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	Proofread work and use educational texts to model a more academic style of writing.

	Targed/Target 2
	Check referencing technique

	Targed/Target 3
	Punctuation



ECAD4008- Professional and Pedagogical Studies: Leading the learning; what, how and why am I teaching?

Reflective Portfolio

Task Description
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle.

In 2015, the Welsh government asked Professor Graham Donaldson to produce a report called ‘Successful Futures ‘, (Donaldson, 2015) which offered a radical review on the curriculum currently in place within Wales. As a result of the report, Professor Donaldson created recommendations to drive a better educational system in to the schools of Wales, to shape successful futures for children. The justification behind the curriculum reform is to support the young people of wales to adapt to a changing world where the vision of future jobs is unclear (Welsh Government, 2019). Within the report, Professor Donaldson proposes twelve Pedagogical principles. He believes there is powerful evidence surrounding the importance on ‘good teaching to effective learning’ (Donaldson, 2015). I will endeavour to focus on three Pedagogical principles throughout, in relation to my work experience in my placement school. Firstly, Pedagogy refers to the complex teaching and learning within the classroom. It embraces the concept of the teacher being a facilitator of learning, whilst having a reflective attitude under the umbrella of research and using appropriate methods to manage the process of learning (Learning and Teaching Pedagogy, 2008) To ensure effective pedagogy at a consistent level throughout schools, Professor Donaldson created the 12 main pedagogical principles that he believes contributes to being an effective teaching practitioner. The first principle, proposed by Donaldson, 2015, ‘Good teaching and learning means employing a blend of approaches including direct teaching’, requires focus on the importance of using a variety of teaching including direct teaching, constructivism and discovery through play. Many researchers suggest that pupils learn more effectively when provided with a variety of teaching methods such as the use of spoken information, physical and play activities, visual aids, discussion with pupil to pupil or teacher and most importantly, time to reflect (Quist, 2000, p.78). There are theorists who believe ‘play’ to be the central focus when creating effective learning. Rudolf Steiner (1919) focused on play and kept children’s play at the heart of his schools. He believed play to be a vital element to child development and a lack of it, could cause needless harm. He reiterated the importance of a child-lead learning, with no disruptions to a child’s play (Nicol and Jill Tina Taplin, 2018, p.66). Jean Piaget (1936) offers the theory on cognitive ability. He believed intellectual abilities are not a fixed trait but as a result of biological maturation and interaction with the environment (Mcleod, 2007). This supports the theory that experiences, and activities should be vital in planned learning, adapted to ability levels of students. It is apparent that many schools across the UK still teach down the route of the delivery model with emphasis on direct teaching, with not much focus on the person-centered approach to learning. It is believed that these new modern approaches to blended teaching methods is not used consistently throughout the UK (Barnes, 2015, p.185). There are many advantages of using blended teaching approaches. Firstly, it encourages student-centered learning, giving way to independent learning skills and importantly, confidence. Although considering the above, it has been said to also be a disadvantage as some pupils have low readiness to learn in a blended approach environment due to low confidence (Zaka, 2013). Furthermore, incorporating a blend of approaches also allows for better retainment of information, teamwork and interpersonal skills and role play can be effective in a primary setting, as it allows teaching of difficult consultations in a controlled environment (E-mfp.org, 2019). Considering the benefits of blended approaches, it is also down to the teacher to possess the skills to deliver a quality learning experience and have the 12 pedagogical principles engrained. Blended teaching alone does not provide success, it is with personal reflection, teaching skills, professional characteristics of the teacher and classroom climate that can all contribute to excellent pedagogy (Skinner, 2010). In my time in the placement school, I recognised why using multiple approaches to teach is now so popular in a modern society regarding effective learning and retainment of information. In my lesson plans, I ensured to use a mix of learning methods to keep children engaged in learning. For example, we focused on one lesson surrounding pancakes in an African book, due to the theme at the time being Shrove Tuesday. The pupils enjoyed learning about cultures within Knowledge and Understanding of the World area of learning (AoL hereafter) and cross-curricular activities within the Literacy and Language AoL (Government, 2015). To enhance the lessons, I used direct teaching, reading aloud, IT skills with interactive TV screens, enhanced provision areas including mark making (pancake shopping lists), pancake playdough station and the experience of making pancakes. I drew upon Vygostky’s theory of learning (1978) as learning being more of a process in which a person is engaged in real life experiences (Gray and Macblain, 2015). So I did a lesson plan session with real life experiences, where pupils made pancakes and added chilli as used in the African book. Throughout the theme, the children rotated in groups within the planned teaching activities. Pupils were seen to be engaged in not just direct teaching, but with the multiple approaches displayed within the classroom. In an ever-expanding modern world of technology, it is seen that using technology in the classroom to enhance skills is beneficiary, as seen in my lesson plans. Painter and Bamfield (2015) suggest benefits of the use of technology in classrooms and bringing ideas to reality. They also state that using technology can enhance creativity that can sometimes only be created under the umbrella of modern technology, for example Virtual Reality and interactive displays. I used technology in a lesson on Mathematics and numeracy AoL. I focused on the statement that matters; ‘Geometry focuses on relationships involving shape, space and position, and measurement focuses on quantifying phenomena in the physical world.’ AoL. (Government, 2020) The pupils manipulated and compared different size trunks, with introduction to measuring and ruler work. Our theme for the week was ‘Elmer’, (Mckee, 2017) based on the pupil’s prior fondness and engagement of animal-based lessons in class, so subsequently, I incorporated elephants and their trunks into the lesson. I built the lesson based around their prior learning to comparing objects with their class mentor, where they used ‘Longest and Shortest’ when comparing. It has been recognised that a teacher’s ability to structure a lesson built on prior learning will significantly affect the way in which pupils gain further knowledge (Hughes and Ginnis, 2006, p.107). This provides evidence that supports the importance of structuring lesson’s with prior learning at the core. In groups, I used multiple teaching approaches and involved the interactive touch screen boards and iPad’s to complete activities encompassing comparison of shapes and arranging objects in order of size. These games and learning activities were used on Top Marks. (www.topmarks.co.uk, n.d) and are separated into year groups and abilities, allowing me to differentiate between the ability groups in my class. Differentiating within the group abilities allowed me to adapt work and experiences slightly higher than the ability of each pupil, to enhance and forward the learning. As Quist (2015) suggests, a good teacher improves teaching skills through reflection, and this is a lifelong process. During my experience in school, I used a notebook and self-reflection journal, accessible to my school mentor. Throughout the day I would reflect and write notes during my lesson in my notebook, on what I perceived to be gong well and what I believed to be not going as planned. At the end of the day I would expand on this in my learning journal. The class mentor would then read over and make comments on what I could do to improve on the experiences I felt could be made better. For example, adding a technique I could use on approaches to teaching, such as more direct teaching prior to class activities. I would use the evaluating feedback to adjust future lessons. Going forward I would continue to absorb the effective ways in which a blend of teaching methods is used in a classroom and continue to self-reflect as an ongoing continuity in the profession.
As a continuation on structuring lessons on prior learning, the next pedagogic principle I will endeavour to clarify on is ‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.’ This pedagogic principle assigns the expectations of a good teacher structuring lessons and experiences with previous knowledge in mind and the ability to work with pupils’ interests to incorporate these into a classroom environment. Using experiences that are connected to an interest of the pupil, this will provide the benefits of engagement and enjoyment (McCarthy, 2014). Using this principle throughout the profession of teaching is seen as paramount and needs to include meaningful experiences whilst responding to their needs and interest (Government, 2008). Vygotsky (1978) provides research which can evident the effect of building upon prior knowledge and using experiences to engage the child. The zone of proximal development (ZPD hereafter) offers a diagram showing where a child potentially is in terms of development and the distance between achieving the goal or task that has been set for them (Mcleod, 2019). Importantly, it is the role of a teacher to understand where a pupil is, in terms of development and ability, to provide education that can take the pupil into the next progression steps and to plan the lesson accordingly with a future goal in mind (Waller, Whitmarsh and Clarke, 2011). A theorist who can also provide supporting evidence to this pedagogic principle is Bruner (1976). His theory also reiterates the importance of ‘scaffolding’ a child’s learning, building upon the learning in a ‘scaffolding’ way. Bruner identifies that it is vital for a teacher to conclude what the pupil currently knows, in order to expand on this further (Government, 2008). David Ausubel, in contrast, opposes the theory of Bruner. He believed in his subsumption theory (1962), that it is central to the instructor to contextualise, shape and organise information to be given directly to students. This provides a contrasting view on Bruner’s learner-centric and self-discovery theory of learning (Leonard, 2002). In conclusion of the theories presented, it is evident that planning in a brick by brick type structure with previous knowledge can provide a solid wall of sound education. During personal teaching experience (PTE hereafter) I ensured to spend the first week observing the pupils and engaging in general conversation to gain good rapports. Workbooks were made available for me to engage with and gain an understanding of their previous knowledge and work. At the end of the first week, a discussion between myself and my mentor established the abilities of pupils in their groups, so I could adapt and create the lessons based on this. Over the weeks in PTE, I created a lesson plan on the Physical Development AoL. Their previous experience and enjoyment