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Introduction

The term quality can be difficult to define due to its complexity within society (Harvey,
2024). Depending on the context, the term may be used to describe the standards of
an object or product, comparing them to similar things within the same field
(Atkinson, et al., 2010). It is also commonly used to describe a person’s
characteristics or traits (Cambridge Dictionary, 2025). However, due to the contextual
nature of the term, many believe that quality is a constructed concept which is based
on perception and opinions (Moss, 2016). This means that each individual
possesses their own idea of what high or low quality looks like, therefore, making it
difficult to measure, standardise, and identify. Moss (2016) argues that quality must
possess neo-liberal connotations. Further suggesting that by eliminating exterior

political views, the essence of ‘good’ quality education and care may be deduced.

Ishimine and Tayler (2014) argue that in today’s society, quality plays a key role in
our childcare and educational systems. It is thought to be a particularly vital
component of the early years sector as it creates the foundations for promoting
continual development, learning, and well-being for both staff and children
(McAleavy, et al., 2024). Furthermore, by setting high standards for regulated
childcare, the Regulation and Inspection of Social Care (Wales) Act 2016
emphasises the importance of service quality, improvement, and accountability in the
early years sector. Moreover, MacDonald (2018) discusses the impact that quality
has on pre-school children. They explain that high quality experiences boost

children’s learning and development outcomes, having a positive lifelong impact.

Education Policy Institute (2018) explains that there are two common types of quality
within the early years, structural and process quality.

Structural quality refers to aspects or features of a setting that are considered to be
more easily measurable, such as staff qualifications, teacher-pupil ratios, and
classroom resources (Eadie, et al., 2024). Ensuring staff have relevant qualifications,
knowledge, and legal documentation such as a DBS, is a mandatory process for all

early years settings in Wales in ensuring both staff and children’s safety.



Conversely, process quality focuses on the more difficult to measure features of
practice (Education Policy Institute, 2018). It often concentrates on aspects of
interactions and experiences within an ECEC setting that impacts children’s well-
being and development. Additionally, as supported by Slot, et al., (2015), providing
an enriching learning environment for children to learn and explore in is a key
element of high process quality. According to Acar (2014), studies show that a lack of
interaction with outdoor environments can have a substantial negative impact on
children’s physical and emotional well-being. Allowing children to have access to an
inclusive, enriching, and interactive environment can reduce anxiety whilst promoting
the development of their imagination and creative exploration skills (Bento and Dias,
2017).

Quality Assurance

Quality assurance can be described as a process which involves a culmination of
policies, legislation, and practices. This concept was created to assist organisations
and services to maintain, enhance, and exceed quality standards, such as those
included within the National Minimum Standards for Regulated Childcare (Williams,
2016). In relation to the early years sector, quality assurance offers a vast variety of
tools to assist settings in assessing the quality of service that is offered to children

and families (Bowyer, et al., 2018).

As suggested by Welsh Government (2023a), quality is measured in the early years
through various methods of evaluation and assessment. Early years institutions in
Wales are required to partake in regular inspections, usually occurring every six
months (Care Inspectorate Wales, 2025). Inspectorate bodies such as Care
Inspectorate Wales (2025) critically analyse both structural and process aspects of
setting provision, as well as compare and contrast the quality of service against
relevant criteria, such as the National Minimum Standards for Regulated Childcare
(2023) (Dallimore, 2019). Therefore, as supported by Waltham Forest Council
(2019), ensuring practitioners are up-to-date with the appropriate policies and
procedures is of utmost importance in ensuring positive outcomes for the setting.
However, as supported by MacDonald (2018), due to the fragmented nature of
Wales’ Early Childcare and Education Care (ECEC) policies and guidance,
standards vary depending on the institute and age group of children in question. The
abundance of differing standards required throughout the ECEC may make it



challenging for practitioners to navigate through the process of provision assessment
(Baldock, et al., 2013).

In order to prevent such occurrences and exceed standardisations, setting
management should promote continual professional development for all early years
staff (Social Care Wales, 2016). Professional development is a key aspect of
providing high quality care for children (Egert, et al., 2018). Understanding strengths
and weaknesses in which one possesses can allow practitioners to identify areas
that require support, training, and improvement. Siraj, et al., (2019) explains that by
pursuing continual training, practitioners are able to acquire the knowledge and skills
necessary to offer enhanced quality learning opportunities and environments that
children are able to flourish in. Vygotsky’s ZPD theory (1934) explores the concept of
scaffolding in the early years, further explaining that children are able to experience
higher levels of learning through interactions with supportive adults. Many early
years settings implement the ZPD approach when assessing children’s abilities, this
enables practitioners to tailor both their practice and the environment to best fit
children’s needs. Additionally, staff that achieve higher levels of expertise through
higher education or additional training courses, facilitates settings to surpass
minimum requirements set by the Welsh Governments’ NMS (2023) (Social Care
Wales, No date). Furthermore, professional development equips practitioners with
the tools needed to combat issues within daily practice and society, such as
prejudice, safeguarding concerns, and financial difficulties (Brooker, et al., 2010 &
Dubiel, 2024).

