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Chapter 1 – Introduction  
The purpose of this research project is to gain a profound understanding of how pupil voice can be used and incorporated in a primary school setting.  Additionally, how these strategies can improve behaviour and engagement of children ages three to eleven.  The aim is to gather and explore a range of primary and secondary research in order to improve personal professional practice on pupil voice and behaviour and develop knowledge and understanding.    

The rationale behind the research stems from the authors' personal passion for listening to and involving pupils opinions into a school setting in order to make learning more engaging.  From personal experience and research for other university modules the author is aware of the clear benefits including pupil voice has on a range of educational aspects including ethos, attainment and behaviour.  Furthermore, the writer also encourages the use of practical pedagogical approach to behaviour management and believes the power of listening to children is underestimated.  

The main objectives of the research are to: 
· Identify best practice strategies used 
· Explore what affect do these have on behaviour 
· Consider barriers and how they could be overcome 

The author’s hypothesis is that all schools are currently using some strategies that incorporate pupil voice, such as school council groups, as this is already an expectation of Welsh Government (Welsh Government 2005). However, as pupil voice is an increasingly important aspect of the evolving curriculum, it is expected that there are greater opportunities and expectations for schools to incorporate pupil voice into school life more widely (Donaldson 2017).  Furthermore, there is now greater research into why it is important and the benefits it has on learning.  However, it is felt that some schools may not involve it enough or effectively, underestimating its ability to improve other aspects of learning such as behaviour.   This author believes that this is due to potential barriers that may arise and therefore hopes to explore these, suggesting recommendations. Overall the research hopes to show how pupil voice strategies can play a vital role in education and improving behaviour.  

To explore, methods that will be used include:  
· Observation of pupil voice strategies used. 
· Learning Walk of the school. 
· Survey to teachers. 
· Interview with head teacher, teachers and children to gain understanding of their opinions.  

Defining Pupil Voice 
When exploring the term pupil voice, the word ‘voice’ can be defined as the ability to simply ‘express something in words’ (Oxford Dictionary 2015).  However, research suggests that including the voice of a child in today's education system is ‘not simply about the opportunity to communicate ideas and opinions; it is about having the power to influence change’ (West 2004 cited in state of Manefield et al 2007 p.5).  Therefore, defining pupil voice is difficult as the widened concept encompasses all ways in which pupils are encouraged to share their opinions on aspects that affect them.  Whereas, looked at more narrowly it can be seen as children playing an active part in their learning with educationalists acting on what is said (Hargreaves 2004).  Not only this, but It can be referred to in many ways such as, student voice, pupil participation, joint decision making, or pupil led learning.  

Therefore, for the purpose of this research the writer will encompass all these ideas under the term ‘pupil voice’.  In addition, the use of term has been interpreted to mean, pupils who are attending school engage and influence their learning; being actively involved in decision making within school to improve their engagement and education (Johnson 2004).  

Defining Behaviour 
Historically, the concept of behaviour management aims to discipline, which is defined as to teach or train (Amstutz and Mullet 2005). However, through recent developments the idea that behaviour management now encourages teachers to listen to the children and encourage them to take responsibilities.  Therefore, for the purpose of this writing the term behaviour will be used to explore the amount of engagement and lack of distributions from pupils as a result of the incorporation of pupil voice.






 Chapter 2- Literature Review 
The purpose of the authors literature review is to explore the current research of the area of interest, pupil voice and behaviour.  The hope is to consolidate key influences and background on the chosen topic, including ideas from theorists, books, government papers and internet sources.  The aim is to bring them together to gain quality information.  
 
Within educational settings the use of pupil voice is often present, however in the 21st century pupil voice plays a vital role in learning, yet the benefits it has are not always appreciated or evident in schools. Welsh Government (2010) recognises although pupil voice is incorporated, there is very little evidence on the links to positive outcomes, for example improvement in behaviour as a result of the participation.  Therefore, to successfully see the benefits, participation need to be clear, with schools identifying the progress made as a result of it (Estyn 2016).  Therefore, this research hopes to show how pupil voice can be used effectively and have a positive impact on children's behaviour (Witty and Wisby 2013). 

