MODULE: ECAD6007		STUDENT NUMBER: 2000803
“A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.”


INTRODUCTION
A critical incident can be characterised as “an unplanned or unanticipated event that occurs during a lesson that serves to trigger insights about some aspect of teaching and learning” (Richards and Farrell, 2010, p.13). For teachers, using critical incidents is beneficial as it allows them to review lessons and improve certain events by using reflective practice. Reflective practice is essential in education theory and practice, as teachers can “discover, and research” (Brookfield, 1998, p.197) their assumptions that shape their daily teaching procedures.
This project will aim to critically evaluate an incident observed as a “straightforward” (Tripp ,1993, p.24) event in order to seek the next steps to improve teaching and learning experiences and practices, and to understand underlying factors in the wider context of education. Firstly, I will outline the guidelines followed to conduct this research project along with the educational context of where the research took place. This will lead me to provide an outline of research methodology and observation models to support my chosen method. It will then look at the ‘Four Purposes’ outlined in Donaldson’s Successful Futures (2015) and how the critical incident can be linked to his report. The focus will then turn to literature surrounding the topic of the critical incident; Assessment for Learning and pupil engagement. Following this, a reflection and evaluation will help identify the next teaching and learning steps which will allow a conclusion to be drawn on this research. 


OBSERVATION 
Within any educational research project, the British Educational Research Association (BERA) provides guidelines to which, as a researcher, I will adhere throughout this project. One particularly relevant guideline is that “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.” (BERA, 2018, p.21). In order to conform with BERA’s guideline, I will be using a ‘fictionalising’ approach to the names of all participants and institutions throughout the discussion of my observations and critical incident records.
The critical incident was extracted during an overt observation in a mixed ability Year 11, GCSE class in an English-medium comprehensive school in South Wales. The secondary school itself, which for the purpose of anonymity (ibid.) will be named School X, has around 1,200 pupils aged 11 to 18 (Estyn, 2020). The class consisted of ten pupils; five girls and five boys with one female teacher. The class were continuing the topic of Area and Transport in their German lesson. The five girls sat together in a row and four of the boys sat together in the row behind. In the back row was the fifth boy, sat alone (see Appendix 1). 
Due to the COVID-19 pandemic, there are many aspects that affect education and schools. In this context, for example, sitting in individual rows would not be the usual seating plan however guidelines suggest pupils sit side-by-side (Welsh Government, 2020). Despite this, it was instantly evident that there were good relationships between the pupils in the class as they had chosen to sit in close proximity of one another. 


METHODOLOGY
The strength of a case study is that it recognizes real-life context as a strong determinant of both causes and effects of a situation. Hitchcock and Hughes (1995) explain how case studies can both highlight certain events as well as analyse them. The case study methodology is useful for this research project as it offers a view into the dynamics of situations and people. In order achieve this, a researcher usually carries out observations which reveal phenomena such as, a critical incident, which would be impossible by using larger data scales such as, surveys (Cohen et al., 2007). 
Observation methods differ mainly between two types; participant and non-participant, depending on what the intended outcome is. Kumar (2014) describes participant observation as when the researcher participates in activities with, and in the same manner as, the group being observed. The observer as a non-participant means they are passive and observe the group without interference, under “natural conditions” (ibid, p.174). The latter is the most suitable method for this research project as there is optimal time to record findings, providing a deeper view of the situation and the critical incident being observed, leading to sufficient qualitative data. Due to the observations being within a one-day time frame, using a participant observation method would have been inefficient as this approach is usually carried out over a long period of time to “reduce reactivity rates” (Cohen et al., 2007, p.404). An example of a reactive observation could be what is known as the Hawthorne effect, as was experienced during another observation (see Appendix 2), when subjects of a study become aware that they are part of a project and change their behaviour accordingly (Merrett, 2006).
Although observations are “the most obvious approach” (Allwright, 2014, p.11) to research in the classroom, it is vital they are done effectively as they can shape a positive culture of professional learning (Estyn, 2014). For this observation to be done effectively, notes were recorded using a pre-structured adaptation of Fletcher-Wood’s (2016) priorities for observation (see Appendices). A benefit of a structured observation is that the observer only notes down the occurrence of the factors being studied for research (Cohen et al., 2007). Seeing as the purpose of the observation was to extract a critical incident, using a structure allowed a better focus into the relevant events. Without using a structure, the observation recording becomes subject to incompletion as Kumar (2014) explains how the observer can miss vital interaction whilst taking detailed notes on the previous interaction.
Since the critical incident is the main focus of this research, it is appropriate to discuss the considerations for using this approach. Firstly, Tripp (1993) states that everything that happens is potentially a critical incident; it is up to the researcher to critically analyse it in order to create one. With this in mind, the incident becomes critical through an observer’s interpretation which will depend on their pre-existing values and assumptions (ibid), meaning that critical incidents could be subjective. However, many scholars support the use of critical incidents for professional learning to ensure that reflections and evaluations are reality-based, grounding educational research and theory as well as improving teachers’ experiences and opportunity to take action in the classroom (Tripp, 1993, Cohen et al. 2007, Richards and Farrell, 2010).
	


