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This paper will compare the models of the Curiosity Approach (CA) the Flying Start Monitoring Tool (FSMT).
Welsh Assembly Government (2010) claims to shape the funding and future of Early Years services, systematic monitoring and evaluation of outcomes must be undertaken and Early Years (2019) believes quality assurances is auditing your service against set standards.

Mathers et al (2012) recommends that to develop quality and improve outcomes, a cycle of assessment is needed which Loewen (2018) suggests is a critical tool for development. Welsh Government (2016) informs us that it is a regulatory requirement to annually review you service under the Child Minding and Daycare Wales regulations (2010).

The CA is registered with Continuing Professional Development Standards Office (2018) and offers inspirational ideas to help practitioners create areas of learning that ignite children’s curiosity. 
Providing natural environments where curiosity is promoted is the foundation of learning according to founders Hellyn and Barrett (2019) who tells us “curiosity is innate within every single one of us and to be a learner in anything, you need to be curious”.
Walker (2019) reports that during a CA pilot, benefits observed were improvements to provision indoors and outdoors, children engaging in more purposeful play and learning to manage risks independently, improved emotional well-being, self-esteem, resilience and general behaviour a view shared by Whitebread (2012).
Health and Wellbeing is a quality indicator for FSMT and Pankseep (2007) recommends as crucial to developing children’s social and emotional development, additionally Louv (2005) claims concerns around obesity and mental health can be improved if children are given regular access to quality provision. 
The CA and FSMT model support development of communication methods, independent thinking and problem-solving skills.  Kirschner and Tomasello (2010) explains that children demonstrate an improvement in behaviour and engagement when participating in quality communication and Pellegrini and Gustafson (2005) agrees that engaged children are more likely to explore and subsequently develop their problem-solving skills which Donaldson (2015) reports as a skill required for lifelong learning.
Welsh Government (2007) introduced Flying Start (FS) as a flagship programme targeting the highest areas of social deprivation. The programme provides enhanced services to families under 5 years of age, including enhanced health visiting, parent support sessions, part-time childcare for children aged 2-3 years and services supporting early communication.
An advantage of the programme is that part-time care offers no less benefits than full time care according to Waldergrave and Lee (2013) although Save the Children (2018) state children living in poverty are recorded as falling behind their peers at 5 years old and services must be mindful of the importance of quality to improve outcomes which FSMT and CA models claim to do.
FSMT was developed on the findings of the Effective Provision of Pre-School Education Project (2003) who acknowledged a link that children benefit in areas of social interaction and intellectual attainment when accessing a pre-school provision. The National Minimum Standards (NMS) (2016) was used as a baseline for the FSMT assessment of acceptable provision and has been built upon to improve outcomes for children and their families.

The 21st century has seen changes in the economic downturn and CA and FSMT are essential models in supporting quality provision as Council for Early Childhood (2017) informs us that research on high quality provision produces lasting effects of children from low income families and FSMT incorporates a comprehensive review of service when monitoring outcomes for children with additional learning needs and key to this is practitioners undertaking observations, assessments and working in partnership with parents. 
Parents can feel isolated and suffer mental health issues according to Skreden et al (2012) and Gupta (2007) agrees that this is worse for parents of children with additional needs. Welsh Government (2014) introduced the FS Outreach programme to bridge the gap for children with additional learning needs following concerns that children in need were excluded due to their postcode and both models promote inclusive practice. 
The Outreach programme is a strength of the FSMT and Thomas and Glenney (2004) informs us that it supports Vygotsky theory of inclusive environments, that observing peers at play has significant development benefits.  WELCOMM Assessments are used as a baseline for planning for individual children which GL Assessments (2019) suggests improves outcomes as screening offers a quality system that measures children’s improvement.
The CA model provides solutions that overcomes environment obstacles such as bright colours and plastic, which Hellyn and Barrett believes negatively impacts children’s behaviour and learning ability. This idea is supported by Watson (1924) and Bradley (1985) who believes children’s development can be influenced by the environment and the play objects they are exposed to.
[bookmark: _Hlk4760803]Still in its infancy, CA requires further research to address claims of long-term benefits towards children’s outcomes whereas Flying Start provisions are known to have lasting and measurable results on health, welfare and education of children according to Simms (2006) and Sir Christopher’s Ball’s ‘Start right’ report (1994). 

Commissioned FS provisions are subjected to annual inspections ensuring delivery of quality services to meet standards NICE (2019). These inspections are observational visits that monitors service through a 360-degree review and the assessor records quality of child and adult interactions similar to the Short Observational Framework for Inspection Tool used by Care Inspectorate Wales (2019) that captures the experiences of persons unable to communicate for themselves. 