Historical Development in Pupil Voice 
Historically, the views of pupil in schools have not always been welcomed, with them often being viewed as less acceptable than adults.  Children were often taught through passive, pre-planned learning due to the belief that children need to be passive receptors of information; with educationalists underestimating children’s ability to be a part of their learning (Manefield et al 2007).  Supported by Serret and Earle (2018) who suggest pedagogy in schools often has a ‘top down’ approach whereby teachers state what will be learnt and how it will be learnt.    

Nevertheless, it is interesting to see the ideas that underpin pupil voice have strong links to early constructivists theorists.  Rousseau (1788), Dewey (1953) and Bruner (1966) all emphasised the general importance of student autonomy to learning, with the understanding that students need to actively decide and have a core role in the direction of their learning. Although this research encourages the use of pupil voice, the concept for many years was not used to its full potential until developments in the education legislation in the last few decades. 

The earliest development in children's views began in the 1900’s where it was agreed that children expressing their views should be a legal requirement.  The introduction of the Children's Act (1989) made it necessary for children to be involved in decisions that affected them.  This coincided with the UNCRC (1989) introduction of ‘the rights of the child’, an international legislation that stated in article 12 how all children have the right to be listened to and influence decisions that affect them.   Although both developments emphasised the legal importance of children's voice the development of pupil voice in child services was not identified until a legislation reform that emphasised the need for change. The publication of ‘Every Child Matters’ in 2003 encouraged the need for change, with pupil voice being a key aspect within the document. It consisted of targets that aimed to raise primary pupils' participation in learning (HM Treasury 2003).  This was then further followed by The Department of Education and Skills Five-Year Strategy (2004) and the Children and Young People: Rights to Action (2004).  Both documents highlighted how children within education need greater voice, participation and personalisation in learning, emphasising how children should be “young citizens, with rights and opinions to be taken into account” (HM Government 2004; Welsh Government 2004, p.4).  

With development of key legislation, the importance of pupil voice became greater with the idea that it plays an integral role of education being popularised in order to ensure support, inclusion and personalisation of children's education (Cheminals 2008).  In most recent years pupil voice now plays a strong feature in the evolving curriculum with Donaldson (2017, p.8) highlighting how children need to be at the centre of their education whereby they are “encouraging children and young people to take responsibility for their own learning” with meaningful, purposeful pupil voice opportunities.  Furthermore, a clearly embedded pupil voice approach is also now seen as best practice for schools, with Estyn (2016) understanding that schools who have positive pupil voice incorporation have a range of educational benefits.   

Pupil Voice and Behaviour  
The aim of behaviour management within primary schools in the short-term is to reduce or stop undesired behaviours. As previously mentioned, the concept of behaviour management historically aims to discipline (Amstutz and Mullet 2005).  Favoured by the behaviourist learning approach, theorists such as Skinner (1938) suggest that use of operant conditioning improve behaviour, through using blame and punishment (Phillips and Soltis 1998). This is also supported by Wright (2005) who suggests this method is often accompanied by an aggressive teaching style whereby teachers feel they control, and command respect based on fear.  However, in the 21st century, effective behaviour management strategies now foster pupil voice in aims for children to talk about their behaviour and take responsibility for their actions (Amstutz and Mullet 2005; Elis and Todd 2015).   
The change in approach stems from the idea that undesired behaviours are caused by underlying problems that need to be addressed and explored with the child.  Shelton and Brownhill (2008) for example suggest that bad behaviour stems from low self-esteem, and therefore emphasise the need to listen to pupil's voice in order to gain positive relations and understanding of the child’s values.  This is furthered by Maslow (1954) hierarchy of needs that suggests children who are not supported in lower needs for example safety; esteem will not progress in skills such as self-actualisation.  By encouraging pupil voice within education, core values such as responsibility and respect are encouraged which play a vital role in behaviour management (Amstutz and Mullet 2005).

