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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. Word Count: 2199 (2000 +/- 10%)

The purpose of Bernardo and Gaerlan’s(2011) article is to portray their reflection and research concerning psycholinguistic and sociolinguistic perspectives discussing differing methods regarding how students construct knowledge and how this relates to identity and other experiences (Bernardo&Gaerlan,2011). This shares similarities with the Welsh Language Strategy proclaiming Welsh needs to be used and supported throughout wider social and cultural activities (WG,2017a:p.12) both highlighting the importance of using L2 within social-situations. However, Bernardo and Gaerlan(2011) emphasise the focus is not on how students learn English, it discusses how students learn the content of their various non-language focused subjects, including mathematics (Bernardo&Gaerlan,2011).
Therefore is questionable whether the article is purposeful, as it does not explore the ways in which students can learn secondary-languages. However this article could be worthy for Wales to consider as it reflects upon how L2 is used within various subjects, similarly to Donaldson(2015) who proposes Welsh must be used in all subjects in order to communicate in different settings within the new curriculum.
The article appears to be reliable, as both authors have written articles surrounding education including Educational reform and Innovation in the Asia-Pacific(2013) and have achieved PHD’s making the authors credible. The title “reviewing and reflecting on research”(Bernardo&Gaerlan,2011) suggests they have analysed their findings thoroughly thus a reliable source. However, the article merely focuses on one class of students therefore is not evident if this is the case in all classes within the Philippines. The authors solely discuss their own research therefore possibly a bias argument. Although, research suggests the Philippines are teaching bilingualism correctly, as 14-million Filipinos are bilingual(Cabigon,2015).Nonetheless, bilingualism is an ambiguous term with practitioners possessing different concepts. Diebold(1961)suggests bilingualism is “the ability to say any word in another language,” conveying an extremely vague viewpoint as most people can say one word in another language therefore everyone is bilingual. However, Oistreicher(1974) declares bilingualism as “complete mastery of two different languages” presenting connotations of perfection. Omutere(2012) disputes this claiming one can never have complete mastery of languages, there is always more to learn. Although, Donaldson(2015), the 2050 Welsh framework(WG,2017a) or Bernardo and Gaerlan(2011) define bilingualism therefore is difficult to decipher what Wales and the Philippines consider as bilingual. However, Wales desires to become bilingual where people choose to live through the medium of Welsh and English, where the presence of two languages become sources of pride and strength to us all(WG,2003).

