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Targets from ECAD7003
	
	Target
	What I have done in this assignment…

	Target 1
	Paraphrase the information from figures unless you decide their inclusion is essential.
	I have paraphrased quotations and information in order to remain concise. 

	Target 2
	Ensure that you write critically. Compare sources and question some of the findings.
	I have used different viewpoints from varying sources in order to remain critical.




















Research Context
The purpose of this assignment is to find out how Year 4 learners perceive whole class reading as a tool to improve their reading skills. As a result, the full title of the research project is ‘How do children in a Year 4, English medium class in South Wales perceive whole class reading as a tool to improve their reading skills?’. I found this to be a topic that I would be interested in due to the fact that I, whilst being a competent reader, am not a keen one at all. I had a think back to my experiences as a learner compared to the current experiences of the learners within my PTE2 school and noticed that they experience a lot more whole class reading. Henceforth, my interest was peaked, and I wondered whether this may be a reason the modern learner may have more enthusiasm towards reading as a whole.
The school this assignment alludes to is an English medium primary school of mixed gender located in South Wales (Estyn, 2023). The school has 646 pupils on roll, 120 of those being in nursery classes and the remaining 526 pupils being of statutory school age (Estyn, 2023). Out of the 646 pupils on roll in the school, I will be using a small selection of the 526 pupils being of statutory school age considering my research will be from a single Year 4 class. Estyn continues to explain that the percentage of children in the school where my research takes place with English as an additional language (EAL) is 27.2% (Estyn, 2023). This is interesting as the process of learning a new skill, in this case reading, is always difficult, but doing so in a second language whilst maintaining understanding would be even harder. With regards to class context, there are 28 pupils in the class who will take part in my research, and I would approximate that at least 25% of them are learners with English as an additional language, this would reflect the latest Estyn inspection results.



Literature Review
When it comes to whole class reading in education, there are various different types of it as a concept and therefore many ways to bring this strategy to the classroom. First of all, we can visit the topic of whole class choral reading (WCCR) which is described as a ‘classroom strategy in which all students read aloud from the same text in unison with the teacher, who models accurate pronunciation, appropriate reading rate, and expression.’ (Paige, D., 2011). The teacher will then ‘provide corrective feedback to the class’ (Paige, D., 2011). When it comes to the success of this method, ‘studies using WCCR as a fluency strategy suggest that readers experience improved decoding ability, more fluent reading and that it is effective at improving oral reading fluency’ (Samuels, S. J., 2006).
Secondly, there is repeated reading (RR) and resultantly whole class repeated reading (WCRR). RR is an ‘instructional strategy that increases students’ oral fluency and can benefit all students at all grade levels, especially struggling readers’ (Rasinski, T.V., 2010). RR is implemented by ‘providing students with passages to repeatedly read, sometimes aloud and other times silently’ (Monogobe, G., Bintz, W., and McTeer, J., 2017) and this helps develop ‘students’ understanding, increase their vocabulary, build fluency, develop decoding skills and supports prosody while also developing students’ motivation and reading confidence’ (Monogobe, G., Bintz, W., and McTeer, J., 2017). However, of course, the focus of this research study is reading in a whole class context therefore we must focus on WCRR which ‘is a version of RR that creates a more social learning environment’ (Paige, D., 2011). ‘WCRR helps all students feel comfortable in class and eager to participate in reading activities with others’ (Paige, D., 2011). Interestingly enough, WCRR is highly relevant to the school and class context in which my research will take place. Monogobe, Bintz and McTeer continue to state that many EAL learners are ‘not engaged in general classrooms and therefore do not have many opportunities to learn through meaningful social interaction with other students’ (Monogobe, G., Bintz, W., and McTeer, J., 2017). They continue to explain that WCRR can be used ‘to create an interactive classroom and develop EAL learners’ reading confidence as a first priority’ (Monogobe, G., Bintz, W., and McTeer, J., 2017). As explained previously, this is key to my project considering the approximate of at least 25% of EAL learners in the class subjected to this research project.
Next, we can visit the idea of guided reading. Guided reading is a process where students ‘begin thinking about the text before reading, attend to the meaning while reading, and are invited to share their thinking after reading’ (Fountas, I. Pinnell, G. S., 2012). It is described as ‘an instructional context for supporting each reader’s development of effective strategies for processing novel texts at increasingly challenging levels of difficulty’ (Fountas, I. and Pinnell, G. S., 1996) meaning there is a path for improvement and a goal for the learners to reach. It is not aimless; learners are able to progress through various stages not just throughout one school year but throughout their time as a primary school student.
There are of course, more whole class reading strategies in the world of education, however the ones explained above, being WCCR, WCRR and Guided Reading, are most relevant to this research project as they are specifically used within the Year 4 class where I will be conducting my research. The work of Marie Clay is however, a needed and relevant inclusion. Marie Clay was a pioneer within the reading industry and a renowned New Zealand educator. Having developed the concept of ‘Reading Recovery’, an early intervention program for struggling readers, she naturally had a wealth of knowledge in the subject area. Clay devised a literacy processing theory which revealed key discoveries including the ‘critical factor of individual differences’ (Clay, M., 2001). Simply put, she explains that reading abilities are of course affected by the important aspect of how people are different, whether this be down to ability, first language and more variables. Furthermore, Clay explains that learners harness ‘the strategic power to use what is known in the service of problem-solving the unknown’ (Clay, M., 2001) which is simplified by Doyle to explain that ‘in effect, learners acquire a neural network of complex working systems that learns to extend itself’ (Doyle, M. A., 2013). Both statements from Clay are relevant to my research project. Firstly, due to the fact that approximately 25% of the learners who will take part in my research will have English as an additional language and they will all have differing abilities. Second of all, Clay’s discovery of learners having a neural network that learns to extend itself clearly lends to the use of guided reading where, as mentioned, pupils do embark on a journey of literacy progress.  
It is clear to see how the different variants of whole class reading, and guided reading as an associated topic if you will, are very alike yet have slight differences. The benefits they offer as a whole to the classroom they are implemented in will provide greater fluency to all readers while also providing a substantial foundation for EAL learners to help them progress in their learning of the English language and its literature.
Regarding how my research will affect the current mass of literature surrounding this topic, I understand it will not necessarily be filling a gap that is not currently filled by more respected practitioners and researchers. However, this was not my aim when embarking on this research project. I instead wanted to bring together and hopefully build on the research of the pioneers in the field of whole class reading and subliminally guided reading. Henceforth, the work of Marie Clay, Irene Fountas and Gay Su Pinnell have been pivotal in furthering my understanding of this topic and how its use in the classroom I observed is based on key literature.








