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	Target
	How I have addressed it in this work

	1. Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice?
	[bookmark: _Int_eHIWc0nf]I have addressed this target within my work by including how these findings have had an impact on my future teaching practice shown in my conclusion. 

	2. Ensure you proof-read for clarity of expression.
	I have addressed this target within my assignment by proof-reading my work. 




Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

Introduction 
[bookmark: _Int_spfjkXYZ][bookmark: _Int_BNHT9V21][bookmark: _Int_ohPr6RTM]The focus of this assignment is to discuss and examine a project proposal for a school community project. The concept of community, similar to other constructs seen within other social disciplines, is complex, hard to define and is often shaped by ideological perspectives (Pradeep ad Sathyamurthi, 2017). According to Johnston (2000) community encompasses multiple dimensions and serves as an overarching term for a variety of social structures, relationships and experience. Within this assignment community will be addressed as individuals who engage with and support each other, united by common experiences, attributes, a shared sense of identity and by their geographical closeness (Cobigo et al, 2016). Similar to the term community, the new curriculum for Wales (2022) introduced the term ‘cynefin’, both seen as closely related concepts. Within both concepts, they both discuss sense of belonging and connection to others where experiences are shared and understanding who they are as a part of their own environment. 
Guidance documents published in 2023 by the Welsh Government show that schools have a vital role in working closely with families, communities, and other services to support learners' well-being and success. Through community focused schools' initiative, schools are encouraged to go beyond traditional education by adopting strong partnerships with other services within the community to address barriers to learning. Schools within Wales are supported by four enablers of which are, a shared vision, collaborative leaderships, trusting relationships and connected learning to ensure equitable opportunities for all learners (Welsh Government, 2023). 
By using documents such as Annex 4: Developing community engagement in community focused schools (2023) the decision was made to propose a project that could involve learners with the older generation services within the community. The initiative proposed is called ‘Grand-Friend’ where it aims to involve year 6 learners and the older generation in a care home setting to combat social isolation, support emotional and social development and build stronger, more cohesive communities through a range of inclusive activities. These activities could range from talking, painting, dancing, and anything else that brings the two generations joy and a sense of achievement. Intergenerational programs or initiatives bring together people from different age groups where the generation gap can be bridged for experiences to be created and skills to be shared (Park, 2015).
[bookmark: _Int_beXxZrN2][bookmark: _Int_k1s1qsTk][bookmark: _Int_RZOpbZK8][bookmark: _Int_QMkqvWHH]The schools' vision through the proposed project is to create an inclusive, compassionate learning community where learners build meaningful connections beyond the classroom, developing empathy, respect and a strong sense of belonging through community partnerships that enrich both the school and the older generation within the community. The school is in an urban area with around 400 learners. Many learners face linguistic challenges with a large proportion of learners speaking English as a second language. A large amount of learners come from socio-economic disadvantaged backgrounds. The community benefits from a variety of local facilities, including a community centre, leisure centre, library, and several parks. These resources provide learners with valuable opportunities to express themselves physically which can support their well-being. The presence of these community assets offers important support to learners in overcoming some of the challenges they face both in and out of the classroom. 
Literature review
[bookmark: _Int_3XBn2efX]Schools hold significant influence in most societies, serving as structured environments where learners of similar ages learn and develop together (Park, 2015). These environments support teachers in delivering a curriculum where learners receive academic content to better their knowledge around the things highlighted as important for learners to know. Park (2015) argues that classroom-based learning does not fully equip learners with the broader life skills that are needed beyond structured formal education. In support of this Fitzpatrick and Halpenny (2023) discuss how classroom-based learning lacks opportunities for learners to widen their perspectives and nurture their curiosity. In the study completed by Fitzpatrick and Halpenny (2023) it mentions how schools can nurture curiosity and widen learners' perspectives through providing real life interactions with the older generation where learners can become ethically informed and confident individuals who can contribute to their community. This aligns with one of the four purposes of the new curriculum for Wales (2022) where these interactions can help learners grow into well-rounded individuals who can make thoughtful contributions to the society and community around them. 
[bookmark: _Int_sW3laIDe]Grand-Friend as an initiative is an intergenerational project that has the ability to support and develop skills of learners and the older generation. As seen in work by Heyman et al (2011) and Femia et al (2008) intergenerational projects have significant benefits to learners such as increased and improved social skills, better attitude towards the elderly and improved motivation to help others. The importance of this is that learners can gain confidence through these interactions which can contribute to their personal growth within the classroom and beyond the classroom. The programme proposed can create a mutual beneficial dynamic where the older generation can share their wisdom and cultural insights and learners can contribute energy, enthusiasm and a renewed sense of purpose which brings joy to the lives of the older generation (Holmes, 2009). Evidence shows that this initiative can effectively support the learner, the school and community. Through this initiative learners can develop their empathy, confidence and social responsibility, skills mentioned within the curriculum for Wales (2022). As for schools and community, this initiative can positively strengthen schools' roles as community focused schools and help build intergenerational connections. Aligned with the well-being of Future Generations (Wales) Act 2015 it can contribute to healthier, more cohesive communities through supporting emotional well-being and lifelong learning across the different age groups.
