A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience. 
Introduction

Within this assignment, I will be discussing the use of different Areas of Learning and Experience which are all linked by an overarching theme of Pirates with a Year 3 class. The discussion will include the use of a number of different Assessment for learning techniques (AFL) throughout the learning experience. An example of a definition for AFL and how this can impact students is described by the Cambridge International Education Teaching and Learning Team as:  
an approach to teaching and learning that creates feedback which is then used to improve students’ performance. Students become more involved in the learning process and from this gain confidence in what they are expected to learn and to what standard (Cambridge International Education Teaching and Learning Team, no date given, p2).
These will be specifically chosen to best suit the different groups of children to allow for the greatest progress to be made, to spot any reoccurring issues or problems with the content and to find out how confident the children are with areas of the learning. This class is comprised of 24 students with a near 50/ 50 split of boys to girls. This class has 30% English as an additional language (EAL). The class has been split into 3 different groups for different subjects depending on ability with many EAL students finding themselves in the ‘top’ group and some can be identified as MAT students. These students should also be given more attention at times to make sure that their language skills are not holding them back throughout lessons which can be a role for the teacher or a teaching assistant to make sure that they understand what they’re being asked for to make sure they get the best support to help them reach their potential. These lessons can fit into a regular program of work straight after having introduced the theme of pirates by reading a short story or introducing the children to “treasure island” by Robert Louis Stevenson. The first session, which involves a large focus on the Mathematics and Numeracy Area of Learning and Experiences (AoLE), requires some prior knowledge on the basic properties of fractions and must know what a numerator and a denominator is to grasp the advances in complexity of finding fractions of whole numbers in the pirate context. The Welsh Government (2019, a, page 3) states that teachers must “ensure learners develop mathematical resilience” which is shows a determination to improve the learners “ability to embrace challenge as a positive aspect of learning”. This aim from the Welsh government can also link to Professor Graham Donaldson’s Successful Futures report which states that one of the four key purposes includes that children and young people should develop as “ambitious, capable learners” (Donaldson CB, 2015, p. 29). This shows that the Welsh government are still referring to the Successful futures report which was a very influential report on the state of the Welsh curriculum and what Wales should be aiming for. The Mathematics and Numeracy AoLE curriculum document outlines the four What Matters statements as being “dependant” on one another and that the teacher must “work out the prior knowledge the learners need in order to be able to access and understand the new topic”. (Welsh Government, 2019, c, p.8) This means that there is a greater focus on the teacher having an active role in finding out what information the children will need to be able to participate in planned activities and gives the teacher more room to allow for greater cross-curricular approaches to their students learning. My second AoLE within my learning experience is Humanities. This AoLE can cover a large range of topics including Geography, History, Religious Education and Social Studies. This allows for a large range of freedom for the teacher to link their specific theme to a range of different areas within the Humanities area of learning. This is reiterated by the Welsh Government (2019, b, p.8) warning that the what matters statements “should not be seen or taught in isolation” and places “emphasis on an interdisciplinary approach and a holistic view of the humanities”. This allows me to have a greater discussion about what the children/ young learners believe a real pirates life was like and to find out what opinions they have on the lives of other people from other time periods and how it differs to their own lives. As a teacher I could also plan to delve into the historic and geographical nature of the pirate’s voyages across the seas. For my third lesson focused around the theme of pirates, I have decided to choose the Expressive Arts AoLE with a particular focus on music. This AoLE is very broad and encompasses a large array of creative processes including drama, music and dance. These creative processes can be seen as doorways into other cultures, religions or ways of living. The Welsh Government (2019, a, page 9) state that “As part of the creative process learners are able to explore, respond to and create their own work while engaging in rich, authentic experiences”. These authentic experiences need to be planned by the teacher to allow the children to create their own voyage of discovery by possibly introducing them to a piece of music or style of acting or dance that they may have never seen before and for the children to create their own version of that style of work to represent themselves and their own creativity.



