‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.
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Introduction
[bookmark: _GoBack]According to Pritchard (2015, p1) learning can be defined as “the individual process of constructing understanding based on experience from a wide range of sources”. It is important to note that every individual learns in different ways in different situations, and that there is no one preferred learning style. As a result, a multi-sensory approach to teaching offers opportunity for engagement of all students most of the time (Bowen and Ellis, 2009). Constructivists Piaget and Vygotsky both stress that each learner should “actively construct their own knowledge and understanding” (Pritchard, 2015, p131). A learning environment that supports child led and effective learning is essential. The new curriculum, devised by professor Graham Donaldson is to be implemented fully in schools by 2020. Donaldson’s (2015) report ‘Successful Futures’ underpins four new purposes of the new curriculum (Figure 1). In order to keep in line with these purposes, and deliver the best possible teaching in order to develop a child holistically, we must understand how children learn best. Teachers can then develop their own teaching styles to ensure that the child’s learning, and wellbeing is the foremost priority. 
Within this essay, there will be discussion and analysis of a learning event that I have witnessed. It is recognised by the Welsh Assembly Government (WAG, 2008) that the purpose of observations is to determine the stage a child is working at, and “in order to move them along, to identify any difficulties, misinterpretations or misunderstandings”.  The learning event that I observed will focus on whether the child’s learning had been moved on and developed within a lesson, with reference to relevant literature and theoretical perspectives. 
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The four purposes proposed by Graham Donaldson for the new curriculum. (Donaldson, 2015)

When gathering information, it is imperative that a researcher stays in line with school policies, and the guidelines provided by the British Educational Research Association (BERA, 2015). The guidelines state that: ‘Researchers must take the steps necessary to ensure that all participants in the research understand the process in which they are to be engaged, including why their participation is necessary, how it will be used and how and to whom it will be reported” (BERA, 2011, p.5). In accordance to this, the gatekeeper of the school, and the classroom teacher were informed that observations would be taking place.  I also made them aware that the purpose of my observation was to complete an assignment for my PGCE course. 
The Department for Schools, Children and Families (2010, p.38) states that “the voice of the young person should be at the centre of the pathway planning process”. In attempt to offer the child a voice, I asked him to choose a ‘secret name’ as a pseudonym for my observation of a learning event. Excitement arose as he decided that he wanted to be known as his favourite football player, “Bale”.
The United Nations Conventions on the Rights of the Child (UNCRC) was implemented in 1990 as a global commitment to advancing children’s rights (Department for Education [DFE], 2010). ‘Article Twelve’ of the UNCRC states that children have the right to be notified when adults make decisions that affect them, and that their opinions should also be considered and respected (UNICEF, no date). In order to accommodate this, I asked ‘Bale’ if he would be willing to participate in a “learning story” that I would be carrying out, and explained that it would help me with my “school work” and “help me to become a teacher”. As a result of this conversation with Bale, he was very keen to participate and responded with: “I would love to help you because I think I might want to be a teacher when I grow up too, but I just want to teach football”. 

Furthermore, in keeping with the BERA (2011) guidelines of maintaining anonymity and confidentiality, the school will be referred to as ‘School A’.  School A is a large school with four hundred and ten pupils enrolled, consisting of twelve full time classes. It is located in a city in South Wales. The schools most recent report from ESTYN (2014) states that around 35% of these pupils are eligible for free school meals. This is a rather high number considering the average percentage for pupils eligible for free school meals in Wales is 21%. Inspection results from ESTYN (2014) recorded that the school was judged as ‘good’ for “Current Performance” as well as ‘good’ for “the school’s prospects for improvements”. 