[bookmark: _Int_2XN069Ro][bookmark: _Int_LUySrZ3E]The Well-being of Future Generations (Wales) Act 2015 influenced this initiative because it has the ability to promote long term and sustainable thinking through encouraging actions that can support in improving emotional well-being and ensure that cohesive communities are created for all generations to thrive as a whole. This perspective is supported by Nesom and Mackillop (2020), who emphasis the importance of schools getting involved in local initiatives that enable the goals within the Well-being of Future Generations (Wales) Act 2015 to be achieved. Research conducted by Nesom and Mackillop (2020) and Murayama (2015) shows that community initiatives that bring different generations together can nurture social cohesion and improved well-being. Ensuring that the Grand-Friend initiative aligns with the Well-being of Future Generations (Wales) Act 2015, a range of benefits will be supported such as a more resilient and connected community. This highlights the importance of educational settings, working closely with other services and making local driven action. 
[bookmark: _Int_5n5h9m9e]To support the Grand-Friend initiative, the study by Crawley and Crawley (2023) shows the benefits and the links to authentic contexts where mirrors real life community-based learning. Within their research it highlights how initiatives such as the one being proposed can engage learners and the older generation in community-based experiences to promote and enhance their sense of community, the connection that they have with their community and their purpose within the community. To elaborate on this, Hislop and Caes (2024) are in support of work conducted by Crawley and Crawley (2023) where they discuss initiatives such as the one being proposed can create stronger community connections which in turn enriches personal development such as well-being and social skills. This initiative aligns strongly with the Health and Well-being area of Learning and Experience within the new curriculum for Wales (2022). Through the experiences that the learners will gain through taking part in this initiative, their emotional well-being will be enhanced as well as their social responsibility. Furthermore, the experiences will allow learners to feel a sense of belonging and understanding their ‘cynefin’ where they are able to develop as individuals, becoming healthy and confident along the way. 
[bookmark: _Int_Rva5vwAe]Research and studies done on similar initiatives to the one being proposed have shown all the benefits that it can have, however it is important to consider the things that may hinder this initiative that is being implemented successfully. Newman and Hatton-Yeo (2008) report that it is important that careful precaution is taken when taking learners into care homes. Ensuring safeguarding is acknowledged and steps are taken, it should be successful. However, this may prove difficult because of curriculum pressures. Piliri et al (2023) discusses the lack of time and flexibility teachers have at their disposal due to busy timetables and targets the school must reach. It is also important to consider teachers' lack of interest in providing opportunities for learners to take part in such initiatives. It is important to consider the work of Larkin and Newman (2018) because they discuss how teachers at times view intergenerational initiatives as extra in comparison to integral in the development of learners. Promoting the benefits and discussing the importance will help teachers to buy in to the initiative and it is critical that the school understand the benefits of such initiative in order to be enthusiastic and push for this kind of initiative to be a part of the school.
Project Aims 
[bookmark: _Int_g3Yehy1Z]For an initiative to be successful there must be an explanation as to how it is going to be achieved. Two aims will be discussed as well as how it is going to be implemented. Considerations will also be made on staffing and budgets.
[bookmark: _Int_wRHoKnKn]As the Well-being of Future Generations (Wales) Act 2015 influenced this initiative, it is critical that the overarching aim of this initiative is to promote emotional, social, and mental well-being. The initiative will aim to reduce social isolation and improve mental health of both generations that it is targeting. Research positively shows that intergeneration initiatives have strong impacts on emotional and social well-being (Sakurai et al, 2016). The outcome of this aim is to promote inclusivity where everyone involved has the opportunity to connect and contribute to what's trying to be achieved. Intergenerational initiatives create environments where learners and the elderly can feel a sense of value and support, resulting in feeling that they belong in their community.
[bookmark: _Int_UHp4f3Dl]The second aim is to nurture a sense of belonging and community. Influenced by the new curriculum for Wales (2022) where learners should be provided with opportunities to understand their place in the world and their connections to the people in their community. Through linking with the community, the initiative being proposed aims to strengthen the connections and ultimately grow and build a sense of belonging across different generations (Davet, 2022). The intended outcome of this aim is to nurture that sense of belonging by developing social identities that are often visible in meaningful relationships. Furthermore, cultural understanding and active participation are considered outcomes of this aim and will support learners and the older generation in their well-being and lifelong connectedness (Baumeister and Leary, 2017).
