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‘Describe a learning event which has happened during your recent school experience and reflect upon what took place, connecting events to theories of learning and teaching’
Word count: 4,723 
Learning is something that happens quite naturally and for a vast majority of the time, goes unnoticed. Miller and Devereux (2004) further suggest that learning occurs when active involvement takes place within an environment where a child has built up their understanding over time. Pritchard (2014) states that ‘while most teachers are skilled in providing opportunities for the progression of children’s learning it is often without fully understanding the theory behind it’. There are a number of theories and approaches that suggest different assumptions on how a child learns. Examples of these theories are; behaviourist, constructivist and the humanist approach (Pritchard, 2014). Following the Data Protection Act 2018 (Gov.uk, 2018) I will not be mentioning any names for the school that I attended; any of the children, or staff members, that may be referred to throughout the assignment.  Following this statement, throughout the assignment the school is going to be referred to as the ‘Community Primary School (CPS).
Following the Data Protection Act 2018, for the next section of this assignment I will not be referencing any of the school’s statistics or figures for the sake of keeping the school anonymous. The learning event that I observed whilst on placement, took place in a Foundation Phase (Welsh Government, 2015) classroom that provided an education to around thirty children that were aged six and seven. CPS is situated within a deprived area in South Wales. The total number of students that attend this school stands at around four hundred and thirty pupils and 20% of which receive free school meals. This total number of pupils includes the twenty individuals that attend the school for the Flying Start scheme (Anonymous, 2012). For every child that attends the Community Primary School, the school has a budget at around £3020 per pupil. CPS states that the school’s aim is to ‘maintain and promote a positive and optimistic school community in which everyone feels safe, welcome and respected’.
Whilst on placement at CPS I witnessed a learning technique that was used within ‘circle time’. Gould and Sullivan (1999) citied in Zaghlawan and Ostrosky (2011) states that circle time allows the teacher to teach more subtle skills which will then  assist children be to more successful in their later years of learning, such as; listening skills and interacting positively with other individuals. Dodge and Colker (1992) cited in Zaghlawan and Ostrosky (2011) further suggest that circle time allows children to experience a diversity of learning opportunities. The learning technique which was witnessed was shown through questioning. 
Throughout this next part of the assignment, the teacher is going to be referred to as ‘Mrs A’ and the different pupils are going to be referred to as; pupil one, pupil two and pupil three etc.
At ten o’clock the teacher asked for all of the children to go and sit on the carpet ready for circle time. The topic of conversation within circle time was ‘Talking to strangers and internet safety’. This falls into the Digital Competence Framework. The digital competence is one of the three cross-curricular responsibilities that goes alongside literacy and numeracy (Learning Wales, 2016). This framework concentrates on developing a child’s digital skills which can then be used in a number of subjects and situations throughout both the near and later future. To record the conversation, I used a written observation method as I felt that this was the most appropriate way to have evidence of the conversation (refer to Figure 1). Another method that could have been used would have been to film or record the conversation so that I would have had more accuracy when it came to the evidence of what was said between the teacher and the children. However I chose to have a written record as I didn’t want the children to feel any pressure from me filming them which may have added some uncomfortableness or shyness for some of the children. 








Teacher: Following on from yesterday’s topic, today we are firstly going to recap on strangers and then look at strangers online. So…are all strangers nasty?
Pupil 1: Yes, because we don’t know them.
Pupil 2: Not all strangers are nasty. 
Teacher: Pupil 2, you are correct! If you think about it Miss Jones (The teacher was referring to me), is a stranger. Do we think Miss Jones is nasty?
Pupil 1: No. But we shouldn’t tell any strangers our first and second names.
Pupil 3: Or where we live.
Teacher: And why is that?
Pupil 2: Because we don’t know them. So we can’t trust them.
Teacher: Well done for remembering those details. Now I want everyone to think about strangers online. I will give you a few minutes to think on your own about ‘Are there any strangers online?’ and secondly ‘What should we do if someone asks about personal information online?’
In this time the teacher gave the children four minutes to think about strangers online.
Teacher: Ok class, now I want you to turn to the person next to you and have a discussion with your partner about your thoughts on the two questions that I asked.
Again, the teacher gave the children another four minutes to have their discussion with their partner
Teacher: Now that you’ve have your discussion, in your pairs one by one when I ask, I would like you to share your thoughts with the class. So looking at the first question, do we think there are strangers online?
