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	Target
	What I have done in this assignment

	Target 1
	Read even more relevant books and journal articles as well as websites when researching.  

	Read a range of relevant books and articles that are suitable. 

	Target 2
	Continue to synthesise research into your writing to aid the support of your key points.

	Attempting to synthesise writing of others to make it more authentic. 

	Target 3
	Continue to develop a critical approach throughout, offering the opposing view whenever possible.
	Attempting to write in a more critical way when I could.





In the commentary, explain how opportunities and challenges in a school’s community influence teaching, learning, and other aspects of the school, e.g., pupil well-being. Demonstrate your understanding by referring to the ideas, concepts and literature from lectures and your Bridging experiences.
Introduction 
Teaching and learning within a school can be influenced by the opportunities or challenges that arise from the community it is situated in. To promote a learner’s intellectual, social and emotional well-being, schools must work cooperatively with the community (Willems and Gonzalez-DeHass, 2012). Through cooperation, learners, teachers, community members and organisations must share the same vision and responsibility for mutual growth. 
For children and parents, having a school that is great in all aspects is possibly one of their biggest admirations (Torgyik, 2022). When describing a great school, it could suggest that the school is a good place to learn, somewhere that is good to attend and somewhere that has the facilities and teaching material to promote holistic growth across the school’s community. According to Torgyik (2022) schools are not just places where learners attend to learn but they’re a place where they can come and develop human relationships with others. Schools are suggested to be the hub to promote community within the learners which influences the children’s learning and well-being. In addition to this, great schools are viewed as somewhere where learners build interpersonal relationships that are appropriate for quality teaching processes (Torgyik, 2022). Morris (2009) highlights the importance of a positive school community where learners can form friendships, so they feel that support network and to manage difficult situations they may face. 
To promote a positive school community, teachers must lead the way. According to Torgyik (2022) the teachers must have that knowledge to use a range of methods and techniques that can promote holistic development to ensure they meet the children’s needs and the development of the school’s community. Atkinson (2014) mentions how important it is for teachers to have attributes of great teaching where they can include and involve all learners in every approach, that they use that activated them to think continually. It’s clear to see that all learners have some sort of worries and issues that are in the back of their minds and it’s the role of the teachers to notice and to offer clear management strategies to support them. Literature written by Hervaine (2015) focuses on how a range of methods and strategies can be used within the school's community to improve and focus on the learner's well-being. 
It’s important that teachers can use a range of methods to promote holistic development. In this essay, the incorporation of Forest schools will highlight the opportunity for school B to improve the school’s community by affording opportunities for learners to learn and use nature to improve well-being. Looking at challenges that may affect the school’s community, the one that stands out the most is the parents’ involvement and the impact it has on the learners. Also, this essay will look at how teachers can act as facilitators to improve learners' well-being and the steps schools could implement to build a stronger and more stable relationship with the learner’s parents. 
Recent bridging sessions have influenced the need to view opportunities and challenges found in school communities. 

