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Introduction
This assignment will analyse an observed critical incident, discussing the use of observation in order to gather information and improve teaching practice as a reflective practitioner. According to Tripp (1993, p. 8), ‘’a critical incident is an interpretation of the significance of an event’’. This objective analysis and evaluation of a situation allows us to form our own professional judgement and interpretation, therefore creating a critical incident. Tripp (2012) further states that although incidents may appear to be ‘typical’ they then become ‘critical’ through further analysis. Raj Joshi (2018) states that through analysing these critical incidents, this will lead to successful professional development as effective areas of practice are identified. Aubrey and Riley (2019) explain that reflective practice is the ability of an individual to reflect upon their actions in order to engage with a process of continuous learning and development. This supports the view of Schön (1987) who describes reflective practice as a dialogue of thinking and doing, whereby you become more informed and skilful as a result. According to Osterman (1990), Schön proposed that skilled practitioners are reflective practitioners, using experience as a basis for assessing existing theories and observations in order to develop new theories. Petty (2014) proposes that in order to learn from experience, reflection is essential in order to relate ideas to theory and implement in the classroom. I will use these definitions in order to critically reflect and evaluate a range of approaches for meeting the diverse needs of all learners, as well as the values which underpin teaching practice.

Observation
This observation was carried out in a Year 11, Art and Design lesson, in a secondary school. Before the observation took place, the pupils were informed of my presence in order to maintain an ethical case study. The lesson consisted of 7 female pupils and involved a live lesson presented through Microsoft Teams. During this assignment I will refer to the school as ‘School A’, which is in accordance with the British Educational Research Association guidelines (2018). School A is composed of 1,630 pupils, consisting of 98% of pupils from a white British background. Additionally, around 30% of pupils are eligible for free school meals, which is above the national average in Wales of 17.4%, with around 41% of pupils living in the 20% most deprived areas in Wales. Furthermore, less than 1% of pupils have special educational needs, which is below the national average. Although School A is English medium, there is significant Welsh provision, with 10% of pupils fluent in Welsh and less than 1% of pupils with English as an additional language (Estyn, 2016). During this assignment, I will refer to the pupil observed in the critical incident as ‘Child A’, in order to maintain anonymity and confidentiality (BERA, 2018). I will refer to the critical incident as Observation 1 throughout this assignment.

Methodology
According to Kumar (2014) the observation method is used to gather primary data, whereby the researcher observes both the interactions and phenomenon taking place. Observation was particularly important to this research, so that I was able to observe patterns, functions and behaviour within the group or individuals. In order to create a critical incident, I considered the effectiveness of various observation models. According to Cohen et al. (2011), case studies are able to penetrate situations or events in a way that numerical analysis cannot. Similarly, Kumar (2014, p. 155) states that a case study is “the basis of a thorough, holistic and in-depth exploration of the aspect(s) that you want to find out about”. Although a case study can provide unique insight and real-life context, they are often based on the assumption that the findings are generalisable. Furthermore, Nisbet and Watt (1984) as cited in Cohen et al. (2011) argue that they are prone to observer bias, as they can become selective and subjective. This argument is supported by Shaughnessy et al. (2003, p. 290-9) who observes that case studies often lack control over variables which can make it difficult to draw conclusions from.
 In order to maintain an objective view of the case study, I decided to choose the non-participant method, where Kumar (2014) states that the researcher does not get involved, but remains a passive observer, watching and listening to the classroom activities. This method provides direct information to the observer, as well as a natural context where data can be collected efficiently. Additionally, this method is in line with BERA guidelines (2018), as this form of observation is more ethical as individuals are aware that they are being observed. Non-participant observation is further classified as unstructured or structured. I opted for a structured approach, where I used a categorised observation and field notes form in order to record information accurately and reliably. On the other hand, an unstructured approach is without the confinement of a guide. I considered the use of the participant observation model, whereby the observer is a participant, gaining knowledge by experiencing the social setting which is being investigated. Bailey (1994) as cited in Cohen et al (2011) states that this methodology can develop relationships with the observed, as well as retrieving insightful information from the individuals or group. However, this methodology wasn’t appropriate due to the observer’s presence possibly creating an artificial situation, as well as a lack of objectivity. Furthermore, this data would be challenging to collect whilst participating with the individuals and group. The use of observation as method in order to collect data has a number of disadvantages. Kumar (2014) argues that the non-participant model may have observer bias as it is difficult to verify the observations or the conclusions drawn from them, as this will vary from observer to observer. Furthermore, Kumar (2014) states that the Hawthorne effect may become present in observation, whereby when individuals and groups know that they are being observed, their behaviour may change. This implies that the observation would not be accurately depicting their normal behaviour and may introduce distortion. 

