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Section 1-  The Foundation Phase 

The aim of this section of the assignment is to critically analyse the foundation phase and consider how well it has been implemented through Early Years practice. The Foundation phase is a statutory framework that was introduced by the Welsh Government in 2010 for children ages three and seven years old in all areas across Wales. The foundation phase framework is focused on seven main areas of learning. The seven areas of learning as told by the Department for Children, Education, Lifelong Learning and Skills have been identified to help form an appropriate curriculum for the children in Wales to help to support the continuous development and skills of each child. Each area complimented the other and worked together to provide a cross-curricular approach. These areas of learning are as follows Language, literacy and communication, Physical development, Personal, social, and emotional development. Also, Wellbeing and Cultural Diversity, Welsh Language Development, Mathematics, Knowledge and understanding of the world and finally, Expressive arts and design each of these areas of learning are in place to ensure that children are taught in a way that is suitable for them each child. (DCELLS,2015). From September 2022 the seven areas of learning were changed to the four purposes of learning. These were decided on to help the children in Wales become Ambitious and Capable learners, to ensure they are ready to learn throughout their lives.  Enterprising and creative contributors, to help the child to apply their skills and knowledge to real life situations.  Providing children with the understanding of their rights, helping them to feel part of their community and to care about the areas around them will help them to eventually become Ethical and Informed Citizens. Additionally, Healthy, and confident children will understand their bodies and minds, which in turn will encourage them to feel good about themselves. (reference0 Each area of learning is set out with The United Nations Convention on the Rights of a Child commonly known as the UNCRC in mind and is highly focused on article 31 which states that every child has the right to rest and leisure, to engage in play and recreational activities that are age appropriate. (UNCRC,2018) There has been long-standing calls for the development of a new curriculum and qualification system within Wales; one that is made in Wales, for Wales (Donaldson, 2015). 

In many ways the Foundation Phase framework has helped children across Wales thrive in an educational setting over the past 13 years.  Many of the strategies implemented for the Foundation Phase has been based on evidence, each underpinning the pedagogy. The Foundation Phase is known to have had a positive impact on practitioners and teachers’ practice helping to find areas of improvement in the quality of provision for the children and their families (Sylva et al, 2004; Siraj-Blatchford et al, 2006). Evaluation of an independent stocktake of the Foundation Phase in Wales found an in-depth list of 23 recommendations for the Welsh Government to take into consideration when making decisions surrounding school curriculum.  Nine of these recommendations are aimed toward the training of practitioners. The training proposed within the stocktake is for leaders of the Foundation Phase settings and Foundation Phase practitioners alike to focus on the understanding of the theory behind the Foundation Phase and to develop the appropriate pedagogies to support continuous progression for all children in Wales. A key factor in the stocktake was noted that there is need for the professional development of those implementing the Foundation Phase. Which was put in to place after being reviewed in 2015, the Foundation Phase started to provide teacher and early years practitioners with guidance and training. This need got Guiana training has been taken further and has also been implemented within the new Curriculum for Wales where early childhood educators are being trained to understand the pedagogy behind the new curriculum (Welsh Government,2014).  

Literature has proved that in many ways the implementation of the Foundation Phase framework was a success despite the opinions of others stating otherwise. Play plays an important role in early childhood and contributes to a child’s holistic learning, growth, and development. It helps to benefit their health, happiness and well-being whilst providing a basis for ensure the needs of each child are met and complying with their rights. There are various legislative framework and statutory guidance in place in order to ensure that children are given a variety of opportunities to adopt play in their daily routine as they have the right and need to play (DCELLS,2021). As one of the main principles of learning in the Foundation Phase framework is learning through play and has been proven to be an essential ingredient in the curriculum (Welsh Government,2015). Early Years practitioners know that learning through play is a powerful tool in a child’s academic attainment. It can help children to develop their communication skills as well as broadening their language skills. Play allows children to investigate and explore different materials which in turn opens up new opportunities. In addition to this it also can help to develop their personal and social skills, confidence, and control over their own actions. Children are allowed to begin to take measured risks and mistakes without the fear of failure (Fitzgerald and Maconochie,2018). Through the implementation of the Foundation Phase framework the benefits of hands-on learning and how this has long term effects on children’s learning has been made much more apparent, this has been noted as a success of the Foundation Phase Framework (Grimmer, 2021).