were with hoops. I used hoops in my lesson and incorporated how to use space effectively, with a game at the end. The following week, I enhanced the lesson to use hoops, space and include bean bags. Pupils practiced aiming in to hoops and used teamwork in an end of lesson game. I continued to enhance their skills through continuation of prior knowledge and building upon interests, whilst giving them frequent options on what they wanted to do next, for example, hop, skip, jump or run. The class had regular themes using animals as this is something they enjoyed as a class and the class mentor stated the pupils engage well with animals. During a lesson plan on Mathematics with cross curricular links to Literacy, I used the book Elmer the elephant, and as previously mentioned, used elephant trunks as a foundation for measuring. This lesson was also built on the class’s previous knowledge and was enhanced to progress the pupil’s knowledge and understanding. Throughout My PTE I ensured pupil voice was heard and understood. It’s important to recognise pupil’s interests in order to create a pathway for good engagement, as children will participate in experiences which have meaning to them as shown in Vygotsky’s theories. In order to cumulate a knowledge of pupil’s interests, the teaching practitioner will need to use excellent observation skills. It is within pupil voice and observation that their interests and ability levels become apparent. It is further argued that pupil voice not only gives way on knowledge but develop understanding and knowledge on the school’s community. Pupils can also offer unique perspectives and when they can work as partners to the school, can contribute towards policies and decision making (Wood, 2011). In my placement school, pupil voice was used widely in the decision making of the pupil’s lesson planning. On the final week of placement, as the following week was to be ‘Easter’ themed, we brought the whole class together to discuss ideas on what they would like to see in their lessons. The teacher and I would then design lesson plans around their interests, with cross curricular activities engrained into the lessons.
 This brings me to my third Pedagogic principle: ‘Good teaching and learning ranges within and across Areas of Learning and experience’. It is evident within my time in PTE that cross- curricular themes are widely used. Subject strict lessons are no longer an integral part of the education system. Cross-curricular meaning is viewed as unifying areas of learning whilst encouraging pupils to make sense of the world round them (Savage, 2012). A benefit of using cross curricular themes includes further expanding the knowledge and skills of a pupil through inter-connected subjects. It can raise imagination and encourage active enquiry in the classroom (www.history.org.uk, 2014). In contrast, there is also disadvantages to a cross curricular strategy of teaching. Some pedagogy approaches may not be compatible with the individual subjects and the importance of one subject over another can cause confliction in opinions (Savage, 2012). Theorists who would agree with the principle of experiences include Maria Montessori (1948) who believed in active learning through real experiences and objects whilst ensuring the whole child is taken into consideration when planning activities (Government, 2008). Creating lesson plans with multiple AoL’s was a strategy I used within my lesson plans. I created a Personal and Social development-based lesson on a book called ‘have you filled your bucket today’ (Mccloud, 2006) This book contained a theme of friendships and how you can fill someone’s imaginary bucket by being a good friend and a good person. The book was read aloud to the class with question and feedback strategy used afterwards. In the lesson we also incorporated literacy. We made buckets for each of the three groups, the pupils were then encouraged to write on pieces of card what made them a good friend, to stick into their buckets. This Cross curricular theme reached into the Literacy and Language AoL. The children were encouraged to speak to one another and use writing skills. In one lesson plan based on the Literacy and language AoL, after we did a book reading, I interconnected with the Creative Development AoL. Within this lesson the children were encouraged to be creative after reading a Mother’s Day themed book. Children used their imagination and a range of materials, to make Mother’s Day cards. The children were inspired by the book and were stimulated to produce creative pieces that they were proud of.
 Going forward, I would continue to use reflection in all my lesson plans, as I felt this gave me opportunity to identify what went well and what did not go so well. It is with great importance that I build good relationships with pupils that are a part of my profession. It is suggested that continuation of conflict and negative behaviour stems from the notion that there is no history between either party on how negative behaviour impacts one another. Building positive relationships works as the building blocks to better behavioural management (Long, 2005). This will benefit the whole classroom environment and the ability to learn, if negative behaviors are kept to a minimum. In future PTE’s I will also be improving my welsh language to enhance the skills of pupils. In the new curriculum for wales (Government, 2020) there is emphasis on the welsh language to provide rich, varied experiences of English and Welsh, with a holistic approach to teaching. I will be using a range of methods to enhance my welsh skills, such as classroom and online teaching methods. I will be continuing to absorb effective teaching strategies within PTE’s and engaging in literature, to become an effective transformative teacher in the profession, to build ethical, successful and confident individuals.
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