Research emphasises how it is difficult to see if there is a direct correlation between pupil voice and impact on aspects such as attainment, attendance and behaviour.  However, it is clear to see that the cumulative research seems to be positive (Welsh Assembly Government 2010). Literature provides clear information for pupil voices contribution to behaviour.  For example, Witty and Wisby (2013) state that schools who provide opportunity for children to share in decision making have positive impact on behaviour. Furthered by Rudduck and Flutter (2004) who state educationalists need to be aware of what pupils' value and make a difference in their learning to ensure engagement. Furthermore, Ofsted (2006) and Estyn (2014) emphasise that an effective way to improve and manage behaviour is to involve pupils in decisions around school.  For example, providing children with opportunities to discuss their role in the school improves self-worth and respect. Schools should look at improvement in behaviour as part of a whole school improvement, altering teaching, school setting and learning based on information sought from pupil views (Ofsted 2006). 

 Payne and Welch (2017, p. 3) state that:  
“human beings are happier, more cooperative and productive, and more likely to make positive changes in their behaviour when those in positions of authority do things with them, rather than to or for them”.  

 However, it could be argued that although involving pupil voice is effective, behaviour itself will not improve unless pupil voice is used to discuss clear expectations of behaviour directly to allow pupil to gain a sense of understanding and appreciation (Fielding 2001; Ellis and Tod 2015). Furthermore, although Estyn (2016) highlights how nearly all school inspections between 2013-2016 comply with pupil voice expectations, they emphasise how only in schools that have strong pupil voice engagement is where other areas of learning are benefited such as behaviour. In addition, Rudduck and Flutter (2004), noted that to be an effective aspect, for instance on behaviour, pupil voice must be strong and accomplished. Therefore, emphasising how strong pupil opportunities are required in order to improve behaviour. 

How to Promote Pupil Voice and Improve Behaviour 
There is no clear route as to how pupil voice should be best incorporated into schools as each schools prescriptive differs, however as previously stated the need for strong, well embedded pupil voice is key in order to improve other aspects of learning such as behaviour (McIntyre, Pedder and Rudduck 2005; Estyn 2016).  Hargreaves (2004) research highlights that to support all children's needs, every aspect of teaching should be designed around the children through facilitating pupil voice. Supported by Rudduck and Flutter (2004) who states as educators we need to discover and discuss pupils' voice to help guide all school arrangements to ensure effectiveness.    Estyn (2016, p.4) suggest that schools that give pupils a strong voice and improve behaviour as a result, have characteristics in common. They are: 

• Pupil voice is integral to the school’s vision and ethos (Estyn 2016, p.4)
Estyn (2016) state for pupil voice to be effectively incorporated there needs to be a strong vision within the school. Additionally, school settings with positive pupil ethos have strong contributions to good behaviour (Cowley 2010). Therefore, children's voice needs to be at the heart of school, impacting on every possibility they may have, examples include the learning, the environment and the behaviour strategies used (Estyn 2019). However, Watkins and Wagner (2000) state that a clear individual classroom vision also plays an influential part on improvement in behaviour as a whole school approach does, due to each pupil in every class being different.   This is supported by Manefield et al (2007) who suggest that teachers need to have strong supportive relationships within their classroom to ensure participation is effective and behaviour management is consistent. Therefore, it is important that leaders of schools are creating a setting where pupil voice is embedded through a whole school approach but also where pupil and staff within class respect each other's voices and opinions (Rodgers 2015).  

Nevertheless, limitations can occur if some children have had negative experiences with sharing their voice and therefore do not interact and avoid building relationships with teaching staff (Welsh Assembly Government 2010).  Rudduck and Flutter (2015) highlight that for children to overcome this, they need to be aware that they are understood, valued members of the school knowing their opinions matter. Examples of practice include becoming a ‘Rights Respecting School’ or embedding of rights and influences made through displays and assemblies to ensure children know they are important and taken seriously. However, if strategies like this are embedded but not consistently discussed or reinforced, they become forgotten and therefore have no impact, as approaches such as this are difficult to sustain long term (Sebba and Robinson 2010). 