CRITICAL INCIDENT AND 4 PURPOSES
The critical incident occurred in part of a question and answer discussion as the lesson was coming to an end (see Appendix 1). The purpose of the lesson was for the pupils to work both individually and collaboratively to create a bank of phrases to include in their written assessment for the following lesson. After completing many written activities, the teacher went through the final worksheet verbally with the class; asking for suggestions to translations on the worksheet. She created an informal discussion by asking for the answers openly and allowing pupils to respond aloud, without raising hands. Girl A responded to most of the questions before any of her peers had a chance to respond. Girl B, who was more introverted, also had the confidence to say the answer aloud but was consistently overpowered by Girl A. Girl B then stopped answering when it became clear the teacher could hear Girl A’s voice above everyone and, on multiple occasions, was responding to Girl A only. This resulted in Girl B becoming disengaged with the activity.
The Four Purposes set out by Donaldson (2015) are part of a dynamic redesign of the curriculum in Wales, based on developing skills and competences in young people. One of the principles of the new curriculum is to command “confidence for all” (ibid, p.14) and to encourage teachers and pupils to take ownership in teaching and learning. It is clear from this critical incident, that the teacher’s intentions were to stimulate confidence and ownership among the pupils. Pupils understood that it was their own responsibility to find quality phrases that would improve their learning and achievement. However, it could be argued that the teacher failed to stimulate confidence in all pupils during the question and answer discussion, as Girl B withdrew from the discussion after her answers weren’t acknowledged. 
This directly links to one of the Four Purposes which Donaldson (2015, p.30) provides; “Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.” It is relevant here to stress the word “valued” and question whether Girl B felt valued as a class member during the discussion. In relation to this purpose, the critical incident can be broken down into two parts; on the surface, the teacher can be seen helping Girl A develop her confidence by allowing her to respond and justify her answers, but by critically analysing what occurs, Girl B’s confidence level can be seen diminishing gradually as a result of the teacher’s behaviour. Although the former could be seen as the teacher trying to make Girl A into a “confident individual” (ibid.), the latter clearly indicates that the teacher was not accomplishing this for every individual, meaning she did not efficiently implement this purpose in the classroom. One characteristic of this purpose is to, “form positive relationships based on trust and mutual respect” (ibid). It was evident that there was a strong mutual respect among the pupils themselves as well as with their teacher. Despite pupils working positively and collaboratively throughout the lesson, there could be a question of whether respect was lost between Girl A and Girl B, and potentially other members of the class. 
Similarly, another purpose which is, “Enterprising, creative contributors who are ready to play a full part in life and work.” (ibid., p.29) has a link to collaboration in one of its characteristics; that pupils can give off “energy and skills” (ibid.) from which their peers can benefit. It is questionable whether the energy emitted by Girl A created a positive affect for her peers, especially considering Girl B’s recoil from the activity as a result of such energy. By adapting a strategy by Tripp (1993) who advises researchers to look at the events that did not happen in order to understand the relevance of what did, it can be evaluated that the teacher did not give opportunity for all pupils to demonstrate their skills and understanding through their own energy. Although Girl A presumably did not realise how her behaviour was affecting her classmates, the teacher rarely intervened to allow other pupils to respond, in which case, the teacher failed to implement this purpose effectively for all of the pupils in the class.