Pupil 1 & 2 (Pair 1): We said that we talk to our friends online. I talk to (A) when we play on the Xbox. All of our friends play on the Xbox.
Pupil 3 & 4 (Pair 2): Yes, we thought the same.
Teacher: Thank you for your answers. Looking into your Xbox game then…have you got anyone on there that you don’t know who they are?
Pupil 5 & 6 (Pair 3): We know all of our friends online.
Pupil 1 (Pair 1): My mam tells me to let her know if I get any new friends online. Then she looks at them before I can say yes or no to adding them.
Teacher:  Do you know why your mam does that?
Pupil 1 (Pair 1):  She said it’s because there’s a lot of people online that I don’t know and she doesn’t want people speaking to me that we don’t know.
This discussion went on for a few more minutes but I felt that I had documented enough evidence for the assignment.


 























Figure 1:  A transcript of a short conversation that was observed within a year 2 classroom.

I decided to concentrate on this learning event as I feel that it shows evidence of a number of teaching styles and questioning techniques. Throughout the session the teacher asked a variety of questions to the children. At the start of the session the teacher asked a number of questions to recap on the lesson that had taken place the day before. This is also an example of repetition (Watson, 1928) within the classroom to encourage a long term memory rather than a short term memory. Ausubel (1978) cited in Wragg & Brown (2002) suggests that we often ask questions to children, not for them to learn new information but to find out what the child already knows about that specific topic. There are a number of theories behind why certain questions are asked. The quality of questioning is important when it comes to helping children to advance into becoming independent learners as well as thinkers. Whilst observing the year 2’s conversation I noticed that the teacher was also using two different types of questioning. These two different questioning techniques were open ending questioning and closed questioning. Welsh Assembly Government (2008) state that closed questions tend to have a specific focus and only allowing for one or two correct answers; however, open questions allow children to have the opportunity to think about the questions and discuss a diversity of possibilities for the answer. 
Another learning technique that was witnessed within the observation was the ‘Think, Pair, Share’ technique. The Think, Pair and Share method is known as a cooperative learning technique that was created by Frank Lyman (1981). According to Class Dojo (no date) the think, pair, share technique promotes the children to collaborate together to not only discuss a topic but to also solve an issue. This learning technique was witnessed when the teacher posed the instruction of ‘Now I want everyone to think about strangers online’. This is the first step of the learning technique of where the individuals get time to themselves to think about an answer towards the specific question that was asked. The second stage of this learning technique was shown when Mrs A stated ‘Ok class, now I want you to turn to the person next to you and have a discussion with your partner about your thoughts on the two questions that I asked’. This stage of the learning technique allows the children to discuss their thoughts and opinions with their partner. After the children had shared their thoughts with their partners, the pairs then share their collaborative responses with the rest of the class. This was evident when Mrs A stated; ‘In your pairs one by one when I ask, I would like you to share your thoughts with the class.’  McTighe & Lyman (1988) cited in Fitzgerald (2013) suggest that for this learning technique to work the educator needs to take charge of the situation but also give the children  a specified time to firstly think about their answers and also enough time to share their thoughts and express their opinions towards their partner. However for the last section of the technique on where the pairs will share their thoughts with the class and more than likely carry out a debate to express their results; this section would have to have a larger specified time compared to the first two stages.
Moving on from this learning technique, I also feel that this conversation also showed evidence of exploratory talk being used within the classroom.  According to Mercer and Littleton (2007b) exploratory talk is considered by the experiment of ideas that have been made by fellow students that have been discussed within collaborative group activities. Mercer and Littleton (2007b) further go on to suggest that exploratory talk can be used as an indicator of cognitive challenge within group tasks. Brown and Palinscar (1986) cited in Patterson (2016) suggests that exploratory talk is shown throughout group activities, and an example of this is when; people share relevant information and the group seeks agreement for joint decisions. I believe that exploratory talk was shown through the session that I observed as the class had a discussion about strangers and each pupil expressed their thoughts on the topic. This learning technique showed evidence of how talk within a classroom can be used effectively to enhance a child’s learning (Vygotsky, 1978). However, Howe and Mercer (2007) state that paired and group activities rarely result in any further learning occurring. 