Methodologies of Quality Assurance

According to UNICEF (no date), there are many methodologies of quality assurance
in which inspectorate bodies and ECEC institutions use to gain an understanding or
measurement of quality of service in the early years sector. Majority of quality
assurance methods in the early years involve methods of self-evaluation, including
both the SSTEW Scale and the Quality Counts Scheme (Eurydice, 2023). Self-
evaluation is a critical process in which all practitioners should include within their
practice (Brady, 2016). It refers to a process in which practitioners evaluate their way
of practice. Identifying strengths and areas that require improvements leads to
continual professional development (CPD), thus enhancing the quality of care
provided to children. Additionally, an efficiently structured self-assessment can allow



settings to better prepare for up-coming inspections and provide enriching high
quality learning environments (Welsh Government, 2024b). However, as suggested
by Karpen (2018), when not executed correctly, self-evaluation can facilitate the

development of bias within a setting.

Observation is an additional method for measuring the quality of provision in ECEC
(Melhuish and Gardiner, 2017). As supported by Welsh Government (2024a),
opposed to self-evaluations, observations are often carried out by inspectorate
bodies such as ESTYN or Ofsted, rather than internal practitioners. This addresses
the potential bias problem that may occur from self-evaluation. Although, similarly to
self-evaluation, observations can be thought of as a time consuming process which,
due to the time pressures of education and childcare environments, can make it

stressful and challenging for practitioners to navigate through (Butler, 2025).

As supported by UNICEF (2020), quality assurance systems that are well-
constructed positively contribute to the way in which a setting operates. MacDonald
(2018) discusses the divide between childcare and education systems in Wales,
emphasising the urgency for policy and curriculum alignment. As supported by
OCED (2022), quality assurance is particularly paramount for early intervention and
identification of specific aspects that require additional support, and can have a
substantial impact on the way policy and guidance is created and implemented

within the early years sector.

However, there are a multitude of limitations to implementing quality and quality
assurance in the early years sector (Richards, 2022). UNICEF (2019) suggests that
today’s society is currently facing a problematic learning catastrophe. Due to a lack
of quality settings, a substantial amount of children are starting their education
journey with minimal literacy, numeracy, and cognitive thinking skills. Richter, et al.,
(2017) links this issue to the increase of insufficient funding for Wales’ early years
sector. The Welsh Government (2017) discusses that more affluent areas of Wales
have a higher number of childcare facilities, further implying that rural, deprived
areas have a lack of access to high quality institutions. Backes (2018) Suggests that
decreased funding has a substantial impact on setting’s ability to maintain and
implement quality assurance within childcare and educational settings. This may
lead to non-compliance to statutory regulations such as the National Minimal



Standards for Regulated Childcare in Wales (2023b), further resulting in a potential
increase in setting closures (Welsh Government, Early Years Foundation Stage
(EYFS) Statutory Framework, 2024). Additionally, as a result of financial difficulties,
childcare settings within Wales are currently facing an increase of staff shortages
(Early Years Alliance, 2021). Without a sufficient number of staff, settings are unable
to adhere to statutory requirements for practitioner-child ratios, therefore, having a
detrimental impact on the quality of a setting. Moreover, OCED (2022) discusses the
risk for inconsistencies within quality assurance. Due to the reliance on what are
considered to be subjective assessment methods, such as self-evaluation and
observation, inspectorate bodies or early years staff may have different

understandings of guidelines.

Sustained Shared Thinking and Emotional Well-Being (SSTEW) Scale
As supported by Sefton Council (2024), the Sustained Shared Thinking and

Emotional Well-Being Scale (SSTEW) is an observational tool that is utilised within

early years environments for children two to five years old to assess the quality of
practitioner-child interactions. As supported by Wieduqilt, et al., (2023), the SSTEW
scale fixates on the role of the adult in facilitating education and children’s holistic

development.

