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Case Study and Critical Incident Methodology Steer 
 
 






Student-Teacher Enquiry Evidence Record

26th, 27th and 28th September 2022 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe three teaching episodes and identify four potential incidents. It is a requirment of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.






















OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 26/09/22


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson was firsrt lesson on a Monday morning. It was a PE practical on the playing fields with year 7’s boys doing rugby on the school playing fields. The weather was dry, cold but not freezing and a bit windy.






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The pupils had been doing a rugby drill and had been challenged to complete as many passes as possible. The teacher then asked each group their results and called the group with the best results to demonstrate to the rest of the group which I thought was a good idea. He progressed this by asking other members to comment on what they thought was good, and to a lesser extent could be improved. I thought this was all good questioning and feedback. However he left the other groups where they were for the questioning. It was noticeable that those further away stopped engaging (because perhaps they couldn’t hear, or were far enough away not to be noticed messing around). 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

It was a genuinely good lesson and I liked the use of demonstrations for feedback, and the use of peer assessment. The issue was the set up i.e. students spread across a wide area of a rugby pitch outdoors. If studentss had been called in to observe the demomnstarions it would have been easier for them to see and provide peer feedback when asked. It would also have stopped students either deliberatly or subconciously becoming disengaged. Lastly it would also have been easier for the teacher to keep an eye out for engagemnt and use more pupils  for questionong as some eere to far away.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was outdoors and in a large space. Had it been indoors the acousitcs may have been better. Alsp the students would be in an enclosed space and naurally closer. The teaching process, lesson and instructions and feedback were all good.















Record 2
	Date and time, year group: 26/09/22 Year 7 Maths (not set)


	Where and When: Context of the observation – subject/AOLE, general classroom context

Lesson was a year 7 maths lesson with a mixed ability class early on in the Winter term, Thr class were finishing off a project where they had to design a farm. Utilise resources and area and then decide on what crops/aniimals they would have and what the profitibility would be. Stutends were finisging the work off and were to present their findings to the rest of the class at the end of the lesson. 


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The students were asked to present to the rest of the class in groups of two. The fist group were confident and went to come to the front of the class. The teacher said they can stand but no need to come to the front. It became apparent that she was aware some of the pupils were far less confident and would not enjoy, or be as effective at the front. To differentiate further she also allowed students to sit and present if they felt more comfortable. She adapted this as the different pairs were asked. This meant all pairs felt comfortable presenting which led to students feeling comfortable to give good answers. To ensure both participated she asked the person speaking less to give a ‘top tip’ to the rest of the class which was a good way of them giving feedback.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This was a year 7 class only 4 weeks into senior school and also mixed ability. I think the teacher was aware that there both of mixed ability and confidence so wanted to maximise the opportunity for the mto answer ansd express themselves. By allowing cofident pupils to stand while allowing others to sit meant they were confident enough to speak. She also ensured participation by all with the ‘top tip’ which was particuarly effective as it made the mthink about the work they had done.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson was first lesson after break so they took a little while to settle. The teacher was very calm but authorartitive which heped them settle ready for work swiftly.















Record 3
	Date and time, year group:  26/09/22 Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context

English lesson straight after lunch. There was work including tasks on proof reading and editing then peer marking and a tick sheet of work. It was in a classroom with a mixed ability class. The pupils needed different coluours foe markingm and highlighters. Several did not have these.  



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The lesson was well structured and progressed and the pupils generally well behaved. Towards the last quarter of the lesson noise levels (which had been low) rose and it became obvious pupils were talking to pupils on other tables and not about the topic. This may have been because some students had finished and some were unable to mark work due to the incorrect pens. To counter this the teacher proactively told them she wanted the volume to reduce. She consciously didn’t raise her voice but tapped a bell (not very loud) which quietened the pupils. She then employed a technique of putting on calming music at a very low volume and told the pupils they needed to be able to hear the music so therefore had to really reduce volume. It worked for a few minutes but the noise did begin to rise again towards the end of the lesson. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The teacher (who was an NQT so at the start of her teaching journey) was clearly exploring behaviour maangment techniques which was postive and the music in particualr was an interesting idea. The lack of pens (beyond her control) meaning there were limited tasks, and also a lack of differentiated extension tasks may have exacerbated the noise (which wasn’t hugely loud)  and if the students had lots of work/and or more challenging work to do they may have been more engaged and therefore quieter.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was first lesson after lunch so students less settled than for many lessons. There were pupil equipment issues which made the marking tasks difficult for all. 
























