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Inclusive Leadership in Education
[bookmark: _Toc119659266]The Role of Inclusive Leadership
Inclusive leaders are self-aware, so they may avoid making decisions based on their prejudices. Instead, they seek other viewpoints to make better decisions and foster fruitful teamwork. Several writers have echoed the idea that an inclusive leadership style that encourages a community inside a company is more likely to produce positive results because it uses the talents and perspectives of a broader range of employees. Childhood Education International defines inclusive leadership as ensuring every child feels included and appreciated. Education leaders are responsible for providing all students have a level playing field. Maintaining fair treatment for all students in educational institutions and other programs supporting children depends on inclusive leadership. (Ferdman, 2020) argues that this idea is backed by the data, saying that different groups cannot achieve their goals without being included. 
Additionally, inclusive leadership might be helpful, particularly in pre-schools and elementary schools. For example, as stated (Booysen, 2013), Inclusive leadership is vital to education reform at all levels. Those in charge of schools and educational systems that succeed make it a priority to hear and talk to everyone involved, from children and their families to staff and residents. These leaders also construct efficient management groups composed of people with the same goal and the resources to make it a reality. Finally, leaders that are inclusive work hard to ensure that every kid has access to an excellent education.
Additionally, to accomplish a common objective amongst a diverse group of people, inclusive leadership requires leaders who appreciate the value of diversity and are equipped with the right combination of skills and expertise. Inclusion is essential in early years setting, so everyone feels like they belong there. Furthermore, inclusive leaders within early years' settings must behave as role models, appreciating the dignity and needs of persons by responding appropriately and positively inspiring those engaged to follow suit. They accept all unique contributions and create safe spaces where no one feels excluded or marginalized. Practitioners' actions, knowledge, and attitudes contribute to the effectiveness of inclusive practice in settings; hence, practitioners must be self-aware to appreciate others.
In this scenario, we will meet a little girl named Joy, whose mother was divorced from her father after she was raped when she was only eight years old due to her mother's neglect for failing to pick her up from school and was raped on her way home. Due to the incident, joy's dad developed mental issues and went into depression, after which he was tested and was declared capable of taking care of joy. On the other hand, Joy was adversely affected by the trauma from the rape incident and her parent's separation. First, she got emotionally withdrawn and felt uncomfortable attending school. She was also shy and did not want to associate with other children, especially because her rape case was aired in local media, and her classmates knew what had happened to her. Due to the shame of a broken marriage and a defiled daughter, joy's father is shy and avoids people in the community, does not attend school meetings, and avoids any communication with the teachers. 
In this scenario, several multi-agencies will be involved to assist the well-being of both joy and her parents. The first collaboration is the social workers on mental health who, from their programs, Joy's father has to some extent, managed his stress and can now care for her. However, more intervention is needed to cater to his well-being, considering that he has not been open with the social workers and has missed out on his clinical checkups. On the other hand, Joy needs agencies to push for her justice in the case against the rapist and also needs a medical checkup and regular counseling. 
Several agencies state that children should not be separated from their parents. Therefore, a solution is needed for co-parenting where the mother is involved in her daughter's life for psychological support. For example, the Children Act 1989 provides a framework for all kinds of safeguarding and child protection systems and laws implemented across England and wales. The Act's primary concerns are the well-being of children and the obligations and standards of those responsible for the care of children. Separating a kid from his or her parents is not permitted unless it is for the child's good, as stated in the United Nations Convention on the Rights of the Child. Among challenges that impended inclusive leadership, Joy's father may feel inadequate since he is single parenting a daughter in today's culture. Both divorce and mental illness stigmatize this situation. Per the clarification of (Ahmedani, 2011), Society, people, and healthcare providers all contribute to and perpetuate stigma related to mental health. It is an ethical dilemma that discourages people from seeking therapy. As a result, both joy and her father may avoid talking to other people in society out of shame. Mostly, individuals seem to agree with (Day et al., 2021)that they get what they deserve because of how they spend their lives. Therefore, the father may avoid talking to people since he feels unworthy of being recognized as unequal to the other parents because of his broken marriage.
The Welsh Government (2019) Services and parents need to work together to support and listen to families to increase the likelihood of families staying together and reduce the effect of children experiencing adversity in the future. Nonetheless, this has not been adopted, and the situation continues to worsen, with the father fearing the participation of social services owing to distrust(Bowen & Morris, 2019). As the head of the family, it is possible that he feels threatened by the intrusion of social workers and doctors into his life. The father may worry that he may say or do something inappropriate that would prompt the social worker to take additional action since most parental participation with social workers is involuntary. Similarly, many parents see social workers as having control over them rather than helping them, making them feel hopeless, impotent, and without a voice in decision-making. This discourages them from reaching out to alternative support systems, including schools and spiritual institutions.