As discussed by Siraj, et al., (2015), the assessment method of the SSTEW scale
consists of five subsections which focuses on different aspects of development
within a setting, such as, social and emotional well-being, building trust and
confidence, and supporting critical thinking skills, language, and numeracy
development. Each factor can then be rated on a seven point scale, allowing in-
depth analysis’ of practices. Overall, the SSTEW scale is implemented within today’s
childcare system to encourage self-reflection, professional development, and quality

enhancement within ECEC settings (Howard, et al., 2020).

Quality Counts (NDNA)

Quality Counts can be described as a scheme created by National Day Nurseries
Association (NDNA) (2025). Through the integration of policies, guidance, and
statutory requirements, this scheme aims to assist nursery settings in improving the
quality of provision, education, and care. Additionally, this framework was designed

to unify staff within nursery settings to create a cohesive approach in achieving high



levels of quality. Moreover, this provides reassurance to parents, knowing that their

children are in safe, knowledgeable, and professional hands (NDNA UK, 2019).

There are noticeable differences between both the SSTEW Scale and the Quality
Counts scheme. For instance, the SSTEW scale is a diagnostic tool, which primarily
focuses on the quality of interactions and emotional support within a setting, whereas
the Quality Counts is a developmental scheme which provides a wider range of
guidance, encompassing many aspects of a nursery’s dynamic, including staff
training, health and safety, and parent partnerships. Overall, The Sustained Shared
Thinking and Emotional Well-Being Scale (SSTEW) and the Quality Counts
framework are both highly impactful, child-centred tools created to improve and

promote quality within the early years sector (Sefton Council, 2024 & NDNA, 2025).

Conclusion

To conclude, ‘quality’ in the early years sector encapsulates the necessary standards
and components of efficient and well-performing education and care processes. The
criteria defining quality in the early years and education sector are continuously
tailored through governing bodies via implemented policies and legislation.
Additionally, research shows a strong correlation between high quality care and
children’s improved outcomes. Through the use of quality assurance methodologies,
such as the SSTEW Scale and the Quality Counts scheme, practitioners are able to
identify potential strengths and weaknesses of daily practice, creating and refining
enriching learning environments and better supporting children’s holistic
development in line with set policies and legislations. Further permitting settings to

exceed the Welsh minimum standards implemented by governing bodies.



Portfolio Reference List

Acar, H. (2014) ‘Learning environments for children in outdoor spaces.’, Procedia-Social
and Behavioral Sciences, 141, pp.846-853. DOI: 10.1016/|.sbspro.2014.05.147
(Accessed: 29" March 2025).

Atkinson, S., Ingham, J., Cheshire, M. and Went, S. (2010) ‘Defining quality and quality
improvement.’, Clinical Medicine, 10(6), pp.537-539. DOI: 10.7861/clinmedicine.10-
6-537 (Accessed: 25'" March 2025).

Backes, E.P. (2018) Transforming the financing of early care and education. Washington,

DC: The National Academies Press.

Baldock, P., Fitzgerald, D. and Kay, J. (2013) Understanding early years policy. 3rd edition.
London: SAGE.

Bento, G. and Dias, G. (2017) ‘The importance of outdoor play for young children's healthy
development.’, Porto biomedical journal, 2(5), pp.157-160. DOI:
10.1016/].pbj.2017.03.003 (Accessed: 29" March 2025).

Bowyer, S., Brooks, C., and Shuttleworth, J. (2018) Building a quality culture in child and
family services: Strategic Briefing (2018). Available at:

https://www.researchinpractice.org.uk/children/publications/2018/april/building-a-

quality-culture-in-child-and-family-services-strategic-briefing-2018/ (Accessed: 29t
March 2025).

Brady, A.M. (2016) ‘The regime of self-evaluation: Self-conception for teachers and
schools.’, British Journal of Educational Studies, 64(4), pp.523-541. DOI:
10.1080/00071005.2016.1164829 (Accessed: 29" March 2025).

Brooker, L., Rogers, S., Ellis, D., Hallet, E., and Robert-Holmes, G. (2010) Practitioners’
Experiences of the Early Years Foundation Stage. Available at:
https://assets.publishing.service.gov.uk/media/5a7ada0f40f0b66a2fc033e8/DFE-
RR029.pdf (Accessed: 291" March 2025).

Burchinal, M. (2018) ‘Measuring early care and education quality.’, Child Development
Perspectives, 12(1), pp.3-9. DOI: 10.1111/cdep.12260 (Accessed: 26" March 2025).

