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	Target 1
	To continue to read widely and implement your research into your practice. 
	Conclusion paragraph highlighting how my research and completion of this report has informed my next steps in future practice – inconsideration to the QTS standard – p.8
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	If including targets, show how you have addressed them. 
	See above to show how my efforts to work towards this target. 




	

The overarching purpose of school improvement is to support schools to provide learners high-quality learning experiences and outcomes, ensuring an inclusive and integrated approach to support learners regardless of diversity. (Escobar, 2019: Welsh Government [WG], 2022a). Specifically, this assignment will address a critical reflection upon a development area proposed within a school’s development plan (SDP), acknowledging and reflecting upon strategic planning, data analysis, self-evaluation and measuring impact of development areas. In relation to ethical guidelines designated by the British Educational Research Association (2018), the focus school will be referred to as School A to ensure and protect anonymity and confidentiality. School A is situated in Pembrokeshire, West Wales, and has been an amalgamation of two schools since 2017. There are currently 549 pupils enrolled ranging from nursery-year-six, and based on a three-year average, 26% of these learners are eligible for free school meals (Locrating, 2021), which is above the national average of 22% (WG, 2021). Additionally, 24% of learners have additional learning needs, which is 3% higher than the national average (Estyn, 2019). The development aspect in which this report will focus from stems from a main focus area highlighted within School A’s SDP, establishing a development of a consistent reading culture across the school in response to raising literacy skills of learners since the pandemic. This report will critically evaluate the actions, impact and evidence base of this specific SDP aspect, in relation to the processes School A implement to designate positive development and progress.
	Primarily, a child’s reading skills are important to successful learning outcomes, as they enable access to a curriculum breadth and improved language and communication skills (Grellet, 1981: Cartwright et al, 2016). In correlation to this, the National Literacy Trust [NLT] (2017), suggested that strong reading skills correlate with learners’ improvements and academic attainment across the range of subject areas, with enhancements resulting from exposure to vocabulary and text fluency (Saunders, 2015: Schifferdecker, 2019). Perhaps in the context of Piaget’s socio-constructivist learning theory (1939), the process of reading and language acquisition enables learners to utilise and develop their reading skills through engagements with high-quality, interactive and supportive experiences (Sutherland, 1992: Gray & MacBlain, 2015). Connotations of this has been echoed in behaviourist theoretical perspectives as the repetitive exposure to high-quality reading opportunities enables learners to develop and achieve a greater sense of progression in their primary foundations (Fontana, 1984). Though, in contrast to this, social-constructive theorists could argue that learners would experience greater benefits when their reading is supported by an adult, suggesting that their knowledge and skills can be utilised to scaffold accurate outcomes (Bruner, 1986: Bada, 2015). 
However, recent research has addressed that educational disruption in relation to the pandemic has had a detrimental effect upon learners, where levels of reading frequency and enjoyment significantly dropped (NLT, 2022). Therefore, the importance of implementing reading interventions has increased more specifically in recent years to support the development of learners’ reading and literacy skills. Thus, reading intervention programmes act as a supplement to the mainstream reading curriculum to provide support to boost reading skills in specific areas of decoding, comprehension and fluency for struggling learners (Burke & Grant, 2021). Consequently, with the right resources and planning in place, reading interventions can be significantly beneficial for students and they can be implemented in either whole class, small group or individual settings, depending on the level of provision necessary for individuals (Westerveld et al, 2020: Education Endowment Foundation, 2022). Furthermore, Westerveld (2020) addresses the long-term benefit in which reading interventions can have upon a child’s learning journey as such provisions can encourage social and intellectual development as a result from the skill enhancement programmes involved. However, recent research conducted by Ofsted (2022) emphasises a potential challenge to successful rollout of intervention programmes, as staff employment restrictions could hinder the amount and level of strategies in school environments (WG, 2022b). Additionally, it has been suggested in previous reviews that learners could become highly dependent on the level of support they receive within frequent intervention programmes, and therefore could struggle when reading independently after completion (Brugelmann, 2018). Despite this, it is vital schools follow strategic planning and carefully consider the actions they will take to develop highlighted areas, specifically within their SDP’s. 
