Assignment ECAD6007 Benjamin Philip Seth Jones 1708482
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction

Using a chosen critical incident from the experience of bridging, this assignment will seek to write a critical evaluation of why that incident occurred and endeavour to understand how I might learn from that in my own teaching practice. The assignment will be supported by research into theories of learning, child development and barriers to learning. It will also demonstrate an awareness of the developing curriculum in Wales, in particular the Four Purposes, as highlighted by Donaldson, and consider the implications of this on the critical incident I observed. 
This assignment intends to discuss how certain theories of learning have led up to the critical incident I have observed over the course of a pupil’s education and what that might mean in regard to their development as a student. I will also seek to explore whether or not there have been any barriers to learning in the build up to this incident. Observation of critical incidents is used to help the teacher to develop their practice because it gives the teacher the opportunity to see what is going well and what might not be going so well. It provides a space to reflect and seek to improve what might need improving. Reflective practice, generally, and in teaching, helps one to develop their skills and review their effectiveness, rather than just carry on doing things as they always have been done. It is about looking at what you do and why you do it and then deciding whether there is a better way of doing it in the future. 

Observation
I will now describe the school and class context in which my observation was made. My observation took place within the context of a Sixth Form College, the class which I sat in was a Religious Studies AS level class, meaning the age group was sixteen and seventeen years old, which ran from ten in the morning until four in the afternoon. However, with this being the time of Covid, pupils began to filter in from nine in the morning and had to wait socially distanced until the class began. The class comprised of ten students, nine girls and one boy. The focus of the lesson on this day was Situation Ethics, particularly the four forms of love and Joseph Fletcher. The teacher went around the room asking for quickfire answers from each pupil on Situation Ethics and the answers were then put on the board in the form of a bubble diagram. The room was then opened up to discussion with the question posed – ‘when might it be okay to ignore the law?’ Which saw lots of pupil engagement and a balanced response. The crux of the lesson followed a workbook which the teacher had designed themselves, with information and tasks provided throughout. There was persistent questioning during the day in order to provoke the children into thinking outside the box and to really grapple with the subject at hand. The teacher also used PowerPoint presentations and video resources online to teach the class and there were written tasks so that the pupils could really engage and better understand the material they were learning. 
[bookmark: _Hlk54710623]The observation method that I used on my day of observation at the sixth form college was what is termed as Participation Observation, which I found to be beneficial because I was really able to achieve a feeling of what was going on in the classroom. I found that this qualitative approach was useful as I was really able to gain an understanding of what happened throughout the day. Whereas, a more quantitative approach would have enabled me to perhaps see results and grades, the qualitative observation method allowed me to really see what was happening. As Gil and Johnson stated, participative observation is ‘not merely observing what is happening, but also feeling it.’ (Gil and Johnson,2002,p.23) If the purpose of observation, in an educational setting, is to observe the development and skills of the pupils, to witness the interaction of the pupils amongst themselves and the teaching practitioners and also to observe the interaction of the children with the environment in which they are being taught, then it would appear that participative observation is the best option in order to achieve these goals. This is because it appears to provide the best means of gaining knowledge of what is really happening in the classroom. 
However, it could be fair to say, that there are also limitations to participative observation. If someone was to go in and observe in a classroom with no prior knowledge or experience of what good teaching practice and pupil interaction might be, then the results and points made in their observation may not be much use to the educational profession. This line of thinking is supported by the statement of McCuen who says that participative observation ‘requires a highly trained observer to increase validity and reliability.’ (McCuen,1996,p.121)
This assignment will now have a look at case study methodology and weigh up the strengths and weaknesses of such a model when it comes to observation in the educational setting. In their book Research Methods in Education, Cohen, Manion and Morrison state that an incident in a case study ‘is of a bounded system, for example a child, a clique, a class, a school, a community. It provides a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles.’ (Cohen,Manion and, Morrison,2007,p.253) This being so it would appear that this compares favourably with participative observation, really enabling the observer to gain an understanding of what is happening in the particular context. 
