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Inclusive Leadership: Working together to support families.
ECEY6004/C
Inclusive Leadership
To be an Inclusive leader is to sustain an inclusive environment, in small groups, community and working as a team. Effective inclusive leader needs a strong understanding of knowledge and skills to open opportunities to help oneself and other colleagues and the children within the setting (Bernardo, Ferdman and Ronald, 2021). As stated in the UNSECO diversity is inclusion, being inclusive is making changes and changing the environment, the professionals approach structure and strategies must change to accommodate all learners to support their age range and the responsibility to the system to educate all learners (Devarakonda, 2021). Inclusive leadership is a team of people that have positive behaviours which contribute to keeping the uniqueness within the team with regards to outcomes and processes. Cognitive complexity increases the instinct to be inclusive leaders (Randel, et al, 2017). The benefits of an inclusive leadership are to change, reshape and innovate whilst ensure all learners needs are being met (International Childhood Education, 2021). There are challenges to becoming an inclusive school such as school finances, technical and building the structure of inclusive environment, there is also the quality of the teaching staff, reaching outside the school to other organizations will lighten the load (Childhood Education International, No date).
Why is Inclusion Important?
An inclusive setting is important as is will provide better opportunities and quality education for all the children. School is the first place a child will learn the world around them without their families, they will develop social relationships and interaction with others. Respect and understanding will develop alongside play, socialize and learning together as a team (Open Society Foundations, 2019). Bruner, (1996) suggested that group work with children allows the balance of individuality and the other children in the group effectiveness, the children are progressing according to their own ability and giving the opportunity to all the children. The importance of an inclusive school is that all the pupils develop the skills they require to live and work alongside others in a diverse society, varied learning opportunities the setting will offer many opportunities to develop the skills of the children to problem solve and communicate effectively, practitioners use the best practice for teaching and learning, the planning needs to met the needs of all the students, and teamwork is paramount. 
Learning in an inclusive environment a child with or without a disability build relationships with other children this is the beginning of enjoyment and fun, building relationships with peers is an important part of the pupils’ emotional skills (Texthelp, no date). The 2030 agenda (UN Sustainable Development Goal 4 is to build inclusive learning environments, society need to ensure that leaders in a school setting work together as a team, involving the families and the community to discuss current policies and procedures and find ways to solve the current issues (Childhood Education International, No date).
The scenario
A child has just lost her mum from cancer and dad has custody he is going to care for his daughter the best way possible. You notice he stands alone in the playground and only stay if the teacher needs to relay a message. His daughter is struggling in school with the loss of her mum and is showing signs depression, being withdrawn and not talking to pupils or staff.
Best practice to support dad and daughter in an inclusive environment.
The agenda for Sustainable Development 2030 (Agenda 2030) mentioned that the importance of inclusive education which provides the emphasis on learning and quality, the sustainable development goal is to promotes lifelong learning for all, with fair quality learning. Dad and daughter need support from the school and outside agencies, working together to implement the support network which is tailored to their situation. The school setting works and extends outside of the school doors, it is argued that school cannot run solo they need the support from various out-of-school influences (Berliner, 2014). However, inclusive leaders need to take a holistic or ecological approach when looking at these inequities (Duncan & Murnane, 2011). The developing child being secure within the family unit and in the community, working with others to ensure the connection is made so the family can access these various interconnections. Families who engage within these in a culturally manner is the focus of a culturally inclusive leadership (Khalifa, 2018: Khalifa, Gooden & Davis, 2016). Effective, inclusive school leaders set the goals for the school community and to ensure the organizational structure supports the staff members and various other people involved with the school setting in the decision-making process (Leithwood & Riehl, 2005). To provide effective leadership within the school it is not run solo, a collective number of individuals (Daling-Hammond et al, 2007 cited in Theoharis, & Scanlan, 2021).

 Schools and early years settings do not work on their own, they are part of the community, the community can provide support to strengthen the school life and enrich the learners’ experiences (Welsh Government, 2016). As in the scenario the father needs to have effective communication with the school to support his daughter at home and moving forward. The open-door pattern is of great benefit to the parents/carers as information is free flowing between each other, this can have influential factors in the community (Gibson and Blandford, 2005). Involving outside agencies to support a family in the setting and at home will help the whole family, the contact is made by the Family Liaison Officer for the agency to come into school and discuss possible support. According to Wigfall and Moss (2001) recognises the importance of multi-agency working to meet the needs of the child with (SEN) Special Educational Needs or children with (ACES) Adverse Childhood Experiences. The benefits of multi-agency working supports the building of community cohesive approach, staff are aware of each other’s roles and the understanding of others in the leadership role. The children’s outcome for learning and interventions will become enhanced and enriched. The children’s level of trust and the co-ordination of services for the children (Chemanais, 2009).