Literature review

AFL techniques can be used throughout different sessions to ensure the students learning and to gain knowledge on how confident they feel with the content being taught to them. A certain technique, known as basketball questioning, can be use in lessons to allow for greater class engagement from just a single question. This technique is supported by Jayne Bartlett (2016, p.116) stating that within the classroom setting “it is important to use basketball-style questioning”. The positive nature of this technique is further developed reflecting that “A single question is therefore extended and developed much more and we embrace the opportunity to discuss misconceptions” whilst also highlighting that “wrong answers are important when assessing and developing learning because they allow us to highlight and unpick any misconception” (Jayne Bartlett, 2016, p.116). This shows how useful and productive this can be. A possible negative to basketball questioning, conveyed by Yang, M (2006, p.197), reads that “If the characteristics and stages of the learners are not considered appropriately, the impact of a teacher's questioning will be meagre or negative” meaning that there is a greater emphasis on teachers choosing the correct type and complexity of questions to best suit the learners to allow them to make the greatest progress. 

Another AFL technique can be to use mini whiteboards given to students to give feedback on their own progression. The teacher can also use these to ask the children to vote on what they would like to cover next to get children engaged in their own learning journey. This view on collecting feedback is seen as vital by David Spendlove (2015, p.38)	“as it allows the teacher to gather such information quickly and then adjust the teaching situation”. A possible disadvantage to the use of mini whiteboards is that some schools may not have a large enough budget to supply all of their classes with enough whiteboards for every child. A more cost-effective alternative to using mini whiteboards, is by using paper and having the children write down their answer and have them fold that up and put it into a box. This way the teacher still receives feedback and knows where this comes from whilst students aren’t nervous about others seeing what they have written. 

The AFL technique of specifically giving children a greater amount of time for thinking time is being implemented more frequently after research has shown that students are given, on average, 0.9 seconds to think of an answer to the posed question. This technique of “increasing the wait time can lead to more students being involved in question-and answer discussions and to an increase in the length of their replies” (Paul Black et al, 200, p.75). This needs to be adopted by teachers who actively should be thinking about giving a greater amount of thinking time to their students in exchange for greater quality responses. This technique is very easy to adopt but requires the teacher to “move away from the routine of limited factual changes” which suggests the use of a greater number of open questions as opposed to the shorter and more easily used closed questions.

Another AFL technique used quite regularly by teachers is known as think-pair-share. This strategy “for the individual participant is to refine and clarify personal viewpoints, prepare rationale to support, and/ or mentally rehearse how to communicate them to others” (Edie L, Holcomb, 2000, p.38). This allows the children to build their own opinions whilst allowing them to compare and argue their own viewpoints on more divisive issues. An associated negative to the use of think pair outlined by Lia Yulianingsih (September 2017, p.102) that “There is a possibility that the students who have low understanding about the topic given likely chat to the other pairs”. This stresses the importance of how the teacher must keep the students engaged throughout the lesson and pose questions to hook the children.

An alternative AFL strategy that is very popular within the classroom setting is thumbs up/thumbs down. This strategy is very useful for finding out how students feel about the content they have been taught in a session or even within just a simple activity. This is referred to by Sue Swaffield (2008, p.117) as she advises that teachers need to “adjust the lesson” depending on what is said by the students. This AFL technique allows the teacher to gain an insight into how the children feel about their learning within class. This could also be done whilst the children have their eyes closed allowing less confident students to answer truthfully. Without the absence of knowing what their peers have said, some students could feel demoralised if the rest of the class put their thumbs up which will lead to getting incorrect feedback from a proportion of the class and therefore decrease the likelihood that that knowledge will have been properly conveyed. This behaviour could continue if the teacher doesn’t follow up and ask questions on why they feel this way and ignores one of the four of Donaldson’s purposes (February 2015, p.29) inhibiting the students from becoming “healthy, confident individuals”.

The AFL strategy, self/ peer assessment can be used with a lesson to have the children improve their understanding of the topic, whilst learning to converse with their peers and finding out what they need to do next time to better themselves. This strategy allows students to regularly give “’thicker’ answers that are well thought if given time to think, discuss and elaborate” (Gayle H Gregory et al p.45). The increase in thinking time and discussion allows for students to gather a range of information on a topic to help them form their own opinion and can allow for students to work together to improve their knowledge and learning. However, the use of students at similar levels of ability giving appropriate feedback that can actually be understood and implemented by a child could bring about issues depending on their maturity. This comes on a class-by-class basis and could be very beneficial for some groups of children but could be completely useless and possibly a hindrance to the progression of the student’s knowledge.