LITERATURE REVIEW
One way to efficiently analyse and expand this critical incident is to compare the context with other published literature and research findings (Tripp, 1993). This literature review will explore Assessment for Learning (AfL) and pupil engagement, which are the two themes that can be linked to the critical incident. The review should reveal how these two themes are intertwined, and discuss how literature supports, compares and contrasts with them both. 
Referring back to Donaldson’s Successful Futures, the Four Purposes and the new curriculum for Wales are intended to include “all children” (p.107). To further detail Donaldson’s statement, the Welsh Government guidance for inclusion (2016) states that an inclusive education calls for all those concerned to be actively involved. The guidance specifies that the process of participation requires all pupils to have the opportunities to make their own choices, driving them to be “confident young children” (ibid. p.9). This might imply that pupils who know that their views and opinions matter are more likely to feel included and become more actively involved in their education. 
Much literature suggests that including pupils in their learning process involves them engaging with their existing knowledge and experiences in order to actively construct new knowledge (Beirne and Velsor, 2012; Wiliam, 2018). This concept relates directly to the constructivist theory which promotes the teacher as a facilitator to the learning and the pupils as the constructors of their own knowledge (Beirne and Velsor, 2012). Whilst the literature supports a constructivist approach through social interactions between fellow pupils and teachers in the classroom, which again ties to Donaldson’s Four Purposes (2015), Bergsen et al. (2019) oppose the idea, claiming that the value of teaching knowledge and skills becomes unclear as too much responsibility is put on to the pupils.
In response, Grow (1991) builds on role assignment, suggesting that in order for the teacher to become a facilitator, pupils need to be involved in their learning and view themselves as participants in their education. A limitation of the role assignment, as witnessed in the critical incident, is that the teacher’s role does not always match that of the pupil. When pupils are not yet independent enough to construct their own learning, they depend on more supervision, interaction and reassurance from the teacher, meaning the teacher should take the role of a coach or motivator (Grow, 1991). The effects of when the teacher fails to take on such roles to match the needs of their pupils may cause pupils to feel frustration towards the teacher for “forcing upon them a freedom they are not yet ready for.” (ibid, p.14). Research conducted by Natriello (1987) shows that high academic performance is limited to around one third of the class, of whom are usually the most responsive and that pupils who find performance standards “unattainable” (p.164) can become frustrated and disengaged. A proposed solution by Beirne and Velsor (2012) is to ensure pupils have mastered lower level thinking strategies before advancing to higher levels, creating a well-managed classroom. Kratochwill et al. (2014) describe a successfully managed classroom environment as one that encourages pupils’ involvement, engagement and relationships with their peers. As well as this being achieved by role assignment, it can also be tied to the Four Purposes and the relationships and energy between pupils and teachers in the classroom (Donaldson, 2015). In order to create such a classroom culture, much research has been conducted to provide practical advice which plays a big role in helping teachers achieve it. 
Andrade (2014) explains that using self-assessment strategies in a classroom effectively engages pupils as they are improving their own self-regulation as well as managing their own learning. These proposed benefits can be linked to constructivism as pupils assessing their own work can promote the aforementioned roles of the teacher as a facilitator and pupils as the constructors of learning (Beirne and Velsor, 2012). Additionally, research conducted by Black et al. (2003) proposes that self and peer-assessment improves the communication about learning between the teacher and the pupils and that pupils understand how their voice is valued when the teacher applies such AfL techniques in the classroom. It is therefore implied that such strategies can be an “essential component” for motivating and engaging pupils in their learning (Wiliam, 2018, p.178). At this point, we begin to see the second theme of AfL revealing itself.