Butler, L. (2024) ‘Early Childhood Practitioners’ Experiences Of Regulatory Processes and
Their Perceptions Of How They Affect Their Wellbeing in Day Nurseries: A Small-


https://doi.org/10.1016/j.sbspro.2014.05.147
https://doi.org/10.7861/clinmedicine.10-6-537
https://doi.org/10.7861/clinmedicine.10-6-537
https://doi.org/10.1016/j.pbj.2017.03.003
https://www.researchinpractice.org.uk/children/publications/2018/april/building-a-quality-culture-in-child-and-family-services-strategic-briefing-2018/
https://www.researchinpractice.org.uk/children/publications/2018/april/building-a-quality-culture-in-child-and-family-services-strategic-briefing-2018/
https://doi.org/10.1080/00071005.2016.1164829
https://assets.publishing.service.gov.uk/media/5a7ada0f40f0b66a2fc033e8/DFE-RR029.pdf
https://assets.publishing.service.gov.uk/media/5a7ada0f40f0b66a2fc033e8/DFE-RR029.pdf
https://doi.org/10.1111/cdep.12260

Scale Exploratory Study.’, Prof Doc Thesis University of East London Education &
Communities. DOI: 10.15123/uel.8y98y (Accessed: 29" March 2025).

Cambridge Dictionary (2025) Quality. Available at:
https://dictionary.cambridge.org/dictionary/english/quality (Accessed: 29t March
2025).

Care Inspectorate Wales (2025) How we Inspect Childcare and Play Services. Available at:
https://www.careinspectorate.wales/how-we-inspect-childcare-and-play-
services#:~:text=Full%20inspections&text=After%20that%2C%20we%20use%20an.i
mprovements%20before%20we%20next%20inspect. (Accessed: 28" March 2025).

Care Inspectorate Wales (2025) Home. Available at: https://www.careinspectorate.wales/
(Accessed: 29" March 2025).

Dallimore, D. (2019) Early Childhood Education and Care: Quality Matters. Research
Briefing. Available at: https://senedd.wales/media/yzpnh31s/19-47-web-eng.pdf
(Accessed: 28" March 2025).

Dubiel, J. (2024) The importance of CPD in articulating the process of early childhood

education, to drive quality and impact. Available at: https://www.edt.org/research-

and-insights/the-importance-of-cpd-in-articulating-the-process-of-early-childhood-

education-to-drive-quality-and-impact/ (Accessed: 29" March 2025).

Eadie, P., Page, J., Levickis, P., Elek, C., Murray, L., Wang, L. and Lloyd-Johnsen, C.
(2024) ‘Domains of quality in early childhood education and care: A scoping review of
the extent and consistency of the literature.’, Educational Review, 76(4), pp.1057-
1086. DOI: 10.1080/00131911.2022.2077704 (Accessed: 29" March 2025).

Early Years Alliance (2019) Early years practitioners believe they do more paperwork than
they need to, Alliance survey reveals. Available at:

https://www.evalliance.org.uk/early-years-practitioners-believe-they-do-more-

paperwork-they-need-alliance-survey-reveals (Accessed: 291" March 2025).

Early Years Alliance (2021) Parents face childcare disruption as early years staffing
shortages reach crisis point, new survey reveals. Available at:

https://www.evyalliance.org.uk/parents-face-childcare-disruption-early-years-staffing-

shortages-reach-crisis-point-new-



https://dictionary.cambridge.org/dictionary/english/quality
https://www.careinspectorate.wales/how-we-inspect-childcare-and-play-services#:~:text=Full%20inspections&text=After%20that%2C%20we%20use%20an,improvements%20before%20we%20next%20inspect
https://www.careinspectorate.wales/how-we-inspect-childcare-and-play-services#:~:text=Full%20inspections&text=After%20that%2C%20we%20use%20an,improvements%20before%20we%20next%20inspect
https://www.careinspectorate.wales/how-we-inspect-childcare-and-play-services#:~:text=Full%20inspections&text=After%20that%2C%20we%20use%20an,improvements%20before%20we%20next%20inspect
https://www.careinspectorate.wales/
https://senedd.wales/media/yzpnh31s/19-47-web-eng.pdf
https://www.edt.org/research-and-insights/the-importance-of-cpd-in-articulating-the-process-of-early-childhood-education-to-drive-quality-and-impact/
https://www.edt.org/research-and-insights/the-importance-of-cpd-in-articulating-the-process-of-early-childhood-education-to-drive-quality-and-impact/
https://www.edt.org/research-and-insights/the-importance-of-cpd-in-articulating-the-process-of-early-childhood-education-to-drive-quality-and-impact/
https://doi.org/10.1080/00131911.2022.2077704
https://www.eyalliance.org.uk/early-years-practitioners-believe-they-do-more-paperwork-they-need-alliance-survey-reveals
https://www.eyalliance.org.uk/early-years-practitioners-believe-they-do-more-paperwork-they-need-alliance-survey-reveals
https://www.eyalliance.org.uk/parents-face-childcare-disruption-early-years-staffing-shortages-reach-crisis-point-new-survey#:~:text=The%20online%20survey%2C%20which%20received,considering%20leaving%20the%20sector%20themselves
https://www.eyalliance.org.uk/parents-face-childcare-disruption-early-years-staffing-shortages-reach-crisis-point-new-survey#:~:text=The%20online%20survey%2C%20which%20received,considering%20leaving%20the%20sector%20themselves

