused to do any more work unless they were allowed to use this certain word. In order to resolve this situation, the teacher helped the pupil use a dictionary, in order to find a more appropriate word to use.
The last example of a critical incident occurred after break time when the pupils all came in to sit on the carpet to watch a video on Victorian schools, which explained the use of the Welsh knot.  All the children were initially fixated on what was happening in the video, however, once the teacher began asking questions in Welsh, on the subject, a pupil lost interest and began talking. This pupil began shouting his answers out in English (when he should have responded in Welsh) and interrupting other students. The critical incident in this scenario was that the pupil did not understand some of the words that the teacher was saying in Welsh and did not know how to respond and showed this by shouting out random words in English. The teacher understood this and responded by warning the pupil not to shout out when other pupils were talking, or the teacher is and that they should be listening. The teacher then responded with the correct answer in both languages (English and Welsh) to help further their vocabulary and understanding.  The teacher differentiated in order to resolve the critical incident by speaking bilingually when needed.
Donaldson’s four purposes are linked to each of these critical incidents. The role of the teacher was to ensure that the pupils are “ambitious and capable learners who are ready to learn throughout their lives” (Dauncey, M. 2021). The teacher is achieving this by having the children practice their sentence structures and spelling so that they can write their own, well-formed sentences, and have a wide range of vocabulary to learn and use throughout their lives. The teacher helps them to develop their language skills by repeating words and explaining what they mean. To be ‘ambitious’ the teacher allows the pupils to choose which words they want to use in their own work and teach them how to look up new words to find their spelling and meanings, so that they can do it themselves. The teacher urged them to do this by encouraging the use of a dictionary, assisting learners by looking up words together, that were hard to spell or slightly inappropriate and encouraging them to write down the correct term by pointing out the correct spelling and explaining what it meant. This will eventually lead to ‘capable’ learners, who will know how to improve their vocabulary and spelling as they get older.







Literature review
Some areas for potential research into these critical incidents, could be that the pupil does not understand the language spoken, it could be attachment issues or Attention Deficit Hyperactivity Disorder (ADHD) - which is a condition that affects someone’s ability to concentrate (NHS, 2021).
One the reasons the pupil may be acting out, is because the pupil does not understand the language that is being spoken to them. This is noticeable because the pupil does not listen to what the teacher is saying and cannot answer questions in Welsh. A second theory is ‘attachment issue’ (possibly a looked after child or a child with a difficult background) because the pupil wants the teacher’s attention all the time by shouting out answers and receiving special one-to-one attention by having the little white board. Another possibility is that the pupil has ADHD or an autistic trait, (the pupil may or may not be receiving medication to help with their behaviour) because the pupil gets easily distracted by their equipment and the other children sat next to them. The pupil also gets distracted by too many words on the board, which is why the teacher puts the sentences, one at a time, on a smaller board to help him focus. This could also explain the shouting out when answering questions, because after playtime and watching the video, the pupil was overwhelmed, over stimulated and too excited. 
Upon questioning the teacher about the pupil that caused the critical incident regarding shouting out in the lesson and responding in the wrong language, they disclosed the reason that the pupil did not understand the language is because they came from a previous English school and had not had time to learn the language. As a result of this, learning may not be at the correct level for their age as the pupil is having to catch up with learning a new language and learn all the vocabulary required. The teachers have been very patient and understanding of how to explain things to the pupil bilingually, so that they understand what the work is so that the pupil still learns. Measures such as extra Welsh lessons were offered to help learn the language but had been refused by the parents of the pupil. This can be compared to another pupil, who was in a similar situation but accepted the extra lessons and their ability has drastically improved, enabling them to understand basic questions. 