[bookmark: _Int_qu2msR0g][bookmark: _Int_aYIPddXW][bookmark: _Int_JTqkfAYz]This initiative is going to be implemented through establishing a friendship or partnership with a local care home that's long term. To discover the correct place, it will be important to do some activities in a number of different care homes such as singing, to discover the correct fit. A recent initiative called “Hen Plant Bach” was recently completed in Caernarfon where the children were invited to spend a week at a local centre, where they engaged with the older generation (The Times, 2024). This approach was overseen by members of the university who through observation discovered what the outcomes were when learners engaged with the elderly in inclusive activities. The initiative being proposed is similar to the one spoken about above and through establishing strong relationships, planning structured, inclusive strategies, and providing the correct support, the initiative can be implemented effectively. 
To ensure the Grand-Friend initiative is sustainable it is vital to understand the budgets. By ensuring resource allocation and strong partnerships are discovered from an early stage, the initiative will be sustainable. According to Davidson Knight (2012) when schools have a clear plan from the start, it allows them to execute initiatives effectively. 
Measuring Impact 
[bookmark: _Int_uVM7G8CI]To measure the impact of the Grand-Friend initiative, a range of different methods will be used that can comprehensively assess the impact this initiative can have on the learners and elders' outcomes and the broader community effects. A study completed in 2017 by Di Bona et al (2017) highlights the range of methods used to understand the feasibility and impact such an initiative can have on two different generations. In their research it mentioned how using a range of methods such as questionnaires, observations, interviews and focus groups helped understand if the initiative had a good or bad effect on what they were trying to achieve.
To measure the impact on the Grand-Friend initiative, it is important to duplicate the way in which Di Bona et al (2017) measured the project they were completing due to its effectiveness and how it yielded results that showed the impact.
[bookmark: _Int_IGiiL27U]Questionnaires will be used to discover and collect data on the learner's well-being and perceptions before and after involvement in the programme. According to De Vaus (2001) using this method is a quick and easy way to gain an understanding of all learners and understand how they are feeling.
[bookmark: _Int_oqibA7G0]Observations will be used to discover the body language, behavior, and facial expression of learners through meetings with the older generation. This will provide us with the understanding of how comfortable the learners are to see the gradual increase or decrease over the weeks that the learners take part in the initiative. This is an important tool to measure impact because support can be given if needed. An example of this would be, if the children were less engaged, the staff present could re-engage them and be that pillar of support if needed (Atkinson and Bray, 2013).
[bookmark: _Int_mOtKZm2B]Focus groups will also be used to measure impact because of its effectiveness in gathering in depth insights from the learners. According to Galbraith (2015) in another study where they looked at a similar initiative, using focus groups helped gather information in regard to attitudes and confidence from taking part in such initiative. In support of using focus groups to discover impact, Carter and Henderson (2005) discuss how it allows learners to give feedback in comfort of their friends in comparison to feeling intimidated if interviewed alone.
Evaluation 
To evaluate the project a SWOT analysis was used (see appendix 1) where strengths, weaknesses, opportunities, and threats were considered.
[bookmark: _Int_kj4izrGD][bookmark: _Int_UuwUQ3u7]The Grand-Friend initiative has many strengths. The main strength that is highly visible is that of improved well-being when learners and the elders take part in this initiative. Through this initiative schools are able to create more cohesive communities that can help the well-being of all that are involved (Nesom and Mackillop, 2020). The opportunities for social inclusion where learners and elders can express themselves and feel like they are being heard can improve well-being in several ways. In doing this, many national policy priorities are being achieved such as the Well-being of Future Generations (Wales) 2015.
One of the key opportunities of this initiative is that of developing one of the four purposes and target aspects of some of the others. Through regular visits to the care home, children can develop a sense of self-worth and enhance their social skills, all of which can contribute to a healthier Wales where confidence is increased, and people are brought together to promote more cohesive communities.
[bookmark: _Int_Qfex6ICR]Identified within research, time to take part in this initiative may be a weakness. Research conducted by Piliri et al (2023) shows that teachers lack the time needed to provide beneficial initiatives for learners. It is evident that careful planning must be completed for this initiative to take place where teachers can fit this in within the curriculum timetable.
Conclusion
[bookmark: _Int_wtyJyoRq]To conclude, it is evident that schools can play an integral role within the community they are situated in. The term ‘Cynefin’ introduced in 2022 links to what community is, where people have that sense of belonging and identity (Welsh curriculum, 2022). The ‘Grand-Friend’ initiative presents clear opportunities for emotional and social well-being to be promoted and for stronger connections to be developed within the community and across generations. It is evident that the initiative that is proposed is rooted within the principles of the Well-being of Future Generations (Wales) Act 2015 and the curriculum for Wales (2022). Literature within this field supports the Grand-Friend initiative with many offers highlighting key benefits it presents such Nesom and Mackillop (2020) discussing the impact it has on creating cohesive communities and Murayama et al (2015) mentioning how it can enhance emotional and mental well-being. Weaknesses were found when promoting this initiative, however with careful planning and motivation for the initiative to be successful, these weaknesses may not be an issue (Piliri et al, 2023).
Researching into this area has made me gain a deeper understanding around community engagement and the value that intergenerational initiatives can offer. Furthermore, it has enabled me to appreciate how authentic, community-based experiences can target key principles seen within the Well-being of future generations (Wales) Act 2015.


