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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
The purpose of this report is to investigate the role of School Development Plans (SDP), with particular emphasis on one aspect of a specific school’s SDP. This report aims at critically evaluating the chosen aspect with regards to methods of identification of the chosen aspect and how the impacts can ultimately be measured. 
The investigated SDP was within an 11-18 mixed-gender English medium Secondary School based in Swansea. There are 1,700 pupils on roll, including 357 in the sixth form, which is slightly less than at the time of the previous inspection in 2011 (Estyn, 2018). 
The chosen area of the SDP within the report is “Developing Great Curriculum” which consists of four varied aspects that each contribute to the overall goal of developing a unique and successful curriculum (Olchfa, 2020). The aspect selected for further investigation within Developing Great Curriculum is “Implement Assessment for Progress”. This aspect builds upon Assessment for Learning (AFL), which is a vital component of student learning and reflection throughout the course of a student’s education. 

Literature Review
The school development plan (SDP) is a plan put in place by the leaders of a school to create improvement in targeted areas (Welsh Government, 2014). Schools undertake self-evaluation to determine overall performance by which areas of further development can be identified. The Welsh Government School Development Plan Guidance (2014) highlight that SDPs will incorporate ways of addressing several national aims through their priorities. National aims include “raising the standards of education in relation to literacy, raising the standards of education in relation to numeracy and reducing the impact of poverty on educational attainment” (Welsh Government, 2014, p. 5). An example of a priority within an SDP is to “Implement Assessment for Progress” (Olchfa, 2020).
Assessment for progression (AFP) acts a continuation of AFL whereby the aim of AFP is to improve upon the established principles of AFL. Therefore, an understanding of the nature of AFL is required to subsequently highlight how AFP can result in enhanced assessment. 
Scriven introduced the term AFL in 1967 and described AFL as containing two components, summative evaluation, and formative evaluation, currently known as summative assessment and formative assessment. Summative assessment has been defined as assessments that occur periodically with the intent of providing feedback such as grades at the end of specific units or modules (Bloom et al, 1971). In comparison, Black and Wiliam (2003) defined formative assessment as the daily methods by which student learning is determined.  Methods of formative assessment utilised daily within the classroom include self-assessment and peer assessment as well various questioning techniques and materials such as quizzes (Black et al, 2004) that allow both teachers and students to acquire meaningful feedback with the intention of enhancing individual student learning (Sadler, 1998). These formative assessment methods establish continuous interactions between students and teachers with students at the focal point of learning. Black and Wiliam (2009) indicate how formative assessment can be utilised as a method of progression by using formative assessment to track student development as demonstrated by Figure 1.
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Figure 1. Formative assessment as a tool for student progression (Black and Wiliam, 2009).
Figure 1 demonstrates the five main forms of formative assessment utilised within education and their relation to student progression. The five main forms of formative assessment include “sharing success criteria with learners, classroom questioning, comment-only marking, peer- and self-assessment and formative use of summative test” (Black and Wiliam, 2009, p. 7). The three steps of progression are obtained from Ramaprasad (1983) and consist of the trajectory of student learning, the current position of a student’s development and how they can continue their learning. Figure 1 exemplifies how AFP can be implemented within the classroom across a variety of assessment methods that can subsequently provide a holistic view of student learning and development. However, formative assessment must be utilised with intent and effectiveness to provide a meaningful impact towards student learning. For example, research conducted by Black and Wiliam (1998) that investigated the use of formative assessment methods and concluded that formative assessment was indeed beneficial towards student learning. However, the research highlighted that the varied use of formative assessment methods by teachers exerted differing effectiveness. For example, student learning was found to be improved when feedback contained comments that indicate areas of strength, and areas that require development. Feedback that contained grades alone were found to be ineffective and potentially damaging towards student learning, particularly towards students of lower ability. Sadler (1998) recognises this and adds that “students should also be trained in how to interpret feedback” (Sadler, 1998, p. 3). Sadler acknowledges that feedback given towards students’ needs to be specific enough to allow students to identify strengths, weaknesses, and next steps. This will in turn create a meaningful association between student feedback and student learning. 