Parents and students express enthusiasm regarding secondary-languages, a theme expressed within the article. Evidently, “parents demand English-language education for their children”(Bernardo&Gaerlan,2011:p.1).Therefore, parents wish for their children to learn it, portraying how parents agree with second-language learning recognising the opportunities it can give their children. Although, Bernardo and Gaerlan(2011) state parents “demand” their children endure English-language education, conveying connotations of control, parents may be forcing children into an English education therefore children may not share a positive attitude, as forcing children to learn another language could damage parent-child relationships creating negative responses(Bates,2015).Nonetheless, Filipino students dream of travelling to English speaking countries (Bernardo&Gaerlan,2011)portraying their desire to learn English regardless of their parents wishes, whereas attitudes in Wales differ. Welsh students lack appreciation towards Welsh thus want to avert from learning it(Williams,2015) consequently possessing negative attitudes which require change. Critics argue “forcing Welsh will make students educationally weaker”(Williams,2015)suggesting pressurising pupils to learn may cause retaliation. When completing the Professional Teaching Experience (PTE), an interview was undertaken with students regarding Welsh, it concluded pupils did not wish to learn Welsh, see appendix-1; insinuating change is needed to increase motivation similarly to the Philippines. 
Bernardo and Gaerlan(2011:p.6)indicate how sociolinguist aspects aid children’s second-language learning where they endure social-experiences beyond classrooms. Language exposure at home is needed as it shapes experiences in English with students perceiving learning as various cognitive-processes that involve processing information from external sources including teachers and family members (Bernardo&Gaerlan,2011:p.5).Learners are exposed to English in various situations outside of school thus are motivated to learn due to encouragement from family members, community and other resources. This is not the case in Wales. Children are not immersed within Welsh at home implying children hear less Welsh and therefore have less opportunity to practise it (Estyn,2013a) despite Wales recognising home-learning as a productive and progressive method(Pacey,2019).This viewpoint coincides with the Welsh Language Survey 2013-2015(WG,2015a) where Welsh speakers who were immersed in Welsh at home from earlier ages were more likely to be fluent than those surrounded by Welsh solely in education. This could be due to parents’ attitudes towards Welsh as it is recognised English-speaking parents fear their children being taught Welsh(Cosslett,2017) therefore the potential reasoning why children are not using Welsh at home. Parents are uninformed to how much Welsh is realistically taught and have little input (Evas et al,2017). If Wales were to promote positivity and encourage Welsh in the home, families would need to participate within the education process ensuring motivation is evident within their children, similarly to the Philippines. Estyn(2018)suggest schools should consider efficient ways to communicate with parents, becoming better involved in their child’s education. Colin Baker concurs proposing, “one-parent, one-language…effectively raising bilingual children is for each parent to speak a separate language to the child”(Baker&Wright,2017.p.101).This conveys parents need to appreciate Welsh to increase bilingualism, similarly to the Philippines, and is essential Wales change communication methods with parents, prompting them to speak Welsh at home. Vygotsky agrees stating learners attain information with instruction from skilled others (Mcleod,2019).Furthermore, Bruner(1996) agrees advocating how adult-interaction assists in mastering tasks suggesting adult-interaction increases attitudes to L2 as students will be immersed in Welsh within various situations. 
The Welsh Government supports the need for family inclusion aiming to create one-million Welsh speakers using family language transmission emphasising how they will “develop national programmes to increase understanding of bilingualism”(WG,2017a) suggesting Welsh will be understood by 2050 conveying Wales are attempting to transform attitudes. 
Gaerlan(2009) determines teachers need to be good role-models of L2 declaring it was common for students to mention their teachers were “models” of good English. The reference to “models” implies teachers possess a confidence when teaching L2 as they use it outside of classrooms effectively(Bernardo&Gaerlan,2011). Teachers are important factors in language proficiency correlating with their ability to use the target language to provide optimal learning opportunities within the classroom(Van Canh&Renandya,2017) as in reality, most human behavior is learned observationally through modelling(Bandura,1977).This is acknowledged by the Welsh Government, who propose teachers should be role-models in promoting Welsh across the school(WG,2017b) in order to improve students’ language development. Therefore, to be good role-models in language, confidence is essential, however being a confident role-model in teaching means excellent subject-knowledge is vital(Quigley,2016)however this is not evident within Wales. 
Jones(2016)suggests teachers lack confidence teaching Welsh second-language questioning how teachers can be good role-models if confidence is lacking. Insufficient confidence when teaching Welsh can create a feeling of nervousness and cast a shadow of negativity over the language, where teachers worry about delivering Welsh successfully. The Welsh Education Action Plan 2017-2021 recognises this difficulty, declaring a lack of Welsh language skills and confidence continues to be an issue requiring immediate attention(WG,2017b).A lack of confidence regarding Welsh was apparent during PTE where the class-teacher avoided teaching Welsh lessons, conveying a nervousness surrounding the language. Concerns arise regarding how teachers will achieve the aims of the new curriculum as Donaldson(2015) suggests all learning areas need a Welsh-dimension to enhance Welsh a means of communication, however, teacher’s cannot achieve this due to their ability and confidence. 

Nevertheless, Wales recognises the confidence issue thus have established sabbatical-schemes to encourage teachers to enhance their Welsh overcoming the issue. 
Within Wales, any practitioners can miss up to one year of teaching to learn Welsh on sabbatical-courses to develop language-skills(WJEC,n.d.). The Welsh Government values these courses and receive positive responses from teachers who feel an increase in confidence in strengthening the Welsh language profile within their school(WG,2014), similarly to Filipino teachers. 
However, Bernardo and Gaerlan(2011) do not state why Filipino teachers are confident in L2 as they do not discuss any teaching courses or whether English is their L1 or L2, causing confusion amongst the reader regarding teacher confidence therefore limiting the validity of the article and recommendations for Wales. 
Nevertheless, Wales recognises the importance of sabbatical-schemes to aid teachers’ confidence. This is acknowledged by Jane Jenkins, headmistress at Moorland Primary who expresses “staff who complete sabbatical-courses are confident in Welsh…and contribute to a Welsh ethos”(WG,2017b) proving teachers can teach L2 effectively through sabbatical-courses and is needed to become an effective teacher in L2. Concerns arise regarding sabbatical-schemes as teachers are absent for a year within term-time therefore can cause disturbances hindering pupils’ learning as different educators are transferred to teach (Rodrigo,2011)and are also expensive (Kroth&Otto,2011).Nonetheless, it accomplishes the goal of teachers gaining confidence in L2, similarly to Filipino teachers, helping to achieve the 2050 goal to “increase Welsh teachers (L2) from 2,900 to 5,200 by 2050”(WG,2017a).Wales considers a need to “establish links between initial teacher education and continuing professional development”(Furlong,2015)  creating better teachers regardless of cost. 