	An SDP is central document in which school’s utilise to map their strategic plans to achieve improvement, setting out planned actions to improve learner outcomes and how the priority outcomes will be assessed and evaluated over a specific period of time (WG, 2014: Kilminster, 2021). Although the definition references elements from an out-of-date version of WG documentation, more recent guidance continues to acknowledge this foregrounding description (WG, 2022a). In this context, a four-step process is fundamental to the acquirement of successful outcomes raised within SDP’s. This four-step process initially stems from an aspiring vision, recognising elements of self-evaluation, strategic planning, making improvements and reviewing the impact (Education Authority, 2020: WG, 2022a). Literature addresses that self-evaluation is the process in which schools reflect upon their performances and utilise this as a basis for sustainable improvement planning, and is integral to supporting school developments, professional learning and pupil outcomes (Sammons, 2013: Goldstone, 2022). The formation of visions raised within SDP’s should additionally follow that of strategic planning, as this ensures a smooth process of action implementation, an element which is heavily emphasised within the Curriculum for Wales [CfW] (2020). The process of strategic planning requires professionals to initially reflect upon performance, establish appropriate goals and critically decide upon criteria’s and action plans on how these goals will be achieved, ultimately guiding educational development by providing a common vision and shared priorities (Chang, 2008: UNESCO, 2013) before reviewing progress and impact. From this, WG documentation suggest that all school partners and stakeholders are involved within this process to promote commitment towards achieving the plans for improvement (2014). However, Crandall (1986) highlighted that high-quality strategic planning premises on the assumption that schools have well-established visions, and this emphasises the importance of strategical planning processes within SDP’s. Despite this, Estyn reports (2017) have addressed the importance and effectiveness of such processes when enabling school improvements, and this is further reiterated within the CfW. Following this stage, literature emphasises the role of putting the outlined actions into practice, placing an emphasis on the clarity and structure of the plans to ensure effective implementation and use of resources which are regularly monitored and reviewed to determine the extent of impact (VanGronigen, 2020: WG, 2022). 
	In the context of School A’s SDP, the school primarily distributed literacy testing across the whole school cohort to assess the literacy skills of all learners and determine the extent of impact the pandemic had upon learning performances and development (Schleicher, 2021). The results from these national testing’s clearly emphasised progress recovery within pupils’ literacy skills was essential to develop learning performances, which formed a vision, specifically prioritising a consistent, higher-level of reading across the school (School A, 2022). Therefore, to ensure development within this priority area, School A proposed and implemented three forms of methodology to analyse data to inform the process of strategic planning to achieve sustainable, long-term impacts.
 Initially, summative assessment literacy tests were distributed to all learners across the school to specifically determine current context literacy and reading levels. Literature addresses the benefits of using such tests as they help identify learners’ weaknesses and provide practitioners accurate scores and insights to independent abilities (Bloom, 1971: Knight, 2001). Although authenticity may be a challenge when conducting summative assessments (McCarthy, 2015), specific testing within School A highlighted both high and low percentage scores, and following analysis with data ranking, lead practitioners enrolled the intervention of Read-Write-Inc [RWI] across the whole school to target learners who scored below-thirty, concluding that these learners faced extreme reading challenges. When enrolling this intervention, School A considered the role of stakeholders when planning and setting to achieve improvements, with WG documentation (2022a) acknowledging their role in effective proposals of SDP’s, as their involvement can improve the chances of goal achievements and positive pupil outcomes (Bridgehouse & Woods, 1999). In the context of School A, learning support assistants [LSA’s] were trained to lead the RWI intervention across each year group, offering high-quality support in developing individual’s reading abilities. This specific intervention provides a structured and systematic approach to create fluent and confident learners (Miskin, 2002) and enables breadth across five programme stages (appendix.1) to appropriately support learners across primary-school ages. However, although the intervention offers significantly beneficial support for learners across all literacy areas, appropriate and frequent assessment is required to ensure that learner-programmes are purposeful to their progression and ultimately, this was integral when measuring the impact of development of reading for School A priority. 