Discussion of lesson planning decisions

For my learning episode I have decided to focus on the theme of Pirates. This theme is intended to hook the students into the multiple AoLE’s and give context to their varied areas of work. I have planned three sessions within this learning episode all covering a different AoLE with completely different focuses for the children to get engaged with. 

For my first session (figure 1), I decided to choose the Mathematics and Numeracy AoLE and decided to focus on solving problems with fractions in context. This lesson plan has been linked to the curriculum by making sure that the children “have demonstrated an understanding that unit fractions represent equal parts of a whole and are a way of conveying quantities and relationships” and that they have “have experienced fractions in practical situations, using a variety of representations” (Welsh Government, 2019, c, p.21) This lesson begins with a starter activity asking for the children to recall previous learning which introduced the basic understanding of fractions and what a numerator and denominator is. This starter activity serves as a refresher to help the children link the previous session to their learning within this one. I have decided to use the AFL technique, basketball questioning, to allow for a greater discussion between pupils and have them work together to a give a more cohesive answer whilst the activity gives me an insight into who may need more support on this topic and who could benefit from the help of a teaching assistant. The use of this AFL strategy is supported by Jayne Bartlett (2016, p.117) as this style of questioning “creates opportunities for cognitive development and is typically extended to higher-order thinking skills”. This style of questioning typically begins with a closed question to check the knowledge which is then followed by open questions to check the students understanding of the topic. The main activity within the session has the children work out how many bronze, silver and gold coins are within each pirate treasure chest hidden around the classroom. This activity aims to give a pirate themed context to finding fractions of whole numbers and provides a very active task where students must go and find the treasure chests to make sure that pirate Pete gets back his treasure before the other pirates steal it. I chose this task to develop the student’s skills of taking a fraction and applying that to a whole number. This means that students must be able to convert whole numbers basing on the fractions given. In future, this area could be revisited and expanded upon allowing for the addition and subtraction of two different fractions. Once this activity is completed, I decided to use a combination of mini-whiteboards and think, pair, share to assess the learning and progression of the students and whether they need more time/ another activity to consolidate their knowledge. The use of mini whiteboards allows for me to question every child within the class to check whether they understood the task and allows me to assess how confident they feel about the content. It also adds an element of privacy as students don’t tend to turn around to see what their friends have written. An issue with this is that the teacher needs to make sure that the children are writing their own original ideas and not copying their neighbour. Another issue is that some children can say that they’re happy about the content learned so that the teacher doesn’t ask them to do more work to catch up or to not be asked to answer a question. I believe this problem can be solved with the use of think, pair, share as students are given ample time to think about an answer to a larger, more open question, followed by the sharing of knowledge between students which can help some children to understand certain concepts more easily as the explanation comes from somebody at a similar intellectual level.

For my second lesson plan (Figure 2) within this learning episode, I have decided to focus on the Humanities AoLE and decided to focus on plotting a course using a geographical map in context. This lesson plan also outlines that children “can generate ideas, make predictions, and plan several different ways to approach a given situation or task, as well as experiment with a range of options when putting these ideas into action” and “have used a range of stimuli and evidence, including visual, physical and oral sources, that have been provided for me” (Welsh Government, 2019, b, p.22). These “I can” statements have been taken from the Welsh government documents to make sure that, as a teacher, I am sticking to the curriculum to make sure the children are being taught what needs to be covered. Within this session I have decided to use two different AFL strategies to help me improve and assess how well the students have performed. The first AFL strategy I have used is “increasing wait time” which is a strategy to increase the amount of time given to students to answer a question. The aim of this is to use it throughout the session and in future sessions to improve the quality of responses from students. This is outlined by Jayne Bartlett (2016, p.115) stating that “Short thinking time coupled with rapid teacher response tells us immediately that there is little opportunity beyond low-level cognitive development”. This reinforces the ideas that an increase in thinking time can lead to an improvement in quality and quantity of responses. I have decided to use this as a part of self-reflection as I believe that, at times, I could give students a greater amount of time to answer more open-ended questions. This strategy will be applied throughout the session whilst the children are being questioned on the what they have listened to in the reading within the opening phase of the lesson and how they have planned their routes to Pirate Pete’s treasure island. The other AFL strategy used within this session is think, pair, share. This strategy is very useful as it allows the children to cooperate and consolidate their learnt knowledge together. The strategy will be deployed within the plenary to make sure that students have listened throughout the session and can demonstrate what they have achieved on the interactive white board to be compared against other groups within the class. The progression of the students and nature of the tasks within the session can be linked to the Successful future’s document which calls for teachers to employ “a blend of approaches including those that promote problem solving, creative and critical thinking” (Donaldson, 2015, p.65). I believe that this session allows for creative and critical thinking to solve Pirate Pete’s problem and allows for the children to think critically about each other’s work to decide which is the best route to follow.                 