Observation
The learning event that I observed took place in a mixed class of Year 1 and Year 2 pupils. In the sessions leading up to my visit, pupils had previously been focusing on number bonds in their numeracy lessons and had learned a song that helped them to remember number bonds to ten. The initial part of the lesson included activating this prior knowledge of number bonds in order to link their learning. According to pioneering psychologist John Watson (1920) the process of remembering is dependent on “frequency and recency”. By revisiting number bonds regularly, this information is transferred from short term memory, to the long-term memory of the psyche. 
Following this reminder of number bonds, the classroom teacher (Teacher A) introduced a number bonds ‘challenge’ for the children to complete using a lesson hook. According to Grigg (2014, p176), in order for children to be engaged, a teacher must provide “classroom activities that encourage interaction”. Teacher A used an exciting story in order to engage the children in the number bonds task. She showed a picture of aliens on the interactive white board, and explained to the children that an explorer had looked down a hole in space, and discovered six alien eyes. There were three possible aliens that could have been in the hole, “Nog” with one eye, “Pog” with two eyes and “Zog” with three eyes. The activity that followed was a whole class problem solving lesson in which all of the children participated simultaneously and attempted to complete the challenge.  Teacher A sent the pupils to their tables to find out all possible combinations of making six eyes. In order to visualise the number combinations, children were provided with Numicon, as well as pictures of “Nog”, “Pog” and “Zog”. 
The aim of the lesson introduced by ‘Teacher A’ was to get learners to apply their pre-existing knowledge of number bonds (the song they had learned) into a visual representation. From this, learners would be able to transfer their knowledge skills to be able to apply them to different situations that are appropriate to number bonds. 
In order to carry out an observation on this learning event I used a written narrative description, along with the Ferre Laevers’ ‘Involvement Scale’ (Laevers, 2008).
The ‘Involvement Scale’ was produced as a result of professors sharing the view that a child that is more involved and totally absorbed in an activity, is more likely to gain deep, and long-term learning experiences (Csikszentmihalyi, 2008; Laevers, 1994). The scale consists of a five-point involvement scale, of which, it is made clear for teachers what stage a child is at. For my observation, I used this resource, as shown in Figure 2 below. 

[image: ]Figure 2








Leuven Scale for Involvement (Laevers, 2008)
The breakdown of the signals in the scale allowed me to identify which stage Bale was at in each observation with ease. Alongside this, I wrote a narrative of the conversations Bale had with others during each observation. This method of written narrative was helpful for gathering a lot of data over a short time period (Palaiologou, 2008). Moreover, Lofland (1971) suggests that in order to record reliable notes, they must be taken as pupils are talking. Capturing the data ‘in the moment’ rather than at a later date decreases the possibility of forgetting data over time. 

I chose these methods over event sampling or target child methods as I felt that they worked hand in hand to capture a full picture of Bale’s involvement and interest in the learning task. Another method that could have been useful for my observations was a video recording, which would capture body language along with dialogue. I decided against this method as I did not want to disrupt the learning in any way. This is highlighted by Myhill et al. (2006) who says that somebody operating a camera may cause disruption and a change in behaviour. Therefore, on reflection, I feel as though I chose the best observation methods that were fit for purpose.

I observed ‘Bale’ at three different points during the lesson, for periods of two minutes at a time. Firstly, I observed him at the beginning of the lesson when ‘Teacher A’ was explaining the task on the carpet, introducing the alien story. Secondly, I observed him when he was sat at his table, attempting to solver the number bonds to six challenge. Finally, I observed him when he became agitated and removed himself from the activity. 




In the first observation of two minutes, I recorded the following transcript:
Figure 3
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During this session I observed Bale in accordance with Ferre Laevers involvements signals and attempted to identify some of these elements throughout my observation. The initial introduction and hook of the lesson excited and engaged Bale. The importance of creating a lesson that is fun and engaging is identified by Wallace (2009), who says that when a child is interested in a lesson, they are more likely to learn. Bale seemed to like the alien theme of the lesson and showed energy throughout the introduction as at this point he was “eager and stimulated” e.g. when he shouted out, it seemed as though he was unable to contain his excitement. The non-verbal signal that Bale was giving out can be identified in his facial expression and posture- he was intensely glaring at Teacher A and did not break eye contact with her. Bale was kneeling and leaning forward towards Teacher A and according to Laevers (2008), this type of posture indicates high concentration. As a result of the behaviours that I observed in this session, I judged Bale’s involvement as a Level 5- Sustained intense involvement with many of the involvement signals present. Over this period of two minutes, this level of intensity of engagement was consistently sustained.
This first observation links to the ‘Theory of Flow’ developed by Csikszentmihalyi (2008). This theory underpins learning where a child is immersed, lost and absorbed in an activity. Bale was concentrated, focused and engaged when Teacher A was explaining the proposed task. 

