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Part One: 
Reflections from your PLP (1,868 words)

	Professional Experience Template 1
	TRAFFIC LIGHT SELF ASSESMENT

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	The children have been working on story writing in a series of Language, literacy and communication lessons where they have written their own story based on a book that we have been reading in class. Each lesson focused on a section of story writing, to build their story up until they finish it. At the end of each session, the children would read over the section and put either a green, yellow or red circle. I called this the ‘Traffic light check in’ as the children would put green for they have finished the section and happy to move on next lesson, and they would also include what they aim to involve within the next section (WOW words, more adjectives). The yellow circle is drawn if the children are sure on their section, would like to work more on it and would like me to read through it to help them with their SPaG or success criteria. The red circle indicates that the child has not finished that section of work at the end of the session and they would write down what they need help with and how the teacher could help them. I found that by doing this at the end of each story writing session, would keep the children on track with their progression and that they need to achieve within the next lesson. This also helps them to recognize where they need help, by self-assessing their work to be able to judge what traffic light colour is needed to draw in their book. 

	What have you learned?
	I found that by doing this assessment type of learning within the progression of their story writing, really helped the children to recognize the work that they have been doing in each of the lessons, and making sure that all of their SPaG and success criteria is included within that section of work. This assessment style has made me realise that children develop best when assessing their own work, by reading back what they have already done, and checked whether they have included all the right spelling, punctuation and grammar, as well as adjectives and WOW words that we learnt together as a class. By using this method of assessment, develops the children’s understanding of the work and realizing what they need help with in the next session. It also gives me as the teacher an indication of what help to provide within the input at the start of the next lesson. 

	What next?
	I think that this experience of assessment for learning has provided insight to the importance self-assessment has on children’s learning and progression. I think that it is important to do assessment strategies for all learning within school, so that the children can express their understanding of each topic (Estyn, 2022). In the future, I will use different assessment for learning strategies, within mathematic and numeracy lessons to ensure that all children are on track with their learning. However, I would like to implement this within the start/middle of the lesson, so that the children can gain their understanding of the topic before the lesson ends. This will then be an important way to gather information from the students without looking at their books at the end of the lesson. 




	Professional Experience Template 2
	MATHEMATIC BLENDED CAROUSEL 

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	 In PTE3, I decided to create a carousel lesson for the students to learn their times tables in a range of different ways. I wanted to make sure that all learning abilities were catered for and the lesson was engaging as the students had previously told me that they do not enjoy learning their times tables. 
For this lesson I decided to do a blended learning approach, including four different activities around the classroom. One activity was TA led, where the children played a game of time table bingo, where they had to roll two die and times the numbers together to be able to mark out the number on their sheet. The TA stayed with this activity to clearly focus on their skills of multiplication and explaining the aim of the game to them. The second activity focused on the Digital Competency (DCF) element, where the children went online to practice a broad range of times tables that they were challenged by and needed to practice. The forth activity was completely independent, where the children timed themselves doing a times tables test they found the hardest. And the final activity was working one-to-one with me, working on applying their times table skills in multiplication.
I decided to do this carousel lesson as the main topic for mathematics and numeracy was multiplication, using the compact and expanded method. I had noticed within that lesson, that the children weren’t too confident with their times tables mentally and relied on counting up the times tables rather than knowing them off the top of their heads, which made the multiplication lesson harder and confusing. 

	What have you learned?
	By using a range of blended approaches within this lesson, gave the children an opportunity to practice their times tables in many different ways which they found engaging. I found that the carousels allowed the students to move at their own pace, focusing on their improvement and progression. 
By using DCF within this lesson, gave the learners elements where they can engage with what it means to be a conscientious digital citizen who contributes positively to the digital world around them (Welsh Government, 2022).
I have learnt that by employing a broad repertoire of teaching approaches, allows the children to explore new ways of learning by introducing independent, digital and TA focused learning. 

