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Reflective Journal 

This reflective journal is based upon several SKIP sessions delivered in my school setting. I am a Foundation Phase teacher at Pennar Community School in Pembrokeshire. I am currently the teacher of mixed Reception and Nursery class. The class is made up of 10 Reception children and 19 full-time Nursery children. Pennar School is situated in a deprived area and with the added stress and effects of the COVID-19 pandemic this has created numerous challenges to the well-being, physical and mental development of our pupils. 

Having spent nearly half of their short lives in ‘lockdown’ and only spending time in their home environment it has become apparent how this pandemic has had a detrimental affect on the fundamental motor skills (FMS) of our young children. Not only has the pandemic affected the FSM of our young children but today children are no longer playing outside pushing the boundaries of their physical and imaginative capabilities but rather inside playing on their computer devices. This reinforces the theory of Goddard Blythe wo states ‘we have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation’ (Goddard Blythe, 2005, p.15). 

After speaking with my class, it is clear to see that we cannot solely blame the pandemic for the lack in development of FMS but must also factor in the society they live in. Today many parents are working long hours or may have become concerned about letting their children out to play and roam freely within their local area. When speaking with my class I often ask them what they have done over the weekend or during the school holidays and many of them will respond with nothing, that they have not been to the park or beach with the parents, or even out for a walk around the town. This response from children is shocking as we have 3 parks within our local area and live in one of the most beautiful coastal areas in Pembrokeshire. Whilst we can understand that change in society has changed the way we live it does lie in juxtaposition within response of Ayres, who states that ‘children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions’ (Ayres, 2005, p.14). After reflecting upon both theories, it has become apparent that as educators we must create activities that encourage the development FMS especially within the Early Years setting as if such skills are not embedded within the first seven years, skills such as throwing, catching, and kicking will become harder to implement the older they become.

The aim of the SKIP sessions is to develop physical development through a variety of fun and engaging physical activities, practising locomotor and control skills which also increase physical movement. With the increase in physical movement, we also hope to see an increase in concentration with the classroom, as ‘when a child moves and improves their movement skills. Their brain develops more connections (dense neural networks) and when a child moves, they learn to process information more quickly and efficiently and have better attention (SKIP Cmyru 2016). 

Throughout observations and assessment, it has highlighted the vast range in ability to perform simple task such as running, skipping, catching, throwing, and kicking. As Stodden et al states ‘if children cannot proficiently run, jump, catch, throw etc, then they will have limited opportunities for engagement in Physical Activity later in their lives because they will not have the prerequisite skills to be active’ (Stodden et al, 2008, p.291). Dropping out of physical activities or the lack of development in their FMS in adult life can lead to many health problems including physical, mental, and emotional. Therefore, the introduction of SKIP sessions to children as young as three is important to ensure that their FMS are developed as soon as possible.

Prior to introducing SKIP sessions within my setting, I found that there was a conception amongst many that with free play children will naturally develop and learn FMS. However, there is a lot of evidence that proposes many children do not actually obtain proficiency having a variety of interests some physical and some not. Some children prefer to be active during free play whilst other like to sit, read or draw, meaning their FMS are developing at different speeds, some become further develop than others. Therefore, skills need to be taught correctly through tailored games and activities suited to their abilities (Goodway & Branta, 2003).

At the start of each session children participated in a warm-up activity consisting of games and activities that aimed to develop the locomotor skills which included movements such as running, galloping, hopping, and skipping (Haywood & Gretchell, 2019). The first game we played children were asked to move around the hall in various directions, using different types of movements and levels. As expected, all children started running in the same direction and at similar speed. A couple of children collided indicating they may have poor spatial awareness. After research I noted that poor spatial awareness links to the child’s sensory integration and spatial perception and being able to judge distance between themselves, others, and large objects within the environment (Ayres J, 2005).

To enhance their spatial perception, I stopped the game and instructed them to move around the hall as various insects as this linked to our topic minibeasts. To start with I asked children them to describe how a snail moves, to which they all responded with slow, some children demonstrated moving along the floor on their belly’s others showed how they can walk slowly. The next time I shouted gwyrdd all children started to move around the hall moving slowly this then removed the risk of any more collisions. 

After giving clear instructions and introducing a variety of movements, children used more of the space and no longer followed in one direction. Researching various theories on movement concepts and the categories of human movement (Davies 2003) was useful in aiding me to plan future lessons. Within my planning I was able to break the activity down into specific movement concepts such as speed, pathways, directions and ways of travelling. I also became aware of the importance of demonstrating movement concepts for children to attempt the movement effectively. Goodway et al (2003), stated ‘the quality of demonstration was very important and influenced the pattern of the motor skill performance’ (Goodway et al, 2003, p10). By demonstrating movements and children copying I noted the impact it had on the quality of their movements around the hall.

