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‘A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident’ (4000 words)

When it comes to learning, confidence plays a key part in how a learner progresses and engages in the classroom, with wellbeing and the use of differentiation affecting how this confidence manifests in children. In this essay, I intend to discuss just how differentiation is used in the classroom to suit varying abilities and the ways in which the wellbeing of a student could be affected by the learning environment in the context of a critical incident. Tripp (2012, p. 138) explains that when reflecting on a critical incident it “involves a more subjective evaluation of the incident”. This implies that a critical incident can be used to reflect on the effectiveness of teaching practices, and through the evaluation a teacher can “learn from experience” (ibid, p. 138). In this essay I will outline an observed critical incident in the form of a case study and identify key areas to research. Through reviewing literature, I will research different perspectives regarding each of these key points identified in the critical incident and consider the implications of these perspectives; I shall also be taking the research approach that certain practices may be used in ways other than previous assumptions. In Research Methods in Education (2011, p. 48), Cohan, Manion and Morrison states that there is “a trend in educational research towards more evaluative research, where … a researcher’s task is to evaluate the effectiveness … of given policies and projects”.  Therefore, in this essay I shall use my research to critically evaluate the observed incident and explain how I will implement what I have researched in my own professional and personal development. For this assignment, I will continue by referring to myself as ‘the researcher’ or ‘the observer’ as per the guidelines set out in the BERA document (2018), which has been elaborated in further detail below.
The school in which this research was conducted is a large primary school. It is located in a small town, on the edge of a large city. The school has already begun to implement the New Curriculum for Wales, therefore the observations sheets found in Appendices 1.1-1.4 and the Critical Incident Identification Records (Appendices 2.1-2.4) shall refer to the Areas of Learning and Experience in the New Curriculum for Wales, rather than the 2008 Curriculum. Observation took place in a Year Three class of twenty-four pupils. It was explained that the majority of the class are working at their expected levels. As per the BERA Ethical Guidelines for Education Research (2018, p. 21), which states “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity”, this essay will ensure anonymity by using the terms ‘the researcher’, ‘the observer’, ‘the school’, ‘the teacher’ and ‘the class’. In the case of an individual child being referred to during observation, this essay shall use the terms ‘Child A, Child B, etc …’ to ensure the pupils remain anonymous.
Methodology
As Cohan, Manion and Morrison stated in Research Methods in Education (2011, p. 456), “Observation is a widely used means of data collection, and it takes many forms”. For this assignment, the researcher will conduct a semi-structured observation, with the researcher acting as an observer-as-participate. Whilst being a complete observer will allow the researcher to adopt “a passive, non-intrusive role, merely noting down the incidence of the factors being studied” (ibid, p. 459), it is important to remember that it is children that are being observed. As Verma and Mallick explained in Researching Education: Perspectives and Techniques (1999, p. 129), when it comes to observing children “the presence of a stranger is likely to affect their behaviour in ways that will make the observations unreliable”. Therefore, the researcher has made the decision to be an observer-as-participate in order to build a case study based on an accurate learning environment.
It should also be noted that given the current COVID-19 pandemic, the researcher/observer will have limited observation time and there will be new safety regulations in place which has created a new type of learning environment. As a result of this, it has been decided to conduct a semi-structured observation as opposed to a structured observation. Structured observation, sometimes referred to as “more-structured observation” (Sapsford & Jupp, 2006, p. 60), is conducted with the aim “to produce accurate quantitative data on particular pre-specified observable behaviours” (ibid, p. 60). This means that the observer will choose certain aspects of classroom culture or behaviour prior to entering the classroom and use their time to observe how these theories transfer into practise. With the current circumstances, the researcher will have limited time to assess the learning environment and then choose the aspects of the learning environment they wish to research. Therefore, the decision has been made to conduct a semi-structured observation as this “will have an agenda of issues but will gather data … in a far less predetermined or systematic manner” (Cohan, Manion and Morrison, 2011, p. 457). This will ensure the researcher will be able to choose their research topic whilst also allowing flexibility in their observation.
As previously stated, this essay will focus on a case study based on an observed critical incident. Creating a case study is an effective way to present research as it “provides a unique example of real people in real situations” (ibid, p. 289). Being able to present realistic evidence through this model shows the strength of using a case study, as a theory can been directly observed in context. However, case studies also have weaknesses. Cohan, Manion and Morrison (2011, p. 293) explain that one problem with “case study research is the selection of information”. Case studies may only present a single incident; for example, a child might exhibit a certain behaviour just once. Therefore, the researcher cannot be sure whether or not they have observed a typical response to an incident. However, it is important to remember not to disregard a singular incident because “one event can occur which reveals an extremely important insight into a person or situation” (ibid, p. 464). By considering the incident beyond the presented case study, the incident becomes critical and the researcher will be able to critically evaluate and identify any potential next teaching and learning steps.