The second theme relates to the teacher’s use of questioning as an AfL technique. AfL is defined as any type of informal assessment for which the priority in its design and practice is to “serve the purpose of promoting students’ learning” (Black et al., 2003, p.2). Furthermore, much of Natriello’s (1987) research found that when assessment is designed to support learning tasks, the outcomes of achievement are higher. Jones and Wiliam support questioning as a means of AfL in the language classroom as they explain, “good language teaching has always been underpinned by effective questioning techniques” (2008, p.6). Supporting this, Black et al. (2003) state that questions are useful for enhancing pupils’ reflection and promoting discussion. However, they advise that by using the questioning technique, the teacher’s focus should be on what the students are saying, as opposed to accepting an answer and immediately moving on. Black and Wiliam (1998) agree to this, exemplifying the instances where a teacher is trying to illicit a certain response which, over time, leads some pupils to respond how the teacher wants them to, as opposed to how the pupils’ themselves want to. Black and Wiliam (1998) explain that by teachers allowing dialogue to flow in such a way where only certain pupils are responsive, the teacher is “out of touch” with the rest of the pupils’ understanding, thus the questioning discussion becomes a “ritual, one in which all… thoughtful involvement suffers.” (ibid. p.11). A point that could be argued here is that teachers need more professional training to eliminate such instances, as Donaldson (2015) admits that as the new developments in the curriculum for Wales come into action, staff will need to undergo further training to gain the confidence and competences needed to deliver the new material. 
By acting on Tripp’s (1993) guide to critical incident analysis, the classificatory information gathered from this type of phenomenon implies that it is an example of the teacher praising the high attainers and losing attention from pupils who find the task inaccessible due to the teacher’s handling of the activity. This view can be supported by Wiliam (2018) who explains that by letting pupils choose whether or not to participate allows the participating pupils to improve intelligence whilst those who avoid engagement to forego opportunities to improve. Furthermore, Bru (2006) anticipates that pupils’ perceived cognitive competence may have a direct effect on pupils “on-task orientation” (p.24). In response to such instances, Jones and Wiliam (2008, p.6) state that it is “crucial” for teachers to provide opportunities for pupils to participate at their own levels. 
By acknowledging the occurrence of these situations, one of which was part of the critical incident, the benefits of using a no hands up strategy which was trialled by Wiliam (The Classroom Experiment, 2010) should be highlighted. The key to the no hands up strategy is that the teacher provides an alternative way of increasing pupil responses and does not simply allow them to shout out answers, as this would lead to the aforementioned problem of the same pupils continuing to provide the answers whilst others are disengaged. For example, teachers in The Classroom Experiment (ibid.) used named lollipop sticks to choose pupils to respond, which meant all pupils were subject to participation. Black et al. (2003) discovered that using such a strategy increases the range of participation and changes the atmosphere among pupils from one of both rivalry and comfort by choosing whether or not to raise their hands, to one of true inclusion and engagement where everyone is susceptible to being selected to respond.
Contrastingly, Wiliam (2014) explains the negative implications of a change of atmosphere by using a no hands up strategy. The pupils who regularly respond to questions are unable to exhibit their knowledge and the pupils who are usually non-participants are forced to focus on the activity. For the teacher, the class can become difficult to manage due to a change of roles among pupils and as Natriello (1987) previously mentioned, a frustrated atmosphere for many pupils, including the high attaining pupils. However, these circumstances appear to ease as time goes on, as pupils become familiar with the process and it becomes a standard in the classroom as part of the learning process (The Classroom Experiment, 2010). On the occasion that there are continuous difficulties in using this strategy, an alternative to gather a broader understanding of the class as whole could be an all-student response system such as asking all of pupils to give a thumbs up or down to questions (Jones and Wiliam, 2008). The literature on the topic of AfL appears to be in favour of the strategies as they are relevant means of assessing and developing understanding for all pupils (Black and Wiliam, 1998; Black et al., 2003; Jones and Wiliam, 2008).
To conclude on this literature review, an understanding can be gained that giving learners a level of responsibility for their work leads them to become more aware of their learning therefore engaging them further in their individual learning processes. Although research differs in findings, a general consensus can be drawn that Assessment for Learning strategies are highly effective in accomplishing these outcomes for pupils.