For my Third lesson plan (Figure 3), I chose to use the Expressive Arts AoLE as I believe that it is very useful to allow the children to be creative and can help students to express themselves which some students can struggle with. This can be linked heavily to Donaldson’s Successful Futures report which encourages schools to raise “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (2015, p.29). I have decided to focus the lesson around “Producing a piece of music to fit to a pirate themed trailer”. This session is linked to the curriculum documents from the Welsh Government (2019, a, p.20) by asking the children whether they “can explore the creative works of others and can use my experiences to influence and shape my own original ideas” and “can identify the main purpose of a creative work through exploration of aural, oral, physical, written, visual and technological approaches”. This session has a major focus on auditory learning which will be very good for students that fit within the Special educational needs (SEN) category. This will allow students who struggle with writing and ‘traditional subjects’ such as numeracy and literacy to get involved and be part of a group project and might possibly thrive in a more creatively-centred Area of Learning. This session includes the use of two AFL strategies, thumbs up, thumbs down and peer-assessment. I have decided to use thumbs up, thumbs down within the opening phase of this session to check the understanding of the children before they embark on their creative journey in the main activity. You can also use this method to ask true or false questions to check the knowledge of your students. I personally would have the children have one hand over their eyes to allow children to put whatever they think without influence from their peers which gives a truer reflection on how they feel about the information learnt. During the main portion of the lesson the children will be left to their own devices to create their own piece of music to fit the trailer/clip from the film. In this time, the teaching assistant should be with a single group trying to help any groups that get stuck or need some inspiration to get themselves started. The teacher should use this time to take a backseat role to study how the other two groups interact with one another and listen to their pieces to ask questions on why they decided to use certain instruments for different parts of the trailer/video clip. The other AFL strategy used in this session is peer assessment which will take place within the plenary at the end of the lesson. This part of the lesson allows for the children to reflect on each other’s work and the teacher should be asking the students to give positive feedback and constructive criticism to one another to improve each other’s confidence. This peer assessment can prove vital for the children as they are actively involved within all parts of the session and can learn to give each other praise and can learn to take on-board criticism and use it to improve in the future.

Conclusion

In conclusion, I believe that the use of Assessment for Learning strategies is vital in the progression of the children’s personal development. All AFL strategies have been selected to best suit the session and the group of learners with a particular emphasis on giving the students a greater amount of time to think about their answers and time to reflect on their own/peers performance throughout the sessions. The use of AFL strategies like think, pair, share and increase thinking time allows for greater responses from students which in turn leads to a more positive relationship between pupils who can struggle with being put under pressure when questioned. Other AFL strategies like mini whiteboards can be used by the teacher to get a true representation of how the student has performed within the session and can be used to test previously learnt knowledge. This is vital information for teachers as it can be used in planning to recognise what works well and what doesn’t for certain learners. This type of differentiation for different groups should always be considered as some students may struggle with certain areas and yet can excel in others, so monitoring progress using AFL strategies is essential. AFL strategies are very helpful and useful for teachers if implemented correctly but are rendered useless if the teacher does not provide a range of quality questions to help steer the children along a learning journey. If the teacher doesn’t use feedback gained from the use of mini whiteboards then students will not be targeted with more support and questioning which means that they will not progress and will struggle with similar topics in future and can breed a lack of confidence which can be very difficult to shake. Some AFL strategies need to be altered to best suit the needs of the class. For example, some students may feel insecure about their understanding of a certain topic. Challenging students using closed questioning would be detrimental to the confidence of the individuals due to them being put on the spot.  AFL strategies are very beneficial for both teacher and student but the information gained from them is worthless when not used effectively within sessions. The teacher’s job is to take information learnt through questioning AFL strategies and have students self/peer assess their own work to best improve the knowledge and confidence of the class as a whole and to spot any areas that students struggled with to revisit in future.               
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Appendix

Figure 1

	Student-teacher
	James Anthony Gladwin
	Class:
	Year 3

	AoLE or Subject
	Mathematics and Numeracy 
	Date:
	

	Lesson Focus:
	Solving problems with fractions in context.