  • There are clear structures in place to capture pupils’ views (Estyn 2016, p.4) 
In schools where use of pupil voice is most effective, there are clear comprehensive structures in place to ensure the views of pupils are captured (Estyn 2016).  Fielding (2004) identifies effective systems are those that enable pupils to articulate their views and see through the appropriate changes.  Within all schools in Wales, by law there should be an established school council with a structure that enables pupils to discuss matters, concerns or interests relating to their education (National Assembly for Wales 2005).  However, Welsh Government (2010) state how best practice schools should have structures that allow pupil voice to be progressed further into other aspects of school, in order to improve other areas like attainment or behaviour.   Case study examples emphasise how best practice schools should appoint a member of staff to be responsible for co-ordinating the pupil voice across the school to ensure this is the case (Estyn 2016).  If schools do not have clear structures, research suggests that staff can begin to not take the views of pupils seriously and not act on their inputs, resulting in pupil voice becoming tokenistic (Lundy 2018; Ruddock and Flutter 2015). Holdsworth (2005) argues pupil voice should not simply be used to provide information for educationalists to make decisions, but that it should encourage pupil's active participation in decision making with links to consequent action.   

Therefore, it can be suggested to observe pupil voice incorporation on a continuum to ensure effectiveness.  For example, Hart (1992) Ladder of Participation Theory shows the different degrees to which pupil voice is incorporated. The first rig starts with tokenistic manipulation where children's voice is not used for more than materialistic measures.  At the opposite end the rig indicates how children should be making clear contribution to their learning through child-initiated activities and joint decision making (Hart 1992).  Lyons (2009) states that clear structures are required to ensure that behaviour expectations are understood and respected, as it encourages and reinforces ways of behaving.   This is furthered by Porter (2000, p.242) who states “structure… provides clarity for students and will maximise their chances of being successful” (Porter, 2000 cited in Lyons 2009 p.5). Therefore, if schools adopted a modelled approach such as Hart it would ensure there is a clear structure to their incorporation.   

• Pupils have a range of opportunities to influence decisions which affect them (Estyn 2016, p.4) 
Meaningful and effective pupil voice should occur at different levels of the school and capture the views of all pupils on a wide range of issues including staffing, learning, planning, budgeting just to name a few (Estyn 2016). Therefore, emphasises how children need to have a voice in what happens within and beyond the school to contribute and develop skills needed to become active citizens.  Crick (1998) emphasises in the report that pupil voice should also be used to enhance citizenship and develop pupils understanding of democratic processes.  This is supported by University of Edinburgh (2010) who suggest it allows children to see they are powerful citizens who are valued in the world around them.  Furthermore, pupil voice plays a vital role in the evolving curriculum with Donaldson (2015) emphasising how children need to be ethical, informed citizens of school and world around them.  

However, limitations occur when only certain children are chosen to influence change.  Welsh Assembly Government (2010) suggests that children chosen are often well articulated with clear understanding.  However, DFEC (2004) emphasise how all children need equal opportunity to participate with no one being excluded due to discriminator ground such as age or disability.  Furthermore, if children do not feel that their comments are welcomed often do not share their opinion even if they would like to (Fielding and Rudduck 2002).  













Chapter 3- Methodology and Research Design 
In order to complete the research project on investigating how pupil voice can be used to improve behaviour in schools a range of methods were used, including: 
· Literature research 
· Learning Walk and Observations  
· Surveys for staff 
· Interviews with pupils and staff 

However, when carrying out any research it is important for the researcher to adhere to ethical guidelines during the exploration process. BERA (2018, p.2) emphasises how all research projects “should operate within an ethicical respect of any person” while following essential principles such as autonomy, privacy, consent and minimising harm.  Therefore, prior to the research being conducted, an ethics form was completed to ensure all risks were explored and minimised (appendix 1).  Furthermore, permission was also granted from the head teacher of the school to carry out the research (appendix 2).   
One methodology used to gain information on the staff opinions on how pupil voice has affected school behaviour was an online survey.  