Wells government's social care department takes a different track, recognizing that every parent wants what is best for their kid, allowing parents to make crucial decisions on their behalf. Therefore, the father should be allowed to bring up his daughter in relative peace. Some research has also shown that dads worry that medical professionals would view them negatively because of their daughter's indecency and the father's mental illness. Practitioners, for example, may pass judgment on families and designate them as "problem families" because of their parents' habits or lower socioeconomic standing. As pointed out in the study by (Nomaguchi & Milkie, 2020) on parenting and health, parents may be seen as irresponsible and insufficient if they do not intend to interact with practitioners. Therefore, it is essential to educate parents and educators on the significance of open lines of communication. First, it makes it possible to learn more about the kid and build an informed plan to help them.
Furthermore, practitioners can better understand where a kid is in his or her development by establishing a two-way dialogue with parents. Thus open lines of communication are crucial for ensuring that all students get the help and enrichment they need at school. The impact of trauma on Joy's self-esteem and academic performance may be mitigated if, for example, her father communicates with health specialists to determine what kind of counseling support she will need at school.
Practitioners' lack of abilities and needed qualities in dealing with mental disorders resulting from family problems also acts as a barrier to effective communication and inclusive leadership. Therefore, practitioners need adequate parental engagement training and continual professional development to engage and incorporate parents effectively. As practitioners gain the knowledge and understanding of others to avoid exclusion, they will be better able to deliver inclusive practice. Specifically, practitioner training will foster mutual respect, break down barriers and facilitate consistent communication between parents and staff, all of which will contribute to the provision of cooperative assistance. It is important to remember that a failed marriage is a severe problem that can lead to a mental breakdown and that bringing in a defiled child whose life has been distorted and who needs therapies to cope with the situation is even more for the father. Lack of social support can cause him to consider suicide out of depression. Society's view of the father as a failure has the potential to prevent him from being accepted, which may harm Joy's well-being since he is her caregiver. The father's chances of working with the school, avoiding relapse, and developing a feeling of belonging may improve if social workers are trained to emphasize inclusion and parental participation and if they can listen to parents with supporting power.
As observed in "Tories Have Shamed Single Parents and Heaped Financial Pressure on Them" 2022, discrimination and stigmatization towards single parents as terrible parents is a problem in most societies. Low self-esteem and trouble accessing services are frequent outcomes of the widespread stigma and discrimination that single parents face. Fletcher (2019) agrees that media portrayals of young mothers as vulnerable and alone, in contrast to media portrayals of young dads as aggressive and criminal, have contributed to the marginalization of fathers. Moreover, he observes that dads lack a feeling of the community since school collecting stations are staffed mainly by women, who are automatically viewed with suspicion. As a result, it was challenging for the father to fill the mother's role by attending school meetings and showing enthusiasm in the hospital for health follow-ups and checkups for Joy. The fact that joy may be stigmatized at school because of her rape disaster explains why she does not want to go to school and is emotionally isolated. Stigma is seen as harmful to the entire family since it leads to social and emotional pain. This is backed up by (Vargas et al., 2020), whose study indicated that  Children's overall health was worse in households where racial prejudice was more prevalent. Research also revealed that sadness and anxiety might contribute to these adverse health effects. Children from low-income families are more likely to be excluded from extracurricular activities and to feel ashamed and victimized at school since they do not have access to the same resources as their peers. In addition, children from low-income families are at a greater risk for poor health and well-being, substantially influencing their levels of pleasure and life satisfaction. He also said that children from broken marriages might have trouble sleeping and feel lonely because of their incapacity to participate in peer activities and life issues, highlighting the need for treatments to help these youngsters.
The Welsh government's policy on children's discrimination states that a child's health and welfare are of the utmost importance throughout their formative years. Thus, it is essential to consider the child's home situation and other contextual factors when deciding how best to care for him or her. Therefore, social workers must intervene in joy's case so that she does not lose her future opportunities due to poor performance or dropping out of school. The school program was one benefit in intervening in her case as they have engagement activities like breakfast sessions in schools where children are served snacks and interact before settling for studies. This can attract joy's communication and interaction with others to curb her fears of discrimination. As noted by (Nomaguchi & Milkie, 2020), having meaningful connections is crucial to a child's health and growth; as a result, educators have a responsibility to provide an environment where each student feels like they belong at school via a combination of care, encouragement, and mutual respect. Children may develop a sense of community via the good interactions they form at school because of the inclusive atmosphere that encourages them to do so. The teachers should support the children and encourage interactions and friendship development, which will get the children to appreciate each other regardless of their different backgrounds or life misfortunes.
