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Aim, focus and purpose of research 
The aim of this research is to conduct a small scale research project to improve a personal area of practice. The purpose of this research is to assess self-assessment (SA), and see how it can be improved with the integration of peer interaction (PI). Abdoe (2017), witnessed within his international study, that often when children self-assessed, their choices were unreliable. At first, I disagreed with the theory of Abdoe (2017) as in my Professional Teaching Experience (PTE) I was amazed to see the amount of SA strategies which were used by children in the Foundation Phase (FP) including colours, characters and similar child friendly stimuli. During the PTE, the focus of children’s SA was of significance and an element of improvement within my practice. Therefore, I felt as if the amount of SA used was of good standard and something which I incorporated into many lessons. Therefore I felt that I had fulfilled the needs of the Assessment for Learning (AfL) which was required for children across the country by implementing this where and when I could (Spendlove, 2015 and Briggs, 2008).
However, when considering Abdoe’s (2017) theory collaboratively with the ideas of Dearnley (2008), I questioned if the children really understood the purpose and importance of their SA to become more visual in their learning (Donaldson, 2015 and Hattie, 2012). Or, are the children implementing the SA strategy because they are told to do so?  

It was suggested within Dearnley’s (2008) study that children’s understanding of SA is limited, which could be evidenced by assessing the children’s justification for choosing a certain stimuli. This shared similarities with an example on my PTE where a child rated their work as spider man because they liked spider man as well as similar patterns, instead of the intended justification which presupposes that changes need to be made in order for SA to be improved within the FP.
My partner and I discussed our reflection during our PTE, specifically relating it with SA in our schools and we both drew similar conclusions regarding this focus. Collaboratively, we discussed flaws in SA and the essentiality to improve it due to its significance.  From this discussion, and with reference to wider reading, such as those raised by Bellchambers, Erricker and Lowndes (2010), we found that children learn best with interaction and collaboration from others. Thus, giving a sufficient rationale to create the question, how can we improve children’s Self-Assessment through Peer Interaction in the Foundation Phase? 






Research Context
The research will take place in FP settings within two large primary schools in West Wales. The first school has 598 pupils on roll and is a pioneer school for the new curriculum. The school is based in an area of deprivation where over 33% of the children are eligible for free school meals (FSM). Within the school 25% of pupils are diagnosed with ALN. The school is very applicant with visible learning and growth mind set (Estyn, 2017a).
The second school has 468 pupils on roll. In the school, 9% of pupils are eligible for FSM. Within the school 19% have been identified with a need for additional support (Estyn, 2017b). 









Literature Review
After finding a focus to base the research on, it was important to look into further research to deepen my understanding and consider different perspectives for this particular view point. In order to gain further knowledge, I looked at several journal articles, websites, government documents and a wide range of books from different locations and different time periods. For the purpose of this study, and to gain a critical study, it is essential to gain a wider perspective and differing opinions, as well as how authors worldwide have considered this focus. Within the literature, some reoccurring themes became prominent which relating to the title. These will be explored sequentially, AfL, particularly self-assessment and peer interaction. Due to the limitations of the word count the summary of literature will be a brief summary of key points that have been found.
AfL is an initiative developed by William and Black (1998) which is arguably, one of the most effective strategies to raise attainment within schools, through the use of minor assessment. Specifically, SA is a reflective process requiring children to assess their work to see how their learning has improved and what actions needs to take place to improve work (Boud, 2013). SA has been suggested to allow pupils to be independent, assessment capable learners who are competent in their work whilst also providing resilience (McVarney and Milne, 2014). These skills associate with theories made by John Hattie (2012), where children can be visible in their learning whilst being able to understand and justify their stage in learning. Additionally, Carol Dweck’s (2017) influence with a growth mind set, where children reflect on their work, set their own goals and believe they can achieve. The theory of SA is arguably the most effective tool to accompany Dweck’s (2017) and Hattie’s (2012) theories and to progress children’s learning (Channing and Aubery, 2009).
Looking at this technique in context, it does seem as though the children can be reflective in their work. Yet, Ross (2006) found children, especially in younger years, struggle to identify their next steps. A study by Sackstein (2015) and Burton (2008) found that, particularly in foundation phase, children didn’t fully understand their SA. In particular, it was found that a lack of maturity in young children decreases the chances for understanding the process and purpose of their SA. Additionally, although children do partake in SA, it has been noted that children don’t reflect and act upon feedback and next steps (Peacock, 2014). This draws the question, could a low understanding of SA be a result of a lack of awareness? Or a choice not to engage with SA.
 To rectify this, and sharing ideas with Thomas and Lewis (2016), as well as personal experience, a conclusion has been drawn. It is essential to ensure that teachers are explaining the significance of SA, and the benefits it entails on children’s learning in order to expand children’s understanding. Thus, resulting in seeing a positive impact on the use of SA which will be reflected in children’s work. Subsequently, a more child friendly approach could be used to allow children to gain an understanding in a simplistic manner, again, providing possibility for an improvement in children’s understanding of SA (Buck and Trauth-Nare, 2011). Although, during visiting many settings where all of these ideas have been put in place, it doesn’t seem to have been working as effective as what Buck and Trauth-Nare (2011) had hoped. Instead, children wanted to be a certain character, colour or symbol to represent their stage of leaning due to their desire to want to be that character or a likeness to the symbol representation. 
In brief, the use of SA in FP may be restricted due to a lack of understanding and awareness for children. It has been found that this could be due to a lack of explanation from teachers, as well as a confusion of the application of child friendly stimuli to engage pupils learning. The subsequent section which will be explored is PI, an element which may play host to increasing the understanding of SA within FP. It is understood that this theme provides similar theory than that of peer assessment, yet it must be addressed that this section focuses on how children work socially with others.
It is a well-known fact that the majority of children are fond to interact socially with others (Argyle 2017 and Welsh Government 2017). The use of social interaction in class can enable young children to discuss the work, and potentially learn something new about a topic (Clarke, 2014). An example of this being effective is talk partners (Clarke, 2009). Social interaction has been suggested as a way of improving student outcomes, confidents and described as a key way to promote active learning (Clarke, 2009). In fact, there are many strategies used in class now that involve enhancing conversation with others as a means to extend our thinking. From this, Runcharoen (2014) suggested that there was a 20% increase in concentration when PI was used.
The use of PI in work may allow children to get ideas from other’s thoughts, providing a model for those who need scaffolding (William, 2011). Yet, Forrester (2014) suggested that using this technique may stimulate children to become lethargic as they become reliant on peer help. From seeing this in practice, a suggestion would be use different AfL as a follow up which may require children to work with different partners and different children to share their thoughts, therefore ensuring that all children are focused and engaged in work. Additionally, the use of an agreed criteria will allow the children to discuss focus points to emphasis discussion on the work with the hope of narrowing distraction (Butler, 2016). 
This approach can be related to Vygotsky’s idea of Social Constructivism (SC), where a learner actively progresses understanding about a certain focus with the assistance of the environment in which surrounds them (Mihaela and Mihaela, 2016 and McBlain, 2014). The use of PI allows children to develop essential holistic skills (Dobao, 2017), thus allowing children to learn within their everyday, school life. Correlating to the thesis of Vygotsky’s Social Constructivist Theory.
 Examples of the benefits of SC are shown within research conducted by Cole (2018) and Freeman, Eddy and Donough (2014). From this, it may be suggested that using this Vygotskian approach is an effective way to improve the way children learn. Contradicting this, a behaviourist view metaphorically labels a child as a blank slate, where children learn by being passively taught content. Theoretically, this deems relevant as children need pure concentration to understand a new concept. However the theory of SC contradicts the behaviour approach suggesting it is boring. Evidence from PTE and Blatchford, Pellgrini and Bains 2015) agree with SC and the idea correlates with PI.