Main body
Opportunities
There is a worry among several Western countries that learners are not connecting with nature and the outdoors. According to Bento and Dias (2017) being part and playing in the outdoors provides a range of developmental benefits. Forest school provides learners with an outdoor education, where they’re able to participate in several activities that can only be done in an outdoor environment (Knight,2018) and (Leather, 2018). According to the Forest school association (2020) forest school is a concept where learning involved is underpinned by a whole approach to the development and education of every learner. Research in this area is rich and provides opportunities to view the benefits and negatives but understanding that overall, the benefits outweigh the negatives. 
According to Dabaja (2022), information gathered suggests that implementing forest school within a school’s curriculum promotes several key skills needed to develop holistically. Learners afforded opportunities to be part of forest schools show signs of working cooperatively with other learners, acting and behaving respectfully and empathizing with other learners (Dabaja, 2022). Furthermore, forest schools offer more than psychological benefits, there are also many physical benefits where learners can improve their gross motor skills, fine motor skills, and balance (Dabaja, 2022). The work of Dabaja (2022) also highlighted how forest schools can support learners in their association with the environment where they can feel a sense of pride and belonging of their natural surrounding and community. 
Natural settings that can be found in some schools provide an opportunity for learners to secure bonds with other learners. According to Louv (2008) friendships are enhanced within natural settings where learners share the same experiences as each other. Louv (2008) highlights the importance of nature as it promotes a more intense feeling when making friendships where learners are exposed to attempting and developing social skills but also social relationships with other learners. Research around forest schools has identified that learners that live near vegetation showed lower levels of stress in comparison to learners who lived further away in natural areas such as towns and cities (Wells and Evans, 2003). The importance this could perceive is that schools that are towns or cities could attempt their own take on a forest school, where they transform an area within the school's grounds that links with and connects to materials often seen in forest schools. 
Schools that have the same vision of implementing a forest school into their own curriculums share the same desire and goals to improve well-being across the board. Learning within a forest school approach is often viewed as a democratic way of learning. This method runs parallel with the same perspective as a socio-constructivist where the learning process is closely linked with the community that learners learn in (Aasen et al, 2009). The community formed when the forest school concept is introduced within a school creates a meaningful presence with all involved. Children that can experience forest schools can view the world through their own perceptions where teachers act more as facilitators and address the learner's needs through minimal support (Bruce, 2005). 
Forest schools offer benefits in all areas, but some implementation barriers must be addressed with different schools. According to Kemp (2020), having a suitable site to build an outdoor space which promotes and can act as a forest school is a barrier in many schools. However, literature proposed by Edwards- Jones et al (2018) shows that this barrier can be overcome by teachers attempting to develop a green space with the premises of their own school. School B has the facilities to further develop their outdoor space and their own forest school. Recent bridging sessions show that school B has several facilities such as a mud kitchen and an area to grow their own vegetables. There's an opportunity here to further develop their outdoor area by adding several materials to ensure a richer and authentic outdoor forest school area. 
Challanges
Effective to a learner's achievement across the whole school is how parents are involved with their child's education (Hill and Taylor, 2004). Parent involvement required parent to support their children through school-based involvement where they may volunteer to help the school’s community or home-based involvement where the parents are actively helping their children with homework or ensuring their feelings are under control. Although all of this can promote achievement, it’s been reported that it can support the parents' relationships with the teachers and parents understanding and interest of their own education (Hornby and Lafaele, 2011). A range of barriers are highlighted within literature around parental involvement in children’s education, some of which are seen more serious than others and some that are impossible to mend. One barrier to parental involvement is that parents do not have to ability to support learners with their homework because it may be too difficult for them (Green et al, 2007). Another barrier that can be difficult to overcome is that some families have circumstances that may be out of their own control. Green et al (2007) discusses how single parents or young parents view involvement as a problem due to not having the time or care for other learners. Following on from this, a lack of parent involvement may be a result of a learner's behavior. According to Parsons (1999) some parents may become reluctant to attend school when their child's behavior is out of control which will ultimately make them behave even more in the future. Parsons (1999) also discusses when the behavior gets too far It’s impossible for the school and the parents to try and mend something because of a lack of parental involvement.  
One barrier that must be addressed is parents with learners with a disability. Learners with disabilities need parental involvement to help the school to support their needs to the maximum. According to Seligman (2000) authorities that deal with learners with disabilities urge parental involvement for effective education. In addition to this, Seligman (2000) also emphasises that parental involvement of learners with disabilities often disagrees with schools in many areas of education. One area is that parents feel that their child can achieve more academically and when parents do not want to accept that their child may be struggling and needs to attend a more suitable school for their own needs. This could negatively affect the school’s community as the school may get on with a certain child, but the parents’ lack of involvement may pull that child further away from the standards that may be set within the school's community. 
As a school, there are ways to promote parental involvement to ensure that the learners all feel a valuable part of the school's community. It's been reported that through communication parents and schools can provide valuable information that will help both sides of the learner’s education. In addition to this a school can build positive relationships with parents by allowing them to volunteer to help the school out. According to Durisic and Bunijevac (2017) allowing parents to volunteer and giving them the opportunity to do this will make them feel part of something and feel the sense of the school's community. Lawson and Alameda- Lawson (2012) regard parental involvement as important and purposeful and mention that parental involvement creates better school community relationships. 
Conclusion
In conclusion, fostering a strong bond between the school and the community is important for mutual support, academic success and social success. Opportunities and challenges pose a huge problem to the teaching and learning that happens within a school, and it can benefit or hinder the school’s community. Recent bridging sessions and literature based around forest school and parental involvement has shown how the school’s community can help learners but also affect the way learners learn. 
Schools have an important role in ensuring a whole school approach where learners and parents are accommodated for. Schools that attempt to create a forest school on their grounds or schools that attend forest schools, provide learners with the needed skill set for lifelong learning. In the work conducted by Dabaja (2022) there are clear signs of the benefits of utilising forest school within the curriculum as it provides learners with the opportunity to develop across many aspects of their development. For school B to further promote outdoor learning and promote school community they have the opportunity to utilise materials found in forest schools within their own school. 
Parental involvement is an issue all schools face. Schools find it challenging when parental involvement does not occur, which restricts the same vital knowledge about certain learners and how simple things could improve their experience of school life. A range of barriers to parental involvement have been identified in this essay, and many of these are caused by primary issues. A huge barrier that was identified is that of a parent with a disability, which could suggest that they may be trying but it could be impossible for them to make a positive contribution (Seligman, 2000). Although parental involvement is seen as a challenge within a school, literature shows that these challenges may be used as opportunities for schools to push and foster a relationship with parents by providing opportunities for volunteering and groups to speak about their own issues to gain trust.  
Teaching standards within the Welsh curriculum identify that schools but more specifically the teacher must work intelligently to bring coherence and share the same commitment to realising the vision for pedagogy, learners and colleagues and the whole community (Welsh Government, 2015). In my future practices I would like to provide opportunities for learners to learn through nature by utilising and transforming school yards into green spaces as I feel it will enhance the school’s community but also provide benefits for myself. In addition to this, another method that I would like to explore is holding regular meet up sessions with parents to gain an understanding of them and help promote a professional relationship with them to understand the needs of their children. 
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