Case Study
Case study has many definitions and has been termed a 'contested terrain' (Yazan, 2015) and is therefore has its particular areas of research where it is relevant as well as others where it is not the best methodology to use. A case study offers you a detailed picture with information coming from many angles or sources. It is one of the most frequently used qualitative research methodologies though ‘it still does not have a legitimate status as a social science research strategy because it does not have well-defined and well-structured protocols’ (Yin, 2002). Resultantly, ‘emerging researchers who plan to utilise case study usually become confused as to what a case study is and how it can be differentiated from other types of qualitative research’ (Merriam, 1998). With this in mind, Nisbet and Watt define a case study as ‘a specific instance that is frequently designed to illustrate a more general principle’ (Nisbet, J. and Watt, J., 1984) while Adelman et al. state that a case study is ‘the study of an instance in action’ (Adelman et al., 1980). Yin continued to explain in 2014 that a case study can be ‘explanatory where the study looks for causal factors to explain a particular phenomenon. The primary focus of such a case study is to explain ‘why’ and ‘how’’ (Yin, 2014). These can be considered strengths of case study as a research methodology due to the fact that the above statements from Nisbet and Watt, Adelman et al. and Yin explain the ideal situations for its use in a research project.
With the research question being ‘How do children in a Year 4, English medium class in South Wales perceive whole class reading as a tool to improve their reading skills?’, as mentioned, case study is the correct methodology to use. However, whilst the use of case study does have its merits in relation to said research question, there are limitations involved. The opinions provided from Yin (2002) and Merriam (1998) do show that case study as a research methodology does have its limitations, especially for a researcher such as me who would be regarded as a novice researcher. However, when reading the definitions provided by Nisbet and Watt (1984) and Adelman et. (1980) it is easy to see why the case study methodology would be beneficial to use considering I would definitely be able to study the instance of whole class reading and gauge explanations from learners about the reasons they feel a particular way about it as a learning technique. The correct use of the word ‘how’ at the start of my research question is the confirmation that a case study is the correct methodology for this research project.
Regarding how my case study in particular will be undertaken, I have determined that the participants in my research project will be from my Year 4 registration class in an English medium primary school in South Wales (my teaching placement school) as previously mentioned. I have further determined that I will use a simple focus group of five learners in said class of varied abilities (after discussion with their class teacher) in order to gain their opinions of whole class reading. I will also make sure one of the learners is in the school’s 27.2% of EAL learners. ‘Learners of English as an additional language are not a homogenous group’ (National Literacy Trust, 2018) meaning they are not alike each other. 5.3% of EAL learners are ‘New to English’, with 10.5% at the ‘Early Acquisition’ stage’ (National Literacy Trust, 2018). Including an EAL learner will help provide me with a range of opinions from the learners whilst also understanding what it is like to take part in activities such as whole class reading while the language you are reading may not be your first language.