Critical Incident
As shown in Appendices 2.1-2.4, during the observation time the researcher identified four incidents for potential further research. For this critical evaluation, the researcher will focus on the critical incident described in Appendix 2.3. This incident occurred in a Numeracy lesson of mixed ability. As described in Observation Sheet #3 (Appendix 1.3), the objective of the lesson was to use a hundred-square to count in units and tens, and the teaching and learning began as whole class discussion. This shows that the class teacher was encouraging collaboration, relating to one of the twelve Pedagogical Principles, as opportunities were given for the learners to discuss the work with their Talk Partners.
The researcher observed the teacher using questioning as an Assessment for Learning by asking individual children to count in tens out loud in front of the whole class. When Child A was asked to count in front of everyone, they showed discomfort and refused to follow the instructions. The teacher was observed as taking the pressure off of Child A by asking another child to try counting out loud, and the teacher told Child A that extra support would be given when the individual work had started. This suggested to the researcher than the class teacher was considering differentiation to maintain enthusiasm from Child A. This response from the teacher has led to further research into how differentiation is used in the classroom, and whether or not differentiation can be applied to situation as well as ability. It should also be noted that the way the class teacher diffused the situation can be seen as promoting the purpose of creating healthy, confident individuals. By offering Child A extra support, the teacher can be seen as building “positive relationships based on trust and mutual respect” (Donaldson, 2015, p. 30) and through this relationship, the teacher can help Child A build their confidence in their ability.
The potential situational differentiation mentioned above has been considered due to it being observed that Child A relaxed once the attention had been taken from them and began to engage once again in the class discussion. Child A was also enthusiastic to work on the individual worksheet. This prompted the researcher to look into how happiness and the wellbeing of a child can affect teaching and learning, especially as “building their mental and emotional well-being by developing confidence” (ibid) is a key aspect of the purpose of creating healthy, confident individuals. As Bethune (2018, p. 2) explains, ‘Psychological wellbeing is concerned with people’s sense of meaning, purpose and engagement with life’. It could be thought that student wellbeing is also concerned with engagement with work, and further study by the researcher led to considerations that the learning environment can affect wellbeing. Child A was happier working individually rather than presenting to the whole class.
Lastly, it should be noted that this critical incident occurred in a lesson that was immediately after breaktime. Whilst it is widely agreed that “Breaktime has a main role to play in friendship relations because it is at breaktime that friends … have a chance to meet” (Blatchford and Baines, 2010, p. 237), the researcher considered how this break in the learning could affect engagement. This has led to further research into whether breaktime could negatively affect a child’s attitude to learning through peer relationships, or whether it is vital to preventing cognitive overload as a way of encouraging a positive attitude to learning.
Literature Review
As specified above, a key area identified from the critical incident is how the teacher used differentiation when Child A did not feel comfortable counting in front of the whole class by offering extra support with the individual work. Harcombe (2011, p. 75) explains that “Working with different abilities is one of the most crucial things the … teacher does”. As this implies, an important aspect of teaching is being able to adapt to varying abilities in a class. Whereas an adult may persist with a task they find difficult, a child might become disengaged if they find the work to tricky and a “child who feels incapable and unsupported will never progress” (ibid, p. 67). This suggests that support through differentiation is key to a learner’s progression, and in the example of the critical incident the class teacher, by supporting Child A, has ensured that Child A is given the same opportunity for progression as their higher ability peers.
Not only can differentiation be used to ensure progression, but it is a key strategy in building a learner’s confidence. As Schlemmer and Schlemmer (2011, p.12) explains, differentiation can help learners “build confidence in themselves as directed learners and presenters”. This implies that by the teacher using differentiation, children can learn how to take control of their own learning and aim for challenges as a confident learner. As outlined in Donaldson’s Successful Futures (2015, p. 30) one of the four purposes of the New Curriculum for Wales is to develop “healthy, confident individuals”. A teacher can use differentiation to build this confidence in the learner, and implement the purpose, especially if the teacher builds “positive relationships based upon trust and mutual respect” (ibid, p. 30) and differentiates correctly. Appropriate differentiation can allow the child to learn to trust their teacher to provide the correct level of work. This trust could lead to a child gaining confidence in their ability.
Another perspective to consider when it comes to using differentiation in the classroom, is that it can also be used to make sure a bored learner remains engaged. Cowley (2004, p.90) states that if a child sees school as “a place where they are forced to stay … it is likely that they will misbehave when they are bored”. This has implications that differentiation can be used as a way to manage behaviour, as even a higher ability child may misbehave if they are disinterested by work that is too easy. In the case of the critical incident, Child A’s engagement increased when working on the individual worksheet, whereas their refusal to count in front of the group may be a result of boredom or disinterest from finding simple counting too easy. By differentiating as a way to ensure interest, the teacher would be able to challenge the learners and relate to the Pedagogical Principle of sustaining effort “in meeting expectations that are high but achievable for them” (hwb, 2020).