This approach is place-based which provide support for the unique child and their needs in one location as everyone works together to provide the best resources and gain local knowledge and insight (Munro, 2015). 
Using effective communication is essential when dealing with a sensitive matter, the staff must be actively listening to support the child, communication comes in various forms, verbal, non-verbal, over the phone, what ever the child chooses how to communication been inclusive is adapting so the child feels comfortable when communicating.  Building a bond with the member of staff to feel safe and trusted (Coursera staff, 2024). Practitioners’ ability to communicated well is necessary in education and is one of the foundations to a successful school setting. When communicating with a person it needs to be clear and concise, preparation done before hand, consider the type of communicating which is going to be used, ensure your tone is correct for the situation, create a safe space (Emerson Sharp, 2021).



Effective communication needs to start with the leaders, and it must be done correctly, Siraj-Blatchford and Mani (2007) Cited in O’Sullivan (2015) stated that early year’s practitioners who promote effective communication with there staff found that it improved the consistently of practice in all areas of the setting. When communicating with children you need to consider the situation and prepare (O’Sullivan, 2015).
Having a child centred approach is necessary in an education setting, as the child’s welfare and well-being is the forefront of all activities and experiences, as it’s the child’s journey to learning. 
A child in a school needs to feel safe and secure and have a sense of belonging, to be able to access their ambitions as members of society to feel included within their environment, to be treated with dignity and fairness and have that belonging to the school setting and the community (Lane, 2008). Having that child-centred approach is essential as every child is different and have different circumstances in their lives, which need to be addressed with a sensitive approach which meets the needs of that child. There are great benefits from parental involvement within the school setting as it exposes children to a variety of people with different opportunities for learning and supporting the child’s well-being (Gibson, Blandford, 2005).
John Hattie’s seminal 2008 study stated that the support of parents being engaged in their child’s school life and well-being, is adding two to three years to a child’s school journey. When the school and parents are working together in partnership this leaves a positive effect on the child’s well-being going right through the school journey. Our report 2021 has shown that 85% of parents have apart to play in their child’s school life. It is important that the parents have a voice in the decision making that effect their children, policies and procedures ensure the maximum input from the parents and the community (Parentkind, No date). Aspirations of parental involvement has a positive effect on the child’s outcomes, learning activities and more importantly supporting children and families in a crisis (Education Endowment Foundation, No date). School and parents support is school based to improve the child’s learning and well-being which will have clear and consistent goals for all involved. To ensure that the engagement is effective between parents and staff members, the staff need to have training and coaching to deal with the families that have different home life, the training needs to continue through the staff’s professional development to ensure the skills are effective to communicate with different situations that arise throughout the school.
As with any engagement comes with challenges, the staff may not have the confidence and knowledge to communicate with parents, furthermore there is not enough data collected on interventions, with regards to the impact on the outcomes which may make further barriers to engagement, which could include costs, time and transport (Gov.uk, 2011). 
Providing interventions for children with emotional needs is a must, as children learn and deal with situations differently, this can affect their well-being, as schools are becoming more involved with home life of the children in their care, the support needs to be in place in the school setting. Elsa is a school placed programme which is run by teacher assistants, the programme is based around dealing with children who suffer with emotional needs which is becoming increasingly greater, the programme is designed to meet the needs of the children as a unique child providing the children with the correct support moving forward. Elsa focuses on the child’s intrapersonal and interpersonal awareness; this enables the staff to meet the needs of the child at that time and involve the child in their support.
As stated in the scenario, the child is bereaved by the death of her mother, supporting a child in a school setting can have a significant impact on the child, children just need a person they can trust and people who care. Following the school routine will support the child immensely, as it gives the child a sense of normality, ensuring the child is listened to and their voice is heard and understood. Have books and resources around the subject as the child can explore and make sense of the situation, people deal with grief differently staff does not make assumptions about how the child is reacting in the school environment, involve the family within decision making about the child when in school. Using the family liaison officer within the school to relate information to the families, providing home visits, working with the family to provide the child with the correct support to overcome the grief (Child Bereavement UK, no date). A (FLO) family liaison officer in a school setting is a designated person who deals with children and families who need extra support from the recognise and understand and respond to the children’s feelings (Burton, 2021).