Additionally, School A constructed pupil questionnaires and distributed across the school to determine enjoyment levels learner feel and associate with reading. These questionnaires were created using Microsoft forms and distributed online through the Hwb platform within the school. The design and implementation of this data method enabled anonymous and confidential completion and Narayan (2019) argues that such online questionnaires provide opportunities to obtain rapid and credible results. Within an Estyn thematic report (2016) pupil participation was emphasised as a fundamental element of effective school practice as this establishes valuable contributions to school improvement and encourages school leaders to make meaningful decisions, acknowledging pupil voice. Whilst questionnaires are a useful tool in data collection, time constraints could result in poor validity if low response rates are obtained (Denscombe, 2015: Coe, 2021). However, School A distributed these questionnaires across a specific time period, and encouraged classes to complete them within daily morning sessions to ensure that appropriate time was given to achieve successful school completion. From this, enjoyment levels were adequate on average with over half indicating that they neither ‘enjoy’ or ‘dis-enjoy’ reading, and these results informed the whole-school approach of ‘Reward Reading’. This approach followed the implementation of weekly reading challenges for learners to achieve, in turn to receive a prize, and evidence suggests a positive relationship between reading frequency, enjoyment and attainment (Clark, 2011) when such approaches are implemented in schools to develop reading skills. 
Finally, School A conducted staff interviews with teachers across the whole-school to acknowledge their perspectives of how reading could be encouraged within all classrooms, to engagingly promote the skill to pupils of all ages. The interview style and questions were structured and repeated with all staff, and literature supports this collection of open-ended, addressing reliability within data responses (Vaughn, 2019). Furthermore, Denscombe (2017) suggests that these face-to-face discussions are valuable to acknowledge others’ perceptions, ensuring that their views are accurately accounted for. However, as these were staff interviews, research would challenge this data method and suggest that time constraints of teachers would inhibit quality and quantity of responses (Frances & Coughlan, 2009). Despite this, a frequent feedback comment shared across the majority of teachers suggested that engaging ‘reading areas’ should be visual and available in all classrooms to provide learners a positive, calm and safe environment to read. Following this and considering the suggestions shared by staff, School A encouraged this strategy and ensured that all classrooms offered such an area and provided teachers sufficient funding to promote a positively calm and engaging environment for all learners to access. To measure the extent of effectiveness of these areas, reading was monitored and observed by class teachers and LSA’s to determine improvements regarding reading engagement and frequency levels. Literature perhaps supports the rationale behind this data method as teachers can best utilise observations to collect reliable and accurate data (Leinhardt, 1976), where this data was analysed by lead practitioners in School A to reflect upon and evaluate the extent of impact regarding this action strategy. 
When reviewing the implemented strategies, School A found that after an initial six-months, the overall attainment of reading levels improved across the school. This was determined following distribution of reading and literacy test to measure the extent of impact from implementing the development strategies. Specifically, in the context of RWI intervention, targeted learners significantly improved their levels and skills from the support and resources provided, as highlighted within the review assessments at the end of each phase. This emphasises fundamental benefits of adult support within learning development, as this enables scaffolding opportunities to support learners effectively develop their understanding and skills (Beck, 2012) which ultimately references a social-constructivist learning approach. Additionally, the reward reading scheme encouraged and demonstrated reading development across the school. Specifically, the effectiveness of this strategy correlated with explanations from behaviourist theories, suggesting the usage of rewards influenced a positive repetition of reading with learners associating