survev#:~:text=The%20online%20survey%2C%20which%20received,considering%?2
Oleaving%20the%20sector%20themselves. (Accessed: 29" March 2025).

Education Policy Institute (2018) Early years education: what does high-quality provision
look like?. Available at: https://epi.org.uk/publications-and-research/early-years-high-
quality-
provision/#:~:text=Structural%20quality%20relates%20t0%20inputs,quality%20and %
20process%20quality%20respectively. (Accessed: 29" March 2025).

Eurydice (2023) Quality Assurance in Early Childhood and School Education. Available at:
https://eurydice.eacea.ec.europa.eu/eurypedia/latvia/quality-assurance-early-
childhood-and-school-education (Accessed: 291" March 2025).

Harvey, L. (2024) ‘Extended Editorial: Defining quality thirty years on: quality, standards,
assurance, culture and epistemology.’, Quality in Higher Education, 30(2), pp.145-
184. DOI: 10.1080/13538322.2024.2355026 (Accessed: 29t March 2025).

Howard, S.J., Siraj, I., Melhuish, E.C., Kingston, D., Neilsen-Hewett, C., De Rosnay, M.,
Duursma, E. and Luu, B. (2020) ‘Measuring interactional quality in pre-school
settings: introduction and validation of the Sustained Shared Thinking and Emotional
Wellbeing (SSTEW) scale.’, Early Child Development and Care. DOI:
10.1080/03004430.2018.1511549 (Accessed: 291" March 2025).

Ishimine, K. and Tayler, C. (2014) ‘Assessing quality in early childhood education and
care.’, European Journal of Education, 49(2), pp.272-290. DOI: 10.1111/ejed.12043
(Accessed: 29" March 2025).

Karpen, S.C. (2018) ‘The social psychology of biased self-assessment.’, American Journal
of Pharmaceutical Education, 82(5), p.6299. DOI: 10.5688/ajpe6299 (Accessed: 29t
March 2025).

MacDonald, N. (2018) ‘The Great Divide: separation of care and education in Wales an
examination of policy, reform and research evidence.’, pp. 3, Exchange Wales.
Available at: hitps://www.exchangewales.org/wp-
content/uploads/sites/14/2020/04/7516f3 _900ee85480cf4ed0b70f0b5b725817 3f.pdf
(Accessed: 28" March 2025).



https://www.eyalliance.org.uk/parents-face-childcare-disruption-early-years-staffing-shortages-reach-crisis-point-new-survey#:~:text=The%20online%20survey%2C%20which%20received,considering%20leaving%20the%20sector%20themselves
https://www.eyalliance.org.uk/parents-face-childcare-disruption-early-years-staffing-shortages-reach-crisis-point-new-survey#:~:text=The%20online%20survey%2C%20which%20received,considering%20leaving%20the%20sector%20themselves
https://epi.org.uk/publications-and-research/early-years-high-quality-provision/#:~:text=Structural%20quality%20relates%20to%20inputs,quality%20and%20process%20quality%20respectively
https://epi.org.uk/publications-and-research/early-years-high-quality-provision/#:~:text=Structural%20quality%20relates%20to%20inputs,quality%20and%20process%20quality%20respectively
https://epi.org.uk/publications-and-research/early-years-high-quality-provision/#:~:text=Structural%20quality%20relates%20to%20inputs,quality%20and%20process%20quality%20respectively
https://epi.org.uk/publications-and-research/early-years-high-quality-provision/#:~:text=Structural%20quality%20relates%20to%20inputs,quality%20and%20process%20quality%20respectively
https://eurydice.eacea.ec.europa.eu/eurypedia/latvia/quality-assurance-early-childhood-and-school-education
https://eurydice.eacea.ec.europa.eu/eurypedia/latvia/quality-assurance-early-childhood-and-school-education
https://doi.org/10.1080/13538322.2024.2355026
https://doi.org/10.1080/03004430.2018.1511549
https://doi.org/10.1111/ejed.12043
https://doi.org/10.5688/ajpe6299
https://www.exchangewales.org/wp-content/uploads/sites/14/2020/04/7516f3_900ee85480cf4ed0b70f0b5b7258173f.pdf
https://www.exchangewales.org/wp-content/uploads/sites/14/2020/04/7516f3_900ee85480cf4ed0b70f0b5b7258173f.pdf