Inclusive leadership is essential in supporting the feeling of belongingness for children at school. Practitioners need to be mindful of how the segregation of students, like in the case of ability grouping, limits their exposure to new people and ideas. Children naturally prefer to spend time with those who are similar to themselves and shy away from those who are different. It is crucial to take advantage of this tendency by providing inclusive environments and activities for all kids. Additionally, the practitioners should expose joy to children and adults who have also gone through similar problems and have managed to help them feel better and capable of adjusting to their new life. The practitioner should, for example, share stories with children and demonstrate possible practical solutions to life issues. This is because children are believed to imitate what the people close to them do. 
Consequently, practitioners' open-mindedness is crucial if they are to have any impact on the perspectives children already have. To foster inclusion for all students, professionals must provide welcoming spaces for them to learn and grow across the whole school. To help the father recover from the mental breakdown, the school should engage him through private meetings planned for single fathers who feel unfit to attend school meetings. The program also introduces mental health workers who can teach them how to adapt to single parenthood without feeling left out. During the meetings, activities like games and group discussions should also be introduced, which will help joy's father open up to care providers. These activities will not only educate Society on appreciating people regardless of their backgrounds but will also boost children's well-being, for they will imitate the behaviors of their parents, who will appreciate the need for inclusion. Joining fathers' clubs is an excellent way to meet other dads, make new friends, and get emotional and practical support as you navigate the challenges of parenthood (Birkett & Forbes, 2019). Providers might advise parents about opportunities to become involved in the community. In addition, if the father is encouraged to join community organizations and take parenting skills programs at school, the family's sense of belonging and happiness might be significantly bolstered.
Alongside the father's inclusion, the marriage counselors must offer parenting classes to both gender parents to enlighten them on how to raise children together for their mental wellness. Joy's mother should be encouraged to join therapy classes to co-parent with her father to find the parental support she needs. The school can also reach out to joy's mother and encourage her to visit the school often to see her daughter and accompany her to the hospital for checkups and moral support, as a mother's love would assist joy in coping with the post-rape trauma. In conclusion, the scenario has endless opportunities for inclusive leadership towards ensuring joy's family's well-being, and practitioners should gather the right skills to offer such inclusive leadership to such scenarios in Society.
[bookmark: _Toc119659267]Policies of Inclusive Leadership in Early Years Setting
Students with special needs are given the same opportunities as their classmates in a way tailored to their specific requirements when the inclusion process is carried out. Participation from all interested parties is essential to achieving a successful inclusion goal. Educational institutions must adjust their organizational structures and modes of response to accommodate the many approaches to learning used by their pupils and to foster the development of all pupils in all subject areas. For example, "student inclusion" refers to a process that involves far more than just enrolling a child or young adult in a standard or special education program (Juvonen et al., 2019). This necessitates an open-minded approach to education with a focus on the needs of students as well as attempts to enhance faculty and staff awareness of inclusive education and equity issues. Policies are vital because they convey fundamental ideas, pave the way for actions to be performed, and establish operational parameters to satisfy legal requirements. Having policies is important because it is necessary to have activities in place to meet legislative requirements. This part looks into whether or not The New Curriculum for Wales' professional guidelines and policies for early years' provisions allow for inclusive leadership. 
The new Welsh curriculum is competition oriented and promotes learning via experience. In light of this, it has been formulated and articulated in a manner that should make it possible to achieve these objectives via the implementation of consistent strategies and initiatives in both the general and special sectors. In addition, the reforms hope to give teachers more leeway in determining how they teach and what they teach better to meet the needs of all students in their classrooms. This could lead to more inclusive teaching methods across the curriculum. First, inclusive education revolves around modifying the curriculum; a lack of such modifications would pose a substantial impediment to creating inclusive classrooms. 
According to (Qvortrup & Qvortrup, 2018), an accessible curriculum should guarantee each student's right to an individualized education by providing them with the freedom of choice .within the confines of the classroom and the flexibility necessary to address individual needs, saturating students with powerful and focused ideas like(such as respect for differences, access to education for life, and civic literacy). That is why an inclusive curriculum must steer clear of a cookie-cutter approach that caters just to the requirements of the "average" student. Instead of tailoring lessons to meet the requirements of specific populations, educators should develop curricula inclusive of all students' backgrounds and abilities.
[bookmark: _Toc119659268]Welsh New Curriculum 2020 Guidance
The 2020 Curriculum for Wales Guidance was written to serve as a blueprint for developing and implementing customized curricula in Welsh classrooms. It outlines the suggested curriculum requirements that ensure all schools cover the same essential learning and provide a foundation for developing a uniform approach for students throughout Wales. The diversity paradigm and the curriculum's value-based aims are in harmony, according to(Sinnema et al., 2020). It said that the Framework reflects Wales and its cultural heritage and uniqueness, languages, beliefs, traditions, and customs of its regions and all of its people. Following this, the suggestions state that Learners are encouraged to appreciate the distinctive qualities of each community as they build a curriculum that takes that culture into account. As a result, fairness, openness, unity, and a feeling of value are bolstered in the classroom. Despite not explicitly addressing diversity, these objectives demonstrate the curriculum's importance in Wales.