Explanation of lesson study design
Many, including Glaser (2017) and Arthur et al (2012) argue that research methods is essential when undertaking a research project. There is an array of methods to consider when collecting qualitative methods, yet there are only a few which will support this research. Ideally, this study would critique and explore all methods considered however due to the word count only chosen methods will be explored.
The main form of methodology that will be used is Peter Dudley’s (2014a) lesson study: a form of action research developed in Japan which has rapidly become a crucial reflective tool (Dudley, 2014b). The Teacher Development Trust (2017) identified lesson study as a Japanese model of teacher-led research in which a triad of teachers work together to target an identified area for development in their students’ learning”. 
This method has been chosen to allow myself and other teachers to be reflective in practice whilst focusing on a specific element (Dudley, 2014b). This data collection process allows one or more practitioner to collaboratively plan, observe, reflect and act upon a specific focus. Norwich and Jones (2014), argued that lesson study is a way of improving outcomes for pupils, developed on reflection in the classroom. Similarly, an international article from Hamilton and Ploughman (2016) highlighted the benefits of this methodology stating that the reflective process and observations from a new practitioner deems to identify good improvements in practice.
 Yet, this methodology does have limitations. Firstly, a small scale South African study used this methodology and found that its ethos can be a very teacher led approach thus going against everything Donaldson (Ono and Ferrier, 2010) suggests. Although the purpose of this methodology is to improve practice, this study found it was too teacher led and there was limited evidence from the child’s involvement to ensure improvement considering the pupils voice (ibid, 2010). This research is a fairly dated study and throughout wider reading it has been seen that they have involved pupil voice more in their research, like from the research Wilson (2017). 
From this, two questions have been drawn, that pupil voice should be considered more, or that this study is dated and the results may be different if conducted recently. With all the evidence discussed lesson study has been proven to be an effective tool to improve specifically, teachers practice in order to improve education for children. Yet considering the evidence lesson study is a clear effective way to improve practice, which is the intention, however I will consider the limitations displayed by Hart (2009) and will use the pupil voice to move my practice forward. 
The subsequent section will be non-observation participation. This observation requires an observer to witness a specific aspect within research without taking an active part in the activity taking place. It has been suggested that this method has many benefits including getting truthful results without any assistance for the desired outcome. A study from Taylor, Bogdan and DeVault (2015) displayed the researcher being able to draw out data of the specific focus of the research without taking the participants from their everyday routine. This makes it extremely suitable and chid friendly during the research. 
Yet, another small scale study drew the limitation that it was difficult to observe their participant as you are observing subtly and from a distance (Punch and Oancea, 2014). From this, it is important to ensure that the observer is in a suitable position and perhaps a few intervals could be included to compensate for any observations missed.
Furthermore, reflection will now be discussed. As the new curriculum draws closer it becomes more apparent that teachers are becoming more reflective with their practice. Ajayi (2014) highlighted the importance of reflective teaching as it shows versatility and willingness for feedback, and improvements for teaching. As well as being good for improving practice this is also a good quality to have as a teacher and is fundamental to be used throughout the daily classroom routine. The thesis of Gibbs (1988), Kolb (1984) and Shӧn (1978) all share similarities with their reflective process, primarily revisiting what was observed, critiquing and acting on the content to improve the desired outcome. 
Yet, it must be considered that some of these processes has floors, and due to the limitations of the word count study only one model will be touched upon. Therefore, the study of Gibbs (1988) is seen as an effective model of reflection which is used frequently within research yet this system focuses on feeling and that is not what the essay is aiming to do. Yet the Assisted Reflective Conclusions (ARC) model has been selected because it incorporates good practice and theories from all the mentioned professionals and more. Although I am familiar with using this model throughout PTE, a limitation to this method experienced during practice is that the questions assisting are fairly broad. To rectify this I have tailored the questions on the side to be more specific to suit the reflection process. 
The subsequent section to be discussed will be the use of Focus Group Interviews (FGI). Barbour, (2012.p.2) provides a definition of the use of FGI as “generating and analysing interaction between participants, rather than asking them the same question (or list of questions) to each group participant in turn”. This technique has been referred to similarly to interviews, yet it is a much more child friendly approach allowing the researcher to gain perspectives from children whilst they are in company with others (Connelly, 2015). Additionally gaining qualitative data (Cresswell 2007) Fettermann et al (2015) suggests that the use of FGI may provide an opportunity for new ideas to be introduced to research that may not have been apparent prior and as there are more than one in the data collection process it permits opportunity for discussion and debate, thus collecting rich, qualitative data and perspectives. Yet, FGI has been critiqued and described as a problematic approach in research. Albon and Mukherji (2014) found in their study that it was time consuming to annotate and transcribe as well as the complexity in writing down data from a number of participants. Overall, using a FGI seems a reliable source of data collection specifically when working with children, yet you can only question the validity of answers, particularly when answers come from younger children as they may tend to stick to what’s being said. In reference to the limitations, perhaps voice recordings could have been used, if this was the case however perhaps it would be difficult to account for the identity of those who are speaking due to the number of participants (Barbour, 2012). Although there is many positives to voice recordings, it was portrayed by Helen (2015) that this method is time consuming when looking at the data and there is no guarantee that the recorder will record. Yet, due to the relaxed approach a recording device can provide, I feel this would be a good method of data collection with children.
As an element of FGI in this research we will be looking at how the children engage with this work. For this, the Leuven Scale of Involvement has been considered (Laevers et al, 2005).This method will be used as a basis to track engagement whilst the children discuss their work. It is a well-used method with simple criteria to assess their level of engagement. Leuven’s scale has commonly been used to track wellbeing and involvement amongst children and has had many positives for children’s development (Allen and Gordon, 2017). Yet it has been found that it is not always a true representation. There is a gap in research to find a limitation to this method however there are other methods that are just as effective as his scale.
Thomas and McInnes (2017) argues that a sample is essential when conducting research. To collect a sample for the study I will request consent from the whole class so that if the chosen children are absent or withdraw that there will be others who may partake in the research (Appendix 1). Once consent is gained I will select two pairs of two, from different differentiated groups to partake in the research and they will be informed that they can withdraw with no consequence at any time. These children will be selected randomly through consultation with the class teacher to gain a true reflection of the outcome we will retrieve.















Ethical consideration
I have read the ethical code of conduct provided by University Wales Trinity St David’s as well as the British Educational Research Guidelines (BERA) and these guidelines will be followed for the entirety of the research (BERA, 2011). It is essential to note that no child will be treated differently to their normal classroom day and will not be put into any physical or emotional stress. I will obtain assent for all children involved (Appendix 2) and request assent for all in the class as well as getting confirmation from the classroom teacher that the children have given their assent. The children will be informed that they can, at any point, remove themselves from this research with no consequence. I will follow the code of conduct treated with respect so the safety and feeling of participants is paramount. However, with every research projects there are possible risks, for this research there is a possibility that children may feel under pressure. But as the researcher, it is my responsibility to reassure child has right to withdraw and are able to contribute if needed. The FGI will be in a corridor outside the main classroom and the classroom door will be left open and another adult will be present. I will probe open ended questions to ensure I get truthful responses from the children where they can respond as they wish. I will comply with legal requests for confidentiality making sure names are not mentioned and all data is kept on a password protected memory stick. Finally, if a parent or member of the school would like a copy of the final research findings they are entitled to do so after the assignment is completed.

