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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Increase your level of critical engagement with literature
	Within this assignment I have tried to provide an aspect of criticality in my writing. 

	Targed/Target 2
	Synthesise the work of many others to strengthen an argument or present alternative viewpoints, this will avoid the repetitive nature in your writing.
	Within this assignment I have tried to find more than one argument for the point that I was making. 

	Targed/Target 3
	Offer greater insight to effective solutions to problems.
	Within this assignment, specially in the reflection and evaluation section, I have offered some solutions to School A’s practice.
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Introduction
This assignment attempts to reflect critically on how a school develops one aspect of its School Development Plan (SDP). To adhere to BERA guidelines, the school discussed in this assignment will be called “School A.” School A is a primary school based in a privileged area of South Wales. According to their ESTYN report in 2019, School A has around 400 pupils on roll aged three to 11, split into 15 single-aged classes, including a nursery where around 50 children attend. As mentioned, the area where the school is based is privileged. This is shown through the ESTYN (2019) statistics, which show that around 5% of pupils are eligible for free school meals (eFSM), which is considerably lower than the national average of 18%. Nearly all pupils' ethnicity is white British, and very few speak Welsh at home. Around 6% of pupils are identified as having additional learning needs (ALN). This is lower than the national average of 21%. It is essential to clarify that the report is from five years ago, which suggests that the statistics may have changed since it was published. The aspect discussed in this essay revolves around pupil and staff well-being. School A identified staff and pupil well-being as an area of development, especially as they are still seeing the impact of the COVID-19 pandemic. I thought it was essential to investigate the theme of pupil and staff well-being, as I recognise the influence of well-being across all schools and how it can affect my future practice. 
Literature review
To understand how a school develops one aspect of their school development plan, there must be an awareness of the literature on SDPs and the chosen aspect. This literature review will start by discussing school development plans (SDPs), then discuss pupil and teacher well-being, and finish by discussing educational theories surrounding well-being. 

School Development Plans (SDPs)
A school development plan (SDP) is a strategic plan for school improvement that indicates the actions the school will take to improve the outcome of the learners (Welsh Government, 2014). The Welsh Government (2014) emphasise that the SDP should be accessible to all members of staff and governors to reflect upon and enable improvement. More recently, the Welsh Government (2022) expanded their expectations on what a SDP or school improvement should be, claiming that “school improvement is to help schools give learners the best possible learning experiences and outcomes, whatever their background or circumstance, to achieve high standards and aspirations for all.” (Welsh Government, 2022). 
The Welsh Government (2014) mentions that regular self-evaluation of contextual data should create an SDP and include the school’s improvement priorities and long and short-term targets. Similarly, in the updated guidance, the Welsh Government (2022) highlighted that all schools need an honest, evidence-based self-evaluation procedure that builds on a range of information and evidence. It also explains that a school’s self-evaluation process should include the whole school community, such as learners, governors, parents, and carers. This is similar to Bennett et al.'s (2000) claim that in England, SDPs are created by a whole-school review that focuses on the curriculum and needs to be flexible. However, it is essential to note that the research that Bennett et al. (2000) conducted focuses on SDPs in schools in England over 20 years ago. It is also important to note that although the Welsh Government guidance (2022) mentions that there should be more self-evaluation and that the whole school community should be included, schools may not adhere to it. 
Bennett et al. (2000) advised that SDPs should include a proactive statement of objectives and goals, a sequence of actions, and how the school will monitor their actions using quantitative data and a timescale to achieve them. Meanwhile, the Welsh Government (2022) emphasises that, as with every aspect of the school system, the SDP should align with and support the Curriculum for Wales and its underlying principles. 
The guidance created by The Welsh Government (2014) mentions that SDPs should focus on the impact on the outcomes of learners rather than the plan itself, focus on short and long-term priorities and should be an ongoing process. However, as previously mentioned, schools may not adhere to this guidance. 