REFLECTION, EVALUATION AND NEXT STEPS
One of the key components within educational research is reflective practice. Hargreaves and Page (2013) describe reflective practice as focusing on our experiences and their effects in order to develop our skills and improve practice. Brookfield (1998) adds that it is a process of inquiry to understand the assumptions that frame our work. Hargreaves and Page (2013) provide examples of models for reflective practice such as Gibbs’ reflective cycle (1998) and Johns’ model of reflection (2009) which provide a series of questions to help practitioners draw evaluations and gain new skills and ideas from experiences in order to put them into action. For the basis of my reflection, Brookfield’s (1998) Four Lenses reflective model is used due to its specific focus on educational research and reflection. The model is based on a critical reflection from four perspectives; that of our own, that of the learner, that of our peers and that of theoretical literature.
	Reflecting on my own experience as a learner, I relate to Girl A’s desire to show off her knowledge and receive praise from the teacher for correct responses and/or participation which could be why I initially noticed the critical incident. In future practice, I will be aware to acknowledge these types of pupils and provide extension activities to allow them to stretch their knowledge beyond the general lesson. Moreover, through the learner’s lens, we see that Girl A’s behaviour had an effect on other pupils in the class, particularly Girl B who became disengaged because her participation was not being acknowledged.
To put reflective practice into action, Brookfield suggests using a Critical Incident Questionnaire (CIQ). The CIQ focuses on the learner’s perspective of critical incidents, allowing teachers to gather accurate information meaning they can make informed decisions when they respond to problems that arise. Using a CIQ would have been suitable for this critical incident as it offers a reflective response for the teacher (Brookfield, 1998). Drawing on constructivism, CIQs can help pupils become more aware of their own learning process as they begin to reflect on their lessons thus enhancing their self-regulation as Grow (1991) suggests. Additionally, Brookfield says using CIQs are “crucial in creating any trust” (1998, p.203) in the classroom, as pupils understand that their opinions and experiences are valued, which implements Donaldson’s purpose of “Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (2015, p.30). Using CIQs also promotes inclusion as pupils understand that not just some, but everyone gets a voice (Brookfield, 1998).
By using theory to reflect on the critical incident (Tripp, 1993), the teacher implemented much of the advised strategies that Jones and Wiliam (2008) present such as, encouraging pupils to be actively involved in the learning process, asking pupils how they can improve other responses by reflecting and explaining their thought process and ultimately working collaboratively, which is seen as effective teaching (Black and William, 1998 and Black et al., 2003). However, adjustments, such as a no hands up strategy (Black and Wiliam, 1998) could have been made to increase pupil engagement and inclusivity. Additionally, by implementing more self and peer assessment and giving learners more responsibility for their learning could have enhanced the relationships and respect within the classroom (Andrade, 2014; Black et al., 2003) which would again enforce the characteristics of Donaldson’s ‘healthy, confident individuals’ purpose (2015).
During my initial teacher training course, reflective practice is especially vital for my professional development. Within the Professional Teaching Standards (Welsh Government, 2019), reflection is specifically associated with ‘Professional Learning’ as it is vital to understand the importance of research to develop better practice. I have contributed to the development of this standard within this assignment, by reading relevant literature on reflective practice and other pedagogical theory. Within my future practice, I would use CIQs to provide me with information to continue my reflective practice and enhance my professional development. It would also contribute to the ‘Reflection on Learning’ element of the ‘Pedagogy’ standard as it would encourage pupils to reflect on their learning processes. Within the ‘Pedagogy’ standard in relation to assessment, I would undoubtedly implement a no hands up strategy in my classroom in order to avoid such incidents as the one discussed within this essay. Not only does the no hands up strategy aid pupils in their learning and engagement, but it also allows teachers to assess everyone’s understanding, as opposed to only a handful of pupils (Wiliam, 2018). This links to the ‘Advancing Learning’ element of the ‘Pedagogy’ standard as it would allow me to understand my pupils better and therefore develop their confidence and enforce the ‘healthy, confident individuals’ purpose (Donaldson, 2015). 
I did not discuss the critical incident with the teacher, although it would have been interesting to discover whether she noticed the shift in engagement levels. In the future, to meet the ‘Collaboration’ standard, I would discuss staff members’ experiences to understand dynamics and causes of events as Brookfield (1998) suggests. Through my reading, I have been inspired to use and create many AfL techniques in my future lesson plans thus linking my future practice to the ‘Innovation’ standard. Although the ‘Leadership’ standard has not been specifically explored, the underlying motivations within the AfL strategies help to strengthen the whole school implementation of the Four Purposes. On this note, I would be interested to learn more about whole school policies and plans in future roles and develop my leadership skills.