	What next?
	In future, I would like to implement this style of teaching within different AoLE subjects. I think that applying these different learning styles could help children with different learning abilities to progress in their learning independently, by working at their own pace. Within future lessons, I would like to set up a face-to-face activity, where the children can get a chance to work one-to-one with the teacher as a group on more challenging work. This way they have a chance to ask for help and really challenge themselves within that certain subject. 






	Professional Experience Template 3
	MUMMIFICATION PRACTICAL LESSON


	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	To reach all of my AoLE's while on placement, I decided to create a practical science lesson for the children as it fit well with the term topic of Egyptians. I decided to plan out an experimental task with the children, learning about the mummification process and what materials would be used to keep the mummies body dry underground. The children were put into groups and given the choice of three materials: paper, plastic and cotton and then they had to discuss with each other on what material they thought would keep their mummy dry, and create their own prediction about it by writing them in their books. By teaching the children the mummification process in this practical way, gave them an insight of the real-life context of how the Gods were buried back in ancient Egypt. The children then went onto wrapping each clay mummy into each of the 3 materials, learning the exact process of how a God would be mummified. The children then wrote and answered questions in their books which really made them think about the science investigation and it also go them talking about what we had previously learnt about how the mummies were mummified back in ancient Egypt. The professional standard: Real life, authentic context relates to this, as I think that learning about the actual mummification process that happened in ancient Egypt really give them an insight on their predictions, and also gave them a better understanding of the process by seeing it and getting involved practically within the classroom. 

	What have you learned?
	This experience was relevant within my teaching experience as it taught me that children don't always learn better by sitting and listening to the teacher talking. I found that the children found this experience fun and exciting and were engaged throughout each lesson. This lesson has given me insight to involving cross curricular lessons throughout my time in school as it gives the children a better experience in learning, which makes them be ambitious capable learners. This experience relates to my overall development as I will be using practical lessons more often when learning about a particular subject as I think that teaching a practical lesson engages the children more, which makes the teaching more fun and enjoyable as you know the children are understanding the task that has been set. 

	What next?
	I think that this experience has made me want to involve more practical lessons within my next placement, as I found that all children from different learning abilities understood and enjoyed working together in groups and as a class to investigate what material was best to wrap the mummy in. Within future lessons, I think I would organise and think more about the lesson, preparing all of the materials needed so that the children could lead their own learning without any disruptions. By doing this, I think that the lesson would have flown more and my time management would’ve been better organised to ensure that the children finished what they needed to within that lesson. 






	Professional Experience Template 4
	MATHS AND SCIENCE TEMPERATURE LESSON

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Prior to this lesson, the children were learning about positive and negative numbers, by finding the difference between two numbers. As the children weren’t confident with the topic by the end of the lesson, I decided to create a practical lesson which features finding out different temperatures. The children each has a thermometer, where they had to test the temperature of each object around the room and record their results within their groups. By doing this, the children are working together to record the temperatures so that they can find the difference between all of the objects. As they were using the thermometer, it helped them to visually see and experiment within the task, looking at it going down and up in temperature. The thermometer also helped them count up or down to find the difference between the negative and positive numbers.  

	What have you learned?
	I have learnt that doing a more cross-curricular practical lesson, for the children to visually see the difference between negative and positive numbers, helped them get a greater understanding than before. Within the lesson, I found that the children were more engaged with the work, as they found it more fun and exciting to test out each temperature, record it within their books, then work out the difference. Additionally, the children incidentally put the temperatures in order from lowest to highest, without even realizing, as they gained an understanding that the higher the negative number was on the thermostat, the colder it was. This is also something the children were confused about when just working from a worksheet. 

	What next?
	In future lessons, I plan to make my lessons more visual and practical for the children, as I have learnt that not all children learn verbally (Jivet et al, 2020) I think that by planning out more practical lessons, the children will have more of a clear understanding of the lesson objectives and success criteria of what they should be learning that lesson. As my next lesson is on multiplication, I plan to do more of a caracal activity, to get the children more engaged by working together on multiple tasks.  