Pupil well-being
According to White (2017), learners who have healthy social and emotional well-being positively impact their educational attainment. In contrast, Bücker et al. (2018) claim that little research shows that good well-being and high education attainment are associated. Bücker et al. (2018) argue that educational achievement and well-being casually affect each other, and both academic achievement and well-being can be affected by outside variables. However, Bücker et al. (2018) are mindful that educational attainment can lead to better well-being for some learners. Similarly, Lindorff (2020) mentions that although research shows that pupil well-being and attainment are directly linked, they claim that well-being is complex to measure. Therefore, it could be argued that educational attainment and well-being may not be directly connected. 
Pupil well-being is an aspect outlined in the Curriculum for Wales. This is shown through the Four Purposes, one of which is being “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Government, 2020). Within the criteria for the purpose, the Welsh Government (2020) outlines that schools in Wales should be “building their mental and emotional well-being by developing confidence, resilience and empathy”. Embedding these criteria into the curriculum shows that the Welsh Government (2020) has considered how well-being affects learners despite them not disclosing information about why well-being is vital in school. The discussion of pupil well-being in the Curriculum for Wales aligns with how, within the past ten years, England has increasingly highlighted the importance of school in preventing mental health problems and promoting good well-being (Vostanis et al., 2012). Vostanis et al. (2012) claimed that it was important for schools to promote good well-being in schools, as when this article was written, around 10% of young people and children had experienced clinically significant mental health problems that required possible interventions. However, it is essential to note that these statistics are from over ten years ago, so they may not indicate current statistics. 
Teacher well-being
Roffey (2012) also mentions that teachers should be able to reflect on their well-being. They claim that teacher well-being is critical for the well-being of the whole school and providing a stable learning environment for pupils. This is similar to Harding et al. (2019) claim that the poor well-being of teachers is problematic for the teachers and their pupils. Glazzard and Rose (2020) argue that the school's ethos directly impacts teacher well-being. They also mention that poor teacher well-being harms teacher performance and pupil learning. 
However, finding appropriate literature surrounding teacher well-being in Wales was challenging. 

Educational theories
Maslow's Hierarchy of Needs (1943) is one educational theory that links to well-being. According to Burleson and Thoron (2014), pupils can be preoccupied with other aspects of life, such as physiological needs (food and sleep), friends and home life, etc. They mention that when pupils are preoccupied with these thoughts, learning can be lower down on the list. They say that to help this, teachers can help learners satisfy their immediate needs so that pupils can focus on their learning and achievement. Maslowe's (1943) hierarchy mentions that lower needs, such as food and sleep, must be met before the higher needs, like achievement, can be reached. Although it is impossible to meet the physiological needs of all pupils, teachers can provide safety (the second lowest need) in their classrooms.

It is essential to state that in very little was found in Wales when reviewing the literature. Therefore, the information discussed in this literature review was from the Welsh government, so there could be an element of bias. 

Developing an action point
School A used a large amount of evidence to develop their SDP. Firstly, they looked at their Current ESTYN report (September 2019) that identified improving pupils’ spelling and handwriting in key stage 2 and extending the governing body’s role in gathering first-hand evidence to support their decisions concerning standards, provision, and finance. School A also looked closely at its statistics, like the number of exclusions and observations, whilst drawing on the local authorities' three-year strategic plan. They considered the opinions and experiences of everyone connected to the school, such as the headteacher, learners, staff, parents or carers and the governing body. By including these groups of people in the development of the SDP, School A has aligned with the Welsh Government's (2022) guidance on school improvement. 
The action point discussed in this essay is “To continue to develop a whole school approach to Staff and Pupil Wellbeing” (School A, 2023). The World Health Organisation (WHO) (2023) emphasises that being in a state of good well-being and mental health means that people can cope with the everyday stresses of life and can productively work. Cárdenas et al. (2022) claim that learners with good well-being are likelier to succeed than their peers who are deemed to have poor well-being. I appreciated how this aspect focused on staff and pupil well-being because it concentrates on improving school life for staff and pupils. I noticed this during an INSET day, where the head teacher asked the staff how to improve our well-being. However, this objective is only objective five, so it questions how significant they think this element is. The key areas that School A identified for improvement are embedding a whole school approach to staff well-being and reviewing the school's approach to pupil well-being. 
School A chose pupil and staff well-being as an area of development after reviewing staff well-being in the 2022 to 2023 school year. The school worked with staff to identify a baseline of where staff well-being is after emerging from COVID-19. They decided it was essential to work on whole-school communication as systems had changed during COVID-19 and chose to focus on staff confidence when using this system for 23-24. In addition, the school worked with healthy schools and began to look at the Whole School Approach Self-assessment tool (WSA SAT) on Mental health and well-being. The school embedded a restorative approach to managing disagreements between children, and check-ins and check-outs were established. Staff have noticed a difference in pupils' well-being doing this, so the school felt it was important to continue focusing on this aspect. Overall, they used staff feedback in meetings and INSET days to identify concerns/ how this area could be improved. However, they did not use other forms of data, such as qualitative questionnaires, which raises the question of the extent to which the school is aware of the standard of teacher and pupil well-being.
In their SDP, School A mentioned that their goal is for staff to be clear on ways that well-being can be supported, know who to turn to for support and be able to identify and begin to address their own well-being needs and pull together all the elements that contribute to and support pupil well-being. 
Roffey (2012) mentions that pupil well-being should be a proactive approach, and all staff are responsible. School A’s SDP mentions that all staff are accountable for pupils' well-being. However, there is a focus on the well-being of the team and the headteacher. The class teachers ensure pupil well-being daily, and the well-being officer oversees any concerns about pupil well-being. In contrast, the headteacher is in charge of staff well-being concerns. However, after conversations with staff members, it is clear that not everyone knows who to go to regarding their well-being concerns or those of pupils. 
Generally, the impact is measured by staff and pupil response. This could link to using qualitative data; although there are targets outlined in the SDP, they are not measurable, so it is hard to imagine the impact they will have. Rose (2015) mentions that specific targets trigger action, as everyone involved knows what they need to do to achieve the target. Despite this, Rose (2015) does emphasise that some people may see this as an end, but targets should be continually acted upon. Further, it was unclear in School A’s SDP how often they review their targets. 
The standard that this area mainly links to is Learning outcomes and well-being. Bücker et al. (2018) claim that educational attainment impacts some learners' well-being. For example, if a pupil does not have good well-being and is not feeling 100%, their knowledge is directly affected because it is hard for them to focus. Whereas if their learning outcomes are affected by something, it can affect the pupils' minds and well-being. For example, not understanding the work can make them feel bad about themselves. 