One of the key strengths of a case study approach to observation is the fact that it enables the observer to really see the context, not just results and data. As Cohen, Manion and Morrison state, ‘Case studies can penetrate situations in ways that are not always susceptible to numerical analysis.’ (Cohen,Manion and, Morrison,2007,p.253)
On the other hand, there are also weakness involved in the use of case studies in observation. Notably in the sense that they are subject to the preferences and feelings of the observer. As such it is likely that these biases may come across in any report written by the observer. Nisbett and Watt identify this and support this as a weakness of case studies, stating that, ‘they are prone to problems of observer bias, despite attempts made to address reflexivity.’ (Nisbett and Watt,1984,in Cohen,Manion and, Morrison,2007,p.256)
The critical incident I have chosen to write about in this assignment is Critical Incident 1 in my Appendix. It took place in the afternoon session of the day that I observed. The impetus of the lesson was a discussion surrounding a case study in situation ethics, the basis being, would it be okay to have an abortion? The particular scenario was there were two mentally ill people in a hospital one man and one woman. The man raped the woman resulting in an unwanted pregnancy. The father of the woman wanted to press charges against the hospital for negligence. The manner of the discussion went down the lines of yes, in this scenario it was absolutely okay for there to be an abortion of the pregnancy. The focus of this critical incident is, for the sake of anonymity, someone whom I will refer to as child X. Child X was quite loud throughout the day and would often shout out answers, sometimes over other pupils in the class. However, it was clear to see that she was enjoying the day in class and very much engaging with the lesson and the topics over the duration of the session. Child X in amongst this discussion shouted out ‘what about the baby?’ She did so without raising her hand and was told by the teacher not to shout over others. I then noticed that for the rest of the session child X was quiet and did not engage in discussion or the lesson particularly. 
This critical incident can be linked to two of Donaldson’s Four Purposes, namely ‘Ambitious, Capable Learners’ and ‘Healthy, Confident Individuals.’ Both of the aforementioned purposes can be seen from each side of the coin in this critical incident. With regard to the ‘Ambitious, Capable Learners’ purpose it could be noted that with this particular incident child X may have been preventing other pupils from learning to their full capabilities in this session, merely because she was very loud and talking over other students in the class. It may be that other students in the class did not feel that they would be able to make themselves heard and deliver their points across to the teacher, especially those who are of a quieter disposition.  However, it could be claimed, due to child X’s limited engagement after the incident, that the way this circumstance was handled may have had a negative effect on her learning. It might be possible that there were more appropriate ways of handling this situation in terms of class and behavioural management. Perhaps if there was a clearer system of behaviour to be followed by the class then child X may have adhered to the ‘rules’ better. 
The critical incident can also be linked to the ‘Healthy, Confident Individuals’ purpose. Which affirms that ‘children should be ready to lead fulfilling lives as valued members of society.’ Again, it could be argued that the loud behaviour of child X may have been overbearing to some of the class and not enabling them to grow in confidence as they were regularly talked over. It could be that if the teacher handled the situation differently and invited some of the quieter students to offer their thoughts on the topic, then it would have provided them with the opportunity to grow in confidence. Conversely, the way that the teacher told child X not to talk over others may have dented her confidence and her desire to contribute to discussions in a lesson. However, I am fully aware that I know little of how the classroom interacts from day to day and appreciate I am ignorant of the dynamics. This highlights a potential pitfall in observation, that it only offers a snapshot on a given day. 
Literature Review
The first area that this assignment will research in the Literature Review is the behaviourism theory of learning. This is because the critical incident that has been identified points to behaviour management and perhaps the lack of it throughout child X’s education. In Tom Bennett’s book Running the Room he identifies the fact that one child can negatively influence the learning of everyone else in the classroom. As he puts it, ‘the behaviour of everyone is important because almost anyone can ruin it for everyone else. Any teacher in even the most averagely challenging classroom will tell you it only takes a handful of determined misbehavers to disrupt an entire lesson.’ (Bennett,2020,p.54) So thinking back to the critical incident, it would appear that Bennett would support the view that child X was disruptive and prohibitive to the lesson taking place.