As well as the use of differentiation affecting teaching and learning strategies, the researcher identified that the happiness and wellbeing of the learner can also have an effect on learning. Rose, Gilbert, and Richards (2015, p. 1) explain how “The significance of young children’s health and well-being is well established”. This is particularly significant in Wales as the New Curriculum for Wales, that will be implemented in all schools by 2022, has been designed with Health and Well-being as an Area of Learning and Experience. The implication of this is that not only are children being made more aware of their wellbeing and the wellbeing of others, but that teachers need to be more aware of how the mental health of their pupils may affect learning. In the case of Child A in the critical incident, it is possible that the learning environment of having to speak in front of the class was having a negative effect on their wellbeing, which caused them to disengage with the lesson.
As previously discussed, confidence is an important aspect of how a child develops as a learner. A child who lacks confidence in Numeracy may struggle to progress and develop into an independent learner of Maths. As McCallum and Price (2016, p. 12) explain, “Mentally healthy individuals … enjoy numerous wellbeing benefits in terms of identity, self-esteem, [and] confidence”. This suggests that there is a connection between a child’s wellbeing and their confidence, and this could be used as an indication that in order to build a child’s confidence, a teacher should consider wellbeing as well as academic ability. As Bethune (2018, pp. 3-4) explains, “there is a lot we can do to impact and change our levels of happiness and wellbeing in the long term” and it could be argued that for children, this could begin with teacher. If a teacher is aware that a child is upset by a situation, the teacher could build confidence by promoting positive wellbeing through praise and support; see Appendix 2.1 for evidence of this approach being used in an observed incident.
It should be important to recognise that a learner’s wellbeing is not limited to whether or not they are happy. Howard et al. (2017, p. 5) identifies the fact that “Children and young people can experience the same mental health problems as adults”. The implications of this is that there are many aspects of mental health to consider when assessing the reason behind a child’s disengagement with the lesson. As previous stated, disengagement could be a result of a lack of confidence. Mental health problems contribute towards a child struggling with confidence and anxiety could be argued as being a common disorder a young person could experience. “Fears and anxieties are normal developmental challenges facing the maturing individual” (ibid, p. 7). This suggests that reaction from Child A could be seen as normal if it were the result of anxiety of having to count in front of the class. This also indicates that is crucial for a teacher to be aware of these potential situations and in the same way they would differentiation for ability, they must consider how to adapt the teaching and learning to respect mental health disorders and promote wellbeing.
One last aspect identified from the critical incident is the potential affect breaktime could have on a child’s attitude towards learning. It is explained by Blatchford (1998, p. 1) that “Pupils’ experiences at breaktimes can figure large in their overall feelings about school”. This implies that there could be a correlation between breaktime and how a child might approach their learning. Given how breaktime plays a key role in a child’s social development, and most likely when children will build their friendships, it could be argued that these peer relationships affect a child’s attitude to learning. Blatchford and Baines (2010, p. 260) states that “peer relations can be an inherently motivating context for action and learning”. This suggests that the relationships that have formed through breaktime can have a positive affect on learning as working with a friend may motivate a child more than working with an adult that they are less familiar with.
However, it is important to note that not every peer interaction during breaktime will be positive. Bullying is an unfortunate and common occurrence, especially during breaktime where the staff member on duty may have more children to monitor than in the classroom; and bullies can take advantage of the adult being distracted by another incident. This could have an effect on how the bullied child may engage in lessons as “Victims are likely to have lower self-esteem” (ibid, p. 241). The implications of this is that a child who does not enjoy breaktime or a child that associates breaktime with negative peer relations, may not have the confidence to interact in class discussion. It is possible that there are also links to the child’s wellbeing, as a child could develop a form of anxiety in speaking in front of the class following a negative interaction at breaktime.
As well as allowing for social development, breaktime is arguably crucial to ensure learners avoid cognitive overload; in other words, working so much that they begin to disengage. Smith (2010, p. 118) explains how “play encourages younger children to take breaks from being overloaded with cognitive tasks”. This implies that there is a correlation between regular breaktime and a positive attitude to learning, as a child would not begin to associate work with mental exhaustion. Preventing cognitive overload through regular play can create a positive atmosphere, which in turn helps promote a positive attitude to learning.
Reflection, Evaluation and Next Steps
Critical reflection is defined as “the sustained and intentional process of identifying and checking the accuracy and validity of our teaching assumptions” (Brookfield, 2017, p. 3). As this suggests, the role of critical reflection is to evaluate what has been researched and identify how the findings can be used to inform development. By using reflective models, reflection can be structured into stages and links between each stage can be observed. For the purpose of this reflection, the researcher has decided to use David Kolb’s Learning Cycle, which illustrates “an idealized learning cycle or spiral … in a recursive process” (Kolb, 2015, p. 51). In other words, this model can be used for continuous research and development. The four stages of Kolb’s Cycle is “experiencing (CE), reflecting (RO), thinking (AC), and acting (AE)” (ibid. p. 51).