Another way on how Mrs A could have potentially enhanced the children’s knowledge on strangers and online safety could have been to invite a guest speaker into the classroom to speak to the children. I feel that with younger children, if a police officer came into the school to talk about internet safety and strangers then the use of a police officer would be more effective and enjoyable for the children (Bridges, 1999; Taylor, 2003) cited in (Dalakas,2016). Dalakas (2016) states that guest speakers help to enhance the students’ learning and therefor guest visits should be persuaded as much as possible. However, with every positive argument there are negatives and Karns (2005) suggests that even though the students may find the guest speakers visits to be enjoyable, a child is not always challenged through the use of a guest speaker, therefore a child’s learning and knowledge is not always enhanced in this situation.
Learning theories
As stated in the introduction of this assignment there are a number of learning theories and approaches that suggest the way a child learns throughout life. Ivan Pavlov, Jean Piaget and Lev Vygotsky are examples of people that believe in different theories that suggest the reasoning behind how we learn as individuals. Looking firstly at the behaviourism approach, this is known to be one of the most influential theories that has had an impact on a child’s development and knowledge. The behaviourist theory was introduced during the 20th century which suggests that a child is born as a blank slate and that the environment around the individual, shapes them into becoming the individual that they are today (Halpenny and Petterson, 2014). This theory is supported by John Watson and B. F. Skinner. The behaviourist theory is more known for, Pavlov and his experiment with dogs. Behaviourists believe that a child will learn through reinforcement/reward and punishment. Demorest (2008) states that a behaviour that is followed by a positive outcome (reward) is more likely to be repeated; and in contrast to this, if a behaviour is followed by a negative response (punishment) then it is less likely to be repeated. Following this Cape (1974) states the chances of what behaviour is shown, depends upon what the outcomes were to that specific behaviour within certain situations that have occurred in the past.
Another theory that is going to be looked upon is the constructivist theory. Piaget believes in the constructivist approach towards cognitive development within childhood. Brooks and Brooks (1993) state that constructivists believe that the learner needs to be in the middle of the equation and that the learner builds on their knowledge rather than absorb it. A constructivist learner is seen as a lone scientist. Piaget (1936) believes that children learn through exploration and interaction within the environment and that individuals face different levels of learning whilst at different stages of life (Garmston & Wellman, 1994). Athey (1990) further goes on to suggest that constructivists concentrate on how a child would construct their knowledge throughout daily experiences. Lev Vygotsky and Jermone Bruner are also believers of the constructivist approach to learning. However, even though the three theorists share the same beliefs on the approach, they also have different beliefs to one another (Halpenny and Petterson, 2014). 
In contrast to Piaget believing that children are lone scientists, Vygotsky believes in social constructivism. Vygotsky concentrated on the social, cultural and historical perspective that enhances the language interaction between children (Vishalache, 2004) therefor Vygotsky then looked at the Zone of Proximal Development (ZPD). The ZPD looks into the gap between what children can do by them self and what they can then achieve when they have support from the people around them. Vygotsky (1986, p. 188) states that ‘What the child can do in cooperation today he can do alone tomorrow’. The ZPD concentrates on the ‘actual developmental level’ of a child and the ‘level of potential development’ Balakrishnan & Claiborne (2012). Himmelman (1997) suggests that children who engage in interaction and discussion are more able to develop collaborative relationships with their peers. For the ZPD model to work effectively and help to enhance a child’s development, social interaction needs to occur between the teacher and the pupil or between pupil and pupil (Vygotsky, 1978).
Looking back on the different theories, although Pavlov and Piaget believe in different approaches to how a child learns, they both stated that the child will learn from certain experiences that they face, whether this was throughout early years or the later stages of development. In contrast to this Vygotsky stated that for the Zone of Proximal Development model to work within the social constructivism theory then social interaction needs to occur not only between pupil and pupil but also between the pupil and the teacher. This then suggests that Vygotsky believes that the teacher has an impact on the child’s development. 