Part Two: 
A critical reflection (3,293 words)


Good teaching and learning refer to the effectiveness of pedagogy, applied within a school’s context (Welsh Government, 2023). In accordance to the Welsh Government (2023), pedagogy is the heart of designing the new curriculum, to ensure all schools in Wales apply pedagogical approaches in support of the four purposes (Welsh Government, 2023). Within the Successful Futures report written by Professor Donaldson (2015), pedagogy is highlighted consistently throughout the twelve pedagogical principles, as it gives teachers an insight to the best practices that they can apply within their classroom settings. It is stated that the main ambitions for the new curriculum are the teacher’s professional skill and judgement in selecting the appropriate materials for their teaching methods, so that all learning abilities can be catered for. As a result of this, the quality of teaching will improve as it will be well received by the students within the class (Husbands and Pearce, 2012, pp, 5-9). In addition, Donaldson (2015) looks at how good teaching and learning means employing a blend of approaches, including those that promote problem solving, creative and critical thinking (NASUWT, 2015, pp. 65). He believes that in order for children to fully engage within their learning, they require ‘rich and stimulating’ environments, where they can work at their own level of learning by exploring and experimenting with their ideas. 
The professional standards for teaching and learning, are drivers to develop and progress a child’s individual learning journey. It is crucial that the teacher consistently secures the best outcomes for learners by providing effective pedagogy, which progressively influences, refines and advances learners. As seen in Part One, I have had experiences within school which meet some of the professional standards. However, I would like to focus more on employing a broad repertoire of teaching approaches, to develop my understanding of the standard, to be able to apply it appropriately within my teaching. Therefore, this essay will be specifically looking to research the effective application of subject learning and discipline, through employing a broad repertoire of teaching approaches, which will be referred to as blended learning experiences. However, as this is a new way of teaching, it is important to recognise that teachers might not be used to setting up the classroom in a way that will engage and motivate the children, which could result in lack of progress in learning (Selvaraj, 2021).


Blended learning experiences are defined by the Welsh Government (2019) as a wide repertoire of teaching methods, which are skilfully taught to learners, to be able to bring discipline and organisation to their own learning. However, it is important to note how there isn’t a definite definition for this type of learning, as there is ambiguity about what it is actually meant by the term (Hrastinski, 2019). It is important to recognise how blended learning has become increasingly used following the COVID-19 pandemic, as Estyn (2021) reported that using both face-to-face and online learning remains variable overall to the quality of teaching and learning. There is recent literature to suggest that blended learning is intended for individual learning, which suggests it attracts a broad range of learning abilities. However, if teachers lack insight to these different abilities, the blended learning process may be hindered, as the activities will not have met every learning style (Vanslambrouck et al, 2018). For this reason, this essay aims to explore the critical discussion of blended learning and how employing a broad repertoire of teaching approaches could positively or negatively affect the learning progress of children. 