Focusing on the critical incident, the observation time allowed the researcher to experience collecting the evidence for the case study. It had been decided to conduct a semi-structured observation with the researcher as observer-as-participate. Considerations had been made that this was the ideal method of observation given the restrictions posed by the COVID-19 pandemic. Upon completion of the observation, it has been evaluated that this method was effective in allowing the researcher to optimise the limited observation time. The researcher was able to choose focus points on which to base their observation but did not limit the research to a restricted structure. Being an observer-as-participate worked well in the primary setting. Through reflection, the researcher noticed that the children were more relaxed as they were not made to think that they were being watched.
As explored in this essay, there were three aspects identified in the critical incident which led to further researcher – use of differentiation, the wellbeing of the child and the potential effect of breaktime on the attitude to learning. It was explained in the literature review that differentiation can be used to build the confidence of the learner. For the critical incident, it was observed how this practice can be used effectively. In reflection, the researcher evaluated how the extra support offered by the teacher built a level of trust between the teacher and the child. The effectiveness of this was reflected by the way that Child A had the confidence to ask for help when working through the individual worksheet. 
Reflecting on how wellbeing can affect a child’s confidence, there are many factors that could have impacted Child A’s engagement in the group discussion. As stated in the literature review, anxiety can be a key factor in a learner’s reluctance to contribute ideas in front of a group. For Child A, it could be possible that they were not confident at counting with those particular numbers, and the thought of counting out loud in front of higher ability learners may have, in reflection, contributed towards Child A becoming anxious. The way the teacher took the pressure off of Child A can be evaluated as extremely effective, as it removed the child from an uncomfortable situation. As with the use of differentiation, this response from the teacher could be evaluated as another way of building the relationship between learner and teacher. In reflection, this positive relationship will not only work towards building the learner’s confidence in themselves, but also encourages Child A to have confidence in the support that they can received from their class teacher.
The third stage in Kolb’s Cycle focuses on thinking about the next steps following the reflection. In terms of the critical incident, it is possible that the next steps could be to identify the reasons behind Child A’s reluctance to count in front of the group. If the reason were due to a lack of content knowledge, a potential next step could be to provide additional support or sessions on the subject, perhaps utilising additional adults if available. If the reason for Child A’s refusal to count out loud were because they were not confident delivering to a large group, a potential next step could be to provide the opportunity for Child A to count or speak aloud in a less intimidating setting. Having a one-to-one discussion with the teacher may help to build that level of trust previously mentioned. It is possible that Child A felt self-conscious counting in front of higher ability learners, therefore also working with learners of a similar ability may help to build this confidence in themselves, before potentially progressing to the challenge of working in a mixed-ability group.
The final stage of the Cycle is looking at how to act upon the reflections made. The researcher, henceforth referred to as ‘I’, had identified several approaches which can be used to inform personal and professional development. Through this research, I have reflected on the importance of the wellbeing of the children and how it can affect learning. I will use this to ensure that I consider the possibility that a child’s disengagement may be as a result of something more than disinterest. The use differentiation is also something that I will use to inform both my personal and professional development. As well as ensure I provide differentiation in my class, I will remember to utilise it in my own professional learning. If I am finding a topic difficult to understand, I will try to differentiate and find support where possible.
In conclusion, critically evaluating and reflecting is an effective way to conduct continuous research. Critically thinking can allow teachers to “practice the habit of constantly trying to identify, and check, the assumptions that inform our actions” (Brookfield, 2017, pp. 4-5). Throughout this essay, I have taken the approach that different teaching strategies can be used in way other than how they may be assumed. For example, it can be assumed that differentiation is used primarily to ensure learners are working at an appropriate level of ability. However, through my research I have identified that the use of differentiation can be a tool for building a child’s confidence by building a level of trust between teacher and learner. This trust can give the child confidence in themselves and their teacher when it comes to challenging themselves. Therefore, my research suggests that differentiation can be used to provide children with the opportunities to progress and develop.
As per the Professional Standards for Teaching and Leadership (hwb, 2019), I have also taken the approach of identifying “areas for further professional development”. I have considered how I can use the practices of differentiation and promoting wellbeing throughout my own career. Through my research, I have discovered that there are several approaches to build a learner’s confidence, and I will use this to inform my own development and to reflect continuously on effective practices in the classroom as I progress in my career.
Appendices
Appendices 1.1-1.4 (Observation/Field Notes)
Appendix 1.1
OBSERVATION / FIELD NOTES No.1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020 9am Year 3