The second observation took place at the table, where I recorded the following transcript:
Figure 4
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During this observation it became clear very quickly that Bale showed limited understanding of the task at hand. He did not understand how the Numicon could scaffold his learning and support him in finding a solution to the problem. Irie and Stewart (2011) recognise the benefits of scaffolding in the forms of adults, peers and resources. However, the resources provided by Teacher A were not modelled, hence why Bale was unsure of how to use them to aid his learning.  In line with involvement signals (Laevers, 2008), Bale’s concentration was sustained at this point- he was still focused and trying to solve the problem. Bale’s energy level during this second observation, was slightly less enthusiastic than in the first observation. His facial expression now showed signs of “hard thinking” (Laevers, 2008) as if he were being challenged. However, I would argue that rather than working at the optimum “edge of capabilities for the best learning to take place” (Laevers, 2008 p.55) Bale by this point, had been pushed too far passed the edge of his capabilities and effective learning was too difficult for him to access. High expectations of learners are paramount to effective teaching practise (Grigg, 2014), however, the activity was not differentiated appropriately to allow learners to access the lesson and achieve at their own level of skill understanding.  
This idea is linked with theorist Vygotsky’s Zone of Proximal Development (ZPD). This is the idea that a child can only solve problems independently that are within their reach. Vygotsky’s ZPD underpins that adult intervention can bridge the gap between what a child can do on their own, and what they can achieve with support (Vygotsky, 1978). 

From the transcript it is evident that Bale showed initiative in asking his peer “Pupil C” for support with the task. Peer learning is a very effective tool for developing deeper thinking and understanding (University of Wollongong, 2011).  This is also identified by Bruner in his theory of cognitive development (Bruner, 2006). Like Vygotsky (1978), he recognises that learning is enhanced and initiated by a “more knowledgeable other” through scaffolding, prompting, guiding, questioning and providing stimulus materials. However, in this case, it was clear that none of the children that Bale was working alongside throughout this activity had enough understanding of the task to be able to offer him any support or guidance i.e. Pupil C stating; “I can’t do it either”. The adult practitioners in the class were supporting other learners at this time and were not available to help as a “more knowledgeable other” (Bruner, 2006).  
I judged the second part of the observation to be a Level 3 on the involvement scale with Bale being; “busy at an activity but with many of the other involvement signals missing… children can be easily distracted” (Laevers, 2008, p56).
The final observation:
Figure 5
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The final observation was approximately 30 minutes into the lesson. Bale had been attempting the problem-solving task for approximately ten minutes however, by this point it was clear that the activity was pitched above his capabilities and understanding and he was not going to be successful. According to WAG (2008) it is important that tasks are within reach of learners, and we shouldn’t expect too much from children. His involvement signals were now less prevalent; his language went from positive to negative and he states “I can’t do it”. His persistence level had dropped significantly, he was not at all engaged and his determination to complete the activity had disappeared (Laevers, 2008). Bale showed signs of low-level disruptive behaviour as he began to throw the Numicon pieces around the table and spin them on his finger. Bale had no sense of satisfaction with himself as he had given up and not achieved any significant learning during the lesson. His precision was now non-existent as he was now a “non-involved” child- the activity was of no importance to him. Bale’s level of involvement at this juncture is judged to be a Level 1-  he was “absent” and displayed “no energy” (Laevers, 2008), his activity levels are passive at best and very little learning is taking place if any. 

Findings

The graph below shows the decrease ininvolvement levels of Bale throughout the observed lesson. The lesson starts well for Bale at which point his engagement levels are at their peak (Level 5). He was keen, enthusiastic and motivated to learn. The second observation shows that Bale had lost motivation slightly. Although still involved in the lesson and attempting to be successful at the task, his persistence and energy was waning and his facial expressions had been subdued. By the time the final observation had been carried out, Bales attitude towards the learning task had changed dramatically. He was deeply dissatisfied with his achievements and disengaged from the learning process. His concentration and persistence were non-existent (Laevers, 2008).