The Four Purposes
The observed critical incident links to the purposes of the new curriculum in Wales, which has been drafted from Donaldson’s ‘’Successful Futures’’. These four enabling objectives should be used in order to advise future decisions about national educational priorities and underpin teaching and learning. The new curriculum aims to promote four purposes: ambitious, capable learners; ethical, informed citizens; healthy, confident individuals; enterprising, creative contributors. These purposes are being developed through the curriculum, focusing more directly on the expected outcomes of learning, in terms of what learners should become and achieve through their education (Welsh Government, 2019 and Donaldson, 2015). Observation 1 is based upon the response of a learner when presented with challenge in the classroom. The teacher initially provided pupils with 3 ‘challenge through choice’ tasks, whereby the pupils would select the activity that they would undertake. I observed Child A complete the most challenging task successfully, which then led to the teacher providing Child A with an additional extension activity. An important element of this critical incident was how the use of challenge had been differentiated. 
Observation 1 particularly links with the Donaldson’s (2015) purpose ‘ambitious, capable learners’ as Child A was observed setting high standards for themselves, as well as seeking and enjoying challenge in the classroom. Furthermore, Child A was actively engaged in the lesson showing a high level of interest and was building up a body of knowledge through questioning. This knowledge was further applied when completing the most challenging task successfully, demonstrating highly developed skills and an ambition to achieve. The use of challenge for all learners is emphasised in the new curriculum, as well as encouraging learners to take responsibility for their own learning. Donaldson (2015) highlights that young people should be ‘ready to learn throughout their lives’, whereby pupils have confidence engaging with challenge and are ready to build upon existing knowledge. In this way, each individual learner is encouraged to develop a growth mindset and lifelong attitude towards learning. The use of differentiation is also emphasised so that all learners are appropriately challenged in order to reach the highest possible standard. In response to the new curriculum, Welsh Government (2015) states that provision for the more able and talented has been driven by the four purposes, prioritising a culture of high expectations for all learners in the classroom, as well as providing appropriate support to meet pupil’s individual needs. This demonstrates that through developing a curriculum that enriches learning further and creates opportunity, this ensures that provision is right for all pupils. 