Blended learning is an approach in which children can interact by learning online and face-to-face within the classroom (Sigh, 2013). Glazer (2011), and more recently Linder (2017), both agree that by learning both online and face-to-face, gives children the chance to work more independently and at their own pace (Namyssova et al, 2019). This then suggests that this way of learning could benefit learner’s engagement cognitively, as the student is reflecting on their work, critical discourse, and emotional engagement, as they are interacting more with their peers and teachers while learning (Halverson and Graham, 2019). Similarly, Bond and Bedenlier (2019) stated that student engagement is influenced by contextual variations, such as differed learning environments or strategies, developed by the teacher, which suggests how different approaches within blended learning could be seen as a benefit to a child’s engagement in learning. In contrast to this, Abeysekera and Dawson (2015) critiqued the blended approach, by saying that there is difficulty for teachers in tailoring the information each individual child needs to be able to learn at their correct ability. They also suggest that teachers need a great understanding of pedagogy before planning these lessons, to ensure that all pupils are catered for. However, Vaughan et al (2013) believe that the merge of synchronous and asynchronous activities that blended learning provides, aims to ‘extend thinking overtime’ and is ‘specifically directed to enhance student engagement’ by focusing on learner-centered approaches when introducing digital opportunities within the classroom (Heliporn et al, 2021). It is important to highlight that the blended learning approach is seen as an ‘ongoing process’ rather than a one-time event, which suggests that students have more motivation to learn the continuing topic, which then engages them to progress both in and outside the classroom (Borba, 2014 & Haas et al, 2020). Although, research has been done to discover if involving computers within lessons increases the children’s motivation to work. Roschelle et al (2017) says that the presence of computers within the classroom does not ensure their effectiveness when used for a long period of time, which could suggest that their learning may not be as effective as learning in more traditional ways. In support of this, Hofmann (2014) adds that some children might find working with technology difficult, as they might not have the devices at home. He suggests that if users get into difficulty with the technology, it may result in the child abandoning the learning after failure to operate the work on their computer. However, the support of different stakeholders within the school is vital towards the successful implementation of blended learning, and could overcome a child’s disadvantage towards technology. Murphy (2017) explains that the administrators and teachers support in creating and communicating the vision of this type of learning, as well as planning to sustain the vision is important to the application of the blended learning approach (Siraj and Maskari, 2019). 
Part one of this essay shows my professional experience within blended learning, where I employed a broad repertoire of teaching approaches, within a mathematic and numeracy lesson. I decided to create a carousel of lessons, where the children would undertake different tasks around the classroom, including digital activities, Independent tasks, face-to-face tasks and TA led activities. I found that within this lesson, the children were engaged by the different activities around the class, and discovered that by planning different strategies, can encourage the students to work to their best ability. This then connects to what Bond and Bedenlier (2019) discovered when looking at the connection between different learning environments and engagement. However, I did find creating all of the activities very time consuming than traditional lessons, which meant that I could only teach a limited amount of blended lessons per week. Now knowing this information, I will develop my organisation in planning and preparing these blended activities, to ensure that workload is not barrier to the progression and development of learning for children. 

As children engage with blended learning, they also develop social interactions with others within their classroom. Johnson et al (2008) states that blended learning is most effective when students are able to interact with their peers and teachers on a topic they are learning. This interaction is enhanced by the learner within a shared learning space, as it instils a ‘sense of belonging’ to a learning community, where they receive the most support (Young and Bruce, 2011). Learners are important in any part in learning, therefore, it is important for the teacher to take note of their backgrounds, to acknowledge their ability to use any design tool placed within the blended learning technique, to ensure that the effectiveness of their learning is not affected. In educational settings, children constantly receive feedback from their teachers on work they have produced. It has been shown that these immediate interactions can have a clear impact on a child’s learning process and outcomes. Therefore, making feedback an important part within teaching, could benefit a child’s engagement and learning performance overall (Ahmad et al, 2019). This is important to recognise, as studies show that blended learning provides immediate feedback within the lesson, which then benefits the students if they get an answer wrong, or don’t understand the work during the lesson (Dias & Diniz, 2014 & Sahni, 2019). Regarding knowledge on the impact interaction has on pupils when involved in blended learning, it has been noted that there is reluctance by some teachers to engage with online learning (Anderson, 2008). In a more recent large-scale study, interviewing over 4,500 teachers, Allen et al (2012) reveals that 65% of teachers were more afraid to use technology within their lessons, due to lack of knowledge and information around the topic. Therefore, teachers who fail to recognise the benefits blended learning could bring to their classroom, are less likely to create effective and engaging lessons, causing lack of progression within a child’s work. This can also impact the feedback children get on their work within a blended learning environment, as teachers may not feel confident enough to provide children with the right support and encouragement to complete their given tasks (Jeffery et al, 2014). The importance of this is shown within Osgerby (2017) research, where they emphasise that learners are ‘more successful and effective if they can communicate with their teachers and peers’, as they could share relevant ideas, explanations and learn from each other during the lesson. Therefore, it is important that the teacher takes responsibility in recognising themselves with the technology used within the classroom, to ensure that they can help and support students in anyway, to encourage development and progression (Haleem et al, 2022). 
Looking back at Part One of my essay, I found that the blended lesson provided more opportunity to interact with the students on their work, and help them progress by giving immediate verbal feedback within the lesson. I found that the children then focused more on making improvements on their work rather than ignoring what they don’t understand, which was also found within the Estyn (2021) report on ‘Evolving approaches to blended learning in independent schools’. Estyn (2021) also states that there has been a ‘greater consistency in provision’ and how the structure of blended learning as evolved for the better. They believe that there is less teacher input and increasing opportunities for independent work for pupils, through applying a blend of teaching approaches that children can work at within their own pace. However, I was interested to find research on how there may be less interaction from children when working on the digital devices, as I found this within my lesson. Ruben et al (2021) discovered that using technology within the classroom could hinder the interaction between peers that is needed within learning. They argue that spending time on the computer during lessons may result in less face-to-face communication and support from other peers, which you would not get when working in more traditional ways. Within future teaching, I will keep in mind the research on how long-term digital learning, can have an effect on the important interactions needed between peers within the classroom. 