high-quality reading with rewards; increasing their motivation to continue achievements (Skinner, 1957: MacBlain, 2015). Finally, the inclusion of positive reading areas within classrooms was considered as effective from the majority of teachers in School A. Although the extent of impact was not as significant when compared to the other strategies in context, reading levels and frequency did increase within classrooms, as learners associated the areas with positivity and took advantage of these environments to enhance their reading abilities. This indicates elements of Bronfenbrenner’s Ecological Systems Theory (1977) determining that development is influenced by environmental systems, suggesting that learners’ exposure to positive and calm environments results in high-quality outcomes (Ettekal & Mahoney, 2017). 
Following this, the acknowledgment of both pupils and staff voices was an effective evaluative-approach, as both perspectives were considered integral to successful development of the action point. The promotion and acknowledgement of the voice of all in-school-individuals emphasises elements within the CfW and the United Nations Convention on the Rights of the Child which demonstrates the importance of pupil voice, recognising “every child’s view” (UNICEF, 2016). Likewise the involvement of staff-voice ensured that school priorities were meaningful and valuable to achieve improvements (Tes, 2021). However, to develop data-collection methods within the SDP process, School A could have distributed questionnaires to parents to gain insight into learners’ home reading habits to support their self-evaluation process further. The rationale behind this suggestion would suggest that this encourages greater involvement of stakeholders within the SDP process and ultimately, would enable a greater level of parental-engagement whilst further providing their perspectives on how this skill could be supported further in the development process (Kaukab, 2016). 
Subsequently, to develop this SDP area further School A could implement the strategy of ‘Reading Buddies’, encouraging learners from upper year groups to support those from lower, to model high-quality reading and develop peer-relationships across year groups. This approach could connect with Vygotsky’s sociocultural learning theory (1934) as he proposed that learners develop most efficiently when interacting with social learning experiences. In this context, the support from learners in upper phases perhaps emphasises Vygotsky’s more knowledgeable other [MKO] theory, as these peers would scaffold and support the development and skills of younger peers following a cooperative learning approach (Smidt, 2009). Additionally, School A could distribute an increased level of shared-homework tasks for learners to complete with their parents at home, to develop the frequency of home-reading, as well as parental-involvement in learning. These tasks could be set as ‘an assignment’ on the parent-school app to share expectations with parents and increase home-engagement. Literature would support the rationale behind this proposal as this values a “shared-social opportunity” between parents and their children to foster positive attitudes towards reading (Merga, 2017), and ultimately parental-involvement can promote positive learning attitudes and outcomes, whilst also developing pupil motivation (Epstein, 1987). 
Ultimately, this report has addressed an in-depth understanding of the process of SDP and in relation to School A, a critical evaluation and review to one of the development areas highlighted within. It is clear that SDP is an integral process within effective school practice and best supports practitioners and schools develop in a carefully considered and evaluative way, to best enable improvements within the school and pupil outcomes (Estyn, 2017: EEF, 2021). Moreover, from reviewing the SDP process of School A’s development area, the inclusion of stakeholders were significantly valuable to fulfil successful enrolment of the development actions as this enables schools to proactively consider the needs of individuals involved within the environment and determine purposeful and achievable aims to meet development (Filho, 2016). In review of School A’s development, parental-involvement is considered crucially in the development of learners, and within my future practice, I set out to encourage parent-engagement opportunities within learning experiences and the development of individual learning to best support pupil outcomes (Campbell, 2011), and this aligns with the pedagogical teaching standard of involving partners in learning (WG, 2017). 

Appendix
Appendix.1 – Read-Write-Inc Intervention – 5-Programme Stages
	5 Programme Stages to support reading progression and development

	Read-Write-Inc. Phonics 
	Nursery – Year 3 - (3-8 years)

	Read-Write-Inc. Fresh Start
	Year 1 – Year 4 - (5-9 years)

	Read-Write-Inc. Spelling
	Year 1 – Year 5 - (5-10 years)

	Read-Write-Inc. Comprehension
	Year 3 – Year 6 – (7-11 years)

	Read-Write-Inc. Literacy and Language
	Year 4 – GCSE – (8-15 years)
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