Multi-agency working allows professionals from different agencies to work together to provide good practice, working together to support the family holistically to ensure that all involved contribute to the support provided and to achieve the needs of the family which is person centred. One agency which collaborates closely with schools is (TAF) Team Around the Family, they bring together professionals from different areas to work together to provide the correct support for the family at the initial stages before the family become in crisis. Schools are well involved with (TAF) and can provide and promote the holistic approach to tackle the families’ issues at that time, the school will refer to (TAF) (Welsh Government, no date). (TAF) arrange home and school visits to provide the correct support.
Recently, multi-agency working has had great attention from and has been the focus of many political agendas, the Every Child Matters white paper sets out of trust to model of practice, which professionals work together to promote and build positive outcomes for children (DfES, 2005), working together is key to delivery the five ECM outcomes, staying safe, making a positive impact, being healthy, achieving good well-being and enjoying and achieving. A benefit of multi-agency working is the staff gain knowledge and understanding of roles of their colleagues (Anning, 2005), also the understanding of cross-disciplinary issues knowing the different between statutory and non-statutory intervention (Abbott et al, 2005a). Multi-agency working is essential to safeguard and protect children (Sidebotham et al, 2016 cited in NSPCC, 2023). Throughout a child’s life the family will receive numerous services providing support, it is important that practitioners collaborate to gain the information needed to support this family. (NSPCC, 2023). A multi-agency work is statutory for the agencies and professionals that work within them, according to the section 17 of the Children Act 1989 it is a duty to safeguard and protect children within their local authorities. When supporting families it has been promoted by the Children Act 2004, section 10 of the act states that agencies working together to improve a child’s welfare must collaborate to working together to supporting the family (Walker, 2018). 
With the new curriculum for Wales coming into place in 2022, it gives schools the opportunity to design their own curriculum designed around the four purposes, which are child centred to ensure their take ownership of their learning and equip them with the life skills needed in adulthood. It is important that the children’s voice is being heard with regards to the four purposes (Equal Education partners, 2023).
 




Section Two
What is a policy and why it is important?
Schools and other learning settings are essential to the learning community, the school involves distinct roles and responsibilities, to ensure the children can reach their own goals according to their ability. There needs to be clear policies and procedures in place to ensure children are safe and secure in the school environment. Policies ensure that the school are applying consistently and clear expectations and supports the framework for employees and students alike (Watts, 2022). Policies and procedures need to be accessible at all times to everyone involved with the school setting, they need to be updated if a situation changes or a new policy written to implement and ensure that everyone is aware of the policy or procedure and to understand why it has been put in place to safeguard the children.
According to the Cambridge Dictionary, (No date) a policy is a set of rules or a plan which is created and agreed to a group of employees, business, organization. 
Policies are a set regulation that govern the behaviour of the setting and its employees they are to ensure that the setting performs to their goals and values in a consistent manner. 
Regulation 19 of the Early Years Regulations 2016 requires that settings to take responsibility of the health and well-being of the students and ensure that policies and procedures are written out and followed to understand they are implemented and are the written with best interest of the child to ensure their learning and development meet their needs as a unique child “Every childhood lasts a lifetime” (Early Years Inspectorate, 2018).
Policies are important as they support and define what is and not acceptable to do in the setting. When a policy is into place its purpose is to obtain and achieve an aim. 
The staff are aware of procedures and what is expected of them in certain circumstances, supports the setting to run smoothly and efficiently (Collaboris, 2022). Policies and procedures are essential to provide an excellent quality for provision which is compliance with the Statutory Framework for the Early Years Foundation Stage (EYFS). The EYFS requires education settings to have written policies and procedures in place to ensure that members of staff are trained and fully understand how to implement them (Small World Nursery, 2016).

 (UNCRC) United Nations convention on the Rights of the Child.
The UNCRC was verified in the UK in December 1991. The UNCRC are not incorporated in the UK law at present, the articles set out in the UNCRC are used to guide domestic law and practice, in court the articles are referred to when the obligation is based on human rights and other legislation (Youth Justice Legal Centre, No date). In 1999, the government of Wales stepped away from the UK, and later in 2011 the “Children and young persons rights measure” which the UNCRC was put into place as the basis of their work. When implementing a programme into a school setting it should promote the articles in the UNCRC (Lyle, 2014). In 1989, it took 10 years to deliberate, the United Nations General Assembly with everyone involves agreeing to adopt the Convention on the Rights of the Child, as it stands today 196 counties have implemented the UNCRC. 