The author believes that the behaviourist and constructivist approach are both effective when it comes to a child’s development. It is important for a child to learn from their own experiences and interactions with new objects and situations, however without the guidance or help from a more abled individual or teacher, the author questions ‘How could a child’s intelligence and knowledge advance after a certain stage of life? The author believes that a teacher’s presence and knowledge is crucial when it comes to looking at a group of individuals who are at the same age/stage of life but may not be as able as their friends/fellow peers. Vygotsky believes that there are three categories when it comes to looking at a child’s thinking and problem solving. These categories are; a child needs some help and assistance with the specific task; the child needs no help with completing the task; and the task can’t be completed without the help, support and guidance from a teacher or more abled student (Vygotsky, 1987) this then links into the further research that Jerome Bruner completed to extend Piaget and Vygotsky’s theory. Jerome Bruner then introduced: ‘Burner’s theory of Cognitive Development’. Bruner believe that a child’s knowledge and learning is enhanced through a ‘more knowledgeable other’ that may be completed through ‘scaffolding’. In education, scaffolding refers to a number of techniques that can enhance a child’s understanding and learner process. These techniques are then chosen to fit the needs of the child. An example of these techniques could be the use of instruments within the classroom, or the support of a teacher’s assistant (Bruner, 1978). Burner (1978) cited in Kayi-Aydar (2013) further suggests that this learning strategy is crucial in language classrooms as it helps with a child’s language development. Radford et al., (2014) describes that like physical scaffolding, the strategies can be removed when they are no longer needed by the individual. Van de Pol., et al (2010) state that there are three fundamental principles when it comes to scaffolding. These are: contingency, fading and transfer of responsibility. In sight to these three categories the contingency section is when a teacher’s assistant (TA) would supply help and guidance to the individual. The fading stage would be slowly removing the scaffolding when the child no longer needs all of the support. And the last section ‘transfer’ is when the child no longer needs any support of guidance and he/she now has the responsibility of their own learning (Radford et al., 2014). 
Looking into the different theories that suggest how a child learns, I believe that there was evidence of Vygotsky’s social constructivism theory being used as the pupils were not only engaging through talk with their fellow peers but were also having a discussion with the teacher (more able individual). I believe that Mrs A led the classroom discussion but allowed the children to think on their own and then share their knowledge with their partners and to the rest of the classroom through talk. I feel that there was also evidence of the Zone of Proximal Development being used as the children were enhancing their fellow peer’s knowledge with more information. For example at the end of conversation that I observed (refer to figure 1) pupil 1 expanded on the information about online safety by stating that his mam has said ‘there’s a lot of people online that pupil 1 doesn’t know, and that she doesn’t want people speaking to pupil 1 that he and she doesn’t know’. This could be a great example of when individuals would move from the zone of ‘what the child already knew’ to the ‘what the child knows now’ within the ZPD model.
‘Produce a poster to illustrate how you would develop the elements of an effective learning environment’
[image: ]My Learning Environment 

There are a diversity of establishments where children can learn, and a number of theories that suggest how a child learns, which have been incorporated earlier in the assignment. Learning environments are seen as places where an individual is engaged within a number of accommodating learning activities, and the physical environment is planned so that it can be regularly re-organised to facilitate learning (Partnership for 21st Century Skills, 2002). Brown and Williams et al., (2011) states that it is crucial that all learning environments are suited to the students’ perceptions and expectations. Therefor for the next part of this assignment I will be concentrating on what my ideal learning environment would look like and how it would meet the needs and requirements for my students. 
Concentrating on the Donaldson report that supports the new cross-curriculum for Wales (Wales Online, 2015) the report states four purposes which are;
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world
· Healthy, Confident individuals, ready to lead fulfilling lives as valued members of society (Learning Wales, 2016).
When it comes to designing my own ideal learning environment, my classroom is going to interpret the Donaldson curriculum and the six areas of learning which are; expressive arts; health and wellbeing; humanities; languages; literacy and communication; maths and numeracy; and science and technology (Wales Online, 2015). Literacy, numeracy and digital competence are the three cross-curriculum responsibilities within the new curriculum (Welsh Government, 2018) I have also looked at these three aspects when it comes to designing my ideal learning environment. I have designed my ideal learning environment based on a Foundation Phase class that provides an education for individuals aged three to seven (NAfW, 2003). 
The Digital Competence Framework sets the skills, knowledge and attitudes which aims to influence each child to be confident and creative when it comes to using any technology systems within different life stages and throughout a diversity of subjects (Welsh Government, 2018). Welsh Government (2018) further suggests that the digital competence framework has been developed for students that are between the ages of three to sixteen, which links into my audience for my ideal learning environment. Looking at the statement that was made by Welsh Government (2018) for an average classroom that has the capacity of around thirty students, I would like my classroom to have the total of two computers and ten iPads. The reasoning behind why I would like around ten iPads is so that it would result in roughly three people to one iPad, which would then enable small groups of children to work together and hopefully result in cooperative thinking, exploratory talk and relationships forming (Gillies, 2015; Emmer & Stough, 2001 cited in Tal, 2018). There are a diversity of programmes that are available for the classroom environment that enables the child to learn through playing games and using technology. The use of computers and iPads also allow the children to have independent learning and allow the child to research specific topics through the use of the internet. 