Lesson Study and analysis
The next section will identify what the children achieved throughout the lesson study. Particularly the next section will specifically look at the children’s engagement within the lessons, their reference to their work whilst self-assessing, and analysing their justification of their understanding.
To set a brief context, the first lesson was based on instructional writing where the children were grouped in pairs and each had individual success criteria’s which they would mark at the specified time, to see the lesson plan, success criteria checklist and PowerPoint please see appendix 3, 4 and 5 . The lesson incorporated intervals which the children would self-assess their work and be able to identify what the next steps would be within their learning
[bookmark: _GoBack]To begin the analysis of lesson a focus will be of the engagement of discussion with their peer. As a whole, the children seemed engaged in the pit stops of the lesson. Using the Leauven Scale, as well as with accompanying observations (for the observation schedule see appendix 6) it became clear that through the use of peer interactions, children did become engaged in their discussion which always referred to their work. Particularly, when asking children their FGI questions, three out of the four children who were observed stated that they enjoyed working as group, sharing their stage of work with a friend and being able to together figure out next steps for each other (For transcriptions please see appendix 7). This suggests that the children think that using PI can help them identify areas of improvement within their learning that they may not necessarily have identified when self-assessing alone, it gives the children a chance to be more critical about their SA as when they do it on their own they may glance over the criteria and not thoroughly self-assess. 
Yet, Nick’s (Child D) opinion differed from the other focus pupils, whose engagement started to deteriorate towards the end of the lesson. Nick stated that he was happier working alone because it was easier to do so. It may be considered that this is because of the number of pit stops, because at the beginning he seemed very engaged in the discussion for work. Yet it must be considered that all children are different and perhaps this way of working is not suiting every child. Perhaps, the researcher didn’t explain the purpose clearly enough with the benefits of the learning. 
[image: ]The next section to be analysed within the first stage of the lesson study is how the children referred to their work. Again, throughout the observation schedule it is clear that the children often referred to the work against the success criteria and this correlated to the children being able to identify the steps which they need to take to reach their learning intention. They used the success criteria as a checklist to monitor their own learning and progress which they are proudly showing others whilst doing their work.
Yet, within the first pit stop of learning Lucy and Harry (Child A and B) did need prompting to refer to their work when looking at their success criteria, however when this was reminded, they were eagerly working and referring to their work with the success criteria. Although the children did become on task, it must be considered that the children could benefit from an example of what their intention is so they fully understand what they’re doing.
Subsequently to be discussed, will be an overview of the children’s justified understanding of SA. The children could name different ways they can self-assess stating that one of the ways they could self-assess was talk partners where they can engage in PI. Throughout the pit stops the children were able to identify next steps in their learning by identifying elements of their success criteria which hadn’t been hit. Additionally, following the talk partners approach, the children had opportunity to discuss their work at the end and decide what they found easy, difficult and what they want to improve in their lesson, with their peers by explaining their thoughts to a small group.
On analysis of the lesson study there are certain changes that need to be implemented in order for the next stage of lesson study to be more effective in seeing if PI can improve SA. These will be provided subsequently:
· A change in FGI questions to become more concise and easier for the children to understand.
· Explain clearly and model an example of self-assessing with a peer against the success criteria.
· Creating a more child friendly approach for their SC.
· Decrease in pit stops to cancel out the option of a child becoming disengaged with the criteria.
Moreover, these changes were made and incorporated into the next lesson in order to reflect and establish if SA can be made more effective through the use of PI. 
To briefly set the context of the next lesson, the intention was to create an Easter card by following a simple, picture success criteria. Instead of four pit stops there are now two to try and keep it more exciting for the children as well as providing more emphasis on a model example to allow the children to understand.
Following the same process as the previous lesson, firstly this assignment will look at how the children were engaged in the lesson followed by how children were engagement in the lesson followed by how children justified their understanding. Throughout the pit stops, the children were thoroughly engaged in their discussions with the other children. It was clear that the children modelled the example given to them at the start of the lesson which was transferred to how they self-assessed with their peer. The Leuven scale, as well as the observation schedule (appendix 8) consistently showed maximum signs of engagement of discussion with peers always relating to the work. It was clear that the children had found the example useful at the start of the lesson in order to replicate what they had seen and apply it to their work. The children were thoroughly engaged in appropriate discussion throughout the lesson which was the predominant finding about this key area. Subsequently, by reducing the amount of pit stops which were intended for this study the children’s engagement levels stayed high because of the novelty of the pit stops, additionally the pit stops were identified by a sound which motivated the children to begin their discussions. From the FGI, all children did suggest that they enjoyed discussing their stage of their work with a peer as it,
	“…helped me find bits that I needed to do to finish my work” (Damian).
As well as,
“I was helping Alice find bits in her work she had completed within her success criteria and we could see what else she needed to do before our next pit stop” (Ben).
Subsequently, this also allowed the children to refer to their success criteria in front of them to figure out what the children had completed in their work. The children were more inclined to refer to their success criteria due to the more child friendly approach it offered. It was interesting to see the children become more engaged in their success criteria through the use of pictures. This was evident within the FGI where the children noted that the use of pictures helped them understand the step they were being asked to make. The children referred to their work against the success criteria when they heard the pit stop sound allowing the children to understand their stage in their learning as well as identifying next steps in their learning. Within the children’s discussion about what they found easy, difficult and areas of improvement also deemed useful when the pictures were included in the success criteria.
Moreover, this approach also seemed useful when the children were justifying their understanding as they could make simple links to the parts they were discussing as well as their overall feelings. Within the FGI, the children stated ways in which they could self-assess and when asked if they knew anyways they could improve self-assessment, interestingly, the children again identified them liked self-assessing when there was PI. This was evident when children were able to identify and justify what they needed in order to improve their learning.
Considering the findings from both lesson studies it is clear that both lessons acquired the completion of the lesson goals and did indeed see a benefit from PI when self-assessing from when both trainees had been in the classes previously. From this experience, it has become apparent that the changes that have been highlighted were consistent with our thoughts on how we could improve the lesson from the initial observation. From these changes it has become clear that the use of PI can really stimulate the children to become visual in their learning and become more understanding of why we do SA within our learning. It seems that as practitioners, sometimes it is not understood the complex approach they are being asked to complete. From this it seems that making a plenary as exciting, competitive and child friendly as possible will correlate to engagement, understanding and effectiveness of SA.




Findings with literature
Throughout this opportunity, there are many things that has been discovered to determine if SA can be improved through the use of PI. Due to the limitations of the word count this section will only focus on the primary findings, although I am aware of the numerous benefits that have become clear in this research. The finding will be discussed sequentially, PI influence on SA and children’s understanding of SA. It must be noted that it is understood that the findings within this study is small scale and may not be a true reflection on a wider scale.
A significant element within this research was the use of PI. Throughout the literature, it is evident that many theorists believe that a social constructivist approach can benefit children’s engagement and attainment (Argyle, 2017. Mihaela and Mihaela, 2016., McBlain, 2014 and Welsh Government, 2017). The research findings share correlations with literature, as the children stated they enjoyed self-assessing when involved in peer discussion, additionally this was witnessed within the observation notes where the children were often engaged, particularly when the pit stops were reduced to two to heighten engagement and not to diminish purpose. From this, it is evident that children’s social interaction can indeed heighten a child’s engagement, particularly when focusing on children’s SA. Yet, it was noticed within lesson study 1 that child D, Nick, did not see the benefits of working with a peer to improve SA, contradicting the literature gathered and the majority findings collected. It must be considered that this may be down to the small sample scale selected and may be because of the personal opinion of the child. On the other hand, this could be a reflection of children on a large scale and the sample collected may have only seen benefits from PI due to their personal preference. However, due to a plethora of literature for the benefits of PI and from evidence witnessed in placements, this study concludes that PI can be a useful tool to improve SA within school but it must be noted that all children learn differently so this technique may be extremely useful but not used constantly to encourage different ways of self-assessing which tailors for every child’s needs.
Subsequently, within the literature it was suggested that children’s knowledge of SA may be limited due to their understanding of the technique. Sackstein (2015) and Burton (2008) suggested that children may struggle to understand the self-assessment process as a result of the stage of maturity that the child is in at that time. Similarities with this thesis were seen within the first lesson study where children needed slight prompting to know what to do within their pit stops. Yet, this was adapted within lesson two where the children had a modelled form of what they were expected to achieve within the pit stops. This allowed the children to have a scaffold and understand their intentions as well as beginning to understand why we self-assess (William, 2011). Therefore, it may be assumed that there are ways in which children can understand their SA, and one way of doing this may be through the use of modelling. Therefore, the findings make contradictions to current literature suggesting that it is not a sense of maturity that restricts a child from understanding their SA, but that it may be how we as practitioners’ explain, implement and introduce SA.
Yet, it was noticed that literature suggested that children’s awareness of SA may be limited in early years (Ross, 2006), however in both focus group interviews, children were able to identify ways in which we self-assess. The findings found a range of ways children identified to self-assess. Thus, suggesting that children are aware of the way in which we self-assess but struggled to actually understand why we use and how we implement it to relate with the learning. Therefore there are correlations with what is stated in the literature, yet it may be suggested that children are more aware of SA than is believed and it is the way which we implement SA into lessons which will be the way forward to children’s understanding of SA, for example using PI.
In regards to my own practice, I will incorporate PI into SA often into the classroom routine but will do so as a uniqueness for SA where we will check our work throughout the lesson in order for children to understand their SC and have the benefit of PI to find elements of learning which can be improved and have opportunity to discuss their feeling about the lesson.