McAleavy, T., Challender, L., and Walker, F. (2024) High-Quality Education in The Early
Years: What we know about providing high-quality early years education and why it
matters. Available at: https://edtlive.b-cdn.net/live/media/2ocfahbg/edt ey-thought-
leadership-think-piece-final 0224.pdf (Accessed: 29t March 2025).

Melhuish, E., and Gardiner, J. (2017) Study of Early Education and Development (SEED):
Study of Quality of Early Years Provision in England (Revised). Available at:
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study
of quality of early years provision in_England.pdf (Accessed: 29t March 2025).

Moss, P. (2016) ‘Why can’t we get beyond quality?.’, Contemporary issues in early
childhood, 17(1), pp.8-15. DOI: 10.1177/1463949115627895 (Accessed: 29" March
2025).

National Day Nurseries Association (NDNA) (2025) Home. Available at: hitps://ndna.org.uk/
(Accessed: 29" March 2025).

NDNA UK (2019) Why your nursery needs Quality Counts. Available at:
https://www.youtube.com/watch?v=6swkxiHmlyU (Accessed: 29" March 2025).

OECD (2022) ‘Quality assurance and improvement in the early education and care sector.’
OECD Education Policy Perspectives, No. 55. DOI: 10.1787/774688bf-en.
(Accessed: 29" March 2025).

Richards, C. (2022) ‘Early childhood directors’ perspectives regarding barriers to childcare
quality improvement.” Walden University ProQuest Dissertations & Theses. Available
at:
https://www.proquest.com/openview/9fd7176d0e16e77ea7ca213258775b65/17?cbl=1

8750&diss=y&pqa-origsite=gscholar (Accessed: 29" March 2025).

Richter, L.M., Daelmans, B., Lombardi, J., Heymann, J., Boo, F.L., Behrman, J.R., Lu, C.,
Lucas, J.E., Perez-Escamilla, R., Dua, T. and Bhutta, Z.A., 2017. Investing in the
foundation of sustainable development: pathways to scale up for early childhood
development. The lancet, 389(10064), pp.103-118. DOI: 10.1016/S0140-
6736(16)31698-1 (Accessed: 29" March 2025).



https://edtlive.b-cdn.net/live/media/2ocfahbg/edt_ey-thought-leadership-think-piece-final_0224.pdf
https://edtlive.b-cdn.net/live/media/2ocfahbg/edt_ey-thought-leadership-think-piece-final_0224.pdf
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study_of_quality_of_early_years_provision_in_England.pdf
https://assets.publishing.service.gov.uk/media/5b438623e5274a376e24e115/Study_of_quality_of_early_years_provision_in_England.pdf
https://doi.org/10.1177/1463949115627895
https://ndna.org.uk/
https://www.youtube.com/watch?v=6swkxiHmIyU
https://doi.org/10.1787/774688bf-en
https://www.proquest.com/openview/9fd7176d0e16e77ea7ca213258775b65/1?cbl=18750&diss=y&pq-origsite=gscholar
https://www.proquest.com/openview/9fd7176d0e16e77ea7ca213258775b65/1?cbl=18750&diss=y&pq-origsite=gscholar
https://doi.org/10.1016/S0140-6736(16)31698-1
https://doi.org/10.1016/S0140-6736(16)31698-1

Sefton Council (2024) Sefton Sustained Shared Thinking & Emotional Wellbeing Project.

Available at: https://www.sefton.gov.uk/childrens-services/schools-and-learning/early-

years/projects-and-events/sstew-project/ (Accessed: 28" March 2025).

Siraj, |., Kingston, D. and Melhuish, E. (2015) Assessing quality in early childhood
education and care : sustained shared thinking and emotional well-being (SSTEW)

scale for 2-5-year-olds provision. London, England: IOE Press.