A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 











	
	
	Standard Title
	QTS Descriptor

	Pedagogy
	 
	Pedagogy - Refining Teaching

	
	Refining Teaching
	Managing the learning environment 
	The teacher understands the importance and demonstrates the
effective establishment and on-going management of the learning
environment, in promoting positive learning habits and behaviours
that meet the four purposes and are understood by learners in that
context.

	
	
	Assessment 
	The range of purposes and practices for assessment is understood and articulated.

	
	
	Differentiation 
	The teacher demonstrates knowledge, understanding and
experience of high expectations and effective practice in meeting
the needs of all learners, whatever their different needs.

	
	
	Recording and reporting 
	The teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.

	
	
	Involving partners in learning 
	The importance of positive involvement of parents/carers and other
partners is understood and opportunities are taken to observe and
evaluate processes.

	
	 
	Pedagogy - Advancing Learnings

	
	Advancing Learning
	Four purposes for learners 
	The teacher demonstrates a knowledge and understanding of the
needs of all learners in planning, preparation and teaching, ensuring
that the four purposes are the drivers for learners’ experiences.

	
	
	Exploiting subject disciplines in areas of learning 
	The teacher demonstrates a knowledge and understanding of
relevant pedagogies and disciplines within and across subject
content, areas of learning and cross-curricular themes, and plans
appropriately. 

	
	
	Blended learning experiences 
	The teacher understands the selection, use and justification of a range
of imaginative teaching approaches for the benefit of each learner.

	
	
	Real life, authentic contexts 
	The teacher demonstrates an understanding of the use of real life,
authentic contexts for learning being provided as a natural part of
the learning experience. This extends the learner’s cultural, linguistic,
religious and socio-economic experience and illustrates applications
of concepts and abstracts in practice.

	
	
	Progression in learning 
	The teacher demonstrates an understanding of how learning
develops incrementally and tangentially, building on prior experience
and learning, and plans for progress in learning based on this.

	
	
	Cross-curricular themes 
	The teacher knows, understands and engages with the principles
of curriculum design and innovation, with development of crosscurricular themes relevant to areas of learning and justifies decisions.

	
	 
	Pedagogy - Influencing Learners

	
	Influencing Learners
	Challenge and expectations 
	The teacher provides appropriate levels of challenge and
expectations for the range of student abilities and characteristics,
motivating learners to achieve.

	
	
	Listening to learners 
	The teacher demonstrates a willingness to seek, listen to and take
account of the views of learners in order to engage and encourage
them as active participants in their own learning.

	
	
	Learners leading learning 
	In planning and delivery, the teacher demonstrates an awareness
of the importance of encouraging learners to reflect upon their own
learning.

	
	
	Sustained effort and resilience in learners 
	The teacher promotes and secures learners’ self-motivation and
self-direction in their learning.

	
	
	Reflection on learning 
	In planning, the teacher demonstrates awareness of the importance
of encouraging learners’ reflection and evaluation around
behaviours and outlooks for learning.

	
	
	Learning outcomes and well-being 
	The teacher raises awareness of how high-quality learning
experiences and performance outcomes lead to improved learning
and a heightened sense of well-being.

	Collaboration
	Collaboration

	
	Seeking advice and support 
	The teacher actively seeks and engages with support from a range of formal and informal sources. This includes observation and team teaching, whilst demonstrating increasing levels of independence.

	
	Working with in-school colleagues 
	Organised and constructive work with a range of colleagues to enhance learners' experience is a consistent feature of the teacher's practice. Reflection on developing expertise is structured as a personal or a collaborative process, as appropriate.

	
	Supporting and developing others 
	The teacher develops high quality relationships with colleagues in order to have a positive impact on learners' experiences within the school.

	
	Enabling improvement 
	There are examples of improvement in outcomes following the teacher's seeking and adoption of advice.

	Professional Learning
	Professional Learning

	
	Wider reading and research findings 
	The teacher demonstrates increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day-to-day practice.

	
	Professional networks and communities 
	The teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice.

	
	Continuing professional learning 
	The Professional Learning Passport influences the ongoing critical reflection and learning of the teacher and is developmental in prompting further professional growth.

	
	Welsh language skills 
	There is a commitment to incremental development of personal skills in the use of the Welsh language.

	Innovation
	Innovation

	
	Offering expertise 
	The teachers models an increasing repertoire of teaching techniques, as expertise emerges and flourishes, in order to inform and enhance the development of others.

	
	Developing new techniques 
	Research on cognitive, social, emotional and physical development has a positive impact on pedagogy. The teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 

	
	Evaluating the impact of changes in practice 
	The teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.