Bernardo and Gaerlan(2011)state how sociolinguistic aspects and ones intrinsic and extrinsic incitement influence secondary-language learning. Gaerlan(2009) indicates L2 learners draw upon experiences with “popular-media” including television, films and websites in English, which students recognise as instrumental in successful learning. Halliday(1994) and Fairclough(2003) agree with this method suggesting language is socially constructed; if language is withdrawn from social contexts, it becomes meaningless. This implies that media assists the language in becoming relatable to learners therefore, is an “authentic source for accent, dialect and style…utilised as a model in classrooms for language-learners”(Oroujlou, 2012:p.27).The Welsh Government recognises sociolinguistic aspects to learning, insisting Welsh language skills should be learnt socially, “whether face-to-face or through social-media…this is key”(WG,2017a:p.56).However, more needs to be completed to establish the use of Welsh online, as few use it for social-media, entertainment or research(Dixon,2013). This contrasts with the Philippines, as English is used internationally in music, television, movies and social-media as realistically, English is everywhere(Shubbuck,2013). Whereas, Wales has one dedicated television channel, S4C, and according to appendix-1, this is not deemed as a ‘fashionable’ channel therefore children avoid watching it. Although, appendix-1 conveys children play Welsh games on their electronic devices at home suggesting Welsh is available outside of the classroom, portraying children’s enjoyment when learning Welsh at home and are code-switching using English and Welsh subconsciously. The FP(WG,2015b) and KS2(WG,2016) framework suggest it is important children access various Welsh media opportunities including television programmes. However, PTE conveyed these programmes are out-dated and unrelatable therefore not giving children the motivation or opportunity to code-switch effectively.
Evidently, Filipinos code-switch when performing high-level cognitive tasks(Bernardo&Gaerlan,2011)yet can also code-switch outside of school as they encounter various English media opportunities. Critics believe code-switching is essential to language acquisition(Pollard,2002)conveying for Wales to be successful in L2 development, perhaps code-switching should be used more widely within schools. Other critics believe code-switching is harmful as students “will not communicate effectively in either L1 or L2”(Pollard,2002).This limitation is reinforced within the article as bilingual students performed better in Filipino mathematic problems, compared to those in English(Bernardo,1999) proving code-switching is not always beneficial in understanding subject-knowledge. Nevertheless, Filipino students still have choices to code-switch as they are immersed within English in their community, education and home, whereas Welsh children are limited, thus a recommendation for Wales could be to increase media choices. This could be due to different attitudes towards L2 as research advocates Filipinos assume they need an excellent mastery of English to meet economic goals the current government has(Carpenter,2019)portraying how important English is to them. Conversely, the Filipino language should be mastered so the country will be united as a nation(Dawe,2014)conveying attitudes to L1 and L2 learning differ in all countries. 
However, countries including the Basque-country understand the importance of possessing an L2 as the curriculum focuses on creating “independent speakers, equipped with strategies to communicate” (Hopwood et al,2018). Internationally, countries identify English as the language of business and international communication (ELC,2013) with Bernardo and Gaerlan(2011)proclaiming learning English is a means towards other personal and social goals. 
It is questioned whether Wales shares this perspective regarding speaking a second-language. Bernardo and Gaerlan(2011)claim Filipino students dream of travelling to English speaking countries portraying their desire to learn and perceive English as a way to obtain more superior jobs, whereas within Wales, students do not believe you need Welsh to obtain a good job, according to appendix-1. However, employment within Wales does acknowledge speaking Welsh as an advantage, especially within healthcare and public services who perceive bilingualism as being a professional tool (WG,2004). Therefore, this needs to be emphasised within schools, for children in Wales to understand the importance speaking Welsh has to transform their attitudes towards the language. 


Concluding, Bernardo and Gaerlan(2011) provide many recommendations for students to enhance their L2 development including an inclusion of family members, an increased use of media opportunities and a development in teacher confidence to enhance Welsh. However, the article’s validity is limited as there is no clear definition of bilingualism and the focus is mainly regarding Filipino students therefore is not a hugely reliable source. Perhaps, a recommendation to Bernardo and Gaerlan could be to perform the same study within Wales, to consider if attitudes to bilingualism truly differ and propose specific recommendations Wales could utilise in order to produce one-million speakers by 2050.
