	Meaningful links to Curriculum 
	· I have demonstrated an understanding that unit fractions represent equal parts of a whole and are a way of conveying quantities and relationships.
· I have experienced fractions in practical situations, using a variety of representations.

	Meaningful links to:
Cross Curricular Responsibilities
	· find fractional quantities linked to known multiplication facts, e.g. 1⁄3 of 18, 1⁄5 of 15.
· halve 2-digit numbers in the context of number, money and measures
· Use incidental Welsh - Use Welsh numbers when possible and commands 


	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Think quickly and use their own knowledge to recognise equal fractions using a range of pictures/icons.

Main Aim: Solve problems that involve recognising, finding and writing fractions of a discrete set of objects: unit fractions and non-unit fractions with small denominators. 
 











	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can find a fraction of a set of objects. 
I can find a fraction of a number.
I can find a fraction of a number in context to the question. 






	Basketball Questioning
Think, Pair, Share
Mini Whiteboards 

The learners must participate and be alert during the basketball questioning as the question could be bounced to them at any moment.
 The students should finish the activity sheet if given enough time. 








	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	For an introduction to the lesson on fractions,  every child will be given a card with a picture showing a different group of fractions. These will include a range of real world examples and the fraction written in word form. This links to previous learning where children learnt to distinguish the differences between fractions by using the numerator and denominator. In this section I will use basketball questioning to allow the groups of children to explain as to why they have arranged themselves in the way that they have. The teacher must take a backseat role throughout the task whilst listening to what the children are talking about to make sure theyr are on task.   


	The pupils role in this starter activity is to use their own knowledge of fractions to find groups that correspond to the fraction image/icon they have been given. The children must rely on their communication skills with their peers and the teacher must be very passive whilst the children are making their own decision even if some.        






	Classroom space for movement of pupils

Matching fractions cards


	

Teaching & Core Learning
	Pirate Pete’s Treasure: Children work out how many of each type of coin is in each chest on the Treasure Chest Posters by calculating fractions of numbers. Children follow the instructions in the differentiated Pirate Pete’s Letters, recording answers on the differentiated Pirate Pete’s Treasure Activity Sheets.




	The pupils task throughout this session is to be observant to help them find the hidden treasure chests around the classroom. The children will be given an example of What a good one looks like (WAGOLL) to give them something to refer to and work back from if they get stuck. 





	Differentiated Pirate pete’s letters

Differentiated pirate treasure activity sheets

Treasure chests to be placed around the classroom

	

Plenary
	For my Plenary I would use think, pair, share by giving pairs of children a whiteboard to allow them to discuss their answers to questions posed by the teacher. The teacher could stop themselves from giving instant praise to the first child who gets it right to ask the rest of the class if anyone disagrees highlighting any students that still may be struggling with this topic. 



	As a part of the plenary I would like the children to be actively involved to help me (the teacher) assess how the children have found the lesson and whether they could answer a few more examples and finally could give them a challenge to see if they could work together in pair to figure it out. The main aim is to find out if they have learnt how to work them out and whether they can explain their workings into words or have it written on their whiteboards. 





	Mini Whiteboards

Whiteboard Pens













Figure 2

	Student-teacher
	James Anthony Gladwin
	Class:
	Year 3

	AoLE or Subject
	Humanities
	Date:
	

	Lesson Focus:
	Plotting a course using a geographical map in context. 

	Meaningful links to Curriculum 
	· I can generate ideas, make predictions, and plan several different ways to approach a given situation or task, as well as experiment with a range of options when putting these ideas into action.
· I have used a range of stimuli and evidence, including visual, physical and oral sources, that have been provided for me.



	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy Framework
· explain results and procedures clearly using mathematical language
· use appropriate notation, symbols and units of measurement
YCC
· Use incidental Welsh – Commands, numbers etc. 

Literacy Framework
· use talk purposefully to complete a task in a group.


	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Work as a group and plan a journey for a ship to reach the island with Pirate Pete’s lost treasure chest. This will involved having a large map with grid squares on. This will allow the children to record their directions through the carribean islands and allows the teacher to check their course to see if they have recovered the lost treasure chest.