As stated previously by the Welsh Government (2023), the main ambitions within the new curriculum state that teachers will use their professional judgement to cater for all learning abilities within their lesson plans, to ensure progression throughout all learners. As blended learning is an innovative process which includes both traditional teaching methods and digital supported learning, it is the teacher’s responsibility to create differentiated work for the higher and lower ability children, to be able to progress throught the lessons (Dangwal, 2017). The Piagetian theories imply that differed teaching approaches should be provided to the students according to their learning ability, within a single institution (Sutherland, 2005). Piaget introduces many theories towards his learning model, in which the two major theoretical notions he found was assimilation and accommodation. He described assimilation as being a ‘match’ between the learner’s cognitive structure and the physical environment. Although, having only assimilation is not effective to a child’s learning, as there would be no intellectual development (Hergenhahn and Olson, 2001), therefore, accommodation was produced. Accommodation refers to the process by which the cognitive structure is modified. Piaget believes that both of these learning theories need to be present in order to develop the intellectual growth of students. In connection to this, the blended pedagogy has been able to address multiple perspectives of Piaget learning theories, as well as giving teachers the ability to deliver an engaging set of learning strategies that can be blended and taught in various different forms and environments (Sign, 2003 & Kumar, 2010). Blended learning is seen to be an approach which meets the challenges of specifically made learning and development, according to the needs for each individual child. This type of learning assimilates the innovative and technological advances which are tailor-made for the students. Blended learning benefits from a series of lessons, as it allows children to work at their own pace, giving them an opportunity to fully understand the work they have been given (Ughade, 2020). However, there is some speculation over the potential risk blended learning may cause due to children’s lack of experience with using technology. In 2019, the Education Endowment Foundation (EEF) wrote a report on how using digital technology could improve learning. They have reason to believe that the relationship between motivation, technology and achievement is complex. They discovered that there is a potential possibility that ‘more motivated’ students are more likely to take advantage of the opportunities that are offered by technology than other peers. One of their reviews found that low-ability learners did not benefit from using a digital device within a lesson. The EEF then suggested that students need to have prior knowledge, learning motivation, self-regulation skills and familiarity with computers to get the most effective use out of them during a lesson (EEF, 2019). It is the teacher’s responsibility to ensure that they are monitoring how the technology is being used and checking that all students have digital skills before starting the lesson, to make sure that they reduce the risk of opening the gap between achieving learners and their peers (Lucas et al, 2020). However, once the individual becomes familiar with the new technology and recognises its benefits, the lack of motivation does not become an issue. It is therefore necessary to provide extensive training within education, of the use of new technology. While carrying out this training for students, there should still be support for any issues that arise, as well as any questions children may have about using digital devices within their learning (Sayed and Baker, 2014). 
Looking back at my experience in part one, I found that it was more efficient to plan for each of the ability groups, rather than the traditional teaching methods. As seen in appendix one, the activity sheet I prepared shows the instructions that each mathematics ability group must follow. I found by putting these instructions on each of the blended learning activities, helped all of the children to be more independent with their work. As well as teacher and peer support, there is also digital support in blended learning (Chiu, 2021). Digital support refers to the surrounding technological environment that gives immediate support to children’s needs. This support helps a child gain more independence in their work, as they are more reliant on the technology than the teacher (Rudkin, 2017). However as stated before, it is the responsibility of teachers to check whether the children are on track to progress, while working on digital devices (Lucas et al, 2020). This is a main development in teaching, that I need to focus on in the future, as I did not check up on the children when they were working on the digital devices. Now knowing the research on how technology can impact some children negatively, I will make sure to support and guide the students, to guarantee progression in their learning. 