Appendices

Appendix 1- An interview conducted regarding the use and importance of Welsh with pupils whilst on the Professional Teaching Experience (PTE) in Year 5 within an English-medium primary school. (11 Questions.) Conducted on January 11th 2019. 
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Me: What about before these lessons?
Child C: In Welsh lessons we learnt Welsh.

7. Do you watch any Welsh television shows or know of the Welsh

TV channel?

Child B: S4C!

Me: Yes, that's right! Do you watch it?

Child B: No. [laughs]

Me: Why?

Child B: | wouldn't understand it and it would be weird to watch.

Me: Why would it be ‘weird?"

Child B: Because no one else watches it, it's not cool miss.

Child C: I don't watch it eithgx, | have never watched any Welsh

programmes.

Child A: | haven't either because it wouldn't be as good as what |

watch now | bet.

8. Do you play any Welsh games? On tablets or any board games?

Child A: Yeah we play the Dragon game on the {Rads sometimes
after lunch where you have to spell the Welsh word to stop the

Dragon from getting to the King! It's really fun.

Child B: And we play the one with all the different shapes and the
cars where you have to pick up the Welsh word meaning at each

stop.

Child C: | play that one at home, | love that one!
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Child B: Yeah me too, my mum let me download it on her {Rad.in

the house.

Child A: | play the Dragon one in the house, me and my dad [sic]

play together and see who can do it in the quickest time!

9. Do you enjoy learning Welsh?

Child A: 1 don't enjoy it that much; | like singing but not reading or
witing in Welsh.

Chikd.GoMe.tao

Child B: | don't enjoy it that much, | prefer it to maths but | don't really
understand the words sometimes.

10.1s there a need for the Welsh language?
Child B: I don't use it that much, so I'm not sure.

Child A: We are Welsh so we should speak Welsh but | only use it in
Welsh lessons and assemblies and | only know some words in Welsh.

Child C: I'm not suge, we are Welsh so maybe there is. But | don’t mind not

learning it in school.

11.Do you think you need to speak Welsh and English to get a good
job in the future? Do you think speaking Welsh will help you?

Child A: No? My mum has a good job and she doesn’t speak
Welsh.

Me: But do you think speaking Welsh will help you to get a better

job?

Child A: No?

Child B: LdagShiok 50, LoRotsue.

Child C: I'm not sure either.
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1. Firstly, do you want to learn Welsh?

Child A: [hesitant] Not really, | find it quite boring and we don't use it
much after Welsh lessons.

Me: But would you like to use it more outside of school and outside the

classroom?

Child A: Not really, my friends can’t speak Welsh either.

Child B: No | don’t, my brother is in comp and he doesn’t think they are
good either. | don’t mind learning Welsh in school though but | would

prefer to do P.E or play football.

Child C: | do want to learn Welsh but | don’t really enjoy when we learn
it, | find it boring sometimes so maybe | don’t want to learn Welsh

really.

2. Is learning Welsh important to you?

Child A: “It is our language so it is important but | don’t use it in the house,
only. in school and in Welsh lessons.”

Child B: “Not really.”
Me: Why?

Child B: “I don't think there is much need for Welsh, no one speaks in
Welsh to me.”

Child C: “Me too. But it is important because we are Welsh, but | don’t use
italot.”
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3. Do you speak Welsh in the classroom?

Child A: We say bore da before the register and then yma to answer. We
have Welsh lessons sometimes.

Child B: We sing in Welsh in assembly sometimes.
Me: Do you ever read in Welsh?
Child A: No.

Child B: | think there are Welsh magazines somewhere in our classroom but
I haven't read them.

Child C: We say Brynhawn.Da too after play. [In the afternoon.]
4. Do you speak Welsh outside of school?
Child A, B and C: No.
Me: Why?
Child B: No one else speaks Welsh to me.
Me: With your family?

Child A, B and C: No.

5. Do you take part in Welsh acti
clubs, Eisteddfodau and trips?

ies, such as Welsh after school

Child A: Not really no.
Child C: On St David’s Day we do! We sing.
Child A: Oh yeah.
Child B: No | don’t either. Only on St David’s Day | think.
6. Do you use Welsh during other lessons, e.g. Geography, maths?
Child B: Only in Welsh lessons.

Child A: We learnt parts of the body in Welsh with you, and about the
Welsh Florence Nightingale.

Child B: Betsi.Gadwalder.
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