Another crucial area that I have decided to include into my ideal learning environment was a big area that allowed the children to discover and learn new information and experiences through free play. For the free play area to be more interesting, the area will have both an inside learning environment and an outside learning environment. Welsh Government (2015b) suggests that play is not only crucial for how a child becomes self-aware with their surrounding and also when they learn the rules about social behaviour; but it is also important for intellectual development. Looking at the constructivist theory, Piaget believes that children learn through action and their own discoveries at certain stages throughout life (Myhill et al., 2006). The outdoor learning environment allows children to explore a number of their needs such as; cognitive, linguistic, emotional, social and physical. For the learning environment to be successful in promoting the child’s development and engagement in first hand experiences, the areas need to be fun, safe and stimulating. I feel that the Foundation Phase classroom is the ideal environment for children to start to explore new experiences and with having the outdoor environment linked into this, the children can start to discover their surroundings and explore the outer world. In order for play to be effective in the Foundation Phase, it is essential that a great deal of planning has been made prior to the learning. Therefor within my free play area the decoration and supplies would change all the time. I would design the area each term/ different topic with supplies that link into what the children are learning at that specific time. 
Looking at the seating arrangements, I have set my tables up so that the children will be sitting in groups of roughly five to six children on each table. I have designed my tables this way as there is strong evidence that suggests that collaborative group work has the potential to boost a child’s academic and social development through exploratory talk (Baines et al., 2007). Another advantage of having the tables set out in this arrangement, allows streaming to be completed (The Guardian, 2018). Streaming is a learning technique that splits children into their ability groups. For example the more able children within the classroom will all be sitting together and the less able children will be on another table. This allows each group to work at a pace that is more suitable for themselves (Ireson & Hallam, 2001). 
When designing my ideal learning environment I have shown evidence of how I would set my classroom up in regards to my tables, library area and also the outdoor learning experience. However I haven’t showed any evidence on how I would decorate the classroom and what displays I would put up on each wall. I’m not going to go into detail about what colours and materials I would use, but I will go into explaining how I would promote Welsh throughout the classroom and through my displays. With the Governments’ challenging ambition of having one million individuals speaking welsh by 2050 I feel that the medium of Welsh is crucial within a Foundation Phase classroom (Welsh Government, 2017). According to Welsh Assembly Government (2008) whilst in the Foundation Phase children should learn to use and communicate to the best of their ability in the Welsh language and use it as much as possible. To enable this I would make sure that all resources and displays were labelled in both the English and Welsh language. Another way of how I would promote the medium of Welsh within the classroom would be to provide Welsh books within the Library section of the classroom.
Conclusion
To conclude the assignment there are a number of theories and theorists that suggest the way a child learns. By completing the observation on the learning event that I witnessed whilst at CPS, the observation showed evidence of how different questioning techniques such as open ending and closed questions can enhance exploratory talk within the classroom. The observation also showed that there are a number of ways to how you can promote a child to share their thoughts and views through educational talk, through the medium of different questioning strategies; such as; think, pair, share. These questioning methods and learning techniques can help to advance on a child’s knowledge and understanding of a specific topic or subject. The learning theory that was evidenced throughout the learning technique was Lev Vygotsky’s social constructivist theory (Vygotsky, 1978) which believes that children learn through language and social interaction with fellow peers and a more able individual; in this case Mrs A. From completing the placement and the assignment I feel that I have learnt more about why certain strategies are carried out in the classroom, and the theories behind them. Moving forward I will now take these learning techniques forward with me to enable me to become a better teacher. Also by looking into designing my ideal learning environment I feel that I will think more into my decisions when it comes to the layout of my classroom, in the near future. I feel that a simple distribution of the table layout could have a big impact on a child’s learning and understanding. From completing the ideal learning environment, I know that the indoor and outdoor learning experience is crucial when it comes to a child’s development within a Foundation Phase classroom and this would be one area that I would like to provide for the students.
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