Conclusions and recommendations.
This section will critically examine my own research lesson. On completion of the lesson and in order to be reflective I completed adapted ARCs to analyse elements within the lesson. ARCs were created to reflect upon the methodologies used (Appendix 9) as well as a general reflection of how PI assisted SA (Appendix 10). Firstly, the methodologies used will be briefly reflected upon from my lesson study. Yet due to the limitations of the word count only the lesson study and focus group interview will be focused on.
When reflecting on the lesson study, it was clear that it is a beneficial tool which provides a significant opportunity to improve an element of a lesson with observations from another practitioner (Dudley, 2014b). It was found that this technique provides scope to attempt an element in learning to evaluate its effectiveness and impact on areas of education. This technique allowed me to identify elements within the lesson which were not as effective as once thought. For example, having four opportunities for children to self-assess seemed a good way for children to become familiar with the use of SA in lessons, yet it was observed that some children, towards the end of the lesson, were not as engaged as hoped towards the lesson intention. From this, it was evident that changes needed to be made and lesson study provided a chance to make changes to this element of the lesson and try it again in the next lesson which showed remarkable improvements in engagement.
Yet, due to the business of the lesson and the observations of four focus children, it was difficult for the researcher to gain lots of information for each individual child and instead of getting specific in depth analysis of each child the observations became more general observations due to the time restraint and the amount of data which was intended to be collected. However, due to the nature of the lesson study this then allowed me to change the observation schedule and allow more time for the researcher to be able to gain an ample amount of information.
Subsequently the use of FGI allowed children to be more relaxed because of the happy, collective ethos it contains. The FGI allowed children to reveal honest thoughts about the lesson and also allowed children to feel more confident about answering. Although an array of information was collected from the FGI, it seemed apparent that some children did not contribute as much as other, making some of the data collected a reflection of perhaps that specific child and not from the whole group. However, this is an area which cannot have much intervention as we want honest opinions and asking the child to contribute more may result in the child feeling uncomfortable and not wanting to take part thus providing invalid answers for the research. 
In order to collect a dense amount of data many questions were included. This proved problematic as some children became uninterested towards the end and some questions were very similar and the children did not know how to answer them. Therefore it was essential to decrease the questions asked to stimulate the children whilst also collecting as much information as possible.
If I did this lesson again, I would ensure that the observer had extended opportunity to collect data within the lesson to ensure a dense collection of information to ensure we have not missed a chance to improve an element of the lesson. Additionally, I would run a pilot study of interview questions to assess if they would probe a suitable amount of data, to see if the amount of questions were amicable and to assess if the timing of the interview is too long for the children.
Within my next school experience I will reflect upon what I have already learnt and adapted throughout this lesson study and apply it within the classroom. The use of SA and PI will often be used within my lessons yet, from this study I have found that it will be used now and again so that the children will not become bored of this technique. Addressing Lesson Study as a whole, I will definitely strive to use this technique to reflect and improve many elements within learning. With Donaldson’s (2015) curriculum rapidly approaching it is essential that practitioners’ become reflective and become familiar with practitioner observations to find ways to improve practice. Therefore, using the lesson study approach will heighten the reflective ethos within my classroom and will enable me to tailor my approaches to the suitability and interest of the children. This will develop my practice by being able to pin point elements of lessons and improve features to ensure my lessons are as good as they can be and as effective as they can be.
In relation to improving SA with PI, I feel there has been sufficient evidence within this study to suggest that PI can improve SA and especially within the younger years. It is essential to consider that this approach may not be suitable for all children all the time. Yet, I believe that if this was brought in from time to time within practice that all children would benefit from this approach due to the novelty it includes.














Appendix 1:  Copy of Parent consent 
Dear Parent/Guardian,	
 
Your	child’s	school	is	a	partner	with	Yr	Athrofa	at	University	of	Wales	Trinity	Saint	David	in	Carmarthen	and	Swansea.		This	school	offers	placements	to	students	who	are	learning	to	be	teachers.			
	
The	student-teacher	in	your	child’s	class	has	been	given	the	task	of	planning,	teaching	and	evaluating	one	lesson	so	that	he/she	can	develop	specific	strategies	to	improve	their	own	teaching.	As	part	of	this,	student-teachers	will	be	observing	the	children’s	responses	and	asking	some	pupils	their	views	on	parts	of	the	lesson.		This	is	designed	to	inform	students’	own	practice	and	support	children’s	learning.		
	
Any	information	collected	would	remain	confidential,	and	both	the	school	and	the	children	would	remain	anonymous	in	work	produced.		The	work	undertaken	would	be	in	line	with	the	University’s	ethical	guidelines.		If,	at	any	time,	your	child	does	not	want	to	share	ideas,	they	would	not	be	required	to	do	so.	
	
If	you	are	happy	for	your	child	to	contribute	to	the	project,	please	complete	the	parental	consent	form	below	and	return	directly	to	the	school	as	soon	as	possible.		If	you	are	interested	in	the	outcome	of	this	project	or	if	you	have	any	questions,	please	contact	the	University	Partnership	Office	-	partnership@uwtsd.ac.uk.	
	
	
Yours	faithfully,	
	
[image: ]	
Catherine	Morgan	
Module	lead	–	The	Enquiring	Teacher	
	
	
_____________________________________________________________________________________________	
	
	
As	Parent/Guardian	of……………………………………………………………………..	(pupil	name),	I	do	/	do	not	give	consent	(please	delete)	for	my	child	to	take	part	in	this	project.		
	
	
Signed…………………………………………………………………………….(Parent/Guardian).	
	
Date………………………………………………………		
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Appendix 5: Success criteria check list.
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Appendix 6: Lesson Study 1 observation schedules.
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Appendix 7: Lesson 1 Transcription
		Child
	Pseudonym

	A
	Lucy

	B
	Harry

	C
	Molly

	D
	Nick




	Question
	
	Response

	1
	How did you find the lesson today?
	Good.
Good.
Fun.
I was happy.

	2
	What did you like about the lesson today?
	I liked it because I nearly finished the task.
It was fun to do some work. It was different.
I liked working with my friend, and I could show her my work.

	3
	How do you self-assess your work? Do we understand why its important?
	We use our mr men stickers. If we don’t self-assess we don’t know what we need to do next and you don’t know if we were happy with our work.
We use our thumbs (Shows me what they do)
Rag score and talk partners!
Solo Taxonomy

	4
	What was your self-assessment today and why?
	All- Mr Happy
I followed my success criteria and I created instruction for you to do things on the farm.
I found my work easy
I was happy with my work today, the steps helped me know where I was in my work and what I needed to do next.
Because I finished my work and I put in everything I needed to.