Welsh Government (2015) highlight how surveys as a methodology are beneficial as they are easy to administrate and complete, providing clear focused empirical data. Prior to sending out the survey's participants were made aware by email that it was their own choice to complete the survey ensuring they understood the information would be kept confidential. Staff were also made aware that once they had completed the survey there was no way of removing them from the data due to there being no way to know who responded what.  However, Wright (2005b) emphasises how using online surveys can be a disadvantage as they do not allow for in depth quality questions to be asked with no idea as to how much thought has been taken to answer. While Popper (2004), suggests that responses may differ or change than what they initially thought due to there being no way for an explanation with their response.   

Therefore, additional methodologies were also used including interviews on both teachers and pupils as they have the potential to provide more qualifying data.  Bell (2010) supports that responses to questionnaires and surveys do not have the same clarity and development as interviews do.  Nevertheless, when collecting opinions through interviews it is still important the researcher takes the correct measures to ensure the participant’s feelings and safety is considered for them to feel comfortable to reveal personal opinions and information.  Therefore, a cover letter and consent form were given to all adult participants to brief them on the purpose of the research and to sign for their consent to take part in the interview (appendix 3).   For pupil interviews, the participants were briefed with child friendly language and accent was given in order to take part.  BERA (2018) states how participants should be aware of their right to withdraw at any time and of the ambiguity of the research.  Therefore, all participants were made aware that the information given would be confidential and that they could leave the interview at any time. These concepts were especially reinforced for the children taken part with them being reassured that no information given would affect their education. In addition, to ensure children felt comfortable and aware that they could stop answering questions at any time, an emoji card was placed on the table (appendix 4). If the children were no longer happy to answer the question, they could turn the card around to show me they wish to withdraw.  Welsh Government (2015) emphasises how interviews are beneficial methodology as they are highly flexible and can be used to gain accurate and clear information. However, there is still the issue that participants will not give an honest answer and the interview process can become objective (Oltmann 2016 and Welsh Government 2015).  

 A methodology used overcome interview and research bias was research evidence collected through learning walks and whole school observations.  The purpose of which was to gain information from unstructured environments where children and staff are in their normal environment.  Observations reinforce information discovered through other methodologies as it highlights whether people believe what they say and behave in the way they claim to (Bell 2010). Therefore, using both methodologies and combining findings from interviews and observations will ensure the findings are less bias.  Nevertheless, Cohen, Manion and Morrison (2013) suggests that researcher bias is always present and therefore can still affect the results.  

Overall, the main limitations in the methodologies used were lack of response to survey and therefore the ability to analyse quantitative data gathered. In total there were eleven responses completed by six teachers, two teaching assistant and three lunch time assistants. Therefore, although there is diversity in the role of respondents it is a very small sample size and could be argued as non-representative data.  The surveys were completed online using Survey Monkey which was an easier way of analysing and receiving responses, however due to timings of when the link was send out to teachers it fell during half term and therefore the author feels that this had an impact on responses due to lack of time or willingness.  Therefore, in hindsight it would have been beneficial to create and send surveys out prior to undergoing the research week in school A to ensure there was enough time to remind staff.  
From personal experience the writer believes that interviews provided greater high-quality data with more responses than surveys, as a total of 30 children and 10 adults were interviewed.  To further improve the quality of participants answers, the author believes it would be beneficial to send the interview questions out prior to the interview so participants have thinking time as opposed to being put on the spot.  Not only this, but the use of an audio recorder could have been beneficial to ensure the exact words of interviewees were recorded as bias could have occurred in note making.  




