CONCLUSION

	To conclude on this essay, it has proven very suitable to have read into theory in support of many AfL strategies. The no hands up, self and peer-assessment strategies have acted as reasonable solutions to prevent further incidents occurring like the one observed in the critical incident. They have also proven how they can be contributing towards the Four Purposes and their characteristics, as research has shown pupils to react positively to AfL strategies. With regards to my own professional development, I have gained an extensive amount of knowledge from reading relevant literature and have been able to reflect on my future practice using AfL and techniques for pupil engagement whilst considering the Professional Teaching Standards.
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APPENDICES

Appendix 1: Observation 1

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 10:00-11:00, Year 11

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

German lesson. Mid-topic – Area / transport / towns. Indoors. Mixed ability class. 10 pupils.


	Classroom culture: (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

5 girls sat together; 4 boys sat together. 1 boy sat behind the girls alone. Lots of colourful displays with pupils’ work. Relaxed teacher-pupil relationship due to the small number of pupils. Pupils are mainly motivated to learn throughout the lesson due to the open discussion between the teacher and pupil. Casual atmosphere – pupils working through some work sheets and translations that they are continuing from the last lesson. Lots of mutual respect between the teacher and pupils and among the pupils themselves.


	Objectives: (What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Pupils are preparing for their written assessment next lesson and are therefore gathering as many useful phrases and vocabulary as possible for them to include. This could be the reason behind the high motivation in the classroom (pupil motivation to succeed).


	Direction: (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher has not yet informed the students about who is doing foundation tier and who is doing higher tier exams. There is some conflict between the pupils about who is “better” than others to which the teacher brushes off and makes a joke about not telling them until the day they are due to sit the final exam. Pupils seem slightly frustrated that they do not know which level they will be examined at but they respect the teacher after she explains that she wants to keep tracking them for a little bit longer before she decides (again could be a reason for the pupils remaining motivated).


	Access and challenge: (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The atmosphere is very relaxed. Most students ask questions to the teacher out loud as they are working through their sheets. The class are quietly working through their sheets and the teacher has gained a respect between them that they make her aware when they need help. Some pupils ask questions aloud to one another and help each other. There is consistent collaboration between the pupils in the classroom, with the teacher acting as a facilitator and helping where she feels necessary. Created a whole class environment, allowing learners to aid their own learning as well as one another’s. No level of challenge observed in this lesson – all learners are expected to complete their worksheets and create their own bank of phrases and vocabulary for their written assignment. The teacher reads through the answers out loud, allowing students to volunteer their answers (without hands up i.e. shouting out). 


	Assessment: (Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Prior knowledge is discussed continuously throughout as the teacher is constantly referring back to their topic knowledge. Pupils draw from their vocabulary knowledge of the subject. They are also using a deep approach to learning by working out what phrases mean by comparing them to other phrases that they are familiar with.



	Specifics / Critical Incidents: (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

They ran out of time whilst going through the last worksheet and so the teacher allowed them to leave without completing it. This contradicts the motivation that was witnessed throughout the lesson. She could have suggested they complete it for homework?

Critical incident:
One girl (higher ability) shouts all of the answers out before anyone has a chance to answers. A second girl, who is more introverted, also has the confidence to answer the questions but is overpowered by the first girl. The second girl then became quiet when it became clear the teacher could hear the first girl’s voice above the others and was responding to her. 

Critical incident:
The one boy who is sat alone and behind the row of girls, is very disengaged. He doesn’t seem to fit into the friendship group with the other boys. He is comfortable allowing the others to answer, but doesn’t speak or join conversations or ask any questions. The teacher seems unaware due to her being well engaged with the other pupils who are providing discussion. However, when they mark their worksheets, he is listening and marking his work. Is he less capable? Or more capable? He seems as though he wants to ensure he is getting things right and wants to achieve but perhaps he doesn’t fit in the group well.





	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020 – 10:00-11:00
Year 11 – Mixed ability – 10 pupils
2 female pupils (Girl A and Girl B). 
1 teacher.
Mid-topic German lesson. The class were working through worksheets in their booklets in order to gain as many useful phrases and vocabulary before their written controlled assessment. 
Relaxed atmosphere, pupils and teacher have equal respect and pupils are allowed to speak out loud without raising their hands.  

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher was reading through the questions to the worksheet in an informal setting, where she would ask for the answer openly and allow pupils to reply instantly without raising hands. Within the row of girls, Girl A shouted every answer out before anyone else had a chance to answer. She was quick with her responses and the teacher praised her. Girl B, who was more introverted, also had the confidence to say the answer aloud but became constantly overpowered by Girl A. Girl B then stopped answering because it became clear the teacher could hear the Girl A’s voice above the other pupils and was responding to her only, on multiple occasions. Girl B then noted the answers quietly, as did most members of the class. But eventually, Girl B became quite disengaged with the task.

The teacher is conducting a formative assessment approach, with an open group discussion between pupils and the teacher herself. This is a good way for pupils to develop respect for the members of the class and for the teacher as she is speaking to them like adults. Perhaps they are not ready for this level of independence. The Assessment for Learning technique she has used is ‘Questioning’. There is no strategy applied, pupils are allowed to answer without being picked and so those who don’t want to answer or who are not loud / quick enough are becoming disengaged.









Appendix 2: Observation 2

 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020 14:00-15:00, Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

French, Pets – 2nd lesson of topic. Indoors. Mixed ability. 28 pupils. 


	Classroom culture: (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Pupils are chatty but after lunch. They quickly settle down and quiet chatter amongst the class, pupils seem ready to learn and immediately engage with the starter task.

