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Education's primary goal has become inclusive education. According to the Welsh Government (2016), inclusion is a process that ensures that all students fully belong to the school community and allows them to access shared opportunities in ways that are appropriate for individual needs. The wellness of students can be significantly enhanced by an engaging, accepting and inclusive learning environment. Legislation and policies are used to accomplish this. Legislation establishes the legal foundation for guidance and gives details on the statutory obligations and guidance that schools and other settings must take into account, in order for children to develop their talents and realise their full potential. All children require a quality education and equality in daily life. The Equality Act 2010, is a legislation that protects individuals from any form of discrimination, harassment and victimisation in the workplace, school and other premises as well as when using services such as transport, restaurants and public health care. The legislation replaced and redefined previous laws all into one act. Gov.uk (2013) explains the key concepts and protected characteristics are age, disability, gender reassignment, marriage and civil partnership, race, religion, sex and sexual orientation. Another key legislation implemented into inclusive education is the Rights of Children and Young Persons (Wales) Measure 2011. Welsh Government (2022) explains children have the right to education, shelter, protection, right to have a voice and be heard, respect and a sense of belonging, alongside many others.  However, it is not always the case that these rights are met. UNICEF (2022) defines inclusive education as taking into account the needs of all students in the general education system. Children with disabilities or additional learning needs (ALN) present a potential barrier and one of the hardest challenges. According to the Equality Act of 2010, a person is deemed disabled if they suffer from a physical or mental condition that significantly and permanently limits their capacity to perform daily tasks. Around the world, there are 240 million children with impairments (UNICEF, 2022). However, policymakers frequently fail to consider the needs of children with disabilities, which restricts their access to school and their capacity to engage in social, economic, and political life. These children are among the most likely in the world to leave school early. 

Various things can act as obstacles to education. They may be physical, technological, systemic, financial, or attitudinal, or they may result from a supplier of education failing to promptly provide a necessary accommodation. Knight and Crick (2021) outline the primary obstacles to education for students with disabilities by citing insufficient money, physical inaccessibility, accommodations, a lack of individualization, and negative attitudes and stereotypes. Students may experience different levels of difficulty in different countries, but the basic issue—a lack of inclusivity—remains the same. The majority of school and college facilities lack the essential infrastructure needed to make them physically accessible, including heavy doors, washrooms that are inaccessible, washrooms without ramps or lifts in multi-level school buildings and accessible transportation to and from school. Again, ignorance is one of the major factors that puts students with disabilities at a disadvantage. Not every disability can be seen, and not every disability is understood. Access to education is hampered by the failure to notice or diagnose a student's handicap. Early detection of a child's disability may not be possible if it is a learning disability and the child is too young for it to manifest, if it is a developmental delay because very young children develop at greatly varying rates in the first years, or if it is a complex combination of muscular, behavioural/emotional, and intellectual disability that cannot be diagnosed until an older age. Many teachers do not accept psychiatric disabilities, and parents and students frequently contest them. Parents are not permitted to notify schools or request that the school educate a disabled pupil at a higher level than they are capable of.  Many people might not meet the qualifications needed to cater to individuals as a result of this. It may be possible for schools to have additional support available on site as part of inclusive education efforts to meet individual needs. Sightsavers (2017) provides instances of teaching assistants learning in a manner similar to that of a child, making ensuring that work is addressed and, if necessary, changed for people. Both direct and indirect forms of discrimination are possible. According to Gov.uk (2022), direct discrimination can take the shape of anything that is physically uttered to a person, whereas indirect discrimination can be much more subtle and take the form of an employment opportunity that has special requirements that only apply to a certain group of people, for instance. The setting in which discrimination takes place has to be recognised more. Discrimination won't affect every student the same way. Some disabled students also belong to other historically marginalised groups, so they may face prejudice on multiple fronts. Each pupil is different. Each student has unique talents, requirements, and objectives. To attain their potential, most students will need assistance at some point. Students with disabilities should be regarded as individuals since they are first and foremost people. According to Connor et al. (2008), in order to guarantee that students with disabilities can count on a welcoming and inclusive environment, educators, school staff, government officials, school boards, parents, and students themselves - must take responsibility for becoming informed about disability and education issues. To come up with the best plan, for instance, the student's parents, the student, the student's instructors, and any special education specialists with whom the student has worked should collaborate.  The least discussed obstacle affecting students with disabilities is a lack of individualization. Instead of the world not being inclusive, preset classifications can be created based on someone's impairment and viewed as a weakness. Individual students with impairments are not evaluated on their strengths. According to UNICEF (2022), institutions frequently fail to recognise the unique characteristics of handicapped students and give them the right opportunity to capitalise on their abilities. For instance, a student with a disability may be strong and athletic despite their condition.