Pacey (2009) recommends the inspection of childcare services as a starting point to measuring quality and suggests this is completed by quantifying our level of performance against quality standards such as the National Minimum Standards which is a disadvantage of CA as there is no physical inspection or formalised standards. 
Grenier (2017) informs us that good results can motivate the workforce and impact reputation offering opportunities for sustainability by using reported outcomes to evidence quality when applying for funding. 
A benefit of FSMT is that results are moderation prior to finalisation, the drawback is results are based on assessor’s opinion with no opportunity to challenge the results, furthermore concerns are raised that moderation is undertaken by in-house team members. 
Both models issue ratings judged by a perceived view of the criteria, which Baron and Kenny (1986) suggests has variables that may impact behaviour and without impartial moderation, results may not produce an accurate view of service. 
FSMT covers comprehensive assessments based on their key areas; healthy child, organisation and management of the setting.  This also incorporates quality of learning opportunities and Pacey (2016) indicates can be achieved through successful interaction observed between the child and practitioner, which is a distinct barrier of CA as Louis (2016) reiterates that developing practices which responds to children’s interests is fundamental.
FS providers are contracted to undertake quality assurance which Childminder Early Years Playwork (2019) describes as a support system that develops opportunities to improve service through embarking on self-evaluation to identify improvements to provision, a view promoted by CA.

Similarities to effective pedagogies exist in both models, however they may not be as effective in practice as Barry and Lang (2003) suggests that when information is disseminated, changes are made to meet specific objectives which results in a watered-down version of an original concept. 

Welsh Government requires services to provide transition information in the language of provision meeting the ‘Active Offer which according to CIW (2019) is automatically offering services in Welsh.

Both models highlight the importance of quality staff a view supported by Melhuish (2004) and Deira (2016) who recommends skilled practitioners are needed to monitor service and to stimulate children to engage in successful learning.  The Economist Intelligence Unit (2012) concurs that this is essential to achieving quality and can only be done by investing in continuous professional development (CPD).

Social Care Wales (2016) claims CPD empowers staff and raises standards and skills to support outcomes. Both models claim extensive theoretical research on children’s development is embedded in their assessment design and Sylve et al (2010) agrees that skilled staff have the ability to improve outcomes a similar view of Nutbrown (2012) who recommends reputable quality training is key.

Ensuring policies around CPD are clear to support staff as Kennedy and McKay (2010) reports that sporadic approaches is a barrier to participation and Ingleby (2015) suggests facilitating effective CPD, you must consider industry sector and adapt your approach meeting the workforce individual needs.
Walker (2019) states crucial to CA is trained staff with knowledge of the theory of child development, especially since modelling appropriate use of resources which Bandura (1977) would agree is important as children learn by imitating and observing behaviour.  
A strength to CA is accreditation is linked to CPD and the Regulated Qualification Framework, regulated by Ofqual and overseen by a panel of independent experts to maintain standards and FSMT results are used for improving local and national priorities such as Resilient Families (2018) a recognised approach of early intervention and prevention for families in need of support.
Barriers to CA accreditation is the infiltration of Welsh polices Welsh Government (2016) which are specific only in Wales such as Social Care Wales (2019) Childcare Qualifications Framework. On comparison, there are similarities to the Department for Education (2019) framework but also significant differences such as the BA (Hons) Early Childhood Studies degree, recognised in England but not an appropriate qualification for the early years in Wales.  NDNA reiterates that employers have a legal responsibility to ensure staff hold the correct qualifications and suitably trained to work with children. FSMT observes employment checks as part of the assessment and is a requirement of the Child Minding and Daycare Wales regulations (2010).
Within a CA setting colours are neutral with an abundance of natural resources, wooden materials and loose parts which according to Nicholson (1971) influences child’s play and empowers creativity as they can be moved, redesigned and used in multiple ways encouraging children to explore resources independently a view shared by Foundation Years (2011) and Early Education (2019) who suggest Froebel reinforces children’s need to explore independently to develop their own interests.
CA seeks to engage parents in the importance of everyday objects and using them as learning aids for children, taking ownership of their own play which is promoted by Erikson (1963).  Similar to FSMT, CA promotes more eclectic items such as glass, ceramics and loose parts to enhance provision which Seldin (2008) states is a requirement enabling children to make mistakes and learn from them.  Wilson (2012) agrees that to learn how to play appropriately, practitioners should introduce resources through gentle immersion methods that supports independent thinking and minimises overstimulation.
CA is an idea supported by raising Children (2019) claiming that children become upset and disengaged when overstimulated or refused opportunities to explore their environment independently and at their own pace, however a critique of CA could be lack of parental knowledge around risks associated with loose parts.
Toy Safety Directive (2011) acknowledges the importance of child development but states risk can be avoided by using kitemarked resoruces which is a disadvantage of CA when compared to FSMT who encompasses children’s safety at the heart of their assessment. Furthermore, National Collaborating Centre for Women’s and Children’s Rights (2009) remind us that parents don’t always understand how elements of play can be dangerous to children and reinforces the importance of close supervision to minimise harm when playing with small items that present a choking hazard to young children.
The Health and Safety Executive (2014) expects risk assessments to be used to identify hazards and eliminate harm, a legal requirement and a critique of the CA due to no guidance around risky play activities such as loose parts and woodwork.  Kitemarked resources are a condition of the NMS standards (2016) and FSMT emphasise the importance of these to support safe working practices and records this as part of their monitoring observation. A claim for negligence could ruin the reputation of an organisation and consequently the local authority and depending of the incident, could result in a professional referral to safeguarding.
To become an accredited CA nursery, you must complete a theme of e-modules submitted through an eLearning portfolio, there is no physical assessment and is solely reliant on the honesty of staff when imputing data.
CA only offer training as e-learning seminars which happen out of work hours which requires internet access and media equipment which impacts work life balance of the practitioner and has implications around GDPR regulations (2018) due to photographic portfolios requiring consent. Furthermore, financial implications as GOV.UK (2019) reminds us about appropriately pay for workers undertaking training as part of their employment and failure to follow guidance will result in large fines and impact reputation.
The FSMT assessment uses physical portfolios supports their model and is a condition of the service level agreement. Comprehensive training is offered to practitioners to develop knowledge, understanding and skill-set to support improvements to standards and outcomes. JISC (2010) suggest evidence portfolios help record standards that are difficult to assess my other means.
Gearhart and Osmundson (2009) argues that quality assessments are only achievable if practitioners are empowered to contribute and that time should be offered for reflection, time for reflection which Selleck and Griffin (1996) suggests is supported by sharing concerns with colleagues.
Educational Psychology (2016) reports the disadvantage of portfolios is the time spent in reviewing and evaluating them and since both models are assessed by the persons that were instrumental in their design, it will be difficult to eliminate bias and could raise concerns as to their validation which Sleith (2012) suggests requires the comparison of a similar research approved model.
[bookmark: _Hlk4820301][bookmark: _Hlk4813221]FSMT focuses on leadership and management as integral in developing provision and it is a requirement of the Child Minding and Daycare Wales regulations (2010) that leaders’ complete regular appraisals and supervisions to support this quality processes and leadership is not incorporated as part of CA, which is concerning as a leader is required to deliver the model effectively. 

