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Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.

This task must make reference to how the supervision, training, learning and research has and will inform your practice. 


750 words (+/- 10%:  include your actual word count at the end of each section).

Since qualifying as a social worker, I have developed skills in assessment, intervention, and collaborative practice. However, as my caseload becomes more complex, I recognise that my knowledge and skills must continuously develop to ensure my practice remains ethical, effective, and person-centred, as outlined in the Code of Professional Practice for Social Care (Social Care Wales, 2017). To critically reflect on my development and identify future learning needs, I will use Borton’s (1970) reflective model What? So What? Now What?, with the ‘Now What?’ stage reserved for evaluating whether I have achieved my planned learning.

Applying analysis in assessment to inform interventions
What?
A central part of my role involves conducting Mental Capacity Act 2005 (MCA) assessments. While I feel confident in applying the two-stage test, complex cases often challenge my ability to analyse capacity accurately. For example, individuals may understand information in principle but struggle to apply it due to executive functioning difficulties or cognitive impairment. In supervision, I recognised the need to build confidence in analysing the ‘use and weigh’ element of assessments. To address this, I plan to observe a Best Interest Assessor and attend further MCA training to strengthen my analytical skills through structured learning and reflection. Preston-Shoot (2017) highlights how specialist knowledge in areas such as executive functioning improves confidence and accuracy in complex assessments.

So What?
Accurate MCA assessments ensure interventions are proportionate, person-centred, and legally defensible. The MCA 2005 enshrines statutory principles, including the presumption of capacity and the right to make unwise decisions, both of which safeguard rights under the Human Rights Act 1998. However, research highlights persistent difficulties when capacity is affected by dysfunction (Manthorpe et al., 2022a). Engel’s (1977) biopsychosocial model emphasises assessing medical, psychological, and social factors together, while Craigie (2011) shows how executive impairments can undermine decision-making despite apparent understanding. I identify most strongly with Honey and Mumford’s (2000) ‘reflector’ learning style, meaning I learn best by observing and analysing practice before applying it. Shadowing experienced assessors will therefore help me strengthen my analytical approach to complex MCA decisions.

Working collaboratively with people in need of care and support, their carers and other professionals
What?
I frequently attend multi-disciplinary meetings to contribute to assessments for Continuing Healthcare (Welsh Government, 2021b) eligibility. Although confident in identifying a primary health need, I sometimes feel under-confident when my professional perspective is undervalued during contested multi-disciplinary meetings. This can frustrate collaboration and risk less person-centred outcomes. Supervision has helped me reflect on these challenges and highlighted the need to strengthen my advocacy skills in multidisciplinary settings. To support this, I plan to undertake training in communication and advocacy, alongside shadowing colleagues skilled at managing complex discussions. Bandura’s (1977) social learning theory supports the effectiveness of observing experienced practitioners to develop new skills.

So What?
Collaboration is central to the Social Services and Well-being (Wales) Act (SSWBA) 2014, which requires professionals to work in partnership to promote well-being. However, case law such as Coughlan (1999) and Grogan (2006) illustrates how disputes between health and social care create challenges, often disadvantaging individuals. Research shows that social workers’ perspectives can be marginalised in multi-agency forums due to professional hierarchies (Maxhakana and Sithole, 2024), which undermines co-production (Co-production Network Wales, 2021). Humanistic theory reinforces the need for empathy and respect to ensure decisions remain person-centred (Rogers, 1951), while Trevithick (2012) emphasises that skilled communication is vital in resolving professional disagreements. By developing stronger advocacy and communication skills, I will be better placed to ensure social care perspectives are recognised, reduce conflict, and secure fair, person-centred outcomes.

Intervention and application of professional judgement in increasingly complex situations
What?
Cases involving self-neglect are among the most complex, particularly where adults retain capacity but continue to place themselves at significant risk. These situations present ethical dilemmas around autonomy, safeguarding, and proportionality. I often feel uncertain about balancing autonomy with safeguarding, highlighting the need to strengthen my professional judgement. My plan includes attending specialist self-neglect and safeguarding training and using supervision and peer forums to reflect on legal frameworks, ethical challenges, and multi-agency responses.

So What?
This is crucial because the SSWBA 2014, Part 7, requires local authorities to prevent or reduce risks to well-being. The X Safeguarding Board Self-Neglect Protocol (2022) provides guidance on proportionate, multi-agency responses. Banks (2012) and the BASW Code of Ethics (2021) emphasise weighing competing rights and responsibilities, while the Older People’s Commissioner for Wales (2021) has criticised inconsistent responses, urging stronger professional judgement. Research highlights the uncertainty practitioners face when managing such cases (Braye et al., 2015), while reflective supervision supports critical thinking and resilience in ethically complex decision-making (Davys and Beddoe, 2021). Case law such as Wareham v Betsi Cadwaladr University Health Board [2024] reinforces the expectation that all practicable steps are taken to support capacity, and that reasoning will be closely scrutinised. Strengthening my competence in this area will enhance my confidence and ensure interventions are proportionate, ethical, and legally defensible.
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Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).