Siraj, ., Kingston, D. and Neilsen-Hewett, C. (2019) ‘The role of professional development
in improving quality and supporting child outcomes in early education and
care.’, Asia-Pacific Journal of Research in Early Childhood Education, 13(2), pp.49-
68. DOI: 10.17206/apjrece.2019.13.2.49 (Accessed: 29" March 2025).

Slot, P.L., Leseman, P.P., Verhagen, J. and Mulder, H. (2015) ‘Associations between
structural quality aspects and process quality in Dutch early childhood education and
care settings.’, Early Childhood Research Quarterly, 33, pp.64-76. DOI:
10.1016/j.ecresq.2015.06.001 (Accessed: 29" March 2025).

Social Care Wales (No date) Working in Early Years and Childcare. Available at:

https://socialcare.wales/cms-assets/documents/Working-in-early-years-and-

childcare.pdf (Accessed: 28" March 2025).

Social Care Wales (2016) Continuing Professional Development Principles for the early

years and childcare workforce in Wales. Available at: https://socialcare.wales/cms-

assets/documents/Early-years-CPD-principles.pdf (Accessed: 29t March 2025).

UNICEF (No date) Build to Last: Quality Assurance. Available at:
https://www.unicef.org/media/143691/file/Build%20t0%20L ast%20.pdf (Accessed:
28t March 2025).

UNICEF (2019) A World Ready to Learn: Prioritizing Quality Early Childhood Education.
Available at: https://www.unicef.org/media/57926/file/A-world-ready-to-learn-
advocacy-brief-2019.pdf (Accessed: 28" March 2025).

UNICEF (2020) Build to Last: A Framework in Support of Universal Quality Pre-Primary
Education. Available at: https://www.unicef.org/media/67191/file/Build-to-last-

framework-universal-quality-pre-primary-education.pdf (Accessed: 28" March 2025).



https://www.sefton.gov.uk/childrens-services/schools-and-learning/early-years/projects-and-events/sstew-project/
https://www.sefton.gov.uk/childrens-services/schools-and-learning/early-years/projects-and-events/sstew-project/
https://doi.org/10.1016/j.ecresq.2015.06.001
https://socialcare.wales/cms-assets/documents/Working-in-early-years-and-childcare.pdf
https://socialcare.wales/cms-assets/documents/Working-in-early-years-and-childcare.pdf
https://socialcare.wales/cms-assets/documents/Early-years-CPD-principles.pdf
https://socialcare.wales/cms-assets/documents/Early-years-CPD-principles.pdf
https://www.unicef.org/media/143691/file/Build%20to%20Last%20.pdf
https://www.unicef.org/media/57926/file/A-world-ready-to-learn-advocacy-brief-2019.pdf
https://www.unicef.org/media/57926/file/A-world-ready-to-learn-advocacy-brief-2019.pdf
https://www.unicef.org/media/67191/file/Build-to-last-framework-universal-quality-pre-primary-education.pdf
https://www.unicef.org/media/67191/file/Build-to-last-framework-universal-quality-pre-primary-education.pdf

Waltham Forest Council (2019) Early Years Policies and Procedures. Available at:
https://thehub-
beta.walthamforest.gov.uk/earlyyearpoliciesandprocedures#:~:text=They%Z20ensure
%20and%20endorse%20the,be%20done %20at%20the%20setting. (Accessed: 29t
March 2025).

Welsh Government (2016) Regulation and Inspection of Social Care (Wales) Act 2016.
Available at: https://www.legislation.gov.uk/anaw/2016/2/contents/enacted
(Accessed: 29" March 2025).

Welsh Government (2017) Childcare Capacity in Wales: Mapping childcare supply against
potential demand. Available at: htips://www.gov.wales/sites/default/files/statistics-
and-research/2019-07/171031-childcare-capacity-en.pdf (Accessed: 29" March
2025).

Welsh Government (2023a) A Quality Framework for Early Childhood Play, Learning and
Care in Wales. Available at: https://hwb.gov.wales/api/storage/031bbc2d-d2f8-429d-
a944-5fc33484827d/a-quality-framework-for-early-childhood-play-learning-and-care-
v1.pdf (Accessed: 28" March 2025).

Welsh Government (2023b) National Minimum Standards for Regulated Childcare for
Children up to the age of 12 Years. Available at:
https://www.gov.wales/sites/default/files/publications/2023-11/national-minimum-
standards-for-requlated-childcare 0.pdf (Accessed: 28" March 2025).