References
Atkinson, T. and Bray, J. (2013) ‘Dementia awareness & intergenerational exchange in schools: A pioneer project supporting dementia friendly communities’. Association for Dementia Studies & Coventry and Warwickshire NHS Trust, Worcester.

Baumeister, R.F. and Leary, M.R. (2017) ‘The need to belong: Desire for interpersonal attachments as a fundamental human motivation’. Interpersonal development, pp.57-89.

Carter, S. and Henderson, L. (2005) ‘Approaches to qualitative data collection in social science’. Handbook of health research methods: Investigation, measurement and analysis, 1, pp.215-230

Cobigo, V., Martin, L. and Mcheimech, R. (2016) ‘Understanding community. Canadian Journal of Disability Studies’.5(4), pp.181-203.

Crawley, A.A. and Crawley, W. (2023) ‘Intergenerational, community-based learning and exercise science student perceptions of classroom community’. Journal of Experiential Education, 46(3), pp.304-318.

De Vaus, D. and De Vaus, D. (2013) ‘Surveys in social research’. Routledge.

Di Bona, L., Kennedy, S. and Mountain, G. (2019) ‘Adopt a care home: An intergenerational initiative bringing children into care homes’. Dementia, 18(5), pp.1679-1694.

Davet, N. (2022) ‘Young people and older people negotiating urban spaces in Sweden: enacting age, public spacing and belonging through intergenerational encounters’. Children's geographies, 20(6), pp.876-888.