Ethics
On a general scale, ‘Ethics refers to rules of conduct; typically, to conformity to a code or set of principles’ (Robson, C., 2002). Essentially, these principles serve as a framework for individuals or groups to make decisions and judgments about what is right or wrong, good or bad, in various contexts. We must understand ethics on a smaller, yet still relative scale when research is being undertaken. Therefore, it is essential to remember that ‘Ethical practice in research involves thoughtful reflection about how one ought to proceed in any given situation… it is more than simply the avoidance of being unethical or conforming to regulations’ (McGinn, R. 2018).
When it comes to education, the aforementioned principles are set out by the British Education Research Association (BERA). BERA explains that they understand the aspirations of educational researchers explaining that ‘Educational researchers aim to extend knowledge and understanding in all areas of educational activity and from all perspectives’ (BERA, 2018). BERA continue to explain that they believe that ‘educational researchers should operate within an ethic of respect for any persons – including themselves – involved in or touched by the research they are undertaking’ (BERA, 2018). It is clear to see that BERA understand that research must be done to increase people’s knowledge of the education industry, but they also stress the importance of doing such research in a manner that is respectable to all parties involved.
In relation to my research project, confidentiality and anonymity are key areas to consider. BERA states that ‘the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research’ (BERA, 2018). The University of Wales Trinity Saint David Research Ethics and Integrity Code of Practice (2022) also known as UWTSD REICoP explains that ‘anonymity refers to concealing the identities of participants in all documents resulting from the research.’ (UWTSD REICoP, 2022). It continues to mention that ‘confidentiality is concerned with who has the right of access to the data provided by the participants.’ (UWTSD REICoP, 2022).
In addition, it is integral to explore ways in which participants can take part with assent in the research project at hand. ‘In such cases where participants may be unable to fully understand or agree voluntarily to participate in research projects, researchers should explore ways in which they can be supported’ (BERA, 2018). BERA explains ‘researchers should seek the collaboration and approval of those responsible for such participants’ (BERA, 2018). In my research project, I provided consent forms, which were approved by my placement school, to all parents/guardians of potential participants before conducting any research. See Appendices 3 and 4 for Ethics form and Parent/Guardian Consent form respectively.