John Dewey is one of many theorists whose theory puts great emphasis on progressive education where human beings learn through a ‘hands on’ approach. John Dewey is said to be one of the most influential educational philosophers to date (Higgins, 2009). John Dewey’s impact in education was and is very evident in his theory about social learning. Dewey believed that school should be representative of a social environment. He postulated that students learn best when in natural social settings (Flinders & Thornton, 2013). John Dewey’s theory and beliefs regarding how children learn best when they learn by doing can be seen throughout the Foundation Phase framework. The educational experience encompasses the intellectual, social, emotional, physical, and spiritual growth of the whole child, not just academic growth (Jorgensen, 2015). Much like John Dewey, theorist Dr Maria Montessori also believed that children learnt best through ‘hands on’ practice. Maria Montessori theorised that children would learn better if they were able to learn independently as this allows them to learn how to self-correct their own mistakes. The Montessori method is still frequently seen in modern day practices as Montessori majorly influenced the implementation of child sized furniture into the school environment. This was so children could start to make decisions and choose what they play with and where they will play with it (Mooney, C.G, ed. 2013). Even though these theorists practiced and theorized in 1900’s this is likewise in today’s curriculum in Wales.  There are many factors that have been underpinned in the new Curriculum for Wales for example hands on learning, more practical activities and less sitting at tables to learn. The new curriculum allows for the teaching to be child based rather that academic meaning they are learning through play. 

Assessment is an important factor of a child or young person’s academic attainment and plays a vital role in the improvement of teaching and effective learning Another recommendation discovered whilst conducting the Stocktake was the need for a more simplistic route of assessment, this was also made apparent in a report published by Professor Graham Donaldson. Within this report it states that there was a need for the Welsh Government to develop an overall assessment and evaluation framework. It shouldn’t depend on external and internal tests which can fail to reflect the progress and correct implementation of the curriculum. Donaldson postulated that by involving children and young people in their assessments it would help to encourage them to take a greater responsibility for their own learning (Donaldson,2014). 

A criticism of the new Curriculum for Wales is that each school can take, use, and implement the framework in a way that best fits their school, meaning that this can be seen as an inconsistency with the curriculum as despite sharing the same four principle the approach taken towards each one is very different. Due to this these children may need to be moved schools as their current setting may not be delivering lessons the way in which best suits the individual child.  Children in different schools will have access to different equipment and recourses. Despite this criticism there is now more room in the curriculum for each individual child, but this is down to the individual teacher and how they wish to approach the new curriculum as there is no longer one set of rules it is all based around the holistic development of each individual child (Hwb, 2020). 

To conclude this section, it is evident that there were many flaws within the Early Years Foundation Phase. The Foundation Phase has been picked apart and has helped to form the new Curriculum for Wales with the well-being and holistic development of each of the individual child and young people of Wales as the main importance. The Foundation Phase of course had some areas that worked very well and there was no need for change but in an ever evolving and changing country, era, and world there will always be room for improvement when educating young people. 


Section 2- The Unique Child
Each child is a unique child, a child who is constantly learning and can be self-assured, capable, and confident as well as resilient. Every baby, child and young person matures in each area at their own pace each in their own way. The Early Years Foundation Stage (2015) is the framework used in England and again uses 4 principles which was developed and implemented as Birth to 5 matters. It is clear that development is not linear and is definitely not an automatic process; it depends on each unique child being provided with opportunities to form positive relationships and to be surrounded with environments enriched enough to enable them to recognise their strengths and encourage their engagement. Every child has innate curiosity to learn new things at a pace of their own and will independently find different ways to interact with those around them. it is the responsibility of the educator to measure the levels of engagement of each unique child this can be done through the use of the Leuven scale. The Leuven scale is a five-point scale that allows early years practitioners to measure the involvement and engagement of a child during a particular task, if a child is not engaging it again is the responsibility of the practitioner to change and adapt their learning opportunities (Learning Journals, 2023)  It is the understanding of this knowledge that is central to children discovering who they are and how best to support each individual’s development. 