	5
	What do you use to self-assess your work?
	Our success criteria was on our table and we ticked them.

	6
	What was good about discussing your work with a peer?
	Yes, it was nice to work with someone else. It was nice to tell them what I’d done with my work. 
I could see if I was beating my friend in their work.

	7
	Do you think it was better to self-assess when talking about your work with a peer and why?
	I liked doing it on my own because it is easier and I can get on with my work on my own.
I thought it was nice to talk with my friend to help each other with our work. It helped me figure out what I needed to do next and I helped my friend to know what she had to do next.
We could show each other what we needed to do to move on in our work and make it better.

	8
	What way can you think of that will make it easier to assess your work?
	I think we should clap our hands if we are happy and nod our heads if were not happy. (Interviewer) Do you think children would just clap their hands because it’s fun to clap your hands? Yes, children would clap their hands really fast because it’s fun.
I liked this way, can we use it all the time.

	9
	Are the strategies you use for self-assessment good? Or do you think it’s distracting? Why?
	I think it was distracting because I wanted to talk to my friend.
No it wasn’t! It was good to do self-assessment a different way.
I think it was good because we all did our work.

	10
	Do you enjoy working in a pair for your self assessment?
	I do!
I like it with my friend.
I like it on my own.
And me it’s easier.
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Appendix 9: Transcriptions lesson 2
		Child
	Pseudonym

	A
	Alice

	B
	Ben

	C
	Carla

	D
	Domonic


 

	Question
	
	Response

	1
	How did you find the lesson today?
	It was fun
I liked the lesson
Good
Exciting 

	2
	What did you like about the lesson today?
	I liked it because I nearly finished the task.
It was fun to do some work. It was different.
I liked working with my friend, and I could show her my work.

	3
	How do you self-assess your work? Do we understand why it’s important?
	The different colours, my work was easy peasy!
Easy peasy!
We use talk partners.
Thumbs up or down if we found the work easy peasy or hard.


	7
	Do you think it was better to self-assess when talking about your work with a peer and why?
	I liked it. My friend helped me.
I thought it was good to work with a friend.


	8
	Are the strategies you use for self-assessment good? Or do you think it’s distracting? Why?
	I think its good to work with a friend.
Yes it is good and fun we can get work done helping eachother.
It is good!

	9
	Do you enjoy working in a pair for your self-assessment?
	I like talking about my work with my friend.
I thought it helped my work.
And me it was better.
Yes!






Appendix 9: ARC reflection methods
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Appendix 11: Transcriptions Lesson study 2
		Child
	Pseudonym

	A
	Alice

	B
	Ben

	C
	Carla

	D
	Domonic


 

	Question
	
	Response

	1
	How did you find the lesson today?
	The lesson was fun
It was different
I liked it.

	2
	What did you like about the lesson today?
	I liked it because I finished my work.
I worked with my friend.
I showed my friend my work

	3
	How do you self-assess your work? Do we understand why its important?
	Talk Partners
Easy Peasy lemon squeezy!

	7
	Do you think it was better to self-assess when talking about your work with a peer and why?
	Yes, I was talking to my friend about my work and it helped me know what to do next.
It helped me with my work.
I think it is better to talk about the work.

	8
	Are the strategies you use for self-assessment good? Or do you think it’s distracting? Why?
	Yes!
They are fun and my teacher knows how I found my learning.
I might talk to my friend about something else but I spoke to my friend about the work.

	9
	Do you enjoy working in a pair for your self assessment?
	I do!
Yes!
Yes.
Yes.




References
Abdou, N. (2017) ‘Peer/Self assessment and student learning’, International Journal of Teaching & Learning in Higher Education. 29 (2) pp.255-270
Argyle, M.(2017) Social interaction: Process and products. Social interaction in social and language culture.London: SAGE.
Blatchford, P., Pellegrini, A and Baines, E. (2015) The child at school: Interactions with peers and teachers. London: Routledge.
Boud, D. (2013) Enhancing learning through self- assessment. London: Taylor and Francis.
Briggs, M.(2008) Assessment for Learning and teaching in the primary school. 2nd Edn.  Exeter: Learning Matters.
Buck, A and Trauth-Nare, G.(2011) ‘Assessment FOR Learning’, The science teacher, 78(1) pp.34-39.
Burton, Y (2008). Early Childhood Education. Issues and Development. London: SAGE.
Butler, C (2016) Social Interaction in the playground. London : Routledge.
Dweck, C. (2017) Mindset: Changing the way you think to fulfil your potential. New York: The random house publishing group.
Channing, V and Aubery, K. (2009) Self-assessment. Oxford: Oxford university press.
Clarke, S.(2009) Talk Partner. Available: http://www.shirleyclarke-education.org/research/talk-partners-2009-year-5-4th-grade-us/ . Last accessed 17th March 2018.
Clarke, S. (2014) Outstanding formative assessment: culture and practice. New York: SAGE.
Cole, M. (2018) Lev Vygotsky: Learning and social constructivism. Learning theories for early years practice. London:Routledge.
Dearnley, C. (2008) ‘Student self-assessment and its impact on learning (Pilot Study)’, Elsevier, 27(3), pp.333-340.
Dobao, A. (2017) Peer Interaction and learning. Oxforf: University Press.
Dudley, P. (2014a) Lesson Study: A handbook. Available at: http://repositorio.minedu.gob.pe/handle/123456789/5017. Last accessed 20th March 2018.
Dudley, P. (2014b) Lesson study: Professional learning for our time. London: Routledge.
Estyn (2017a) Pembroke Dock Community School Inspection Report 2017. Available at: https://www.estyn.gov.wales/sites/default/files/documents/Pembroke%20Dock%20CP%20School.pdf. Last accessed 15th March 2018.
Estyn (2017b) Prendergast School Inspection Report 2017. Available at: https://www.estyn.gov.wales/sites/default/files/documents/Prendergast%20Community%20School.pdf. Last accessed 15th March 2018.
Forrester, M. (2014) Early Social Interaction. London: SAGE.
Freeman, S., Eddy, S and Donough, L. (2014) ‘Active learning increases student performances in maths’, Proceeding of the sciences, 111(23), pp. 8410-8415.
Hamilton, M and Ploughman, J. (2016) International Handbook of Teacher Education. 2nd edn. Oxford: Springsfield.
Hattie, J.(2012) Visible learning for teachers: Maximising impact on learning. London: Routledge.
McVarney, J and Milne, C, (2014) Teacher educators rethink self assessment in higher education.  NewYork: Sage.
Norwich, B and Jones, J. (2014) Lesson Study: Making a difference to teaching pupils with learning difficulties. London: Bloomsbury.
Ono, Y and Ferrier, J. (2010) ‘A case study of continuing teacher professional development through lesson study in South Africa’. South African Journal of Eduaction. 14(2), pp.6-12.
Peacock, A. (2014) Beyond levels: Alternative assessment approaches developed by teaching schools. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/349266/beyond-levels-alternative-assessment-approaches-developed-by-teaching-schools.pdf. Last accessed 9th April 2018.
Ross, J. (2006) ‘The reliability, validity and utility of self-assessment’, Practical assessment and evaluation. 11(10), pp. 1-13.
Runcharoen, S. (2014) ‘The development of social interaction of children with autism in an inclusive classroom’, Social and behavioural sciences. 116(4), Pp.4108-4113.
Sackstein, S.(2015) Teaching students to Self Assess: how do I help students reflect and grow as learners. New York: ASCD.
Spendlove, D. (2015) Assessment for Learning. London Bloomsbury.
Taylor, S Bogdan, R and Devault, M. (2015) Introduction to qualitative research methods. A guidebook and resource. London: Jessica Kinglsey Publishing.
Thomas, A and Lewis, A.(2016) An introduction to the Foundation Phase: Early years curriculum wales. London: SAGE.
Welsh Government.(2017) Children’s young play. Available at: http://gov.wales/topics/people-and-communities/people/children-and-young-people/play-and-leisure/?lang=en.  Last accessed 17th March 2018.
William, D.(2011) Embedded formative assessment. New York. Solution Tree Press.
William, D and Black, P. (1998) Inside the Black box: Raising standards through classroom attainment. Available at: http://electronicportfolios.org/afl/InsideBlackBox.pdf  . Last accessed 15th March 2018.
Wilson, E.(2017) School based research. A guide for education students. London: Bloomsbury.
Creswell, J. (2009) Research design. Qualitative and Quantitave approaches. London: SAGE.
Albon, P and Mukherji, D. (2015) Research methods in early childhood: an introductory guide. SAGE Publication: London.
Allen, S and Gordon, P. (2017) How Children Learn. London Routledge.
Helen, K. (2015) Creative research methods in social sciences: A practical guide. London: Routlegde.
Barbour, R.(2012) Doing Focus Groups. London: SAGE. P2.
British Educational Research Association (BERA). (2011) Ethical Guidelines for Educational Research. London: British Educational Research Association.
Connelly, L. (2015) ‘Focus Groups’, Medsurg Nursing, (5)24, pp. 19-24.
Arthur, J. (2012) Research Methods and methodologies in education. London: SAGE.
Punch, K and Oancea, N. (2014) Introduction to research methods in education. London: SAGE.
Bellchambers, E., Erricker, C and Lowndes, J.(2010) Primary Education: A new Approach. London: SAGE.
McBlain, L.(2012) Children’s Self Assessment. London: Bloomsbury.
Thomas, A and McInnes, K. (2017) Teaching Early Years: Theory and Practice. London: SAGE.
Hattie, J.(2012) Visible Learning for Teachers: Maximising Impact on Learning. London: Routledge.
Teacher Development Trust. (2012) Available at: http://tdtrust.org/http://tdtrust.org/. Last accessed 10th April 2018.
Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales Crown Copyright available at: http://gov.wales/topics/educationandskills/schoolshome/curriculum-for-walescurriculum-for-life/why-we-are-changing/successful-futures/?lang=en. Last accessed 28th December 2017.
Laevers, F., Daems, M., De Bruyckere, G., Declerca, B., Moons, J., Silkens, R., Snoeck, G and Van Kessel, M. (2005) Siks-Ziko. Leuven Univeristy, Belgium: Research Centre for Experiential Learning Leuven University.