Figure 6








According to Sharman, Cross and Vennis (2004), following observations it is necessary to reflect on the findings and develop a plan to improve outcomes for future lessons. 
Upon reflection of all three observations I recommend the Following:
Loughran (1996) recognises the need for modelling for successful learning. The children were unfamiliar with how to use the Numicon as a resource to scaffold their learning. Therefore, a suggestion would be for Teacher A to model how learners could use the resources as a learning tool. 
Furthermore, a simple Assessment for Learning (AfL) ‘thumb tool’ could have been useful in order for Teacher A to be able to identify learners who did not understand the activity. According to Bowen and Ellis (2009, p7) “This approach allows pupils a measure of control in their own learning, and one of its central tenets is that assessment should focus on the work, not on the individual.” AfL would offer opportunity for Teacher A and learning support assistants (LSA’s) to focus most of their attention on this group of learners. 
Finally, it was clear to see that there was a lack of autonomy in the classroom when observing this learning event. Autonomy in the classroom is key in early years settings. According to Nunan (1999, p.145) “learners who have reached a point where they are able to define their own goals and create their own learning opportunities have, by definition, become autonomous”.  The whole class engaged in this activity for the whole maths session. These was no autonomy as all learners were set to complete the task. This became unmanageable for Teacher A and LSAs as the understanding of the children on the whole was poor. As a Suggestion, the activity could have been implemented as a focused teaching task whilst other learners accessed enhanced or continuous provision. 

Learning Theories
The learning event I chose to observe lends itself to a constructivist school of thought. According to Brooks and Brooks (1993) a constructivist approach would mean that the child is placed at the centre of learning, and that the learner is able to actively construct his/her own knowledge. Furthermore, as a development of this, the observation I witnessed also ties in with a social constructivist approach to learning. This approach determines that knowledge is acquired as a result of collaborative learning and interaction with others (Gagnon and Collay, 2001). The discussion of the theorists to follow can be categorised into constructivists and social constructivists. 

As mentioned previously, Vygotsky was a key theorist whose work still has a big impact on understanding education and psychology worldwide (Waller, Whitmarsh and Clarke, 2011). Vygotsky Was a Social Constructivist who believed that children learned through social interactions (Gray and McBlain, 2015). In his theory of the ZPD, he underpinned that there is a difference between what children can achieve independently, and what children can achieve with support and guidance. When this support is removed, this learning becomes internalised, and part of the learner’s own capability (Vygotsky, 1978). I feel as though this use of scaffolding would have proved beneficial in the observations I witnessed of Bale. Bale was stuck in the centre portion shown in the diagram below as there was no scaffolding made available to him in order to advance. The number bonds task required attention from Teacher A, and over time, Bale would have grasped how to complete the learning independently. 


Figure 7
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ZPD diagram (Parkland Players, 2015).

A criticism of Vygotsky’s ZPD is that the ZPD cannot determine future successes of learners (Pohner, 2008). Predicting the future successes of learners is largely apparent within the education system for determining ability groups, and determining an appropriate level of challenge for learning. Despite this however, there are some scholars that argue that the ZPD is a feasible approach for estimating future successes of learners (Lidz, 2003).

Similar to Vygotsky, Urie Bronfenbrenner also maintains that the role of the adult has a direct effect on a child’s learning (Bronfenbrenner, 1970). Bronfenbrenner devised an Ecological Systems theory shown in Figure 8 below. Bronfenbrenner identifies the ‘microsystem’ as having the most influential effect on child development. “Settings in the microsystem are, for instance, one’s family, school and neighbourhood” (Drakenberg and Malmgren, 2013, p.119).