Literature Review
Firstly, the observed critical incident showed a child’s response to the use of challenge in the classroom, whereby Child A opted for the most challenging task. When Child A completed this successfully, the teacher then provided Child A with an additional extension task. Shumow and Schmidt (2015, p. 112) define challenge as ‘’anything that requires an investment of effort, whether it is cognitive, physical, or emotional’’. Comparatively, Allison and Tharby (2015) propose that pupils should be provided with difficult tasks in order to engage with deeper learning and thinking. Johnson et al. (2009) further states that challenge provides a basis for educational thinking in the wider world. This is confirmed by Donaldson (2015) who characterises challenge as providing key skills for lifelong learning. Furthermore, Shumow and Schmidt (2015) claim that by providing appropriate challenge in the classroom, this both engages learners in the lesson whilst conveying that the teacher is confident in their ability. In this manner, learners will activate their critical thinking skills in order to persevere through challenging activities. 
A particularly important element of Observation 1 to note was that challenge was presented to learners by using ‘challenge through choice’. According to Deci and Ryan (2000) as cited in Katz (2007), choice is a motivating factor as this ensures greater interest and autonomy in the classroom. Based on this theory of motivation, providing choice is able to promote further engagement, while accommodating various learning needs and enabling all learners to experience challenge. However, not all choice opportunity may lead to improved learner engagement. Parker et al. (2017) argue that when learners are confronted with overwhelming choice which is too complex, they may opt for an easier choice. Comparably, Johnson et al. (2009) proposed that if the challenge is too big then the learner will become stressed and ultimately demotivated. In this way, the teacher’s guidance is important as they need to ensure that appropriate challenge is selected, so that pupils are able to move beyond their level of mastery.
Setting high expectations when using challenge in the classroom is crucial in order to achieve high attainment. According to Rosenthal and Jacobson (1968), the ‘‘Pygmalion effect’’ shows that teacher expectations influence student performance and future achievement. Therefore, having high expectations of all pupils is essential in order for learners to achieve their full potential. Learners should be consistently challenged to a high level in line with the concept of the Zone of Proximal Development (Vygotsky, 1978 as cited in Subban, 2006). According to Tomlinson (2014), when challenge is presented to the learner, it should be slightly in advance of their current level of mastery. This challenge is therefore expected to motivate students and instil confidence in their ability. When presented with an appropriate level of challenge, Child A was motivated to complete the task to a high standard. The teacher then remained consistent in approach, setting high expectations of Child A with the use of an extension task. This ensured that Child A had additional opportunity by raising expectations in order to further develop knowledge, skills and understanding. Conclusively, Allison and Tharby (2015) articulate that students need to be given work which allows them struggle, whilst communicating high expectations in order to move them forward in their learning. 
Secondly, the observed critical incident showed how tasks had been differentiated in the classroom by using ‘challenge through choice’. Munro (2012) states that differentiation can be defined as a framework which enables all students to fulfil their potential. Comparably, Tomlinson (2014) proposes that differentiation involves responding to learning differences with learning experiences in order to meet individual student needs. Moore (2000) offers four aspects of differentiation through response, outcome, task and stimulus. In Observation 1, the use of differentiation by task was implemented in the classroom. Petty (2014) describes that these differentiated activities assist learners to climb up to the more challenging tasks, which will stretch and deepen their understanding. An important aspect of differentiation is ensuring that all pupils are appropriately challenged, which is confirmed by Tomlinson (2014), who argues that differentiation has two goals, one which is to accelerate a learner’s current knowledge as rapidly as possible and the second is to ensure the learner’s growth towards or beyond a current goal. Differentiation is able to impact on both student achievement and individual attitudes towards learning (Brighton et al., 2005). This was observed in the critical incident, whereby the student completed the most challenging task and was directed towards a higher-level extension activity, which was suited to Child A’s individual needs. However, it could be argued that the most difficult task did not present enough challenge in the first place and that the extension activity was unnecessary. Hertberg-Davis (2009) states that differentiation is often misused in the classroom and consequently does little to challenge the abilities of the more able learners. With this in mind, the teacher must understand their student in order to provide appropriate challenge, so that there is a balance between challenge and ability, otherwise students will become overly challenged and demotivated as a result (Scager et al. 2012).
 A particularly important element of differentiation is communicating high expectations for all learners. David Didau (2015) states that by dividing children into categories of more able and less able and then acting on these labels, they may become subject to the Matthew Effect. Therefore, the more able make progress towards attaining the highest standards possible, whereas the less able cannot due to their treatment in the classroom. In this way, some differentiation strategies may label a learner as low ability and consequently communicate low expectations. Similarly, Tomlinson (2014) explains that by using differentiation, this can remove students from labels, offering them opportunities to fulfil their potential. However, Phillips and Lindsay (2006) as cited in Scager et al. (2012), state that high expectations have the risk of generating stress and anxiety which can then interfere with learner motivation. Furthermore, Brighton et al. (2005) assert that there is a common misconception that more able learners do not need differentiation, which according to Heacox (2002, p. 2) places a ‘ceiling’ on students learning goals and outcomes. To this extent, by providing opportunity which goes beyond the curriculum, there is the possibility to add more depth and challenge in the classroom, which will respond to the needs of all learners. Additionally, Florian & Black-Hawkins (2017) emphasise that inclusive education must prioritise effective provision, access and challenge for all learners, despite their differences. Furthermore, Valiande et al (2011) as cited in Taylor (2017) expresses that differentiation provides a platform for innovation and reflection that boosts both teaching and learning, whereby teachers are appropriately providing for individual student needs (Tomlinson, 1999). 
A significant aspect of the critical incident was that Child A was able to successfully complete the most challenging task to a high standard, as well as starting the additional extension activity. The term ‘more able and talented’ is used in Wales to describe learners who ‘’require opportunities for enrichment and extension that go beyond those provided for the general cohort of pupils’’ (Welsh Assembly Government, 2008, p. 1). More able and talented pupils tend to be highly engaged and independent learners, with an ability to make choices about their own learning (Estyn, 2018). As more able learners possess a strong aptitude for learning, it is important to encompass a range of methods, as well as key opportunities that enable learners to reveal their abilities and potential. Hertberg-Davis (2009) states that differentiation is essential when nurturing talent in more able learners. 
Through fostering a culture of high expectations in the classroom we can avoid putting a ceiling on any child’s learning. This is confirmed by Estyn (2018) who state that provision for the more able and talented should implement high expectations of learner achievement, as well as a range of creative strategies in order to further challenge and develop learning. Furthermore, Petty (2014) proposes that more able and talented learners need challenging extension tasks which will further stretch them. However, Westberg et al (1993) suggests that teachers often only make minor modifications in the curriculum to address the learning needs of students identified as more able and talented. Similarly, Ofsted (2013) argues that the most able are underperforming and often fail to reach their full potential due to a culture of low expectations and insufficient challenge. Furthermore, Smithers et al. (2012) states that the national curriculum does not highlight the needs of those capable of excellence, whereby the level of challenge for the more able and talented has become a particular issue. In order to achieve ‘ambitious, capable learners’, Donaldson (2015) argues that it is important that we encourage the more able and talented to take responsibility for their own learning. Similarly, Petty (2004) argues that independent learning increases motivation as students are able to challenge passive attitudes and develop an active mindset. Gibbs (1992) further expresses that this learning method can encourage ‘deep’ rather than ‘surface’ learning. Furthermore, Marra and Palmer (2004) as cited in Scager et al. (2012), conclude that higher ability students prefer more independence, less structure and more challenge. These qualities can be implemented in a rich and flexible curriculum which provides additional opportunity to enrich learning further (Welsh Assembly Government, 2008). Conclusively, in order to improve opportunities and outcomes for more able and talented pupils, we must start by raising expectations. Rubie-Davies (2014) affirms that by providing challenging activities for all students, there are increased equitable opportunities to learn.