31

image3.png
di | (3=
=

a0

Copy  Paste e
i Print

Manage

Email

Bum

Assignments

)

1 item selected 588 KB

20/02/2018 1027

Microsoft Word D.

SHROR

a
~ 0
»

2

04/04/2018




image4.jpg




image5.png
BHS 0B+ Scale - PowerPoint ? @ -
[ HOME | INSERT  DESIGN  TRANSITIONS ~ ANIMATIONS  SLDESHOW  REVIEW  VIEW Lauren Arthur

% cut 2] Ellayout~ .l o= = | 1= |Ifi Text Direction SNNOOO] On [y &rshepefin i Find
[k = A S (2o
oo B Cony o Rt [2] Align Text 1L d o o7 7 ShapeOutine B Replace
e FormatPainter | guger "Ssection- | B 1 U S <& aar[A B Converttosmanae- (4 N Y K [F AT E o e e Y seect
Gipboard 5 Stdes Font Paragraph Orawing ating ~

Child Assent

Hello, we are training to be teachers and
we are looking at how to help you self
assess your work. Can you help us find

out if talking to a friend will help self

assess your work.

Teacher confirmation:





image6.png
EHS O- Lesson Plan FARM - Word TABLE TOOLS ? =

M x
FOE | msan oo mcctavor s wounes e o [[oSOe ssien i« [
X . #oFind -
e B Cony TimesNewRo |12 -| A" A Aa- AaBbC AaBbecel | AaBbeel AasbCcl AQB assbeer 4asbeer daBbeer — e
Paste N - 3 - leading lormal lo Spac. leading itle: ubtitle ubtle Em. “mphasis. N
5 o cpame BT U mex X B Heading1 | TNomal | TNoSpac. Heading?  Tle  Subtile SubtieEm.. Emph X st
Cipboara Font 5 Faragraph 5 styes 5 eng A
# ]
TS
Nemeof Traees De
Targean) Hyfford Numberof
i Tearae
T T S
hiecivetenton | Vo 2 Wele o diest | Gl
o
s
et nwaig, o may
T et it
< Folom e et
ooty Refirto ALN eamers
Jucding et i e
o on e ko ofEPs
g
& Crouetie ibasa chactr ot o
famrion ocouiee b st s
b complete oton e carpet
it T nig
bt rtnit=toel
g
G Glas:
% vetepior BossyTmperatce vt
ez ot et e
Singrymdom e v ety o
oty e e drsaniing
< Folom e et e pacesshich word
ooty oo,
Jucding e or s comive
o onthe
P
& Cronetie
famrion
b complete
it
P

PAGE 1 OF 4

1038
09/04/2018

Ol





image7.png
EHS 0=

Lesson Plan FARM - Word

[Tl HOME | INSERT  DESIGN  PAGELAYOUT  REFERENCES  MAILINGS

e
EB Copy
Paste. o cor
~ < Format Painter

Clipboard 5

PAGE2OF 4

Times NewRo - |12~

I U -ax, X

Font

TABLE TOOLS

REVEW VW  DESIGN

LavouT

AaBbCcl AaBbCcL AaBbCcL

Subtitle

Subtle Em.

Emphasis

L b AaBbC AaaBbecr Aabee Asebee AdB
A- Heading1 | TNormal | TNoSpac.. Heading2  Title
5 Paragraph 5 styes
e
Introduction/plenary tasks Main aciviies Ko vy s

Tt TomTow TP
ot e ell me it s Lotipop sike

Hock: Can you help Ted become 2. Jknow about the farm what have they | Edrychweh (Look)... RAG Score

Farmer and help him it the different
actviieson the fam.

Learming intenton.
SC Lty avare?
93540

Mini Plesary

During these iterval encoursge peer
interaction A'S go frt Bs g0 second
st

Are ey using thei suceess crfteria, do
D understand it,can they justy their
learing.

‘WAGOLL: TM AND INSTRUCTIONS

‘WITH SUCCESS CRITERIA, TALK
PATNERS O CARPET.

Ieara? Canthey Lelp Tod become
Sarmer? Racap text maps. Focus i on
sucesss critera go hrough eieria
quickly on board. Axd jusificaions.
Read text maps and fll out
nstructions

‘Guandush Listen) B
‘n barad? (Who is ready?)
‘Beth wytti'n meddwl
(What do you think?) Sawl?
(How much’ How many?)
‘Glyw, ghow (Quickly) Wt
1 gfftons? (Are you
by

Textmap
Instructions

soLo
Thumbs up thumbs down

4 How did you find
the lescon today?

4 Whatdid you ke
sbout the lesson
today?

% How do you self.
assess your work?

4 Whatwas your self
assesament today?

4 Whatdo you use to
self assess your
work your work?

4 Whatwas zood
sbout discuseing.

| - x
vseen i < O

i Find -

25c Replace

It Select~

=

JEp———

Ol

10:40
09/04/2018




image8.png
EHS O

[ &

Paste

% cut
Eg) Copy

Lesson Plan FARM - Word

INSERT  DESIGN  PAGELAYOUT  REFERENCES  MAILINGS

& Format Painter

Clipboard

TimesNewRo -[12 <[ A A" Aa- A0

TABLE TOOLS
REVEW ~ VEW  DESIGN  LAYOUT

[

x

vseen i < O

AaBbC AaBbcel AaBbeel AsBbCc AAB aaBvcel aBbecr aasbeer

I U acx.x A-¥-A- Heading1 | TNormal | TNoSpac.. Heading2  Title  Subtitle SubtleEm.. Emphasis
Font 5 Paragraph 5 sttes
Plenary ‘your work with a
LISC peer?
SOLO 4 How do you think
MR MEN talking with a peer

can benefit your
learning?