[bookmark: _Toc119659269]Inclusion and Public Support 2016 Principle
The Welch government's Inclusion and Pupil Support 2016 Principle aims to establish norms for assisting marginalized students in the educational system. In mandatory education, "inclusion" refers to a process that ensures all students, regardless of their circumstances, have equal access to and participation in all aspects of the school's community and curriculum. All relevant parties must take part for inclusion to take place. Schools need to modify their organizational structures and response strategies to meet the needs of all children and young people in all areas of school life(Mulholland & O’Connor, 2016). Specifically, incorporating students requires much more than placing a child or adolescent in a regular or special education classroom. It stresses the need for a curriculum that welcomes all students and measures to improve educators' awareness of issues linked to diversity in the classroom. This statement is in line with the perspective of the social norm since it emphasizes meeting the needs of "all students" and suggests that inclusion is achieved via tailoring the learning environment to each student.
Furthermore, the social paradigm is reflected in the value put on child-centered approaches: "All children should be involved in making decisions, if practicable, from the start of their education." Some pupils are picked out as those who require extra care, are more susceptible, have more diverse needs, and require more care than their peer group, which is how experts describe at-risk students. Indeed, the benefits learners from various backgrounds may offer to the classroom should be mentioned in discussions about students needing more help. 
A critical analysis of most policies on new curricula in welsh, there is a substantial amount of diversity in the messages communicated about inclusive practices and values. When comprehending and addressing inclusion-related problems, the documents that make up the policies and guidelines need to be more uniform. There are repercussions for upcoming policies in Wales, their clarity, adoption, and implementation from a practitioner's perspective and for academics interested in comparing different nations and jurisdictions. Finally, the new Welsh curriculum offers opportunities for professional development and a path toward inclusive leadership. This provides instructors and administrators of all experience levels the opportunity to gain knowledge from one another and go further in their respective industries. Students and future leaders will benefit from learning how to be inclusive leaders because it will make the learning and working environments more welcoming and productive for everyone.
[bookmark: _Toc119659270]Ways of Promoting Inclusive Leadership in an Early Years Setting
Both parents are essential in raising a child, although child care is historically believed to be a mother's role; in the current Society, even fathers are raising children of both genders in the absence of their mothers resulting from divorce or death of the mother. Many studies support the significance of a father figure; for instance,(Ceka & Murati, 2016) states that, Like moms, fathers play a crucial role in their children's healthy emotional growth. They want their dads to be the ones to set and stick to the rules. Fathers are important figures in their lives because they give a sense of emotional and physical safety. Motivated to earn their dad's approval, kids thrive when their dad is actively engaged in their lives. Researchers have shown that a child's academic and social success is greatly influenced by the father's level of affection and involvement. In addition, it promotes general health and boosts confidence. However, there are barriers to the active engagement of fathers in parenting noted by (Balu et al., 2018) state that Obstacles exist for fathers who want to be involved in their children's lives, such as co-parenting issues resulting from broken relationships, work conflicts, or simply a lack of confidence in speaking in front of a group.
Considering the family challenges affecting a child's development and studies at school, it is vital to adopt inclusive leadership in raising children, especially in the early years. According to (Qvortrup & Qvortrup, 2018), facilitators and organizations can ensure that fathers do not feel left out of their children's care and daily lives by creating welcoming spaces and programs. Policies and initiatives geared toward parents When working with families, it is essential to highlight the importance of both parents and encourage them to take an active role in raising their children. Therefore, professionals could provide father groups to boost participation and attendance, especially in cases where the father is the primary caregiver to the child (Catalano et al., 2018). It also supports that positively impacting children's growth and development is suitable for everyone involved, from governments to infants. These materials should be easily accessible to fathers; hence, teachers and other school staff members make good choices for spreading the word. Professionals might distribute flyers to parents at school pick-up periods and urge dads to participate. Practitioners, meanwhile, need an open mind to embrace diversity and serve as a resource to all dads.
Therefore, both parents need to attend parenting classes to improve their care for child development in the early years, especially in a broken marriage. However, if the fathers are left under the child's care, they need more support, as many stereotypes consider fathers unsuccessful in raising children independently. However, according to (Warren & Amara, 1985), fathers may find a supportive network via parenting groups, where they can meet other dads and participate in community activities designed with their families in mind. As a result, practitioners who provide and encourage dads to join a parenting group foster a sense of belonging and community. Practitioners may also create relationships with dads, encourage them to participate in their children's lives, and understand the value of fathers' interactions with the program and their children as a source of growth and bonding. 
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