Reflection, evaluation and next steps
In order to reflect and evaluate this critical incident, I considered the reflective model according to Brookfield’s lenses. According to Brookfield (1995) as cited in Ross (2017), this model consists of four lenses: the autobiographical lens; the students’ lens; the colleagues’ lens; and the theoretical lens. Through this continuous process of self-reflection, we are able to critically evaluate our own assumptions and personal biases, enabling us to challenge pedagogy (Brookfield, 2004). Raelin (2002) further states that reflection is able to illuminate elements of our own experience, therefore providing a basis for future action. This is in line with Brookfield’s thoughts, which highlight that this method of enquiry enables us to gain invaluable insights, as well as the ability to challenge the fundamental premises behind our teaching practice. Welsh Government (2015) elaborate that all teachers should ensure that reflective practice is an integral part of their professional identity and mindset.
Reflecting from an autobiographical lens perspective, during observation 1 I noted the way in which tasks were differentiated. From my own experience in education, ‘challenge through choice’ was not used, but observing this lesson enabled me to appreciate the beneficial qualities of implementing choice. Katz (2007) proposes that choice is often an outcome of the motivational process, which depends on the students’ value of the task itself, as well as their expectations of success. Through offering choice within the classroom, this promoted further engagement and autonomy to Child A, who was motivated to complete the most challenging activities. Furthermore, these differentiated tasks enabled low access but high ceiling, whereby there was provision for all learners’ individual needs. However, Estyn (2018) proposes that teachers must monitor pupils’ choices carefully in order to ensure that the level of work matches their ability.
Reflecting from the students’ view, the learner selected the activity that they would undertake, completing the most challenging task and an additional extension activity. From this perspective, the learner appeared to be consistently engaged in the lesson, displaying a high level of motivation to complete the task successfully. As the learner was able to choose their own task and their ability was not labelled, this communicated a culture of high expectations for all learners. In this way, the learner was confident in their abilities and able to use critical thinking skills to meet the highest levels of challenge. According to Davies (2014) by communicating high expectations, learners are able to make accelerated progress and move beyond their current level of performance. 
Reflecting from the colleagues’ view, the teacher in observation 1 provided tasks to the learners which were differentiated by challenge. The teacher then provided additional challenge in response to Child A completing the most challenging task. Although the teacher differentiated the activities, the most challenging task was completed quickly so may not have been challenging enough for the more able and talented. In this scenario, reflective practice may have been useful to the teacher, who could have altered the level of challenge so that it was more appropriate for the learner. Differentiation is often an ongoing, reflective process, whereby differentiated instruction emerges during the process of teaching and learning (Tomlinson, 2014). The teacher then gave an additional task to Child A, which provided an extension and enrichment activity. According to Heacox (2017), it is important to regularly replace attained goals with more advanced or complex goals to develop a cycle of continuous learning. Conversely, Estyn (2018) state that more able pupils often receive extension activities after completing a task too easily, which does not ensure sufficient challenge throughout the lesson. In this manner, it is important to have appropriate challenge which enables learners to think more deeply, rather than additional tasks.
Reflecting from a theoretical lens, I was able to use various theories in order to gain new insight and form a better understanding of methods in teaching practice. According to (Daniels and Hedegaard, 2011 as cited in Taylor, 2017), differentiation links to Vgotsky’s (1978) intervention theory, which prioritises learners as individuals. This is affirmed by Tomlinson (2014) who proposes that a differentiated classroom is inevitably student-centred. In this manner, student-centred classrooms provide opportunities to students to make choices about their own learning, as well as contributing to the overall learning experience. In observation 1, the teacher assumed a facilitating role by providing ‘challenge through choice’, where the student could direct their own learning. According to Petty (2014) self-directed learning encourages student autonomy and responsibility for learning. This was demonstrated through Child A’s ability to make well considered and independent choices about their learning and how to progress (Estyn, 2018).