Perhaps a key point to take away from the birth to 5 matters scheme is that the uniqueness of every individual child should be embraced and celebrated rather than criticised for not hitting milestones at an age and stage rate. It is the role of the Early Years practitioner to observe each child to identify any areas that potentially need greater attention; once these areas have been noted the practitioner is then able to execute individual forms of assessment. The Department for Education (2015) explains briefly how those working with children and young people will assess each child based on the Early years Foundation Stage Profile, the practitioner must use their professional judgment to determine whether a child is meeting the level of development that is expected at the end of the EYFS, if a child is not yet reaching the levels of development, they are known to be emergent learners. When a child has additional learning needs often known as ALN or have a disability teachers must take care to ensure that they are following the same form of assessment and children must be assessed on what they can do with any adaptations they may have. Throughout recent research similarly to the new Curriculum for Wales there has been a new additional learning needs reform act that also has begun to be implemented and phased out into schools. The new system is made to support children and young people aged between 0 to 25 in Wales with additional learning needs. This ALN system is replacing the special educational learning needs commonly known as SEN system. The aim of this statutory framework as set out by the Welsh government is to ensure all learners with additional learning needs are supported to help overcome any barriers to learning they may face so that they can achieve their full potential. This has been done by creating a unified legislative statutory framework to provide support for all children of compulsory school age or below with ALN. Additionally, it has also integrated a collaborative process of assessment, monitoring and planning again to provide ALN learners with effective interventions (GOV.uk, 2022).  

Practitioners working with children and young people follow a wide range of assessment structures these are referred to as AFL’s or Assessments for Learning and has been supported by empirical research (Stobart,2008). Assessments are split in to two kinds, formative and summative. The aim of a formative assessment is to help monitor the learning and understanding of a child and is often used for the practitioner’s own benefit to evaluate their own ways of teaching and to see if they are successfully delivering the knowledge to each unique child. A formative assessment can help teachers and teaching staff to recognise and address any problems a child may be facing this can be dealt with accordingly. The second main form of assessment is summative assessments. 
Summative assessment can be known as assessment of learning and is a more formal method to evaluate learning as opposed to a formative assessment. Summative assessments are conducted by comparing learning to a specific standard or particular benchmark, this is typically done at the end of a unit, module, or time period (Clarke,2014). The previously mentioned assessment of learning is an aspect of the curriculum that practitioners have found supports the unique child there is a huge range of assessment activities that can be used for children and young people. 

The culture of a child may also affect the ways an assessment can be conducted which again Is a benefit of having the various assessment for learning strategies. There are many children in schools all over the UK who are known as EAL students.  EAL is term used in education settings for children who speak English as an additional language. AFL strategies can be carried out daily, weekly, or even during each lesson, it Is a constantly revolving learning experience as teachers are always carrying out assessments. A barrier to formative assessment would be the language barrier practitioners face when conducting daily or weekly assessments with a class. Smaller tasks practitioners may use to help EAL children can be less language based and such as “thumbs up or thumbs down if you can tell me what a … is”( Kubanek-German, 1998). 

Finally, it is widely known that children are often grouped with their peers who have are at the same academic level or ability to them.  Dweck (2017) explained that the “conceptions children have of themselves play a pivotal role in their achievement motivation”. During the time children are learning about themselves they will come to fully understand the idea of the ability of themselves as well as others. As these continue to develop children will become more concerned about their own ability and will become overly sensitive to evaluation and criticism, especially in negative form. Another way this is made apparent is through the belief that children should hit milestones dependent on their age and stage rather than at their own pace, this has been seen for generations and has only in more recent years been picked apart for not supporting the unique childs holistic development (NAEYC, 2008). 

Section 3 - Should all practitioners have Trauma Informed training? 

In 2014 a UK study was conducted and has suggested that it is estimated that two thirds of students have experienced adverse childhood experiences before the age of 16 which results in such trauma (Bellis et al,2014).  As an Early Years practitioner, I have wondered if all practitioners and colleagues within an educational setting should complete trauma informed training as part of the education policy and practice. 
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Adverse childhood experiences or ACEs are traumatic events that can occur in childhood and often have a lasting impact on those affected. ACEs include being emotionally, physically, and sexually abused as a child and growing up in a house exposed to domestic violence, drug and alcohol abuse, mental illness, or criminal problems.  In 1995 CDC-Kaiser Permanente conducted a study of adverse childhood experiences which acknowledged that ACEs are much more extensive than what was understood prior to this study being conducted. It was found that children and young people who had a significantly traumatic childhood were more likely to develop health conditions in both adulthood and childhood (DeBellis et al,2003).   According to The Public Health Network Cymru (2017) children who have abusive and otherwise stress-filled childhoods are more likely to develop heart disease, cancer, diabetes amongst other health and social problems throughout their adult life. 

