Assignment 1 – 3 Reflections

Reflection 2
Using the Gibbs reflective cycle and it’s relevant sub-headings as described in the reflection toolkit of the University of Edinburgh’s website I will be reflecting on a session I carried out with a young man called David.  This session took place 6 weeks after my sessions with David had moved from weekly online sessions to fortnightly face to face sessions, a change which had taken place due to an increased demand on the caseload for direct, face to face speech and language therapy after COVID. 

Description
David’s therapy session took place at his home with myself and one of his support workers. 
One of David’s support workers always attended the sessions so they could carry on with the work and support David’s speech in between my visits. Throughout the session David was incorrectly producing lots of his target sound words, occasionally in the activities, but more often in general speech, words which he had previously been producing correctly. After the session I spoke to the support worker to try and ascertain how much correction of David’s mispronounced words staff had been doing as this is something that I have stressed to them is an important part of the therapeutic process. The staff member was unable to tell me exactly how often other staff members had been highlighting this mis-pronunciation with David and supporting him to correctly say the word, but he admitted he had not been doing this very often.

Feelings
I felt a sense of disappointment that David’s ability to use words with his target sounds correctly, especially in general speech, appeared to have deteriorated.  The progress David had made now appeared to be going in a backward direction and this made me feel quite sad but also determined to try and do what I could to ensure the caseload changes did not continue to negatively impact David.  Finally, I also felt frustrated and angry, as it appeared staff were not doing what had been asked of them to support David’s speech production between sessions.

Evaluation
It is positive that support workers always attend David’s therapy sessions.  They then have an insight into the work that I am doing with him and are provided with the knowledge to support him with his speech between my sessions.  This is important under standard three of the Five Good Communication Standards produced by the Royal College of Speech and Language Therapists (2016), which highlights staff understanding and promoting the expressive communication of the individuals they support.
It was evident to me during this session with David, that the production of his target speech sounds within the activities, but more importantly in generalised speech, had deteriorated.  The level of improvement in the consistency of sound production that David had previously demonstrated had started declining.

Analysis
Hodson B. (2010) in her work on phonological development in children emphasises the importance of remediation of speech sounds in enabling their development.  This was only being carried out fortnightly, rather than weekly, by myself due to the less frequent sessions as a consequence of the post COVID caseload demands. Due unclear feedback from the staff member with me that day I was unable to ascertain exactly how often this correction of David’s sound production was being carried out by his staff team but it did not appear to be happening as regularly as needed to support David’s progress with speech sound production. 

Conclusion
It appeared that staff were not providing the support David needed between my sessions with him to keep up the progress he had made with his target speech sound production.  As I was now seeing David less frequently due to caseload demands, staff support was of greater importance and the apparent lack of it was having a detrimental effect on David’s progress. 

Action Plan
As support staff interventions with David between my fortnightly sessions are critical to his progressing with his speech sound programme I developed a form which was completed after each session for staff to read and was left on David’s fridge so everyone could access it easily. I hoped this would ensure all staff would be aware of what was required of them between my sessions. I also liaised with the home manager to ensure that all staff were available to attend at least one session with me to learn how to support David’s speech and that she monitored them checking the form and providing David with the specific support set out on the form.
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