Research Methods
In order to obtain data and information for my research question, I opted to use the methods of a questionnaire and a focus group. This would give me the opportunity to gauge the opinions of the learners regarding whole class reading in a generic sense (questionnaire) via the whole class but also through a select group (focus group) where they could express their opinions in a more in-depth fashion. I came to the conclusion it was appropriate to use certain aspects of gauging these opinions depending on the research method itself. For example, regarding the questionnaire, I would be able to use scale related questions in order to understand feelings of enjoyment, opinions of how whole class reading benefits the learners, and other variables when issuing to the whole class. I understood whilst conducting my focus group however, I would be able to gauge opinions of the same topic, but in much more depth as rather than learners answering a questionnaire, I would be partaking in a conversation as such with them, understanding their thoughts and drawing themes from what they would say. 
Research itself has been defined by Kerlinger (1970) as ‘the systematic, controlled, empirical and critical investigation of hypothetical propositions about the presumed relations among natural phenomena’ (Kerlinger, F. N., 1970). Simply put, this defines research as a study of ideas about how things might be related, based on observation and testing. Borg (1963), although earlier than Kerlinger (1970) determined that research is ‘a combination of both experience and reasoning and must be regarded as the most successful approach to the discovery of truth’ (Borg, W. R., 1963). Both the work of Kerlinger (1970) and Borg (1963) support that if I wish to make a judgement on the topic related to my question, it is research that I need to do. The fact that observation or experience of natural phenomena would be undertaken, along with the resultant reasoning through critical investigation means that whole class reading would be studied to a certain extent and that some form of results or themes would be gathered, hence a successful research project.
Focussing specifically on questionnaires, it is easy to see that they have certain strengths and weaknesses. Oppenheim (1992) stated that questionnaires ‘enable comparisons to be made across groups in the sample’ (Oppenheim, A. N., 1992). Bailey (1994) explained that ‘they are quicker to code up and analyse than word-based data’ (Bailey, K. D., 1994) while Cohen, Manion and Morrison (2007) continue to explain that ‘they are directly to the point and deliberately more focused than open-ended questions’ (Cohen, L., Manion, L. and Morrison, K., 2007). My questionnaire was planned with this is mind and therefore included questions where students could answer and portray their opinions easily using scales related to the questions themselves. Oppenheim (1992) does however, continue to mention a weakness of questionnaires in that they ‘do not enable respondents to add any remarks, qualifications, and explanations to the categories’ (Oppenheim, A. N., 1992) that being, in any particular depth or as opposed other research methodologies such as interviews or a focus group. Cohen, Manion and Morrison (2007) continue to explain that open questions, the opposite to what you would find in my whole class questionnaire, give participants the chance to ‘explain and qualify their responses and avoid the limitations of pre-set categories of response’ (Cohen, L., Manion, L. and Morrison, K., 2007). Resultantly, due to the closed nature of the responses I would obtain by simply providing a whole class questionnaire, I decided to also conduct a focus group with learners of differing abilities while also including a correct number of EAL pupils reflecting the percentage of this demographic in the whole class sample.
Regarding the use of a focus group, a type of interview, once again, they have their own strengths and weaknesses as a research method. Kvale (1996) describes an interview as ‘an interchange of views between two or more people on a topic of mutual interest’ (Kvale, S., 1996). Laing (1967) explained prior to Kvale that knowledge from an interview ‘should be seen as constructed between participants, generating data’ (Laing, R. D., 1967). Furthermore, Cohen, Manion and Morrison (2007) explain that interviews allow their participants ‘to discuss their interpretations of the world in which they live, and to express how they regard situations from their own point of view’ (Cohen, L., Manion, L. and Morrison, K., 2007). A focus group is a form of group interview however, ‘the reliance is on the interaction within the group who discuss a topic supplied by the researcher’ (Morgan, D. L., 1988). Cohen, Manion and Morrison (2007) continue to say that ‘the participants interact with each other rather than with the interviewer, such that the views of the participants can emerge’. Robson (2002) and Bailey (1994) explain the strengths of using focus groups as a research methodology. Focus groups are useful for ‘providing greater coverage of issues than would be possible in a survey’ (Robson, C., 2002) while they also are excellent at ‘generating and evaluating data from different subgroups of a population’ (Bailey, K. D., 1994). On the other hand, Morgan (1988) explains that there is a small margin for error when it comes to chairing a focus group; the interviewer needs to ‘keep the meeting open-ended but to the point’ (Morgan, D. L., 1988). Furthermore, it is key that the interviewer takes care with sampling ‘so that every participant is the bearer of the particular characteristic required, otherwise the discussion will lose focus or become unrepresentative’ (Morgan, D. L., 1988). Due to the nature of a focus group, I determined it would be an excellent methodology to use in order to gain that additional explanation of the topic at hand as an additional tool with the previously mentioned questionnaires.
In summary, it is obvious that the combination of whole class questionnaires and a focus group is a beneficial route to take in answering my research question. The questionnaires would gain a more generalised feeling of whole class reading amongst a greater sample size while the focus group of five learners would serve to ad more meaning and context to the answers of the questionnaire. With the addition of a focus group, I would be able to provide a ‘greater coverage’ (Robson, C., 2002) of the thoughts and feelings of the learners. However, I would need to be mindful that with myself as an interviewer taking a secondary role in the focus group to the participants, I would need to ‘keep the meeting open-ended but to the point’ (Morgan, D. L., 1988) with this being a potential downfall to this research methodology. 