Over the past year I have worked to address the learning needs I previously identified and will use the ‘Now What?’ stage of Borton’s (1970) model to critically reflect on whether these have been achieved.

Now What?
Applying analysis in assessment to inform interventions
I initially lacked confidence in analysing the ‘use and weigh’ element of Mental Capacity Act (MCA) (2005) assessments. I requested to shadow a Best Interest Assessor, but this was not possible as assessments were carried out remotely. Instead, I worked with an experienced colleague to review documentation, which gave me insight into evidencing person-centred reasoning. This was reinforced by MCA refresher training, which included executive functioning.

Reading Cameron and Codling’s (2020) article on the need to look beyond verbal responses challenged me to consider behaviour alongside words. This led me to Crosson et al.’s (1989) pyramid model of awareness, which helped me assess levels of impaired insight and apply this understanding in practice. For example, I demonstrated how an individual’s lack of anticipatory awareness undermined their ability to weigh risks, which strengthened the analysis in my recording. Research by Wood and Bigler (2017) on executive dysfunction further validated this approach.

Report-writing training also improved my ability to justify decisions clearly, which is essential given the scrutiny MCA assessments attract (Manthorpe et al., 2022b). I now feel more confident in applying analysis in assessment, though I recognise this will remain an area for ongoing learning.

Working collaboratively with people in need of care and support, their carers and other professionals
My confidence in contested Continuing Healthcare (CHC) (Welsh Government, 2021b) assessments has grown considerably. Advanced CHC training deepened my understanding of the framework, while shadowing senior colleagues helped me develop more assertive communication. This aligns with Bandura’s (1967) social learning theory as observing skilled practice supported my own development. During one challenging meeting, my manager accompanied me and provided positive feedback on my preparation and delivery, boosting my confidence to contribute more effectively to future discussions. Research highlights how constructive feedback enhances practitioner confidence (Hafford-Letchfield et al., 2014), which reflects my experience.

Advocacy and communication training gave me strategies for structuring arguments, while peer forums offered a space to rehearse phrasing and refine evidence presentation. Thomas’s (1976) conflict management styles helped me reflect on my tendency to accommodate in professional disagreements, and I have since developed a more collaborative style that maintains relationships while ensuring my voice is heard. Schon’s (1983) concept of reflection-in-action also helped me adapt during meetings when hierarchies became apparent, for example by reframing my analysis to emphasise individual outcomes rather than service criteria, which shifted the discussion.

I now feel more confident in advocating for person-centred decisions, though I remain mindful that confidence must be supported by preparation to avoid complacency, reflecting Carpenter’s (2018) emphasis on lifelong learning as essential for sustaining professional competence.

Intervention and application of professional judgement in increasingly complex situations
Self-neglect cases remain the most challenging. Early in practice, I often felt hesitant about how to intervene, which sometimes led to delays in decision-making. Attending safeguarding and self-neglect training introduced structured tools, such as the Self-Neglect Assessment Framework (SCIE, 2015), which enabled me to analyse risks across health, social, and environmental domains and strengthened the clarity of my reasoning.

Reading Braye et al. (2015) helped me see uncertainty as inevitable in this work rather than a personal weakness, which reduced self-doubt and supported more timely, proportionate decisions. Peer forums have also been valuable, particularly when discussing case law such as Re Z (Local Authority: Duty) [2005], which highlights the importance of balancing autonomy with protection. These discussions improved my ability to evidence reasoning and anticipate scrutiny.

Supervision encouraged me to consider patterns of harm over time and weigh competing rights and responsibilities, reflecting principles in Banks (2012) and BASW (2021). Research shows reflective supervision builds resilience and critical thinking (Ravalier, 2023), which resonates with my experience of managing the emotional impact of self-neglect work.

While, self-neglect cases remain challenging, I now approach them with greater confidence, using training, supervision, and peer support to balance autonomy with safeguarding and ensure my decisions are defensible. I recognise, however, that developing resilience and judgement is a continual process, consistent with Taylor and Whittaker’s (2019) argument that professional growth in social work must remain ongoing and reflective.
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	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).


Total task 1 part b 750 words (+/- 10%: include your actual word count at the end of each section).

Positive feedback from individuals highlighted that I was consistently prepared, explained matters clearly, and listened to their views. This boosted my confidence and determination to continue developing person-centred communication, reflecting the voice and control principle of the Social Services and Well-being (Wales) Act 2014. Learning from individuals with lived experience reinforces my understanding of how practice is received in real life, supporting the principle of co-production (Co-production Network Wales, 2021). Research shows that feedback from individuals is crucial in shaping reflective practice (BASW, 2024), and I will use supervision and further training to strengthen these skills in more complex or contested situations.

Word count - 102
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