Assessment overall acts as a method that facilitates student learning by challenging students and allowing adequate reflection of student learning (Welsh Government, 2020). The Curriculum for Wales (CfW) has initiated a transition towards the utilisation of assessment within education, with a shift towards assessment that is aimed at progression (Welsh Government, 2022). Assessment for progression is designed to supports students whereby they can progress at a rate that is appropriate to their own individual level. Assessment includes key principles that provides purpose in relation to the demands of the curriculum, particularly the CfW. The principles and purposes of assessment are demonstrated by Figure 2. 
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Figure 2. The principles and purpose of assessment in education (Welsh Government, 2020).
The principles and purpose of assessment displayed by Figure 2 indicate that assessment encompasses a variety of factors, including establishing that assessment is an ongoing process with students at the centre of assessment which draws upon varied assessment approaches to create a holistic idea of individual student learning. Furthermore, Figure 1 also demonstrates that Donaldson’s Four Purposes in the CfW acts as the foundation by which assessment principles and purposes are derived from (Donaldson, 2015). 

Developing an Action Point
Action points are determined through the successful completion of the SDP. The planning of the SDP consists of four stages, including an overall vision for the school that acts as a foundation from which each stage acts upon (Welsh Government, 2014). The stages of the planning cycle of the SDP are displayed by Figure 3. 
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Figure 3. The cycle of school development planning (Welsh Government, 2014). 
The planning of the SDP acts a cycle whereby impacts from the created SDP are reviewed and implemented into the self-evaluation stage when a new SDP is planned again. Figure 3 demonstrates that SDPs, and the stages involved, are all based on the intended outcome of raising standards and improving learner outcomes (Welsh Government, 2014). 
With regards to the self-evaluation stage, the MEET phase of Bridging has illustrated that self-evaluation acts as an in-depth reflection towards school performance and allows individual schools to determine critical aspects of performance. The aspects of performance include areas of strength, what needs to be improved and what actions are required to make those improvements. 
The Welsh Government (2022) have noted that the process of self-evaluation should primarily be utilised for improvement as opposed to gaining the praises of external bodies. The Welsh Government have stated that “research evidence on effective self-evaluation emphasises the importance of effective self-evaluation being focussed on evaluation for improvement, rather than to satisfy external accountability” (Welsh Government, 2022, p. 15). This is relevant when considering select schools which are over competitive with each other and subsequently sacrifice targeted improvement. However, the Welsh Government have noted that the end of the national categorisation system, a system which establishes the support required by schools to improve, will allow schools to become more collaborative and ultimately reduce the competitiveness observed between many schools. This in turn will allow schools to focus on necessary improvements that have a lasting positive impact. 
The process of self-evaluation involves thorough data analysis to determine both areas of strength as well as areas that require improvement. The MEET phase of Bridging illustrated that data analysis consists of various areas which can be analysed. For example, listening to learners through the Pupil Voice or parents/guardians can assist in identifying areas of strength and areas requiring further improvement. Additionally, analysis of both formative and summative student data can assist the process of data analysis. The Welsh Government (2014) have stated that data analysis for self-evaluation purposes can include data related to specific groups of learners such as those with additional learning needs (ALN) or those who are eligible for free school meals. The wide range of sources available for data analysis allows the process of self-evaluation to be largely informative and can therefore reveal both areas of strength and further improvement that were possibly not recognised initially. 
Within the SDP planning displayed by Figure 3, stakeholders are also involved and often at multiple stages of the planning process. The MEET phase of Bridging highlighted that stakeholders within education are those who are impacted by a school, either directly or indirectly, and include learners, staff, parents/guardians, and the local community. Learners are involved as stakeholders within the planning of the SDP as learners can provide various perspectives and discuss potential improvements towards their own learning (Welsh Government, 2021). However, discussions should take place within a supportive setting so learners can communicate their views confidently and safely. Staff are involved as stakeholders by clarifying classroom activities that promote learning as well as well-being for both staff and students (Welsh Government, 2021). Furthermore, staff members can undertake professional reflection when sharing their views which can enhance a member of staffs’ professional development. SDP planning that engages with the local community as a stakeholder can address well-being issues such as accessing specialist and support services. This is particularly advantageous when assisting those with ALN or disabilities. 