Data Presentation and Analysis Methods
Ultimately, in order to discuss the data presentation and analysis methods used within this research project, it is important to discuss the collective types of data. There are two overarching types of data within research: those being qualitative and quantitative data. Ahmed states that ‘Qualitative research is a methodological approach that explores the intricate details of human behaviour, attitudes, and experiences’ (Ahemed, S. K., 2024). Ahmed continues to state how qualitative data differs from quantitative data by stating that qualitative data ‘emphasizes the exploration of the nuances, context, and underlying significance of observed occurrences rather than relying on numerical data’ (Ahmed, S. K., 2024), numerical data being quantitative.
Ensuring the quality of methods used is key to establishing trustworthiness in a research project. Amin et al. (2020) state that ‘the concept of trustworthiness in qualitative research comprises various essential elements, such as credibility, transferability, dependability, and confirmability’ (Amin. M.E.K. et al., 2020). These elements would of course be essential in my research project as the true essence of opinions regarding whole class reading had to be determined through a focus group, a qualitative research method, with the secondary support of quantitative questionnaire research.
Amin et al. (2020) defines credibility as ‘the degree to which the findings accurately reflect the reality that the participants experience’ (Amin. M. E. K. et al., 2020). This determines that myself as a researcher would need to be persistently observing and closely studying the proceedings of a focus group in order to accurately understand the opinions and thoughts expressed by the participants. Kakar, Z. U. H. et al., (2023) explain that ‘transferability pertains to the degree to which the research findings can be extrapolated to alternative contexts or situations’ (Kakar, Z. U. H. et al., 2023). Essentially, transferability refers to how much we can apply research findings to different situations. Kakar, Z. U. H. et al., (2023) continue to state that dependability relates to the ‘enduring and unwavering nature of the research findings across time’ (Kakar, Z. U. H. et al., 2023). Logging methodologies and reasoning for the research to take place strengthens the project’s dependability therefore many of the sections in this assignment have actually provided that essence of trustworthiness. Kakar, Z. U. H. et al., (2023) finally defines confirmability as ‘impartiality and objectivity of the findings, guaranteeing that they remain unaffected by any biases or preferences of the researchers’ (Kakar, Z. U. H. et al., 2023). One way to apply confirmability is to debrief with a peer which ‘helps validate interpretations and minimizes personal biases’ (Ahmed, S. K., 2024).
Regarding the reporting of my data, I determined that the questionnaires used for the whole class response would provide useful data to some extent, however, due to the quantitative nature of the data, it would only be partly useful, and I would only be able to represent the results in a graph of some description. Therefore, with my focus group producing qualitative data and with Braun and Clarke (2006) defining thematic analysis as ‘a method for identifying, analysing and reporting patterns within data’ I determined to use thematic analysis. Maguire and Delahunt explain that thematic analysis ‘is not tied to a particular epistemological or theoretical perspective’ (Maguire, M. and Delahunt, B. 2017) meaning it is not limited to one way of thinking. This is particularly beneficial as it is a ‘very flexible method, a considerable advantage given the diversity of work in learning and teaching’ (Maguire, M. and Delahunt, B. 2017).








Results
Due to consent form approvement delay, raw data could not be collected.


















Conclusions – Reflection
Upon reflection, I believe the methods I chose in order to complete this research project had merit and were the correct methods to use in order to answer my research question.
Regarding reliability, I certainly took into consideration the trustworthiness discussed prior when conducting my research. The factors of credibility, transferability, dependability, and confirmability were all addressed or were in place to be addressed upon conclusion of the research. For example, it was always my intention to closely monitor the focus group whilst it was being conducted not only to stop it from veering from the topic at hand but also to make sure I didn’t omit or misunderstand certain information, therefore maintaining credibility. This would have made sure that the ‘findings accurately reflect the reality that the participants experience’ (Amin. M. E. K. et al., 2020). Furthermore, I had planned to cross-reference my research findings in order to determine any transferable skills with any similar literacy practises conducted in education. This process would have determined whether the findings could have been ‘extrapolated to alternative contexts or situations’ (Kakar, Z. U. H. et al., 2023) and would have determined whether the research data was generalisable. Again, I had planned for the factor of dependability simply by logging my reasoning and methodologies for undertaking the project in this assignment, thus doing my upmost to ensure the data would have been ‘enduring and unwavering across time’ (Kakar, Z. U. H. et al., 2023). Finally, I had planned to debrief with my class mentor after the research had been gathered in order to avoid any personal bias, this ‘helps validate interpretations and minimizes personal biases’ (Ahmed, S. K., 2024).





Recommendations – Action
In hindsight, I would recommend doing as much research as possible prior to the research project beginning. Whether this is around what type of methodologies to use, what type of analysis would be most ideal, it is down to the research question, and what you want to find out from your participants that will determine all of this information. Furthermore, I would recommend doing essential reading as early as possible regarding key theorists and pioneers in the topic area. This can only serve to enhance your understanding of said topic before you surround yourself with the research, giving you an advantage from the outset.
I certainly believe there is value in my intended research study. I have this opinion due to the overwhelming size of the reading and literacy industry and how much of a factor it still has in education and the World, even in the modern age. This is also plainly obvious due to literacy being a major part of the Welsh curriculum and having its own Area of Learning and Experience – Languages, Literacy and Communication.
It would definitely be beneficial to take this research forward into further placements and jobs considering the nature of the modern teacher is to change year groups. This would give me an opportunity to answer a similar research question but with a different target of participants which would be fascinating. I would certainly be able to draw on the literature from this assignment to inform further research as it is all relevant in its nature.
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