Conclusion
Through the use of appropriate methodology, I was able to effectively analyse the observed critical incident. The use of non-participant observation enabled an objective view during this critical incident, whereby I was able to focus on student interaction and behaviour. Furthermore, through structured observation I was able to focus on key elements of the case study to ensure that the research was thorough. I found that the case study was a useful tool, particularly in order to explore pedagogical principles that will aid my teaching practice. Although the methodology I chose was suitable, by using structured observation this may have limited the information that I collected as Kumar (2014) states the observer may miss key interactions due to the detailed recording of the observation. Furthermore, Cohen (2011) observes that by choosing specific methodology before an observation, this can place limitations on range of information acquired. Conclusively, in the assignment I have used reflection in order to consider various perspectives and practices to support effective teaching. Overall, this assignment demonstrates the importance of appropriate differentiation and tasks which are sufficiently challenging so that all learners have an opportunity to reach their potential (Guild, 2001 as cited in Subban 2006). This heavily relies on knowledge, understanding the barriers for some learners, as well as knowledge of implementing the new curriculum in Wales. This investigation reveals that there are benefits to differentiation such as increased learner motivation when both challenge and choice are implemented successfully in the classroom (Tomlinson, 2004 as cited in Subban 2006). Furthermore, it is apparent that in order to successfully challenge students, teachers must communicate high expectations and ensure planning of next steps with individual abilities in mind (Estyn, 2018). This use of reflection has developed my knowledge about the advantages of differentiation and challenge in the classroom, as well as the provision for the more able and talented. Overall, this assignment has inspired me to conduct further research into other differentiation strategies to take forward in my teaching practice.
OBSERVATION 1 / FIELD NOTES   		             Researcher: Eleanor Dalley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Tuesday 29th September 2020

11 – 11:55

Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts – Art
· Mid-point of a unit of study
· Indoors
· Live lesson – on Microsoft Teams 
· 7 learners
· Ability range – all students are competent (GCSE choice) but some more than others
· Online learning – not all students have access to oil pastels or a printer
· Project: Bisa Butler – close up


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The teacher began the lesson with a ‘meme that artwork’ game on a Powerpoint presentation in order to engage students. However, the students were initially quite reserved when communicating through Microsoft Teams. The teacher used images of Bisa Butler’s work and asked higher order questions about the use of technique, colour and pattern. As some students were still reluctant to respond, the teacher used cold calling in order to ensure the involvement of all pupils, as well as asking the learners to choose other learners to answer the next question. The pupils were then asked to respond to various patterned images and whether they were in keeping with the style of work and if not why. As this discussion progressed, the pupils seemed to become more engaged and confident with their answers. 