Research has shown that the implementing process for the UNCRC is limited. Some studies have revealed that the deliberations have caused agreements or compromises, with relation to various parties was balanced and that some issues were not discussed or left out. Alston and Tobin suggested how the complicated issue between the right of an unborn baby and abortion was resolved. 
Other studies with regarding to the implementation of the UNCRC have shown that the strategies of the working group when standpoints collided in the drafting process with avoiding difficult discussions, the compromises seen the removal of text and a balancing of interests. Research has shown that the vagueness and ambiguity of the text in the UNCRC from its start (Quennerstedt, Robinson, I’Anson, 2018).
The UN Convention on the Rights of Person with Disabilities (CRPD) states that the responsibility that children are supported with an inclusive education at all levels. 
(UNCRC) United Nation Convention on the Rights of a Child, article 24 – people with disabilities have the right to an education on the same level as others without discrimination. 
The (UNCRC) has 54 articles which cover’s all aspects of a child’s right, protecting them, every child has the right to claim them.  Towards the end the remaining articles are concentrating on what the government and parents must do to ensure that children can enjoy their rights. 
Every child has rights whatever their situation is and their background. The articles which are stated in the convention inter-link with each other and there is not one more important than the other. The convention is the most widely recognised to the rights of a child in the world. 
They are four articles within the convention which are known as the “General Principles” this support and interpret all the other articles and play an important role in realising all the other rights, the four article are 2 – Non discrimation,3 – Best interest of the child,6 – Right to life survival and development,12 – Right to be heard (UNICEF, no date). The Welsh Government has the over all responsibility of implementing the UNCRC into the policies with regards to children, as it is set out in the Government for Wales Act 2006 (Children in Wales, 2022). In March 2020, the law changed about punishment of a child, Corporal Punishment: Ending physical punishment of children in Wales. This came into force in March 2022, which runs along side article 19 in the UNCRC, this gives children the same right as an adult to legal protection from assault. The implementation of this is still ongoing which needs to be conducted through key stakeholders which run through multi-agency - Strategic Implementation Group and associated task and finish groups (Welsh Government 2022). 
Blog
An inclusive school needs to meet the needs of all the learners as a unique child meeting the child where they are and according to their ability.
The Salamanca statement from UNESCO were in the position to call upon the national government to put in place the principles to be inclusive for all the learners to achieve and progress the new government in the UK has recognised this in the consultative Green Paper (DfEE, 1997) (Florian, et al, 1998).  Teamwork is the key to inclusive practice as all members of staff working together to achieve the same outcome, the children are treated equally and with the same respect as the next child. 
Working together to be an inclusive setting, staff need to be trained and work on their own initiative to achieve outcomes for the children to have the correct support and guidance. Working together to ensure staff communicate and use each other’s strengths and weakness to support the learners in all aspects of the curriculum.
The setting needs to be a safe space for staff to be open and honest and look at other members of staff play on their strengths, ensuring that everyone has the chance to speak. 
Being inclusive does not mean being inclusive just to the children but involving the families ensuring they are receiving the correct support, involving outside support such as the Early Help hub with greatly help the whole family to deal with difficult situations, as stated in Swansea Council – Early Help Hub (2023), they want to provide the correct support to families at the time which is right for them regardless of their age or location. 
The hubs are designed to support the well-being of the whole family with a single point of contact from a professional for as long as the support is needed. The school can contact the hub on behalf of the family, or the family can telephone the hub directly and make inquires.
Promoting an open-door policy will provide the setting with the opportunity for leaders and other members of staff the support to communicate effectively with each other and provide guidance, offering your peers training and people’s ability moving forward. It also allows parents and the community to get involved with the children’s learning, by offering extra support. An open-door policy is when leader/managers door is open to all employees for effective and open communication between staff members. 
The benefits are improved teamwork, good well-being of staff and a higher retention rate. Setting boundaries arranging time out of the calendar for questions and discussions (Perry, 2022). Ensuring the setting is inclusive to all learners, staff need to be accommodating, open and honest and work as a team to provide support for the children and their families, providing them with the correct support as the right time for them to move forward. Being inclusive is everyone’s responsibility when working with children as children are all unique in their own way with different abilities, every child should be able to access the curriculum and progress.
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