Welsh Government (2024a) Registered early years providers. Available at:

https://www.gov.uk/government/publications/ofsted-eif-inspections-and-the-

evfs/reqgistered-early-years-

providers#:~:text=Inspectors%20will%20consider%20how%20well,well%2Dbeing%?2
C%20learning%20and%20development (Accessed: 291" March 2025).

Welsh Government (2024b) School improvement guidance: framework for evaluation,

improvement and accountability. Available at: https://hwb.gov.wales/evaluation-

improvement-and-accountability/school-improvement-quidance-framework-for-

evaluation-improvement-and-accountability (Accessed: 25" March 2025).

Welsh Government (2024c) Early Years Foundation Stage (EYFS) Statutory Framework.

Available at: https://www.gov.uk/government/publications/early-years-foundation-



https://thehub-beta.walthamforest.gov.uk/earlyyearpoliciesandprocedures#:~:text=They%20ensure%20and%20endorse%20the,be%20done%20at%20the%20setting
https://thehub-beta.walthamforest.gov.uk/earlyyearpoliciesandprocedures#:~:text=They%20ensure%20and%20endorse%20the,be%20done%20at%20the%20setting
https://thehub-beta.walthamforest.gov.uk/earlyyearpoliciesandprocedures#:~:text=They%20ensure%20and%20endorse%20the,be%20done%20at%20the%20setting
https://www.legislation.gov.uk/anaw/2016/2/contents/enacted
https://www.gov.wales/sites/default/files/statistics-and-research/2019-07/171031-childcare-capacity-en.pdf
https://www.gov.wales/sites/default/files/statistics-and-research/2019-07/171031-childcare-capacity-en.pdf
https://hwb.gov.wales/api/storage/031bbc2d-d2f8-429d-a944-5fc33484827d/a-quality-framework-for-early-childhood-play-learning-and-care-v1.pdf
https://hwb.gov.wales/api/storage/031bbc2d-d2f8-429d-a944-5fc33484827d/a-quality-framework-for-early-childhood-play-learning-and-care-v1.pdf
https://hwb.gov.wales/api/storage/031bbc2d-d2f8-429d-a944-5fc33484827d/a-quality-framework-for-early-childhood-play-learning-and-care-v1.pdf
https://www.gov.wales/sites/default/files/publications/2023-11/national-minimum-standards-for-regulated-childcare_0.pdf
https://www.gov.wales/sites/default/files/publications/2023-11/national-minimum-standards-for-regulated-childcare_0.pdf
https://www.gov.uk/government/publications/ofsted-eif-inspections-and-the-eyfs/registered-early-years-providers#:~:text=Inspectors%20will%20consider%20how%20well,well%2Dbeing%2C%20learning%20and%20development
https://www.gov.uk/government/publications/ofsted-eif-inspections-and-the-eyfs/registered-early-years-providers#:~:text=Inspectors%20will%20consider%20how%20well,well%2Dbeing%2C%20learning%20and%20development
https://www.gov.uk/government/publications/ofsted-eif-inspections-and-the-eyfs/registered-early-years-providers#:~:text=Inspectors%20will%20consider%20how%20well,well%2Dbeing%2C%20learning%20and%20development
https://www.gov.uk/government/publications/ofsted-eif-inspections-and-the-eyfs/registered-early-years-providers#:~:text=Inspectors%20will%20consider%20how%20well,well%2Dbeing%2C%20learning%20and%20development
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2#:~:text=The%20EYFS%20framework:,they%20need%20to%20start%20school

stage-framework--
2#:~text=The%20EYFS%Z20framework:,they%20need%20t0%20start%20school
(Accessed: 29" March 2025).

Wieduwilt, N., Lehrl, S. and Anders, Y. (2023) ‘Preschool teachers’ language-related
pedagogical beliefs and their relation to observed classroom quality.’, Early
Childhood Research Quarterly, 62, pp.175-185. DOI: 10.1016/|.ecresq.2022.08.001

(Accessed: 29" March 2025).

Williams, J. (2016) ‘Quality assurance and quality enhancement: is there a
relationship?.’, Quality in Higher Education, 22(2), pp.97-102. DOI:
10.1080/13538322.2016.1227207 (Accessed: 28" March 2025).



https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2#:~:text=The%20EYFS%20framework:,they%20need%20to%20start%20school
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2#:~:text=The%20EYFS%20framework:,they%20need%20to%20start%20school
https://doi.org/10.1016/j.ecresq.2022.08.001
https://doi.org/10.1080/13538322.2016.1227207