Chapter 4- Results and Discussion

In this chapter the writer will analyse and discuss the data and results gathered from school A.  The information gathered is from a range of staff and pupils within the school to gain information on how pupil voice is used and its effect on behaviour. The research has produced both qualitative and quantitative results from electronic surveys, observations and interviews with both staff and pupils. 
The main objective of the research was to: 
· Identify best practice strategies used 
· Explore what affect do these have on behaviour 
· Consider barriers and how could they be overcome 

Initial, at the start of my research the author thought it would be beneficial to identify what the children's understanding and perception of pupil voice was in school A.   Therefore, 4 children from every year group were asked ‘what does pupil voice look like in your school?’. The feedback from the 28 children was very informative with all children knowing what was meant by the term.  Their responses had general recurring themes in both Foundation Phase (FP) and Key Stage 2 (KS2) but at different levels of maturity.  Comments from foundation phase children emphasised key ideas such as ‘the teacher asks them what they want to learn about’ and ‘I tell my teacher if I'm not happy with something’.  In addition, a pupil in year 2 also stated part of school A’s motto ‘living and growing together’. This was then furthered by the children in KS2 with comment such as ‘I am responsible for my own learning and actions’ ‘I choose my level of learning’ and ‘it is something that is an important part of School A’ (appendix 5).  From experience, if a concept is embedded into school well, children are able to talk about it in detail and with confidence which could be seen clearly through this discussion. Therefore, school A has strong connection to pupil voice.  

From analysing existing literature, and initial school observations and research, the writer found there were three key themes where pupil voice strategies were incorporated into in school A, they are: 
· Pupil voice ethos 
· Pupil voice curriculum  
· Pupil voice behaviour strategy  

Therefore, these three themes will now be discussed in greater detail, exploring what effect they have on behaviour.  Both quantitative and qualitative data will be explored, through primary research gathered with supporting secondary research.
  
Pupil Voice Ethos 
An interview with the head teacher provided the author with valuable information and an overview of the ethos within school A. They emphasised how everything in the school encompasses pupil voice and explained how it is embedded into school core values and vision, ‘growing and learning together providing learning that is engaging and innovated using pupil voice’ (appendix 6).  The head teacher highlighted how the children have a strong roles and participation within the school and influence all decisions for example the school motto, school rules and how money is spent. They highlighted how, they feel this ethos improves children's engagement and role within school.  This supports the research by Welsh Government (2016), Fielding (2004) and Rudduck and Flutter (2015) who emphasises in order to be effective and influence other aspects of school such as behaviour, pupil voice and positive relations should be an integral part of the school's ethos.  

The head teacher further highlighted how they regularly discuss the value of pupil voice and reinforce the importance of pupil responsibilities within the school through assemblies and classroom sessions. Watkins and Wagner (2000) and Cowley (2010) agree that schools that continually reinforce visions and expectations encourage positive behaviour. Furthermore, the head teacher also stated how all staff undergo continuous professional improvement that develops skills needed to ensure pupil voice is embedded correctly to encourage positive behaviour, supporting the recommendations of Estyn (2016).   

However, it could be suggested that the opinion of the head teacher is bias and the ethos is only effective if children and staff mirror what is said by leadership. Therefore, In order to see if this ethos was reflected into the opinions of the staff and teachers, the author asked the staff and pupils two questions:

What word would you use to describe the ethos of the school?
What does school A mean to you?
 
The words that were given were made into a collage, whereby those that were said the most became larger and those said least became smaller, the result of each can be found in appendix 7. This activity provided the author with an insight into how children and staff felt about the schools ethos.  The results emphasise how the current ethos allows the children to think of the school life as a ‘family’ that is happy, helpful and fun.   Estyn (2018) research suggests that if children have positive connotations with school, they will have the best outcome.  However, no pupil or staff said the word pupil voice and therefore questions if the ethos is pupil voice based.  Nevertheless, there are lots of words they mentioned that are related such as independence, confidence and inclusive.  