Figure 8
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Bronfenbrenner’s Ecological Systems Theory (Drakenberg and Malmgren, 2013)

Contrary to the theories that underpin the role of the adult as being central to a child’s learning is Piaget’s theory that cognitive development is predetermined by stages. Jean Piaget was one of the most influential constructivists (Ault,1977) and like Vygotsky, much of his work is still relevant and applied to present psychology of learning. Piaget stated that as humans, we learn when our existing knowledge is challenged by new experiences (Pritchard, 2015). Piaget also underpinned that children actively seek to make sense of the world, and referred to them as being ‘lone scientists’ (Piaget, 1959). The explanation of learning provided by Piaget (1959) is that learning is the result of ‘internal processes’ rather than ‘external stimuli’. This disregards the role of the adult and peers in learning and stresses that children are independent learners. According to Piaget, we learn through two different ways: ‘Assimilation’, which is the process of using existing knowledge to understand new concepts, and ‘Accommodation’, which is the creation of a new scheme, or altering existing knowledge in order to cope with information that does not fit (Wadsworth, 1989). Piaget (1959) believed that children pass through different stages of learning- which is linked to the age of a child. This implies that children are only able to learn information when they are psychologically mature enough. In relation to the observation I undertook of Bale, according to Piaget, Bale was not at the appropriate age or stage of development in order to complete the number bonds challenge. He disregarded collaborative learning and scaffolding from a ‘more knowledgeable other’ and would conclude that Bale was just not at all ready. 
A main Criticism of Piaget’s theory of cognitive development (1959) is that his approach is very much systematic. He believed that children learn in accordance to age and stage, which suggests that development of young children is underestimated (Driver, 1978).  Additionally, he failed to notice the impact that social interaction has on a learner’s development. Piaget’s completely polarises social and cognitive forms of development (Lui, 2005). 

Jerome Bruner (2006) extended the ideas proposed by Vygotsky and Piaget. He was interested in the process of how children form concepts. Bruner stated that the mind develops "generic coding systems that permit one to go beyond the data to new and possibly fruitful predictions" (Bruner, 1957, p. 234). Hence, in order for cognitive growth, children must find a way of representing "recurrent regularities" in their environment, and have the ability to “invent” things for themselves (Bruner, 1957, p.234). Bruner (1957) stresses that one of the keys aims of education for learning to be autonomous for children. As highlighted in the recommendations following the observations that I witnessed, freedom and autonomy should be restored in the classroom for Bale and his peers to develop by learning through experiences and problem solving. Bruner, like Vygotsky also believed that learning is enhanced by a “more knowledgeable other” which can be in the forms of peers, or the role of the adult to provide scaffolding, questioning, prompting and discussing in order to enhance learning (Haste and Gardener, 2017). Duffy (2006) also recognises that an adult’s role in a child’s learning can be crucial to enhance development and broaden a child’s knowledge. 


My Ideal Learning Environment

According to Lave and Wenger (1991) there is a direct relationship between a learner and the environment in which the learner acquires knowledge. Practice theory holds the notion that a child’s learning is shaped by his/her surrounding environment, including; peers, teachers and the physical environment (Jarvis, 2006). With the significant affect that the classroom environment has on a learner’s holistic development (Brodie, 2018), I have created an ideal learning environment in which I think children would achieve and thrive from in their learning and experience.

The recent discovery that there has been an incline in the number of children that are disengaged with nature and the outdoors (Hunt et al. 2016; Natural England 2009), now brings a need for strengthening learner’s relationships with the outdoors more than ever before (MacQuarrie, 2018). The Foundation Phase Outdoor Learning Handbook highlights the importance of outdoor learning. It states that “The outdoors is the ideal environment for experiential learning, because it offers unique opportunities to be creative, to move around, to be noisy and to take risks” (WAG, 2009). Piaget (1959) devised the theory that children are ‘lone scientists.’ His theory of constructivism supports outdoor learning, creativity, and risky play in the way that children should be encouraged to be creative, in order to ascertain knowledge as a result of experience and learning from mistakes (Barrouillet, 2015). After conducting studies and reviewing literature, Rickinson et al. (2004) discovered that children are more inclined to remember outdoor experiences, and that outdoor experiences are more beneficial for cognitive development compared to it’s counterpart.  As a result of the emphasis on outdoor learning, combined with my own experiences of working in classroom environments, I have focused intensively on the outdoor area detailed in my poster. 
A Key aspect of my outdoor learning area is the interchangeable role play shop. This would foster creativity and imagination in the learning environment, which is highlighted by Craft (2002) who underpins that a creative environment is an effective one. The role play shop encourages autonomous play and role play. Children are able to choose which resources and materials they would like in the shop in order to create different businesses, i.e.: a grocery shop, a hotel, a ticket station etc. Furthermore, the role play shop can be enhanced and theme of the shop can be adapted in accordance to classroom topic. This would give an indication to teachers of the level of understanding of the topic for each learner. Role play also directly relates to Leslie’s (1987) theory of pretence. This theory states that children imitate situations from their own previous experiences and knowledge. Moreover, the role play shop is in line with Donaldson’s (2015) new curriculum in the way that children are given the chance to be able to learn through real life experiences, which will have a profound positive affect on their learning and development, setting them up for the future.  