 However, it must be said that in the humanism theory of learning, the goal with child X would be to look at why she was not conforming to class rules and see if she can be brought onboard with the lesson, in her best interests and the rest of the pupils in the class, a holistic approach. It is important to be aware of how the teaching practitioner’s actions effect the confidence of a pupil, as Vygotsky observes, ‘Every function in the child’s cultural development appears twice: first, on the social level, and later, on the individual level; first, between people (interpsychological) and then inside the child (intrapsychological). This applies equally to voluntary attention, to logical memory, and to the formation of concepts. All the higher functions originate as actual relationships between individuals. (Vygotsky, 1978, p.57)
That being said, it is important to be aware that there is a fine line between holistic learning and class disruption. This assignment will now look at what the purpose of behaviour management is. It could be argued that the first purpose of behaviour management within the classroom is to create an environment in which pupils are able to learn and flourish as individuals. Therefore, if a pupil or a group of pupils is misbehaving it limits the opportunity for all to do so. Just as with child X potentially effecting her classmates. Another purpose of classroom management is to ensure boundaries are in place in order for pupils to feel successful and achieve, but also that pupils feel safe and at ease. As Tom Bennett observes, ‘it is essential that teachers build safe, calm, dignified classrooms by teaching students how to behave and that it is normal to do so. The teacher needs to design and teach these norms to the students in order for everyone to be on the same page.’ (Bennett,2020,p.127)
 On the other hand, it could be argued that perhaps such a disciplinarian approach would limit some of the more creative members of the classroom and stifle their development. However, again a more humanistic approach, that being the effort to ensure students understand why such rules are in place, that they are in fact for their benefit, may help students to conform. To quote Bennett again, he states ‘the teacher – student relationship is important, but it is built on trust – and trust is built on mutually predictable behaviour. And that requires sincerely executed norms and routines.’ (Bennett,2020,p.126) This suggests both a humanist and behaviourist approach to learning, perhaps a best of both worlds. 
It could also be argued that one of the purposes of behaviour management in the classroom is to teach children the basics of respect within learning, which would again seem to side with both a humanist and behaviourist approach to learning. It would appear to suggest responsibility, both on behalf of the teacher and of the pupil. Which would also link to Donaldson’s Four Purposes – Ethical, Informed, Citizens. The desire to create pupils who are ready to be citizens of both Wales and the world. It could be argued that in order to be a functioning adult in society, responsibility is a key attribute. In the case of the critical incident written about in this assignment, it could be observed that child X could have been a bit more responsible with the way that she engaged with the lesson and conformed to the rules in place. As Tom Bennett states, ‘this is why teaching children the norm of taking responsibility for their own actions is important. It is one of the fundamental principles of ethics. If you never accept responsibility then you can do anything. Obviously young children – and some older children – may genuinely struggle with controlling themselves. But the more we can encourage students to see that they are the ones most in control of themselves, the more we teach them not to be helpless, and to see that sometimes they need to improve.’ (Bennett,2020,p.152-3) Evidently, some pupils will have more responsibility than others, children are not formed in a vacuum and life experience and influences will have a lot to say in their development. However, it has been argued, quite justifiably, that it is the teaching practitioner’s responsibility to ensure that every child is given the same opportunity in the classroom. 
Looking at the critical incident brought to mind the theme of questioning within classroom management. As the lesson and the day progressed, it became clear that child X was speaking out more than others and indeed over others. As Tom Sherrington points out, questioning should be done in such a manner that enables all pupils to engage with the lesson and really learn from it. ‘If we want all students to learn all the material then they should all be involved in engaging with the teacher – student dialogue with time to think, and not to be allowed to hide, dominate or be overlooked.’ (Sherrington, 2019,p.28) This would appear to suggest the importance of practice, or routine in terms of classroom behaviour and perhaps the communication of such routine, to securing a good learning environment for the pupils. As Tom Bennet states, ‘Routines reassure the class that there is consistency, justice, structure and sense to the lesson. Students need to feel that the room is being run, not just occupied. They need to feel the safety and security of being in a place governed by boundaries and rules.’ (Bennett,2020,p.164) 
However, it is also important to note that there are also disadvantages to rules in education. If they are not imposed or communicated clearly it can lead to confusion amongst pupils. This can also lead to pupils ignoring the rules if there are no consequences for breaking them. So, it would appear that it is vital that rules are both communicated and upheld effectively in educational settings. In the case of the critical incident it would appear that this was what was happening although child X seemed to be dominating proceedings. Sherrington suggests a method of questioning to avoid this happening. ‘No hands up! Teachers ask questions and then select students to respond based on their knowledge of the class, avoiding the pitfalls of hands-up or calling out. This is an inclusive process that conspicuously involves all students, front, back, in the corners, shy, confident – everyone. It’s not a one-off strategy; ideally it needs to be the default mode for most questions – absolutely routine.’ (Sherrington,2019,p.28) Again Sherrington seems to be reinforcing the need for routine and structure in the classroom, without it being too focussed on rules or condescending to the pupils. 