4 How do you think
this can make self
assessment easier?

4 Are the strategies in
class good or do you
find them
distracting? Why?

4 Do you enjoy
working in a pair or
do you prefer to
work on your own?

‘Curriculum coverage (range and skills)

4 _orally blend and segment words

4 use a variety of questions, e.g. "Who?’, “What 2", “Why?", “When?" and “How?", for a variety of purposes and to clarify understanding
4 Tsolate and identify medial vowels and final sounds in spoken words

4 Used as a visual aid not to
develop skill
+

Titeracy (LNF) Numeracy CNE)
4 Take partin activities with others and talk about what they are doing.
4 include some detail and some relevant vocabulary to extend their ideas or
accounts.
+
DCF Thinking ESDGC Yco

4 monitoring and
evaluating leaming
from the success (or
otherwise) of chosen
strategies or methods

[S]|FEREER

i Find -
2 Replace
It Select~

Editing

&=




image9.png
Save s

Print

Share

Export

Account

Options.

Print

=

o

Copies: [1

Prnt
Printer

HP ENVY 5540 series (Netwo.

Ready

Prnter Propertes

Settings

Prnt Al Sdes
it entrepresetaton
Sides:
FE| 6 Sides Vertica .

Handouts (6ides per page)

Print One Sided
=] only print on one side of th.

Collated .
123 123 123

Portrait Orientation -
Color -

Edit Header & Footer

ofd b

Powerpoint how to be farmer - PowerPoint

vaeen i < JO)

A — |

10:48

= 60 P el

09/04/2018




image10.png
Powerpoint how to be farmer - PowerPoint

® — |
Print

New Copiess [1 = =]
-
o =
Prnt
Save As Printer

/ HP ENVY 5540 seres (Netwo.

Piing 0 reaty

Printer Properties

Share
o Settings
Prnt Al Sdes
: P entrepesntation
Sides:

FE| 6 Sides Vertica .
bz E5 Handouts (6 slides per page)
v Print One Sided .

=] only print on one side of th.

Collted .
123 123 123
Portrat Oientation -
Color -
it Header & Footer .,
3 Jota P |

10:47
09/04/2018

= 60 P el





image11.png
Export

Account

Options.

Print

print

Printer

Copies: [1 <

Ready

HP ENVY 5540 series (Netwo,

Settings

Printer Properties

Print Al Sides

Print entire presentation

Slides:

6 Slides Vertical
Handouts (6ides per page)

Print One Sided
Only print on one side of th.

Collated

123 123 123

Portrait Orientation -

Color

Edit Header & Footer

Powerpoint how to be farmer - PowerPoint 7 - x

vaeen i < JO)

of 4> % -+ @

10:46

09/04/2018




image12.png
Save s

Print

Share

Export

Account

Options.

Printer

o

Copies: [1

Ready

HP ENVY 5540 series (Netwo,

Settings

Printer Properties

Print Al Sides .
P entrepesntation
Sides: ®©
| 6Sides Vertical .
55 Handouts (6 slides per page)
Print One Sided .
=] only print on one side of th.
Collated .
123 123 123
Portrait Orentation -
Color B
Edit Header & Footer

ofa b

Powerpoint how to be farmer - PowerPoint

Whatis s cssessmert?

[
e e

| e i e e

vaeen i < JO)

09/04/2018




image13.png
Success Criteria:
Read the text map []
Atitle (]
An opening sentence []
What you need [J

What you do []
Numbered Sequence []
Imperative Verbs[]
Time Connectives ]





image14.png
0 cox (B 6 x

TaxYPlox VEMxY{Fex QX H - ks
, Office 365 Outeok

¥ Download ¢ Full screen Hide email

Time of observation: 1

Lauren Arthur <Laurenamyarthur.06@outlook.cc

. 5y

Time of observation: & 20

O ey e

ot fured o ciscusion |
| R |

s v S T
e

R TN |
[Siconss Critin

hetabeRa! nent s
123405 |
e

| 123403

|
| £ |
[ BT ooy mcuss i W Eass |
|| o, [
U5 The Enquiring Te..docx A o) Generic Teacher J..doc 8] Templeton Prospe...pdf ) Generic Teacher JD.doc 2] The Animal Soun...mp3 A Showall | X

€ 2@ o &E @

= O




image15.png
x (@ aox (B 16 x (e x

TaxYPlox VEMxY{Fex QX H - ks

>s://outlook.office.com/o

, Office 365 Outleok

¥ Download ¢ Full screen Hide email

Lauren Arthur <Laurenamyarthur.06@outlook.cc
. 5|

Time of observation: & 20

S e ——— s 5|
rmiriees - i o A
v L i T |
o e STty et o e leamics. 9
= | e S S
S

e

12385

[Sheeas it |
hetabeRa! nent s

123405 |
e

|
mevasia W ass |

[T ey s i

@ The enquiring Te..docx ~ | B GenericTeacherJ..doc A | @

Templeton Prospe...pdf  ~ B Generic Teacher JD.doc A The Animal Soun...mp3 ~ ~ Showall | X

€ 2@ o &E @ 0





image16.png
x (D ax CEl6 x ¥ [ 8e x TaxYPlox VEMxY{Fex QX = -

>s://outlook.office.com/o

, Office 365 | Outhpok

¥ Download ¢ Full screen Hide email

Time of observation:

Lauren Arthur <Laurenamyarthur.06@outlook.cc

. 5y

12345

TR e
13345 <
@ TheenquiringTe..docx A~ | B GenericTeacher).doc ~ @ Templeton Prospe..pdf A | B GenericTescheriDdoc A 2] The Animal Soun..mp3 A | showan | x

€ 2@ o =R 3| S





image17.png
e\ x Y@M x (O Ccx QoY

& © C | @ Microsoft Corporation [US] | https://outlook.office.com/o

'm Sicx (G L x 16X (B x Vo x YO Tex {Binx ¥ 2 cx{lox (EMxY

, Office 365 Outeok
.

Download  «” Full screen Hide email

(No subject)

The enquiring Te..docx A B GenericTeacher J..doc ~ @ Templeton Prospe..pdf A | B GenericTescheriDdoc A 2] The Animal Soun..mp3 A | showan | x

E»leﬁ =





image18.png
ision Portal X Mail- 1301028 x = &

ure | https://outlookoffice.com/o:

| Office 365 | Outhok

¥ Download ¢ Full screen Hide email

e Lauren Arthur <Laurenamyarthur.06@outlook.cc
. 5|

12348

Lauren Arthur (130102

R
|

12343

Attt |

P .
| 12345 )\
el e
e qe 4 LA

The Enquiring Te...docx | GenericTeacher l..doc A~ ) Templeton Prospe..pdf ~ | GenericTeacher Ddoc A (] The Animal Soun..mp3  ~ | showan | x

el > & R





image19.png
Signup-Rese= X { G lewvenscale-C X \ ] qualitative date X Y § eVision Portl (O UWTSD Library X ¥ 8. Amazoncouk S X { § eVision Porta

< c (&

‘outlook.office.com/o

tsd.ac.ukétpat

| Office 365 | Outheok

¥ Download ¢ Full screen Hide email

Lauren Arthur <Laurenamyarthur.06@outlook.cc

. 5y

Lauren Arthur (130102

e 5
12345

0 Gmamreem o

12345) Mo e

v
PSS

PRem—

chments (4 MB

U5 The Enquiring Te..docx A o) Generic Teacher J..doc 8] Templeton Prospe...pdf ) Generic Teacher JD.doc 2] The Animal Soun...mp3 A \ Showall | X

ol s+ sh R R Re=R P 3 W





image20.emf
Model  Beirniad Wedi A dfyfyrio   (BWA)   Assisted Reflective Conclusions (ARC) Model   Dyddiad/ Date :   27.03.18   D igwyddiad critigol   ( F focws)/ Critical incident (focus):   Methods used for  Self assessment and peer  interaction.    