Significant discrepancies in the quality of service are revealed when switching between educational sectors. When a young child with a disability transitions from early childhood care to primary school, the programmes and supports are frequently not reproduced in the new setting. When it comes to supporting students with disabilities, collaborative service delivery is crucial. People who use different methods of communication than those who do not have these problems and who have hearing, speaking, reading, writing, or comprehension disabilities encounter communication challenges. In addition to several physical obstacles, there may be problems with existing laws and policies. According to Moria Dez (2010), these barriers may prevent eligible people with disabilities from taking part in or benefiting from programmes, services, or other benefits that are funded by the federal government or may prevent people with disabilities from accessing programmes, services, benefits, or opportunities to participate because of physical barriers. Social barriers might also play a role. These factors may be connected to how people are born, develop, live, study, work, and age and may lessen functionality in persons with disabilities. People with disabilities are much less likely to be employed, according to Connor et al. (2008). According to Gov.uk (2022), children with disabilities are nearly four times more likely to encounter violence than children without impairments, and in 2017, only 35.5% of persons with disabilities, aged 18 to 64, were employed, compared to 76.5% of people without disabilities. Many teachers received their training decades ago with no consideration for teaching pupils with disabilities. They require training in order to develop the confidence required to enable creative and responsive teaching.  Some teachers who have not received training in coping with pupils who have disabilities are negative and reluctant, claims UNICEF (2022). Most are not, but managing the inclusive class requires significant input. Teachers' Aides and Integration Aides both require training and assistance to navigate the difficulties of their jobs for various reasons. Some disabilities are more difficult to deal with than others. These include learning challenges, autism, and behaviour issues like hyperactivity and attention deficit disorder. Children with these difficulties are sometimes misunderstood and thought of as merely "naughty." What steps can be taken to break down these obstacles or to ensure that inclusive education is promoted and practised in the classroom so that every person can realise their full potential? Firstly, understanding the different types of inclusion and using the right style for individuals. Students with obvious or subtle disabilities will always collaborate with their peers under a full inclusion paradigm. Schools will need to keep a careful eye on pupils' development to make sure the approach is effective. Separated instruction is another component of partial inclusion for students who require extra support outside of the classroom. Students will continue to spend the majority of their learning time in the main classroom, according to Ainscow (2022). They will, however, also take some time away from the main class to obtain more assistance. In a separate classroom from the main classroom, impaired children will start their educational journey using the mainstreaming approach. Depending on their development and readiness, they may later be integrated into the main classroom. One solution is to promote and embrace diversity, equity, and inclusion (DEI), according to Sightsavers (2017). It's a good idea to choose someone to oversee the school's DEI initiatives. This can help things proceed and stay on course. Featured investors and ambassador nominations for a committee that develops initiatives to support diversity in the classroom are two strategies for raising awareness. It is crucial to hear what students have to say and to provide them the chance to interact and discuss DEI-related issues and activities. For children who require a little extra support, including those with obvious or invisible disabilities, providing supplementary tools in the classroom can be tremendously beneficial. Providing pupils learning tools like calculators or physical science models can improve their comprehension of the course. The Welsh Government (2018) claims that due to improvements in classroom technology, inclusion is now more feasible than ever. A variety of various classroom tools that are all made to enable disabled students to participate in what is going on around them can help them. They may feel like a valuable part of any class as a result. A school won't be inclusive until its pupils are well-educated, regardless of how many adjustments you make to the curriculum or the teaching techniques used by your personnel. They ought to be completely aware of how they might help their peers foster an inclusive environment. Schools must establish and uphold a strict anti-bullying and disciplinary code of conduct so that every kid feels like they belong at school. The policy should include the proper penalties and repercussions if someone is observed acting in a way that undermines inclusiveness. Teachers might enter the classroom to work with a single student. For individual assistance or to participate in a smaller learning group, students may leave the classroom for a portion of the day. It's not usually the ideal practise to grade papers by applying the identical standards to all of the students' work. Some students may find it difficult to write down their thoughts or to complete specific types of assignments. When marking, teachers can be more inclusive.

To Summaries, the Welsh Government (2016) defines inclusion as a process that guarantees each student has a full sense of belonging to the school community and enables them to take advantage of shared opportunities in a manner that is suitable for their particular needs. To do this, policies and legislation are applied. In a single act, the legislation replaced and redefined earlier statutes. According to UNICEF (2022), inclusive education involves taking into account each student's requirements within the framework of the general education system. Children with special needs or disabilities (ALN) pose a risk for obstruction and one of the toughest problems. These kids have some of the highest rates of early school dismissal worldwide. various countries may have various levels of difficulty for students, but the fundamental problem—a lack of inclusivity—remains the same. Every child has special skills, demands, and goals. The majority aren't, yet a lot of input is needed to manage the inclusive class. Learning difficulties, autism, and behavioural problems like hyperactivity and attention deficit disorder are some of these. Sometimes, kids with these issues are misinterpreted and viewed as merely "naughty." What can be done to remove these barriers or make sure inclusive education is promoted and implemented in the classroom so that everyone can reach their full potential? To ensure the strategy is successful, schools must closely monitor students' growth. According to Sightsavers (2017), promoting and embracing diversity, equity, and inclusion (DEI) is one approach. This can aid in the progression and continuation of events. They could feel appreciated in any class as a result. No matter how many changes you make to the curriculum or the methods your staff uses to teach, a school won't be inclusive until its students are well-educated. If someone is seen acting in a way that undermines inclusivity, the policy should include the appropriate fines and consequences. Some students can find it challenging to express their ideas in writing or to finish particular types of assignments. Teachers can be more inclusive while marking. For the development of all children, inclusive education must be implemented. Schools may develop self-assured pupils who are afforded equal learning opportunities regardless of their level of ability through inclusive education. 

Countries that continue to have definitions of disability that only take into account impairment and ignore environmental and personal factors, or where the definition denigrates people with disabilities by portraying them as victims in need of charitable actions, will likely focus policies and services on health-related issues and have a special, frequently segregated education system for children with disabilities. If a health condition and environmental variables interact to form a handicap, inclusive education policies will probably be part of a responsive legal framework that ensures participation. The promotion of a culture of respect and belonging in schools is aided by disability inclusive education. Accepting individual variations becomes the norm by fostering a culture where everyone is fair to one another.
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