	Lesson details: Start of day, ‘Helpwyr Heddiw’ and Welsh Language Development



	Classroom culture: Class were sitting on the floor; all were engaged and keen to be chosen as ‘Helpwyr Heddiw’; all listened carefully to instructions and showed respect.



	Objectives: To encourage Welsh Language Development through the ‘Helpwyr Heddiw’ song – practising to ask and respond to ‘Sut wyt ti?’ as well as the months and days of the year.



	Direction: It was observed that the children were encouraged to take control of the activity by explaining what ‘Helpwyr Heddiw’ was.



	Access and challenge: The teacher was observed at questioning the group about what needed to come next. The teacher was seen to give quieter children a chance to answer.



	Assessment: By using questioning, the teacher was observed as assessing the classes knowledge of Welsh words for feelings, the days of the week and the months of the year. The children also had to correctly respond, in Welsh, to their peer’s question of ‘what is the day today?’


	Specifics / Critical Incidents: During the ‘Helpwyr Heddiw’ song, the class began to laugh at a child who was struggling. It was observed that the teacher intervened and praised the child for trying his hardest.






Appendix 1.2

OBSERVATION / FIELD NOTES No.2
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group: 29/09/2020 9:30am Year 3


	Lesson details: Indoor class of Literacy, Language and Communication, relating to class theme of Dragons, progressing from previous session of reading/listening to story.



	Classroom culture: The class was sat on the carpet and listened carefully to the story. The class ‘vibe’ was relaxed, and the children were engaged. Behaviour to learning was positive with the children keen to work together to create their own dragons.



	Objectives: To think about what type of dragon each child would like and what sort of things a certain dragon may do (i.e. a school dragon might help give out dinners). It was observed that the teacher explain the objective multiple times to ensure understanding.


	Direction: Teacher read story to the class, using the diagrams to help the children understand the language. It was observed that the children were also encouraged to discuss with Talk Partners and as a whole class about what a ‘school dragon’ might be like, using similar vocabulary to the story.