Pupil Voice Curriculum 
From classroom observations and a learning walk it was clear to see that the children are involved through the curriculum and planning stages in school A (appendix 8).   The approach the school uses encourages children to choose what they want to learn about based on a book or theme, generating ideas and developing key questions. The strategy is called ‘our voice our choice’, promoting learners to take responsibility for their learning in order to improve engagement. This supports Vygotsky (1978), Bruner (1966) and Bonwell and Eison (1991) theories on active participations and effect on learning. The approach used shows how the voice of the child within education has developed historically from traditional teacher-led, unsatisfactory lessons, to effective methods that are compliant to Welsh Law and Government requirements.  

Interviews with eight class teachers throughout the school highlighted how the practitioners valued the use of a pupil led curriculum, with them all stating that they use the voice of the child regularly to influence their teaching and planning. 

Do you feel that incorporating pupil voice into the curriculum has affected behaviour? If so how? 

When teachers were asked if they felt the incorporation pupil voice influenced behaviour, 100% of them believed that it generally had a positive effect on children's behaviour due to greater interest and participation.   The teachers discussed how children are more engaged when they choose their tasks; the Year 1 teacher stated that “children are excited to go and learn when they see something that they have chosen in a classroom area”. Lakin (2013) who states deep learning and engagement cannot occur unless the child is at the centre of the learning process.  This is supported by Rudduck and Flutter (2004) who suggests that children respond well to opportunities of participation, with it having positive outcome on their engagement. 
On the other hand, research also highlighted a barrier to promoting pupil voice through the curriculum with children in the FP.  The Reception, Year 1 and Year 2 teachers all emphasised how it can be hard to promote meaningful pupil voice opportunities in the FP due to comments being made being unrealistic or consistently repeating tasks previously completed as they cannot think of anything new. They admitted that they sometimes find it hard to incorporate the pupil’s ideas without any teacher guidance and therefore are reducing the opportunities to listen to them. Bragg (2001 cited in Johnson 2004) supports this limitation suggesting opportunities for pupils can be reduced if the way the children express their thoughts and feelings appears inappropriate or challenging. 
Moreover, it could be argued that if they listened to children without any guidance it could have the opposite effect on behaviour with children beginning to lose interest and misbehave due to them wanting exciting opportunities that they may struggle to think of themselves. 

Therefore, Thomas (2002) emphasises how it can be hard to get children who are too young to express their views, but suggests it can be beneficial to observe, and understand a child and deduce from this their views. Furthermore, children could also be given the opportunity to share their ideas and communicate through images as well as words to improve (James, Jenks and Prout 1998).  However, McIntyre, Pedder and Rudduck (2010) would argue that teachers often underestimate children views if they have had a negative experience with them. They emphasise how they are often surprised by their feedback and comments made if they give children regular chances (McIntyre, Pedder and Rudduck 2010).   Not only this but, Mcload (2008) states that if a child's view cannot be used and are excluded it is important to explain why to ensure children are not disheartened by the rejection.   

In KS2 the teachers had a consensus that pupil led curriculum worked well due to children having better understanding of the concept and able to generate a range of sensible interesting ideas. They also agreed that it improved behaviour due to children understanding that they choose and take responsibility for their curriculum and therefore cannot say that something is unengaging and produce undesired behaviour as a result.  However, it could be argued that it is not possible to use the voice of all children and therefore could still result in undesired behaviours.  

Nevertheless feedback from pupil interviews was also positive. The feedback supported the discussion with the teachers, with them emphasising that they get to choose what they learn about and have participation in their curriculum.  A Year 6 individual stated ‘I struggle to stay focused in class, but having the theme potions was really interesting as I love Harry Potter and I learnt a lot’ 
Pupil Led Behaviour Policy 
Within the school A, pupil voice is also encouraged through the behaviour policy and management strategy used.  The pedagogical approach used is restorative practice, the idea that management is not about making people behave so that they fit in to a predetermined whole, but about maintaining quality of relationship where inclusion and support are primary goals (Wendy Drewery and Maria Kecskemeti 2010). During observations the author saw the use of restorative practice taking place.  This gave the author firsthand experience of how the process works, and to observe if it is effective.   By teachers taking a brief amount of time to remove a child from a situation and discuss their behaviour clearly allowed the pupil to discuss their opinions on the situation. The use of this approach is supported by Wright (2005), Amstutz and Mullet (2005) and Cowley (2010) who all believe it is important to prepare children for future, where their behaviour choices are crucial, and suggest encouraging them to take responsibility for their actions and the consequences allows this. 