The purpose of this assignment was to critically reflect on progress made in planning, preparing and teaching lessons, that incorporate specific pedagogical principles. The principle I chose to develop, was employing a broad repertoire of teaching approaches, in the form of blended learning. Therefore, this assignment has further developed my understanding of the importance planning, preparing and teaching has on a child’s personal development and progression in school. As this has impacted my professional progression as a student teacher, I plan to critically research all of the pedagogical standards before applying them within the classroom, to ensure the children receive effective teaching and learning within their lessons. This experience has given me the opportunity to critically reflect on my preparation and planning of a specific lesson, allowing me to investigate the benefits of applying a broad range of teaching approaches, and knowing what could hinder the process. As a student teacher, I acknowledge that it is important for a professional practitioner to reflect upon their work to become aware of any underlaying beliefs they might have about teaching and learning. New South Wales Department of Education (2022) also refers to how teachers reflect on their learning, allows them to develop a repertoire of ‘context-specific and relevant’ teaching techniques, which promotes a positive learning environment (NSW, 2022). 
When critically reflecting on my planning, preparation and teaching process, I discovered that there were many benefits towards the specific blended learning lesson. However, research shows that there is also room for development when implementing this pedagogical principle. As there were many different approaches within my lesson, I didn’t make sure that every child was confident with using digital technology beforehand. As previously researched, Lucas et el (2020) found that the teacher should ensure that all children are not at a disadvantage when working with technology, to make certain that they can progress within their learning independently. Therefore, when developing my teaching and learning within the future, I would like to provide a series of lessons with all children, on how to work on digital devices which benefits the progression and motivates the students to learn. This will also ensure that the gap stays closed between higher and lower motivated students, so that they can achieve at the same level of learning. I also found that planning and preparing for blended learning was time consuming, making sure that all learning abilities were catered for. As this approach benefits from a broad range of different teaching strategies, it is important that the teacher plans and prepares for all learning abilities, so that they can work independently and at their own pace (Tong et al, 2022). After reading the important benefits blended learning provides, I will develop my planning and preparation by organising the work for different abilities beforehand, so that the workload doesn’t hinder the development and progression this pedagogical standard provides. Moving forward, I plan to continue reflecting upon the pedagogical standards within my practice, to evaluate the effectiveness of teaching and learning and importance it has on children’s learning, throughout their time in education (Donaldson, 2015). Overall, this assignment has shown that when teachers effectively and appropriately use the pedagogical standards within their teaching and learning, it can positively affect and support pupil progression, ultimately increasing their overall learning achievements (Welsh Government, 2021). 
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HIT THE
BUTTON

GAME

INSTRUCTIONS:

1.Log onto your
computer

2.Type into google
‘Hit the button’
and click the first
link

3. Click play then
choose the times
tables option

Squares and Circles

Try the:

2 x tables
3 x tables
4 x tables
5 x tables

The aim of the task:

The aim of the game is
to practice your times
tables.

Challenge your group
to see who has the

most correct answers
before the time is up!

Triangles and Pentagons

Try the:

4 x tables
6 x tables
7 x tables

Hexagons

Try the:

6 x tables
7 x tables
8 x tables
9 x tables