Profiad/ Experience  

Teimladau/ Feelings  Beth yw eich teimladau ynghylch y profiad? “What are your feelings regarding the methods used with children’s self assessment with peer interaction?”      The methods were effective in collecting data on the specified topic. Lesson  study was effect ive, the observation schedules allowed added detail to be  collected and the focus group interviews allowed real responses to become clear  from the children.          

Cofio a Deall/ Remember and Understand Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda? “Can you list the aspects of the methodology that went well?”  Pa elfennau o’r profiad dysgi oedd yn siomedig? “What were the elements of the learning experience that were disappointing?”      Lesson Study      Allowed me to reflect on practice from my  lesson to develop the next  lesson.      It made me realise areas of my lesson which needed to be changed to  allow improvement in the next session.      It provided another chance to explore the focus of the assignment.   Observation Schedule      There were too many for  the children so the children weren’t as focused  with the others.      It would have been handy to have the Leuven scale descriptors on the  sheet instead of referring to another piece of paper.   Focus Group Interviews      There were too many questions and some that w ere too similar to each  other which confused the children.         The children seemed happier with peers with them.      The children’s answers were valid, honest responses.          

Gwerthuso a dadansoddi/ Evaluate and analyse Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?      I would  reduce the number of questions.      I will reduce the amount of opportunities to make observations as it was  too much for the children.      I will continue with the children in groups to ensure they are happy.  
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Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 27.03.18

Digwyddiad critigol (Ffocws)/Critical incident (focus): Methods used for Self assessment and peer interaction.



		Profiad/ Experience





		Teimladau/

Feelings 

Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the methods used with children’s self assessment with peer interaction?”



		



The methods were effective in collecting data on the specified topic. Lesson study was effective, the observation schedules allowed added detail to be collected and the focus group interviews allowed real responses to become clear from the children.











		Cofio a Deall/

Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?

“Can you list the aspects of the methodology that went well?”



Pa elfennau o’r profiad dysgi oedd yn siomedig?

“What were the elements of the learning experience that were disappointing?”



		



Lesson Study

· Allowed me to reflect on practice from my lesson to develop the next lesson.

· It made me realise areas of my lesson which needed to be changed to allow improvement in the next session.

· It provided another chance to explore the focus of the assignment.

Observation Schedule

· There were too many for the children so the children weren’t as focused with the others.

· It would have been handy to have the Leuven scale descriptors on the sheet instead of referring to another piece of paper.

Focus Group Interviews

· There were too many questions and some that were too similar to each other which confused the children.  

· The children seemed happier with peers with them.

· The children’s answers were valid, honest responses.











		Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?

“What will you keep the same to ensure an effective method collection in the future?”



Beth oedd achos yr elfen siomedig bwysicaf?

“What was the cause of the most important disappointing element?”



		

· I would reduce the number of questions.

· I will reduce the amount of opportunities to make observations as it was too much for the children.

· I will continue with the children in groups to ensure they are happy.







The cause of the most disappointing element was a lack of focus on the child friendly nature which these methods could provide.



		Casgliadau a chamau gweithredu/

Conclusions and actions

Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?

“What are your possible solutions to the disappointing issues identified?”



Beth ydych yn mynd i’w wneud nesaf?

“What will you do next?”



		





Next, I will implement the named changes to make the children more able to answer questions and make it as close to practice that they are used to.















		Y profiad newydd / Transformed experience
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Model  Beirniad Wedi A dfyfyrio   (BWA)   Assisted Reflective Conclusions (ARC) Model   Dyddiad/ Date :   27.03.18   D igwyddiad critigol   ( F focws)/ Critical incident (focus):   Self assessment and peer interaction.    

Profiad/ Experience  

Teimladau/ Feelings  Beth yw eich teimladau ynghylch y profiad? “What are your feelings regarding the experience of children’s self assessment with peer interaction?”      I felt as if the children were excited with the task of working with their friends to  show them what they had done. It w orked very well.          

Cofio a Deall/ Remember and Understand Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda? “Can you list the  self assessment aspects of the learning experience that went well?”  Pa elfennau o’r profiad dysgi oedd yn siomedig? “What were the elements of the learning experience that were disappointing?”         The children enjoyed working collaboratively with one another.      The children enjoyed sharing their work and finding out what they had to  do to complete the task.       The  children had a competitive edge to them as they used the criteria to  figure out where they were in their learning.          A disappointing element to the lesson was that sometimes the children  would rather focus on their work rather than their friends which  defe ated the object at times, yet they were quickly redirected on task.      The children sometimes needed prompting to look at their success  criteria to help them.            

Gwerthuso a dadansoddi/ Evaluate and analyse Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol? “What will you keep the same to ensure effective self-assessment in the future?”  Beth oedd achos yr elfen siomedig bwysicaf? “What was the cause of the most important disappointing element?”       I would definitely includ e the use of peer interactions it was made very  clear that this was an engaging factor for the children.      I will be encouraging the children to collaboratively self - assess and create  their own targets for the session.           The cause of the most disappointing  element may have been because it  was a newly implemented strategy.      Additionally, it could have been from myself as a teacher not giving  enough emphasis on discussion with your pair as  opposed   to reference to  the success criteria.  
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Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 27.03.18

Digwyddiad critigol (Ffocws)/Critical incident (focus): Self assessment and peer interaction.



		Profiad/ Experience





		Teimladau/

Feelings 

Beth yw eich teimladau ynghylch y profiad?

“What are your feelings regarding the experience of children’s self assessment with peer interaction?”



		



I felt as if the children were excited with the task of working with their friends to show them what they had done. It worked very well.











		Cofio a Deall/

Remember and Understand

Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?

“Can you list the  self assessment aspects of the learning experience that went well?”



Pa elfennau o’r profiad dysgi oedd yn siomedig?

“What were the elements of the learning experience that were disappointing?”



		



· The children enjoyed working collaboratively with one another.

· The children enjoyed sharing their work and finding out what they had to do to complete the task. 

· The children had a competitive edge to them as they used the criteria to figure out where they were in their learning.





· A disappointing element to the lesson was that sometimes the children would rather focus on their work rather than their friends which defeated the object at times, yet they were quickly redirected on task.

· The children sometimes needed prompting to look at their success criteria to help them.













		Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?

“What will you keep the same to ensure effective self-assessment in the future?”



Beth oedd achos yr elfen siomedig bwysicaf?

“What was the cause of the most important disappointing element?”



		

· I would definitely include the use of peer interactions it was made very clear that this was an engaging factor for the children.

· I will be encouraging the children to collaboratively self-assess and create their own targets for the session.

· 

· The cause of the most disappointing element may have been because it was a newly implemented strategy.

· Additionally, it could have been from myself as a teacher not giving enough emphasis on discussion with your pair as opposed to reference to the success criteria.













		Casgliadau a chamau gweithredu/

Conclusions and actions

Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?

“What are your possible solutions to the disappointing issues identified?”



Beth ydych yn mynd i’w wneud nesaf?

“What will you do next?”



		





Next, I will ensure that the children fully understand their learning intention and the focus of peer interaction in order to gain a true reflection of this strategy.

A solution would be to give them numbers 1 and 2 so every time there is a pit stop they know whose work is having the focus.















		Y profiad newydd / Transformed experience
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