The students all had a positive attitude towards learning and Art in general. The teacher used a video demonstration of the application of colour, describing the various techniques when using pastels. The learners seemed to engage with this and responded with questions about the use of material, technique or terminology.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the lesson was explained thoroughly through the use of a learning objective which was to create work in Bisa Butler’s style with oil pastels for their research pages and coursework. This was further demonstrated by the teacher explaining more detailed objectives;

Knowledge – to have a better understanding of Bisa Butler
Skills – to apply colour theory knowledge when creating a close up portrait

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were clear about what they were doing as the teacher gave a verbal description, as well as a video of the application of skill. The teacher also recapped on important information and key words. The teacher then clearly outlined the success criteria so that students knew how to achieve well, as well as asking for their input about what the success criteria means.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Most students were able to engage in the lesson, as the teacher involved all students in discussion using various questioning techniques on Teams. 

The teacher also used ‘challenge through choice’ in order to differentiate, splitting the tasks into three categories;
· One-star task – portrait with 3 colours either warm/cold
· Two-star task – portrait with 3 warm colours, 3 cold colours
· Three-star task – portrait with more colours and an accurate likeness

This provided the learners with a least challenging activity, moderately challenging activity and most challenging activity, in order to engage all learners.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher asked the students to show their work on camera while completing the task to check on progress. This use of questioning during the task provided feedback to the teacher as she was able to recognise who needed support and who needed to be challenged. 

The teacher also used a mid-point plenary, allowing students to reflect and evaluate their work, discussing their method and progress.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Challenge
· Differentiated
· MAT learners







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020

11 – 11:55

Year 11

7 learners 

Live lesson – on Microsoft Teams

Mid-point of a unit of study


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A particular critical incident that stood out was the use of challenge and its impact on children’s learning. I observed the teacher provide learners with ‘challenge through choice’, allowing the pupils to select the activity that they would undertake. I observed Child A complete the most challenging task successfully. This then led to the teacher providing the learner with an additional extension task. This made me think about the use of differentiation, the importance of challenge in the classroom and provision for MAT learners.




























OBSERVATION 2 / FIELD NOTES   		             Researcher: Eleanor Dalley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Tuesday 29th September 2020

2:15 – 3:00

Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts – Art
· Near the start of a unit of study
· Indoors
· Ability range – students are mixed ability, lower level as they missed the majority of year 7 dut to COVID-19 
· Project: Drawing - landscape


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The students were not focused at the beginning of the lesson as this was the last lesson of the day and there was a high level of energy in the classroom. There seemed to be a mixture of attitudes towards learning. The teacher began by presenting a landscape drawing to the class, asking the students higher order questions through think, pair, share. Although this engaged the students, there were still some disengaged pupils. Some students were struggling to grasp the concept of gestural, continuous line drawings, so the teacher individually gave the students feedback and positive reinforcement.

There were some disruptive students in the class and an argument between Child A and Child B began, where the teacher had to intervene. This resulted in Child B being removed from the classroom. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the lesson was explained clearly through the use of a learning objevtive, which was to develop an understanding of the qualities of a drawing. The lesson related to this purpose as the learners were asked to produce several line drawings of landsacpes, using their previous knowledge of drawing characteristics.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were given a success criteria and the teacher chose learners to read this out to the rest of the class. 
The success criteria outlined the specific concepts including foreground, midground, background, composition and perspective. This allowed the learners to understand the importance of this terminology and these characteristics within a drawing.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Some students were able to engage in the lesson, as the discussion and pair work at the beginning seemed to engage the class. The use of questioning techniques were effective and practical group activities seemed to generate more response.

The teacher also used ‘challenge through choice’ in order to differentiate, splitting the tasks into three categories;
· One-star task – one continuous line drawing
· Two-star task – two continuous line drawings
· Three-star task – two continuous line drawings and a measured drawing that captures perspective

This provided the learners with a least challenging activity, moderately challenging activity and most challenging activity, in order to engage all learners.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher asked the class questions relating to concepts from the previous lesson – such as line, tone and perspective, in order to check their understanding.

The teacher also provided feedback individually, depending on their drawings and progress – suggesting adjustments that thye could work on. However, the teacher did not include a plenary which may have been useful.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Scaffolding
· Positive reinforcement
· Questioning














CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020

2:15 – 3:00

Year 8

Near the start of a unit of study



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A particular critical incident that stood out was the use of positive reinforcement and feedback in the classroom. I observed Child A disengaged with the lesson stating ‘I cant draw with a continuous line’. The teacher responded to this by reassuring the child that ‘the purpose is to achieve a gestural drawing, not perfection’. The teacher also provided positive reinforcement on the successful elements of the drawing. This led to Child A engaging with the lesson, completing the second task.