Davidson Knight, A. (2012) ‘Funding intergenerational initiatives to strengthen local communities’. Quality in ageing and older adults, 13(4), pp.307-316.

Femia, E.E., Zarit, S.H., Blair, C., Jarrott, S.E. and Bruno, K. (2008)’ Intergenerational preschool experiences and the young child: Potential benefits to development’. Early Childhood Research Quarterly, 23(2), pp.272-287.

Fitzpatrick, A. and Marie Halpenny, A. (2023) ‘Intergenerational learning as a pedagogical strategy in early childhood education services: perspectives from an Irish study’. European Early Childhood Education Research Journal, 31(4), pp.512-528.

Galbraith, B., Larkin, H., Moorhouse, A. and Oomen, T. (2015) ‘Intergenerational programs for persons with dementia’: A scoping review. Journal of Gerontological Social Work, 58(4), pp.357-378.

Heyman, J.C., Gutheil, I.A. and White-Ryan, L. (2011) ‘Preschool children's attitudes toward older adults: comparison of intergenerational and traditional day care’. Journal of Intergenerational Relationships, 9(4), pp.435-444.

Holmes, C.L. (2009) ‘An intergenerational program with benefits’. Early Childhood Education
Journal, 37(2), 113-119. https://doi-org.proxyiub.uits.iu.edu/10.1007/s10643-009-0329-9.

Larkin, E., & Newman, S. (2018) ‘Sustaining intergenerational programmes: An exploratory study’. Journal of Intergenerational Relationships, 16(1–2), 30–45

Nesom, S. and MacKillop, E. (2021) ‘What matters in the implementation of sustainable development policies? Findings from the Well-Being of Future Generations (Wales) Act, 2015’. Journal of Environmental Policy & Planning, 23(4), pp.432-445.

Newman, S. and Hatton-Yeo, A. (2008) ‘Intergenerational learning and the contributions of older people’. Ageing horizons, 8(10), pp.31-39.

Park, A.L. (2015) ‘The effects of intergenerational programmes on children and young people’. International Journal of school and cognitive psychology, 2(1), pp.1-5.

Piliri, A. and Gravani, M.N. (2023) ‘Older adults’ and young educators’ experiences and perceptions of Intergenerational Learning (IGL) in non-formal education’: A case study from the Adult Education Centres in Cyprus. Ricerche di Pedagogia e Didattica. Journal of Theories and Research in Education, 18(2), pp.131-149.

Pradeep, K.P and Sathyamurthi k (2017) ’The community in community social work’. Journal of Humanities and Social Science. 

Sakurai, R., Yasunaga, M., Murayama, Y., Ohba, H., Nonaka, K., Suzuki, H., Sakuma, N., Nishi, M., Uchida, H., Shinkai, S. and Rebok, G.W. (2016) ‘Long-term effects of an intergenerational program on functional capacity in older adults: results from a seven-year follow-up of the REPRINTS study’. Archives of gerontology and geriatrics, 64, pp.13-20

The Times. (2024) ‘The charity uniting the elderly with children to combat loneliness’. Retrieved from https://www.thetimes.co.uk/article/together-project-uniting-the-elderly-with-children-in-a-bid-to-combat-loneliness-times-luxury-9d5x9cqs7. 

Welsh Government (2015) ‘Well-being of Future Generations (Wales) Act 2015.

Welsh Government. (2022) ‘Curriculum for Wales’. https://hwb.gov.wales/curriculum-for-wales

Welsh Government (2023) ‘Annex 4: Developing community engagement in community focused schools. 




Appendices
Appendix 1 - SWOT analysis
	
	Helpful
	Harmful 

	Internal 
(within the school)

	Strengths
· Community cohesion 
· Emotional and social development
· Experiential learning 
· Intergenerational understanding
· Well-being

	Weaknesses
· Budget 
· Staffing 
· Pupil participation
· Lack of time due to curriculum constraints





	External
(outside the school)
	Opportunities 
· Development of the Four purposes 
· Community collaboration
· Develop literacy, listening and speaking in real life context
· Create a sense of belonging and inclusion
	Threats
· Cultural and language barriers
· Budget
· Health risks 
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