Respectful towards the teacher, teacher has positive relationship with the pupils; when she asks them to quieten down, they listen.


	Objectives: (What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objectives displayed on the PowerPoint. Pupils had to write the date and title in their books “Les animaux” in French followed by the lesson objectives; be able to talk about my pets. The activities then followed to pursue this objective by having a PowerPoint which focused on animals and how to say what pets they have / how many.


	Direction: (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

PowerPoint shows pictures animals which have their French names underneath them. Allows the pupils to visualise the spelling and sounds of the words in French and try to link them with their knowledge of English.


	Access and challenge: (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Challenge seemed the same across the whole class – there was no differentiation as most of the lesson was taught by the teacher.


	Assessment: (Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Register – whilst the teacher was getting the class to settle down after lunch and logging in to her computer, she asked the pupils to get out their books where they have vocabulary lists of different PETS / ANIMALS from last lesson. She told them to work individually and choose 2 animals and then to close their books and remember the 2 they want to use. Then when she takes the register, each pupil must answer their name with a PET in French. They are not allowed to use the same as the person before them (hence why they had to pick 2; one for back-up). Accessing prior knowledge AND a great warm up and calming activity.


	Specifics / Critical Incidents: (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· HAWTHORNE EFFECT: The teacher reminded the pupils of the class around 3-4 times about the observation, reminding them of my presence and how they should “make a good impression” – this could have hindered the observation because the pupils may have felt pressured to behave better than usual. The class were very well behaved throughout the lesson.
· Hidden Curriculum – one pupil asked to go to the toilet. The teacher allowed him to leave the classroom and said, “make sure you wash your hands well.” 
· Pupils packing away whilst the teacher is still talking. 




	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020 – 14:00-15:00
Year 8 – French.
1 boy. 1 teacher.







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A pupil raised his hand and asked to go to the toilet. The teacher allowed him to leave but as he was leaving the room, she reminded him; “Make sure you wash your hands properly”. This could be a sign of the hidden curriculum or the teachers underlying beliefs about health and cleanliness. It could be the teacher trying to promote the “healthy, confident individuals” purpose by Donaldson. The boy looked sheepish and did not respond but instead quickly fled the room as some of his classmates giggled. Perhaps he is struggling with cleanliness aspects and was embarrassed by a simple comment made by the teacher. Was she intentionally telling him to wash his hands because of his hygiene issues or was she trying to encourage general cleanliness for all pupils. Perhaps this influenced by the current COVID-19 guidelines.






Appendix 3: Observation 3

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020 12:20-13:20, Year 9

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

French, Hobbies with “on peut” – “one can” – near the beginning of the topic. Indoors. Mixed ability. 20 pupils.



	Classroom culture: (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

One group of boys sat at the back are constantly talking, one boy in particular is humming, yawning and tapping his pen. Clearly not engaged in the learning even before the lesson had begun. Other pupils in the class becoming irritated by him.

Teacher thanked the pupils when they corrected her on her punctuation – there is a respect towards the pupils that that teacher showed which created a mutual respect back to her.

No clock in the classroom – why? Pupils seem distracted by asking the time and how long is left of the lesson even though they are engaged in the activities. Although this is the lesson before lunch – perhaps they are hungry?

Teacher asks one girl to sit properly on her chair as she is slumped down as opposed to being sat up straight.


	Objectives: (What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lots of displays on the board of pupils’ work. There is actually a display of hobbies on a display board! 
Pupils have booklets which they work through for each topic, during class and for homework.



	Direction: (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Text on the board with a paragraph discussing lots of leisure activities to do in the local town. Pupils had to work as a class with the teacher to pull out specific activities from the text. Teacher created a vocabulary list on the board that the pupils could write into their books so that they were engaging in what they were extracting from the text. Most pupils were engaged and very eager to answer the questions. 






	Access and challenge: (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Translation task: SCAFFOLDING the teacher put the 3 translations on the board and then circled certain words in the sentences and provided the English vocabulary for the pupils. She asked for suggestions which allowed the higher achievers to share their knowledge, and then wrote them around the sentences so that the pupils could use these for their translations.


	Assessment: (Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Vrai ou faux (true or false) answering questions from the text on the board – thumbs up or down. Whole class approach.
Names in a tin to give answers for the translation task – good approach to questioning. 


	Specifics / Critical Incidents: (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Use of behaviour management strategies; long pauses whilst the teacher waits for pupils to stop chatting amongst themselves. Using pupils’ names to regain their attention. Small, yet effective ways of gaining control without disrupting the whole class or creating a negative atmosphere.