OBSERVATION 3 / FIELD NOTES   			Researcher: Eleanor Dalley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Tuesday 29th September 2020

1:20 – 2:15 

Year 7


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts – Art
· Near the start of a unit of study
· Indoors
· Ability range – students are mixed ability, lower level as they missed the majority of year 6
· Project: Identity
· Focus – Underwater sea creatures 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The students seemed quite focused, a mixture of engaged and disengaged pupils and there was a high level of energy in the classroom. The learners were given feedback on their work from the previous lesson, which was written in their books, for them to continue to work on. The teacher also collected homework that was due from the previous lesson, but only around half of the students had completed it. Although some students would occasionally be off topic, there was an overall positive attitude towards art and practical work.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the lesson was explained clearly through the use of a learning objevtive, which was to develep observational drawing skills. The lesson related to this purpose, but the use of only half an image to draw from caused a lot of confusion and many learners were repeatedly off topic and then were not corrected.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students understood how they could achieve well as they were given a success criteria. The success criteria outlined the specific concepts including line, shape, tone and realism. This allowed the learners to understand the importance of this terminology and these characteristics within an observational drawing.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The use of questioning was important when engaging learners, as well as the use of think, pair share.

The teacher also used ‘challenge through choice’ in order to differentiate, splitting the tasks into three categories;
· One-star task – outline of crab
· Two-star task – crab toned in
· Three-star task – realistic crab

This provided the learners with a least challenging activity, moderately challenging activity and most challenging activity, in order to engage all learners. This aimed for every learner to achieve at least the outline.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher asked the class questions relating to concepts from the previous lesson – such as light, shadow and perspective, in order to check their understanding.

The teacher also provided feedback individually, depending on their drawings and progress – suggesting adjustments that thye could work on. However, the teacher did not include a plenary which may have been useful.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Behaviour management
· Positive reinforcement
· Questioning 


















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020

1:20 – 2:15

Year 7

Near the start of a unit of study






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A particular critical incident that stood out was the use of behaviour management in the classroom. I observed Child A consistently interrupting the teacher and disrupting the class, so their name was written on the board. This led to secondary behaviour, including pencil tapping, sighing and eye rolling. The teacher then ignored the secondary behaviour, which led to the behaviour stopping. The teacher then gave Child A individual attention and feedback on their work. 































OBSERVATION 4 / FIELD NOTES   			Researcher: Eleanor Dalley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Tuesday 29th September 2020

11:55 – 12:50

Year 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Expressive Arts – Art
· Mid-point of a unit of study
· Indoors
· Ability range – students are mixed ability, 
· Project: Drawing – Still life


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The students seemed focused overall, as they were contributing to discussions and continuing with work from the previous lesson. There seemed to be a mixture of attitudes towards learning, but the majority were positive. The students were writing about their drawings from the previous session in order to complete their research pages. The teacher advised the students to use ‘3 before me’ which provided scaffolding in the classroom, allowing students to work alongside their peers to complete the work. Scaffolding was shown when the learners discussed their written work and were giving advice to one another.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the lesson was introduced at the beginning of the lesson as the teacher explained that they would be continuing with the work from the previous work in order to build their research pages. The activities supported this as they were clearly linked, using the drawings from the previous work in order for them to analyse and evaluate their techniques, progress and methods. However, a learning objective was not stated so the learners did not have a clear purpose to focus their learning.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were clear about what they were doing, as the teacher explained that the lesson would be focused on analysing and evaluating their drawings from the previous lesson. However, students were not given a success criteria outlining how they would know what to do and how to do it well.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Some students were able to engage in the lesson, as they were required to work with one another. Another example was the teacher using previous work as an example, in order to critique as a class. However, not all students were challenged during the activity so were not engaged and the lesson seemed as if it needed more structure.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The use of questioning throughout allowed the teacher to assess if the activity was too challenging for the learners. However, this way not used to assess if the activity was too easy for the learners. Furthermore, the teacher did not include a plenary which may have been useful.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Scaffolding
· Positive reinforcement
· Questioning




























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020

2:15 – 3:00

Year 8

Near the start of a unit of study



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A particular critical incident that stood out was the use of scaffolding in the classroom. I observed Child A struggling to annotate their work from the previous lesson. Child A raised their hand and the teacher responded by asking Child A to remember ‘3 before me’. This led to Child A asking Child B for help with their written work and engaging with the lesson. 
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