	Access and challenge: When creating a mind map, the teacher was observed as using Modelled Writing before moving onto Supported Writing and allowing the children to put ideas on the board. The teacher then but the children in groups and assigned a child as group leader/scribe, therefore giving the challenge of working with other in specific roles.


	Assessment: The teacher was observed at using questioning to see what the children remembered from their previous session that used the story book. When creating a ‘school dragon’ it was observed that the teacher used Supported Writing to assess the children’s understanding of creating a dragon using similar vocabulary to the story. The children also created a mind map in groups which the teacher used to show development of learning as the class was tasked with using specific language to create specific dragons (i.e. ‘book shop dragon’, ‘home dragon’).



	Specifics / Critical Incidents: In group work, child A was given the task as group leader/scribe. Child B wanted to write despite not being assigned as group scribe. Teacher took this opportunity to explain the benefits of group work.







Appendix 1.3

OBSERVATION / FIELD NOTES No.3
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group: 29/09/2020 10:30am Year 3


	Lesson details: Numeracy class of varying abilities, though most students working at expected level. The lesson began as whole class discussion before children worked on individual worksheets.



	Classroom culture: The children started sitting on the floor before moving to desks; discussion between partners was encouraged, as was supporting each other through their worksheets. Resources were readily available (i.e.100 square)



	Objectives: Using previous knowledge of counting in tens, the aim was for children to understand how these numbers relate to each other on a number square (i.e. 32 is below 42 on a 100 square).



	Direction: A whole-class activity was observed where the children had to count up in tens starting at a single number (i.e. 4, 14, 24 …). The teacher then scaffolded the learning by showing the class how we would use the number square to show counting in both tens and ones (i.e. 25, 35, 36, 46, 46, 48), before giving the children individual work and support.


	Access and challenge: Children of lower ability were put in a small focus group and given extra support from teaching assistant. Children of higher ability were given an extension task of apply what they had learnt to larger numbers.


	Assessment: The teacher was observed at using questioning to assess current knowledge of counting in tens. Children who were more confident were encouraged to present their knowledge to the class, although individual whiteboards were used to allow the teacher to assess the levels of less confident children. Having formatively assessed the class, the teacher was observed at giving the challenge of counting backwards in tens, then offering support to those who still struggled.




	Specifics / Critical Incidents: One child did not feel comfortable saying his answers out loud to the group; the child was seen to pull up their hoodie and hide; teacher did not put pressure on the child and promised to support the child.






Appendix 1.4

OBSERVATION / FIELD NOTES No.4
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group: 29/09/2020 1pm Year 3


	Lesson details: Indoor Expressive Arts class, related to earlier Language lesson with creating dragons. Progressed from previous Art lesson when class copied drawing to now drawing their own dragons.


	Classroom culture: Class was very engaged and enthusiastic. The children worked individually, however discussion was encouraged between learners. Attitude towards learning was positive and creativity was encouraged.



	Objectives: Using the story the class had been reading, the children had to imagine and draw a dragon of their own. As part of the Success Criteria, the children had to include one image that they copied from the storybook and add their own drawings to create context (i.e. a ‘play dragon’ could have toys drawn in the background).


	Direction: It was observed that the teacher reminded the class of the previous lesson when they copied pictures from the book. The teacher then explained the task of creating their own dragons. The teacher was observed at using the storybook to show how to use the pictures in their drawings.


	Access and challenge: Reference pictures were provided to give the children inspiration for their drawings. Higher ability children were observed as being challenged to add more detail to their drawings for context (i.e. planets for a ‘space dragon’


	Assessment: The teacher used questioning to assess the class’ retention of the previous lesson. The children were encouraged to talk through their work to show their understanding of the Success Criteria of creating their specific dragons. At the end of the lesson, the children were asked to explain certain aspects of their drawing and some children were encouraged to discuss the difference between their own drawing and their drawing from the previous session that had been copied from the book.



	Specifics / Critical Incidents: Child A heard Child B using inappropriate language and reported it to the teacher. The teacher was observed as taking Child B to one side and explaining calmly why this was inappropriate, without drawing attention from the rest of the class.