Completion of self-evaluation leads onto strategic planning which acts as the overall guide to achieving improvement. The MEET phase of Bridging explained that strategic planning involves numerous steps that give the SDP realistic aims within a given timeframe. The strategic planning stage utilises the information acquired from the self-evaluation stage to determine where a school is situated regarding its development and to establish various steps required for improvement. For example, strategic planning details the necessary time required to achieve the desired improvement, certain costs associated and periods of reflection so that necessary changes can be made if necessary.  Steps such as these allow action to be implemented that achieve the aims set by the SDP. 
Reflection & Evaluation
Teaching and observations within the investigated school have highlighted the methods utilised to implement assessment for progress to develop a great curriculum, established within the SDP. Formative assessment has been a major role in identifying learner progression on a day-to-day basis. The methods of formative assessment within the investigated school consist of the main five forms. The main five forms illustrated by Figure 1 include “sharing success criteria with learners, classroom questioning, comment-only marking, peer- and self-assessment and formative use of summative test” (Black and Wiliam, 2009, p. 7). Classes taught and observed, ranging from year 7 to year 12, contained mixed ability students which consequently demonstrated varied learner progression. The use of peer assessment was particularly noteworthy within these classrooms as students at different stages of progression were able to assist each other in improving their own learning and subsequently their progression. This was particularly true with lower ability students who gained insight into their peers’ methods of learning. However, lower ability students generally demonstrated less impact towards higher ability students through peer assessment. 
Within the investigated school, students would often complete “key assessments” at the end of a specific topic. This form of summative assessment was completed individually with no collaboration between learners. This proved to be advantageous in determining learner progression without the influence of peers. Additionally, key assessments were commendable for including a variety of cross-curricular activities such as research assessments aimed at improving digital competency and the creation of informative leaflets that utilise persuasive language aimed at improving literacy.  The key assessments were regular enough to demonstrate student progression through the topics that were learned. 
The use of the varied questioning techniques observed proved to be effective in engaging the learners. A mix of hands up questioning and cold calling, asking a question to a learner at random, allowed all learners to share in the classroom discussions. However, probing questions, open-ended questions that encourage deeper thinking, were not often utilised and subsequently classroom discussions were not always in depth. Ultimately, questioning proved to be invaluable at determining student understanding and assisted in identifying individual learner progression.  
Finally, departmental meetings, that occur once every two weeks, promoted professional development through reflection and questioned the use of certain teaching materials to implement assessment for progress. The members of staff discussed the various forms of formative and summative assessment utilised that were beneficial towards student learning, and which also demonstrated student progression along a continuum. This proved to be advantageous by identifying areas of strength as well as areas that require further improvement to implement assessment for progress successfully. 
Conclusion
In conclusion, SDPs that include a well-designed and implemented plan can have a significant and positive impact on the success of a school. SDPs are required to demonstrate an understanding of the school's strengths and weaknesses, and should incorporate input from all stakeholders, including learners, members of staff, parents/guardians, and the local community. Effective SDPs focus on specific and measurable goals and include strategies for achieving those goals. The SDP should also provide for ongoing monitoring and evaluation to ensure that progress is being made and that adjustments can be made as necessary. Additionally, school development plans should be flexible and adaptable to changing circumstances, such as changes in student demographics, staffing, or curriculum.
Implementing assessment for progress to develop a great curriculum within the investigated schools’ development plan has been largely successful due to the various methods of both formative and summative assessment utilised as well as the careful consideration by members of staff during reflection periods. 
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Figure 1: School development planning cycle
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