Piaget believed that the best way to enable learning was to “provide an environment which promoted curiosity and challenge and allowed children to control their own learning” (Aubrey and Riley, 2016 p.34). The ‘mud kitchen’ that I included in my poster puts Piaget’s idea into practice. Mud kitchens promote imaginative thinking and encourage children to engage in possibility thinking (Craft, 2002: McConnon, 2016). Piaget (1936) also believed that children can’t learn without interacting with their environments and surroundings. Mud kitchens rely heavily on natural resources to operate which in turn fulfils the idea of strengthening children’s relationship with nature. Moreover, Mud kitchens also support imaginative play and role play, fostering role play and offering real life opportunities playing: house, cooking, doctors, scientists etc. 

The use of ICT in the classroom is another effective aspect to consider when looking at the learning environment. According to Herrington (2006) ICT is a tool that bridges the gap between the classroom and the real world. Facer et al undertook an investigation in order to discover how using mobile technologies can enhance learning and create engaging learning experiences. The conclusion was that the digital culture has profound effect on learning, and hence, schools should engage with ICT tools.  Naismith et al stress that “educators will need to adapt from a role as transmitters of knowledge to guiders of learning resources “(Naismith et al., 2004, p.36) in order to keep up with evolving technology. 
In today’s digital age, children are surrounded by technology (Grigg, 2014), and as a result, I would incorporate various digital competencies in my ideal learning environment in order to educate learners on the uses of such devices. Within the ‘technology corner’ of my ideal classroom, I would incorporate iPads, Laptops, Computers and audio books for children with visual impairments. The idea of digital competency becoming a cross- curricular responsibility, introduced in Donaldson’s (2015) new curriculum means that I can use these devices in my classroom in order to “develop enterprising, creative contributors” (Donaldson, 2015, p.29). 
Bulman and Fairlie (2016, p.2) recognise that “schools and families around the world spend a substantial amount of money on computers, software, Internet connections, and other technology for educational purposes”. However, it is recognised by Grigg (2014) that due to social and economic disadvantage, some children may not be able to access devices in their home life. By providing ICT in my ideal learning environment, children from disadvantaged backgrounds have the chance to use devices, and creates equal opportunities for learners. 

Within learning environments and the outside world, children’s wellbeing is a need and a right. All forty-two articles of the UNCRC (UNICEF, no date) contribute to the formation of a child’s wellbeing. Roberts (2010) states that a child’s health and happiness is imperative to creating a holistic child. Additionally, Roberts (2010) recognises the way we keep track of a child’s wellbeing, is by observing them with “companionable attention”. Children are sensitive to what others – especially adults- think of them, and therefore it is imperative that teachers keep this in mind. Acting as a companion offering help and guidance results in children developing trust, rather than feeling like they are pressured. This is reiterated by Vygotsky (1978) who believed that the best way to support children is to find out what they can achieve on their own, and then offering help for tasks that they cannot complete independently. 
One of the ways in which I have incorporated wellbeing in my ideal learning environment is by using a ‘feelings mat’ for circle time. Circle time encourages children to share experiences and thoughts, communicate with their peers, think deeper, sing and share feelings (Ashbrook, 2012). As a result of this, children will gain confidence as well as the teacher gaining a better understanding of each child. As a teacher, it is important to get to know children on a personal level- to discover their likes, dislikes, triggers, what excites them, what makes them happy, and what makes them sad. As a result of this, teachers are able to understand what activities children will enjoy, and how to get through to a child who is angry or upset. 
Another way that wellbeing is Promoted in my ideal learning environment is through my ‘role play area’. Role play enhances wellbeing as children explore a plethora of language and vocabulary, they are creative and imaginative and role play offers children who are usually more introverted an opportunity to express themselves in the character that they are immersed in. Role play builds character and ultimately contributes to a child’s wellbeing and holistic development. 