It is common knowledge amongst those who work within an educational setting that a child’s early experiences are so important are to their development and how the experiences they have in their early childhood can shape their educational attainment, the career path they take as well as their home life (The National Lottery Community Fund,2021). It has been proven ACES can hinder the academic attainment of a child, with the help of early intervention and practitioners working in a trauma informed way it opens many more opportunities for those children who have chaotic, hectic, and traumatic home lives or early experiences. 
This leads me to question my own practice as an early year’s practitioner and I often wonder how I can make a difference.  I have concluded that I can use a different approach which is known as trauma informed practice. Using this approach will prevent long term effects in children’s lives. The prevention and early intervention are the ideal response to any issues that may arise in child’s early childhood although the best possible outcome is to eradicate childhood trauma using this proactive approach. There is a vast range of areas where practitioners and health and social professionals can support families to actively decrease the risk of traumatic experiences, this can vary from providing them with practical, material support such as food, shelter, and clothes, to supporting healthy brain development by encouraging the attachment relationship between parents and the child. Additionally, families may be offered coping skills to build resilience to the experiences they have been subject to. As well as helping children and their families prior or during a time they face adverse experiences those with the specialised trauma training can §provide care and empathy after ACEs have happened. Trauma informed care takes in to account and acknowledges the experiences and uses this when interacting with them but most importantly they provide safe ‘environments that avoid retraumatising. As said by Hopper, Bassuk, & Olivet (2010) Trauma-informed care is a strength- based framework that is grounded in an understanding of and responsiveness to the impact of trauma, that emphasises physical, psychological, and emotional safety for both providers and survivors, and that creates opportunities for survivors to rebuild a sense of control and empowerment.” 
The difference training in a trauma informed practice compared to that of a stereotypical setting has led to a great change in educational workplaces where now ACEs now have to be recorded in every childhood assessment and are all recorded in area wide ACEs reports. This in turn has only led to improvement of the support provided to each individual child and can help to identify common areas of trauma which can help for links to be made. Julie Lannon noted that “Despite the excellence of trauma informed practice it has not yet been made to be universally applied to all of those in early years’ support and preventative work. we intend to work with partners to close this gap through a shared and integrated training programme developed under YourFamily. “ 
When studying the trauma informed practitioner course you are encouraged you be playful with each child not overpowering, the main theme of this course is firm on the behaviour yet gentle on the child. When forming connections with children through play as an emotionally available adult you are helping to release oxytocin’s and opioids in the child’s brain and helping neurons to begin to connect, this is why play plays a vital role in the development and healing of a child with a traumatic home life. 
In the most recent years there has been a worldwide pandemic known as Covid-1. This pandemic has led to teachers and parents to face a broad range of challenges. The Safeguarding Company (2023) postulates that this pandemic has had a negative effect on the mental health of children and adults everywhere. The rise of cases and reports of domestic violence reports had a startling 20% increase during the lockdown thus, having an immediate impact on the children. Despite this there are two main barriers that schools and practitioners face, stopping them from having mandatory trauma informed training. These are time and money; both play a very important part in the education system. Money is the biggest barrier due to recent budget cuts across the Wales. Each school will write a school development plan often know within schools as an SDP. An school development plan is where the headteacher will breakdown the budget and decide the amount to be spent in each area of learning. Again this is a barrier as it is dependent of the headteacher or teaching staff to decide where the budget is spent. Due to the cost of trauma informed training it would take a large portion of the budget to fully train each member of staff. This leads on to the second main barrier leading to  the lack of trauma informed staff in schools.
The second barrier that practitioners face is the lack of time, due to the length of the courses to gain trauma informed practitioner status. As a trauma informer practitioner it is know that children who have already suffered with adverse childhood experience will struggle having unfamiliar faces in their familiar environment making the need for supply cover especially hard. 
Finally, larger schools in more deprived areas would benefit most from having more staff trained as it is commonly know that children in schools in deprived area are more likely to have suffered from adverse childhood experiences where as in smaller schools in affluent areas there is less of a demand for trauma informed practitioners. In an ideal world, prior to working with children with adverse childhood experiences all early years practitioners would be trained although we know this is not the case and it is the funding that is seen to be the biggest downfall of this. 