Through observation during the warm activities, I was able to identify the developmental stages of locomotor skills such as running and jumping. All children were at the emerging stages of running. Most children were at stage two of development were their legs near full extension, vertical component was still great and their arms at middle guard. However, some of the children were at stage three of development where their arms are at low guard, elbows nearly extended with heal toe contact (Gallahue and Ozmun 2012). 

Due to several restrictions such as staff shortages, hall timetable and weather we were unable to have as many structured sessions as I had planned. To overcome this and help improve their gross motor skills I had to find ways to incorporate physical activity within my daily planning as ‘increased physical activity provides more opportunities to promote neuromotor development, which in turn promotes FMS development’ (Stodden et al, 2008, p294). The first I did was make our literacy sessions practical, so rather picking their sound cards from a pile in the middle to create a word, I had the children weave in and out of cones and collect their cards from a bucket and then weave back to the start. It was noticeable from the start that children were fully engaged in the activity and having fun. Whilst they were completing the learning objective that had been set, they were also improving and working on their gross motor skills and developing their pathways as had to keep changing direction.

When we were able to use the hall, I would always set up two gardens. One garden was teacher led and focused on either catching, throwing or kicking. Garden two was led by my Teaching Assistant (TA) focussing on gross motor skills where children had to complete an obstacle course. The obstacle course always included one challenge that was form the teacher led garden, so they were constantly reinforcing the skill they were developing. 

Over the first part of this course, we focused on catching, at the start I got all children into pairs and asked them to play catch between themselves. Whilst majority of children were unable to catch the ball or dropped it the aim of this task was for me to see which developmental stage of catching the children were at. From this activity I was able to see that children were either delayed catchers or huggers. Although some children who were huggers were able to track the ball, they were not using their hands (Gallahue & Ozmun 2012).

To improve their tracking, I had children sit opposite with their legs open in a ‘V’ position, children then had to roll the ball to each other into their partners legs. After 5 successful rolls I encouraged children to go and select a different size ball and repeat the same activity. Once I could see that children were becoming competent with this, I asked them to think about how we could make this activity more challenging for them. They came up with several suggestions such as going onto their knees and rolling the ball to their partner. We decided that we would create a gate using two cones and children had to roll the ball to their partner without touching the cones. After 5 successful passes children were again encouraged to think about ways, they could make the task more challenging. They moved the cones closer together to make the path smaller encouraging the children to track the path of the ball closely, so they did not touch the cones. 

Developing this activity further I the children had to stand up and pass the ball to each other, once they were comfortable passing the ball to each other I asked them to take two steps back. I demonstrated to the children how we through a ball using the ‘rainbow’ throw and explained that we are throwing to our partner’s ‘X Zone’ and that their partner needed to have their hands ready before they could throw the ball. 

Whilst all children enjoyed this activity and were engaged throughout many children found it difficult throwing to their partner’s ‘X Zone’ resulting in balls going into other gardens around the room. I made a note that in the following session I will replace the ball with a scarf and children will repeat the activity. Once children become competent throwing and catching the scarf I will reintroduce catching a ball.

The second half of the course we changed our main focus garden to kicking and played a game called ‘through the gate’. Children had to hand dribble the ball around the hall and when the approached a gate they had to dribble the ball through without touching the cones. Children were encouraged to use their hands to start, so they were able to gain control of the ball. After one minute I stopped the activity and demonstrated how we dribble the ball using our feet and to have control of the ball we needed to start off slow. Throughout the activity some children needed to be reminded to slow down whilst travelling with the ball as they often lost control of the ball. During this activity I was able to observe the various stages that children were at in the development of kicking. I noted that whilst they most were in the emerging stages of kicking the boys were further in along in development than the girls. This was mainly due to boys playing football when outside and were developing their kicking skills quicker than girls.

Through attendance of this course and training sessions provided, I have felt it has benefited my teaching practice, further developing my awareness of the importance of movement in the development, growth and education of children (Davies 2003). It has made me think about how I include activities withing my planning to allow time for this. Research and literature provided has built confidence within me as I now feel confident in my own knowledge and ability to provide and deliver age-appropriate activities to further develop children’s fundamental motor skills in a fun and engaging way for all.
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