Appendices 2.1-2.4 (Critical Incident Identification Records)
Appendix 2.1

CRITICAL INCIDENT IDENTIFICATION RECORD #1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date and Time: 29/09/2020, 9am

Age/Stage of group: Year 3

People involved: Class teacher, whole class

Contextual information: Morning session after the class register had been taken. Using a song and choosing a ‘Helpwyr Heddiw’ to ask the class questions, the session focused on Welsh Language Development.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The session began with choosing two pupils to be the ‘Helpwyr Heddiw’. It was these children’s job to ask the rest of the class questions in Welsh. It was observed that the teacher used Collaborative Learning Practise by encouraging the children to support each other with their Welsh Language.

Child A was observed as not being very confident at singing the song to the class and the teacher supported Child A through each stage. When Child A continued to sing incorrect parts of the song, the rest of the class laughed.

The researcher observed how the class teacher immediately stopped the song to explain to the class why this was inappropriate. The teacher was also observed as praising Child A for their hard work. The researcher considered how the teacher related to the principles of encouraging collaboration and supporting social and emotional development and positive relationships by explaining to the class how their actions might have made Child A feel and also explaining how they can support Child A with their Welsh Language through working together.










Appendix 2.2

CRITICAL INCIDENT IDENTIFICATION RECORD #2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date and Time: 29/09/2020, 9:30am

Age/Stage of group: Year 3

People involved: Class teacher, whole class

Contextual information: First learning session of the day, children were read a story that they had previous heard. After using modelled and supported writing, the teacher asked the children to work in groups to create their own specific dragons




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
After putting the class into their work groups, the class teacher was observed as assigning a group leader/scribe to write the group’s ideas on their mind maps.

In Group 1, Child A had been given the job as scribe. Child B wanted to write their own ideas on the mind map and refused to share their ideas with the group. The researcher observed the teacher explaining to Child B and their group that Child A was the student that was meant to write down their ideas.

During class discussion about the work, Child B began to interrupt Child A explaining the group mind map by trying to tell the class their (Child B’s) ideas. It was observed that the teacher used this opportunity to explain the importance of group work. The researcher considered how this related to the principle of encouraging collaboration and also how this teaching moment incorporated the purpose of creating enterprising, creative contributors who worked in certain roles in a team.













Appendix 2.3

CRITICAL INCIDENT IDENTIFICATION RECORD #3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date and Time: 29/09/2020, 10:30am

Age/Stage of group: Year 3

People involved: Class teacher, whole class, one child (Child A)

Contextual information: Mixed ability Numeracy lesson. The whole class worked on counting in ones and tens on a 100 square. Pairs and individual children were asked to count out loud in front of the class, before the teacher gave the students worksheets to work through



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

During whole class work on using a 100 square to count in ones and tens, the teacher was observed as encouraging discussion with partners to support learning. The teacher asked pairs to count out loud in front of the rest of the class, before progressing onto asking individual students to count out loud.

Child A was asked to count in tens in front of the class. Child A refused and raised their hood as if to hide from the class. The researcher observed the teacher diffusing the situation by telling Child A that they can have extra help with the worksheet, before moving onto asking another student. This led to further study from the researcher at differentiation in the classroom and looking at how these can relate to situations as well as ability.

Child A then appeared to relax and engage in group discussions. The researcher considered how the learning environment could have affected Child A’s well-being. This led further research into how well-being can affect confidence and engagement in lessons, especially in relation to the purpose of creating healthy, confident individuals.











Appendix 2,4

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date and Time: 29/09/2020, 1pm

Age/Stage of group: Year 3

People involved: Class teacher, two children (Child A, Child B)

Contextual information: Expressive Arts class after lunch. Children were drawing individual dragons, using a storybook for guidance. Collaboration and discussion were encouraged. The learning environment was very relaxed.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

During individual student work, Child A was observed at telling the class teacher that they had heard Child B using inappropriate language. It was observed that the teacher respectfully thanked Child A for bringing this to their attention. The teacher then took Child B to one side for a quiet word.

The researcher did not hear what was discussed between the class teacher and Child B, but it was observed that the teacher’s actions had minimised class disruption. The teacher did not draw the class’ attention to the incident.

The teacher later explained to the researcher that they had spoken calmly to the child about why Child B’s words were inappropriate and how these words might have upset Child A. This led to the researcher thought about how the way the teacher responded to this incident related to the principle of support social and emotional development.
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