ADHD is more common in children, with the number of cases being diagnosed increasing each year.  There has been an improvement in the development and understanding of medication and greater awareness for the use of new techniques which are available to help with the extra stimulation and energy that comes with the issue (Bierman, et al, 2014). The pupil’s inability to sit still around a table or on the carpet, despite their best effort could possibly be a symptom of ADHD, this is as a result of the connections in the brain not functioning properly. There are common symptoms that are noticeable in young children, for example not paying attention, easily distracted, very hyper and behaviour issues. These symptoms were observed in the pupil throughout the lesson. However, there could also be a different reason for the pupil displaying these traits, such as, the need to play with an object which could suggest the pupil was bored and not engaged and therefore did not want to interact with the lesson. 
Due to the significant improvements in this area, most children are diagnosed at primary school age so that they can receive the support that they need to succeed. Due to the significant improvement in awareness and understanding teachers are able to identify symptoms throughout the initial reception years and also supported by parents and carers who identify traits, the children can be then referred for diagnosis.  In the example provided this could have been missed because the pupil moved schools and had a lack of evidence for a referral at the new school (Bierman, et al, 2014). 
Without an ADHD diagnosis the teacher uses similar tactics as if the pupil did have ADHD to regain the pupils’ interest in the lesson. These strategies are suitable for many pupils who are misbehaving; however, these strategies can be time consuming and are not practical for every pupil, this could also make the pupil feel singled out. The strategies that the teacher used, included refocusing their attention on the work by referring the pupil back to the task and writing the words that they were supposed to be writing on the small whiteboard so that they had less distraction, which made it easier to copy. This also helps to ensure that the spelling is correct to enhance the pupils’ language skills. 
With regards to the pupil who was shouting, the teacher explained to the pupil that she was talking with another child, and they would have to wait their turn. This teaches basic manners and patience, allowing for a positive learning environment.
Attachment theory is when a child develops an attachment to a caregiver such as the teacher (Scharfe, E. 2017). This results in the pupil going to extreme lengths to get their teacher’s attention, such as shouting out answers, not sitting still and not doing any work. The reason for this may be because the parents are separated, or they are in care, which could result in the pupil attaching themselves to the nearest role model. The attention of the teacher was shared evenly between the pupil and the rest of the class. This allowed the pupil to be quiet and focus on the task in hand. 
According to John Bowlby attachments are formed at the early stages of one’s life in infancy where a baby forms an attachment to their mother, father or caregiver. Once an attachment is formed there is not a lot that can be done to change the attachment. Bowlby laid the foundations of his theory with this idea and alongside Ainsworth refined it. (Ainsworth, M. D. S. and Bowlby, J. 1991).
There are four types of attachment that a child can form, and these are secure, anxious, avoidant and disorganized. A secure attachment is where the child is comfortable with their parent or caregiver and is sad to leave them and happy to see them again. The child is also perfectly comfortable to ask for help and comfort when it is needed and to seek them out when their needs need to be met. An anxious attachment is where the child had a fear of being abandoned by their parent or caregiver and is terrified and does not want to leave their side, because of this they need constant reassurance and help with everything. However, unlike the anxious attachment, the avoidant attachment is the opposite where the child is afraid of their parent or caregiver and does not go to them for help or for comfort, these children usually have trouble expressing their emotions and do not understand how to respond to other people’s emotions. The disorganized attachment theory is where the child is afraid of being rejected but does not want to respond to you emotionally in case of rejection. These children tend to not think much of themselves and have a very low self-worth.  However, after the loss of a parent or guardian the child no longer has the attachment that they had which causes them to lash out and seek another caregiver to attach themselves too. Usually, this figurehead is their teacher as it is someone, they have started forming an attachment to already, and they then crave their attention which is difficult to provide in a classroom of thirty pupils (Bretherton, I. 1992). 
Reflection, Evaluation and next steps
The focus of the critical incident was to reflect on why the pupil did not want to pay attention to the teacher’s explanation and why the pupil needed the small whiteboard to help with their work. The same goes for why the pupil fixated on one word to use and why they were shouting out, regardless of the warnings they had been given. My main area of focus was to research if the pupil had any additional learning needs. I identified these areas of research to be the following: Attachment to the teacher, ADHD, and the pupil not being able to comprehend the language. 