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can plan a journey for the pirate ship.

I can plan multiple journeys for the pirate ship.

I can plan multiple journeys for the pirate ship with different challenges.





	Think, Pair, Share
Increasing wait time































	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Within this phase I will be reading the book “Pirates love Underpants”. This is to settle the children and re-introduce them to the theme of pirates and prepare them for the rest of the session. The teachers role in this is to make sure that the children are paying attention and that the story is being told with great enthusiasm to entice the attention of the students.


	Within this section, the children should be listening to the story throughout and paying close attention to the types of language. This will be questioned by the teacher at the end of the story. 






	“Pirates love underpants” book

	

Teaching & Core Learning
	The main activity of this session will continue the theme of pirates being used throughout this learning episode. This will include children plotting a chart for their own pirate ship around islands to reach Pirate Pete’s buried treasure.   




	Within this mian activity the children will be expected to work in small groups of 3-4 to plan multiple charts for the boat to reach Pirate Pete’s lost treasue chest. 





	Geographical map with grid squares
Paper to record the directions of each planned trip.  

	

Plenary
	Within this plenary I have decided to use the AFL strategies think, pair, share and increasing wait time. I am using this to check what each group did and how they planned their journey. The teacher can use this plenary to highlight the different ways that the children solved Pirate Pete’s problem.  You can even have the children draw their different routes on the whiteboard to show the different ways to reach the island.



	The students role throughout this plenary is to participate in the discussion on how the different groups have figured out how to reach the island. 





	Interactive whiteboard


























Figure 3

	Student-teacher
	James Anthony Gladwin
	Class:
	Year 3

	AoLE or Subject
	Expressive Arts
	Date:
	

	Lesson Focus:
	Producing a piece of music to fit to a pirate themed trailer

	Meaningful links to Curriculum 
	· I can explore the creative works of others and can use my experiences to influence and shape my own original ideas
· I can identify the main purpose of a creative work through exploration of aural, oral, physical, written, visual and technological approaches.


	Meaningful links to:
Cross Curricular Responsibilities
	YCC
· Use incidental Welsh – eg. Commands and classroom phrases
LNF
· explain information and ideas using relevant vocabulary
· check understanding by asking relevant questions or making relevant comments.
· use talk purposefully to complete a task in a group.

	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Work in a group and select from a range of instuments to use to create an original piece of music. This lesson will also allow children to listen to a range of different music styles which they can take inspiration from to use in their own work. 












	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can listen to a range of music from different cultures/backgrounds.

I can use a range of instruments effectively.
 
I  can work as a part of a group to produce an original piece of music to accompany visuals from a film trailer.





	Thumbs up, thumbs down

Peer assessment





























	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Within this opening phase to the lesson, the teacher will show the students a range of music styles used in trailers for movies and examples of traditional pirate music to help the children have some inspiration to work with when they get to produce their own music to fit to a section of a “Peter Pan” trailer featuring Captain Hook. Within this section the teacher will outline the task of creating an original piece of music to fit the trailer/clip of “Peter Pan” and use thumbs up, thumbs down to ask whether the children understand what they have to do to make sure that everyone understands the task being set. 


	The pupils role within the opening phase is to be sensible and listen carefully to the different pieces of music so they can make something similar but original within the core learning section of this learning. 






	Trailers from films featuring Pirates
Traditional Pirate music 

	

Teaching & Core Learning
	Within this section of the lesson the teacher should be allowing the children plenty of time to create their own pieces of music around 30 seconds to a minute in length depending on the ability of the group. The groups should be encouraged to use a range of instruments, even ones that they may not have seen/used before. Once they have practiced, the students should be given time to perform their piece of music.




	The students role in this section of the lesson is to make sure that they work together and cooperate to create a piece of music, making sure that everyone in the group has a role to play and adds to the texture of the music. 





	Music Instruments
Trailer or section of “Peter Pan” featuring Captain Hook


	

Plenary
	Within this section the teacher should ask the students if/what they enjoyed about that session and what they have learnt about other cultures and their version of music. This time will also be used to giev students the chance to peer assess each others work and to give them guidance on what to improve on next time.  


	The students role in this is to be truthful about the session and what they thought about the other groups work giving reasons as to why they liked other people’s work adn what they canm do to improve next time. 
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