FSMT supports participative leadership to support setting improvement and produces actions plans from inspection results which incorporates identified areas of deficit with timed limits for achieving improvement, this differs from CA who does not promote timed improvements or external produced plans which Bertram and Pascal (2006) claim is essential when reviewing service.
The Institute for Employment Research (2014) suggests feedback from service users is essential and by using a standard type of questionnaire requires clear questions enabling active participation, a requirement of both tools and a barrier is the  assumption of appropriate reading and writing skills to participate, however Cognology (2019) recommends open-ended questioning when reviewing service as it allows individuals to express their feelings and minimises bias.
Caplan (2000) informs us that quality can be achieved when partnership working is effective and this is a positive factor to both models, participation is crucial to success when developing a culture of quality and parents should be respected as customers who are entitled to receive a quality service for their child.  O’Conner (2011) suggests fostering positive attitudes when engaging with families will strengthen your quality assurance.  
Investors in People (2019) tells us stakeholders views are necessary to measure performance standards, supports sustainability and enables you to compare your quality of service against others. Elfer (2003) suggests that recording stakeholders views promotes a connection between home and setting which significantly improves children’s wellbeing, a view shared by Robins and Callan (2009).  
Hammer et al (2018) reports on antecedents and consequences of social-emotional development supporting a link that parenting and a positive learning environment can improve a child’s academic attainment which both models seek to achieve. 
Welsh Government (2017) Prosperity for All confirms that parents play an integral part in influencing their children and practitioners should support parental engagement as parenthood can be an overwhelming experience and Daly et al (2006) suggests that children observing interactions between care-givers and practitioners promotes a sense of acceptance and CA and FSMT actively support activities around family participation.
There were differences around the perceived viewpoints of a ‘text rich’ environment as CA promotes ‘real’ reading materials such as magazines, books and everyday objects such as tins and lotions in clear drawers which conflicts with FSMT who suggests bilingual labelling of all drawers.
On conclusion, quality staff is identified in both models and the CA principles supports Welsh Assembly Governments (2008) Education for Sustainable Development and Global Citizenship with its use of recyclable materials, 
Flying Start Rhondda Cynon Taff (2019) are offering training for practitioners in participating in the CA accreditation, however prior to implementing changes, guidance on safe mechanisms surrounding risky play and loose parts should be provided.
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