The reflective model that I have been using to reflect in my work is Gibb’s Reflective Cycle from 1988, where he proposed that the cycle is an endless loop that keeps continuing. The stages of Gibb’s reflective model is description, feelings, evaluation, analysis, conclusion and the action plan. 
The first stage is description; this is where you describe what is happening or has happened. The second stage is feeling; where you reflect on what you were feeling in that scenario and how it made you feel when it happened. 
The third stage is the evaluation; where you evaluate the positives and negatives about what happened, also identifying how you were feeling at the time can assist with identifying the good and bad elements. 
The fourth stage is the analysis; this is where you analyse the critical incident that involves the description, feeling and evaluation.
The final stage of the reflective cycle is the conclusion; looking at what else could have been done in that scenario and what other information could be relevant to what happened. 
After completing the reflective cycle, this is then put it into action to see if the improvements work and begin the reflective cycle again to repeat the process, hence why Gibb’s 1988 reflective cycle is an endless loop. This type of model is appropriate for reflecting on critical incidents because it allows the process to continue and to forever evolve which improves the strategy every time (Wain, A. 2017). 
However, Schon in 1983, disagreed and believed that adjustments should be made at the time of the incident, as it is occurring and that one should not wait to attempt to fix the problem by drawing on the knowledge and experience that already exists (Bolton, G. and Delderfield, R. 2018). While in 1984 Kolb brought the foundations that Gibb’s reflective cycle is based on by proposing that learning takes place during experimenting and taking the time out afterwards to reflect on what went well and what did not go well.
Reflection will inform my own professional and personal development by allowing me to evaluate the positives and negatives when teaching. Therefore, I can implement what needs to be changed to improve my professional development and personal approach. Depending on the pupils’ learning requirements in the classes I have, the tactics I implement during my lessons will  be adaptive because every pupil is different.  As a result of this the reflective model is important to improving my strategies and developing different strategies to different situations.
Conclusion
To conclude, I have discussed three critical incidents that I observed in a classroom setting and reflected upon these.  Over the course of two days, I visited four classrooms and recorded any critical incidents that occurred within the classroom and out on the yard. I have critically reflected these incidents and examined the possibilities of why the incident occurred and the best way to counter the incident. Critical incidents are very important to education as they develop the way we teach and what type of teachers we are. 
The definition of a critical incident in a classroom setting is where during teaching an unwanted event occurs within the classroom or outside the classroom (Brookfield, S.D. 1990. p. 84). The use of critical incidents in reflective practice is also important because it allows teachers to reflect on what strategies worked and what strategies did not work. This allows them to reflect and devise new strategies to combat the incidents. 
A critical incident with reflective practice in teaching is where an incident that occurred during teaching can be reflected on to identify the reason for the behaviour displayed and how can this behaviour be prevented in the future. 
For my critical incidents, I have concluded that the pupil should have extra Welsh lessons to help improve their basic language skills to aid understanding when conversing in the classroom environment.
The pupil struggling to concentrate should be referred with the support of the parents or guardian for an evaluation for ADHD with strategies that can be put in place to help them adjust to the classroom. 
The pupil that may have an attachment to the teacher should be provided positive support possibly with a teaching assistant as this attachment will not last long due to the annual rotation of staff.   This will help establish a positive environment for the pupil to deal with the transition of a new parent or guardian. 
Critical incidents are linked to professional standards for teaching and leadership by including all sections in their teaching practice for example, by reflecting on my critical incidents, I have followed the standards for professional learning by extending my knowledge, skills and understanding to continue expanding my pedagogy (Welsh government, 2022). 
Richards and Farrell (2010) then go on to explain that this gives teachers opportunities to learn more about themselves and their teaching as well as about their learners. Further research into the cause will then provide strategies for the teacher to use during the next class for when the critical incident occurs again, which is why teachers are always learning and evaluating their approaches.
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