	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020 – 12:20-13:20
Year 9 – French – mixed ability.
1 boy. 1 teacher. 
The class have recently started the topic of hobbies and are now learning to use the structure “one can”


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Four boys were sat at the back of the classroom who seemed disengaged from the offset and quite disruptive. Throughout the lesson all of them were talking and the teacher had to stop multiple times until they became quiet. One boy in particular was yawning, humming whilst the teacher was speaking and piled up his pens to create a tower. He was completely disengaged with the lesson. The boys around him found it funny which seemed to encourage his behaviour. The teacher often used the boy’s name whilst she was speaking to the class as a whole. She also paused and asked him to give the other members of the class the respect they deserve whilst they are trying to learn. Additionally, she pulled his name out of the name tin to answer a question, to which he did not know the answer and she allowed him to ask a friend for help. The teacher attempted several ways to control his behaviour. At the end of the lesson, she announced that she would like him to stay behind at the end. Other members of the class seemed pleased as they had also voiced that they were feeling frustrated with his disruption. At the end of the lesson, the boy waited behind and the teacher disciplined him privately, where she asked why he behaved poorly today and asked him to improve for next lesson or else she will have to give him a D-Code. This is a good behaviour management strategy applied by the teacher, as it did not result in shouting or embarrassing anyone, the class saw that the problem was being dealt with at the end of the lesson, the boy understood where he was wrong.







Appendix 4: Observation 4

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.2020 11:20-12:20, Year 9

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

German. Past Tense continued. 2nd lesson of unit. Indoors. Mixed ability. 16-20 pupils.


	Classroom culture: (What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Poor teacher-pupil and pupil-pupil respect – very vocal class. Poor attitude levels, pupils came in chatting and talking over the teacher during the register.


	Objectives: (What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Listening activity: teacher explained that they would need to start listening to longer listening activities because they are working towards Year 10 where they will have to complete exams. 


	Direction: (What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Listening activity with images to visualise what they are looking for. 


	Access and challenge: (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Activity: join the islands on the board to make as many sentences as you can in 5 minutes. Unintentional differentiation – there is no limit to how many they can write; higher level learners will write lots and use extensions. Lower levels will write the basic sentences.

SCAFFOLDING: one boy who sits at the very front of the class has ‘general additional learning needs’ such as handwriting and reading. Low literacy / reading age. The teacher provides him with a printed version of the “islands” on the board so that he can draw lines to connect up the islands as opposed to writing the words out in his book. Although this took the teacher around 1 minute to provide him with the sheet, he then became highly engaged and focused on the worksheet whilst the others in the class worked off the board.


	Assessment: (Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Previous Knowledge – questioning on the board on arrival to draw on previous knowledge.
Questioning – teacher picked names out of a tin. However, then broke the rule of not answering unless their name is picked: one boy raised his hand to say he had written an extended answer, to which he was allowed to read at the end of the questioning activity. 


	Specifics / Critical Incidents: (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One pupil did not have a pen for this lesson. A fellow classmate offered to lend him a pen to which the teacher agreed. The girl attempted to throw the pen across the classroom to the boy, to which the teacher raised her voice and said, “Don’t you dare. Do not throw that pen across my classroom.” The fact that the teacher chose to use the possessive “my” classroom could be the reason for such a lack of pupil-teacher respect.


	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020 - 11.20-12.20
Year 9 – Key Stage 3
1 boy, 1 girl, 1 teacher.
German lesson, continuing with their understanding of the past tense. The class in general were very loud and talkative. There was a low pupil-to-teacher respect.








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	One boy was disruptive as soon as he entered the classroom. When the class had settled down, he announced to the teacher that he did not have a pen. A girl offered to lend him a pen, to which the teacher agreed to. The girl stood up at her desk and attempted to throw the pen from one side of the classroom to another. Before she was able to throw it, the teacher raised her voice and said, “Don’t you dare. Do not throw that pen across my classroom.” The girl then proceeded to walk across the classroom to give the boy the pen. The class continued as normal after this incident. 
This does not create a welcoming atmosphere as the teacher failed to create a welcoming, safe environment. Instead, the pupils were made to feel as though they were in ‘her’ classroom as opposed to ‘their’ classroom. Could this lead to a further lack of respect in the room? Or was the lack of respect established due to their consistent poor behaviour?
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