	Leadership
	Leadership

	
	Taking responsibility for self 
	The teacher demonstrates professional attitudes and behaviours, developing positive relationships with learners, parents/carers and coleagues which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners.

	
	Exercising corporate responsibility 
	Contractual, pastoral, health and safety, legal and professional responsibilities are known and understood by the teacher.  

	
	Leading colleagues, projects and programmes 
	The teacher's understanding of, and commitment to, leading learning is demonstrated  through collaborative experiences in school and other contexts.

	
	Supporting formal leadership roles 
	The teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the school's ethos and the successful fulfilment of the school's vision.









































EXPERIENCE TEMPLATE

1. What did you do and why?
Describe your professional experience. You may wish to refer to your role or involvement, why you had engaged in this experience and the intended outcomes. You can also mention any particular professional standards you had chosen to focus on.

The professional experience was enjoyable though not a new experience as I have several years experience of working in similar educational settings (state senior schools). The focus was to observe the same class in a number of subjects and analyse the teaching practive of staff and behaviour and learing of students. I was interested to see the effect of the professional practice of different teachers on the same class and if it effected educational outcomes. We were alos given the chance t speak to students during lessons and staff both during lesson andin the staffroom. 


2. What have you learned?
You might want to consider some of the following: why is this experience important or relevant? How does it relate to your overall learning, development and/or use of the standards? Did it meet the intended outcomes? Any lessons learned? What are the implications for colleagues and learners? How will you share what you’ve learned?

The exparience was relevant as it gave a chance to see a wide range of teaching in subjects of which I know both a lot and almost nothing. Pegagogical pronciples should be fairly universal so it was interesting to see them applied to different subjects and age groups. Behaviour is always a much anticipated aspect of a visit ot a school so as a previous visitor to the school I was keen to see if previously well maintained levels of bahaviour were still in place. This was the case and it was a pleasant expereince with pupils and just as importantly, staff, all friendly helpful and polite.

Junior school pupils going into year 7 with a potential learning deficit from the pandemic and ensuing lockdowns was an area I wish to gain some knowledge on. On discussion with a maths teacher the stated that while it was early to make judgments the seemed, at least initially, to be work to do to get pupils to here they would be expected to be. On what was only a brief visit it was difficult to get a handle on the introduction and implentation of the new cirricilum, on girst glance there were certainly instsnces in some subjects where you could see the impact of the new cirricilum but it was by no meas uniform and obvious across all learning areas, in fact there was scant evidence of cohesive new learning areas. 





















3. WhaIt Next?
Is there anything you intend to do as a result of this experience? You might want to consider some of the following questions: Are there any specific actions that you will take? What would you do in similar circumstances in the future? Is there anything you intend to change? Do you have plans for any further learning or development opportunities? If so, who or what can help - using the standards, people, written resources, online materials, workshops etc? How will you share what you’ve learned?

	TARGET

What area do you want to develop in your own practice?
	


I enjoyed sitting in on a biology lesson with an experience biology teacher. It reminded me that i need to enhance and broaden my subject knowledge.



	TIMESCALE

When do you want to achieve this by?
	
This is an ongoing process which has begun.




	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	

As well as the obvious inline and text learning resources I think observing biology and science lessons in general while on placement will be beneficial.




	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning? What reserach/literature is this based on? 
	

If I’m able to answer a wide range of questions in the different science disciplines outside of what I’m teaching in a particualar lesson.





	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	


Feedback from teachers observing me in lesson.













PGCE BRIDGING 1 – CHECKLIST

	
	What to do?
	When?
	Notes
	Done

	1.
	On your TEST days, observe teaching epidoebs and  identify 3 critical incidents in your placement or Network Lead school.
	26 & 27 September 2022
	Complete observations in your STEER booklet.
	

	2.
	Prepare an Experience Template based on 2 critical incidents to present as a blog post
 
Complete the following sections:
1. What you did and why?
2. What have you learned?

	27 September 2022
	Use the “Experience Template” section in your STEER booklet. This can be copied and pasted into your PLP once the EWC has granted you access.
	

	3.
	Present your Experience Template to your module tutor and peers. Focus on “What you have learned”. 
	27/28 September 2022
	 
	

	4.
	Following the afternoon session of your SHARE day, please complete the following section of your Experience Temple:
3. What next?
	30 September 2022
	Use the “Experience Template” section in your STEER booklet. This can be copied and pasted into your PLP once the EWC has granted you access.

During your “End of Week Review” share your Experience Template with your class/subject mentor in your placement school to ensure that your “What Next?” focus is linked to targets in your “Learning Journal”.
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