Conclusion

Observations of; children, areas within your classroom environment and learning experiences are of paramount importance in order to create a culture of reflective practise and systematic improvement within school. Observations and reflection can help to ensure that learners needs are being appropriately addressed at every level and that quality of provision is being provided in order to facilitate effective learning for pupils. REF There is currently no preferred method of observing advocated by the Welsh Government as a model for excellence. Observation making and gathering of information to inform teaching and learning is carried out differently in schools. Hopefully the new Curriculum for Wales will identify a more systematic approach for schools to base their observations upon.    
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THE LEUVEN SCALE FOR INVOLVEMENT

Level

Involvement

Signals

1

Extremely Low

Activity is simple, repetitive and passive. The child seems
absent and displays no energy. They may stare into space or
look around to see what others are doing.

Low

Frequently interrupted activity. The child will be engaged in
the activity for some of the time they are observed, but there
will be moments of non-activity when they will stare into
space, or be distracted by what is going on around them.

Moderate

Mainly continuous activity. The child is bust with the activity
but at a fairly routine level and there are few signs of real
involvement. They make some progress with what they are
doing but don’t show much energy and concentration and can
be easily distracted.

High

Continuous activity with intense moments. The child’s activity
has intense moments and at all times they seem involved.
They are not easily distracted.

Extremely High

The child shows continuous and intense activity revealing the
greatest involvement. They are concentrated, creative,
energetic and persistent throughout nearly all the observed
period.
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Teacher A: “So, today, | had some very exciting news to share with you all
children.”

*Pupils wait in anticipation*

Teacher A: “Because this wonderful class is so clever, we have been given
a challenge. We have been asked to help an explorer figure out his
problem...”

Bale (shouting out): “Oh miss, miss, | am so good at solving problems | do
it all of the time in my house, and my mum even asks me to help her
sometimes!”

Teacher A: “Oh really - (Bale), well that’s good to know! Listening
closely now then everybody...

We need to help the explorer find out which aliens he saw when he
looked down a hole through his golden telescope”

Bale: “Aliens are my favourite miss! One time in my house, my mother
told me a story when | was in bed about aliens who lives in space and
sometimes they played football, and football is my favourite sport too”
Pupil A: “I like aliens too miss, | think they are green!”

Pupil B: “Some aliens live in a big spaceship in Mars!”

Teacher A: “Now now then, listening in please.”
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Bale: “I like zog because he’s got 3 eyes”

Pupil C: “I like nog the best”

Bale: we need to look for 6 eyes *fiddling with the
Numicon*

Pupil C: “Yes, we need to look for six”

Bale: “But none of them have six eyes”

Pupil C: *moving Numicon around and counting holes*

Bale: “can you help me -?"

Pupil C: “I can’t do it either”
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Bale: *getting frustrated, puts his head in his
hands*

Pupil C: “This is hard”

Bale: “I can’t do it”

*walks away to play in the sand tray*
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healthy, confidentindividuals who:
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their spirtual and ethical beliefs
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sillsto connect and apply that knowledge in

diferent contexts

3 are questioning and enjoy solving problems
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are ready to learn throughout their ives
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3 have the confidence to participate in performance
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independently as they can
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All our
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will be...

ethical, informed citizens who:

enterprising, creative contributors who:

» connect and apply their knowledge and skils to
create deas and products

3 think creatvely to reframe and solve problems
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3 take measured risks
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different media

3 give of their energy and skils so tht other
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