To gather further data on the restorative approach an electronic survey that comprised of seven questions was devised (full list of questions in appendix 9).  The survey included quantitative questions using a Likert Scale and qualitative questions using blank boxes where staff could answer in greater detail. As previously mentioned the author received a small sample size of eleven responses and participants varied in job roles.

What strategy do you believe is the most effective way to deal with negative behaviour?

A discussion in chapter two claims that modern, effective behaviour management strategies should foster pupil voice, therefore this question focused on what school staffs believe is the most effective approach to use.  Appendix 10 contains a list of key words and phrases the respondents used, with the most common being ‘fair’ ‘restorative’ and ‘calm’. These words support the idea that this behaviour management strategy is effective.  Therefore, unsurprisingly, 100% of participants also agreed or strongly agreed that the restorative practice approach used within school A has had an impact on children's behaviour, with children responding positively.  Furthermore, as a result of this, 91% of participants agreed or strongly agreed that behaviour difficulties are resolved more effectively due to the introduction of the approach.  



[image: ][image: ]Respondents discussed how the behaviour approach was also successful due to whole school high expectations being set called the ‘golden rules. The concept promotes children to agree on a set of rules that must be followed throughout the school.   This is further reinforced through the use of a behaviour blueprint that set out how both staff and pupils should behave when dealing with behaviour issues which can be seen in appendix 11 This pedagogy is supported by Wright (2005), Rodgers (2005) and Ellis and Todd (2015), who agree that pupil and staff have different perspectives on behaviour and therefore the best way to promote good behaviour is by discussing and agreeing on acceptable behaviours with children. 
Chapter 5- Conclusion

The aim of this research project was to investigate how pupil voice can be used to improve behaviour in schools.  In the introductory chapter, three clear aims of the research were set out and hoped to achieve through presenting a literature review, primary research discussions and final recommendations, while also considering the methodology used.  

From all information retrieved it is clear to see that pupil voice does play a vital role within education which in turn improves other aspects of learning such as behaviour when incorporated and used to its full potential.  However research also emphasised how there is no clear research to suggest that pupil voice techniques have a direct correlation with behaviour improvement.  Nevertheless, the author has observed many good practice techniques and the effect these have on behaviour.

Moreover, undertaking this research has allowed the author to develop upon existing research skills through the need to compose and analyse primary and secondary information. The project has developed the author’s critical evaluation skills through presenting and arguing issues effectively and has allowed range of opportunities for professional learning.  The author has developed teaching standards such as “informed understanding of the contribution of research, including small scale action research, to the development of practice” (Welsh Government 2018 p.49) 

Recommendations 
In conclusion of the research project carried out in respect to whether the incorporation of pupil voice has a positive impact on children’s behaviour, the author offers the following recommendations:
 
· Although the author believes that if you ask educationalists, they would agree pupil voice incorporation has an effect on behaviour. It could however be beneficial for a longitudinal research project to be carried out to clarify if incorporation of pupil voice has a direct effect on behaviour.
· In order to raise practitioner’s awareness of the benefits on pupil voice on other areas Welsh Government should encourage a review of best practice. 
· Recently with the development of the new curriculum there is an emphasis on children taking responsibility for their learning.  Therefore, the author believes that the current standards of involving pupil voice should be further developed to ensure all schools involve it correctly and in a range of different areas of school life.

This research has been undertaken by a third year undergraduate student due to personal interest in the topic and the observations of schools not using pupil voice to its potential to improve learning.  Therefore, further research by local education authorities could produce further good practice guidance with a larger scale of research participants. 
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