Reflection and evaluation
From my experience in School A, I noticed that improving pupil well-being is stronger than improving staff well-being however, this needs to be shown through the SDP. This could be because collecting data on well-being in the school could be challenging. Within the SDP, School A did not mention a time frame or cost for improving the well-being of staff and pupils. The SDP would have been more helpful if they had decided on using methods to collect data on well-being in the school for staff and pupils that they could use to develop a plan and a timescale goal to improve the well-being of staff and pupils. Fisk (2021) mentions that schools can collect data on pupil well-being through regular surveys, questionnaires, focus groups and personal check-ins. One thing mentioned in the SDP is the use of check-in and check-outs. Every Monday and Friday morning, classroom teachers in School A conduct check-ins and check-outs with their learners. Staff have noticed how much the learners enjoy them and how they allow the learners to talk about their feelings. However, the staff have mentioned having limited time to do the check-ins and check-outs, which means they can be rushed. Therefore, reflecting on Fisk’s (2021) suggestion, School A could allocate time for teachers and pupils to have personal check-ins, rather than a group check-in, in a short amount of time. School A could also introduce questionnaires and surveys to evaluate pupil and staff well-being. The Anna Freud website article “Measure Pupil Wellbeing” mentions that using questionnaires can help schools assess pupil well-being and identify anything that the school needs to improve. Hascher (2008) also mentions that questionnaires could be used to assess well-being because of the sensitive nature of well-being. However, it should be noted that due to the sensitive nature of well-being, learners may not disclose any problems, so it is difficult for schools to be fully aware of their learners' well-being. The Anna Freud Website also has an article called “Wellbeing Measurement for School Staff Survey,” which claims that surveys are the simplest way to understand staff well-being, but as with pupil well-being, teachers may not fully disclose their well-being problems.
Guzman (2022) mentions that there could be a problem with the implementation of SDPs if there is a lack of cooperation from the relevant stakeholders. Guzman (2022) claims that a lack of cooperation from the relevant stakeholders can lead to a lack of progress in aspects outlined in a School’s SDP. However, in School A’s SDP, there is little mention of the involvement of stakeholders. Additionally, the staff in School A were unclear on how stakeholders are used in creating the SDP. Therefore, as per Guzman's (2022) advice, School A should actively include stakeholders in developing their SDP to improve their learners' progress.


Conclusion 
This assignment has set out to reflect critically on an aspect of a school's School Development Plan (SDP). The aspect that was discussed in this assignment was that of pupil and staff well-being. The assignment started by discussing literature surrounding SDPs, pupil well-being, staff well-being and educational theories related to well-being. The assignment then discussed how School A developed its SDP and identified pupil and staff well-being as an area of development. To conclude, the assignment reflected and evaluated how School A developed its SDP and their efforts in enhancing pupil and staff well-being. 
After evaluating the impact well-being has on pupils, I must allocate dedicated time in school to assess the state of my pupils' well-being. I must also regularly self-assess my well-being and clearly understand the resources and where I can seek assistance in the schools I will teach. I will also ensure my future colleagues know how to enhance their well-being.
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