Further light has been shed on the importance of classroom management to the educational setting by the Assertive Discipline approach, developed my Lee and Marlene Carter in the mid 1970’s. This looks at taking control of the classroom and offers positive and negative consequences to misbehaviour to convince children that it is to their benefit to behave in the class. However, there are two potential pitfalls to the theory. One being that it assumes that children will misbehave in the classroom. This assumption may lead to certain children misbehaving, because people often respond to how they are treated and if they are treated in a certain way then they will do what is expected of them. The second flaw in the theory is that it suggests that children choose to misbehave. It could be argued that misbehaviour could be caused by a whole myriad of different factors out of the control of the child. Such as an unhappy situation at home, poverty, parenting. This assignment suggests that it may be dangerous to make such sweeping generalisations with regards to the behaviour or misbehaviour of children and their causes. Although it important to note that this theory was produced nearly fifty years ago and attitudes may have changed considerably in that time frame. 


Reflection/Evaluation and Next Steps
This assignment will now reflect on and evaluate the critical incident that took place during my day of observation and seek to identify next steps that may inform my teaching practice into the future. Reflecting on the day of observation, I found the whole experience to be beneficial. It was exciting to actually be on placement and learning what it was like to be a teacher. I feel that the participative observation enabled me to really get a feel for what AS Level Religious Studies was like in my context. With regards to the critical incident specifically, I found myself thinking about questioning, assessment and behavioural management within an educational setting and found myself eager to learn more about them theoretically, now that I had seen it in action on placement. It was clear to see that although the incident itself was small and marginal in the day as a whole, it had much wider connotations. Wider connotations that I will have to think about as I consider a role as a teaching practitioner going into the future. 
When I think back to the critical incident itself, with child X shouting ‘what about the baby?’ over her peers and then being told by the teacher not to shout over others. It is clear to see that a variety of scenarios could have taken place during the dialogue. Thinking about it from the point of view of behaviourism, it is clear that the situation was handled well and from that point onwards, child X no longer disrupted the lesson or shouted over her classmates. The lesson was able to continue without distraction and it could certainly be argued that the rest of the class were able to engage more successfully. As Tom Bennett states, ‘noisy classes mean that some or many of the children in the class can’t focus or listen when they need to do so.’ (Bennett,2020,p.29) On the other hand, reflecting on the critical incident from the point of view of an individual, it was clear to see that child X became a little bit disengaged from the class and perhaps her own learning experience was lessened because of it. In the future, as I consider my own teaching practice, I might look at perhaps using different forms of assessment throughout the lesson, rather than group discussion. As Black and William observe, ‘the ways in which assessment can affect the motivation and self-esteem of pupils, and the benefits of engaging pupils in self-assessment, both deserve careful attention.’ (Black and William,1998,p.5) However, I am also aware that certain topics within Religious Studies are sensitive and need to be handled with care, particularly at AS Level. 
Reflecting on the critical incident from the point of view of humanism, it can be seen that child X seemed to have lost a little bit of confidence from the exchange and became disengaged from the lesson. It might be that there were alternative methods of causing her to stop shouting over others in the classroom. Such as approaching her and having a quiet word, perhaps thanking her for her contributions and engagement with the lesson, but asking that she consider her classmates and allow them to contribute as well. 
Although, in the time of Covid and social distancing I appreciate that this is not practical or allowed at the moment. Having to maintain two metres distance apart from all other people in the room surely impacts the way in which classrooms are run and how situations are handled. The critical incident also invites the observer to consider the impact one pupil can make on the class and it could be argued that her actions were harming the learning of the other pupils. It certainly made me think how I would consider handling such a situation in the future, both from a practical and a personal point of view. Personally speaking I believe I would have handled in the manner I described above, a quiet word and encouragement. However, I have already identified potential practical elements that are making that difficult at the moment. 
Conclusion
In conclusion I will provide an assessment and summary of the course of action that I would have taken. Looking at the critical incident at the time and now, after examining theories of learning, I believe that I would have had a quiet word with child X, thanking her for her contribution to the lesson, but gently suggesting that she might allow some of her classmates to offer their thoughts and opinions on the discussion. I would do this because, although she was perhaps preventing some of her peers from learning to the best of their abilities, seeing her disengage from the lesson after the exchange prompted me to consider alternative ways of handling it that may have resulted in her not shouting over others, but also not losing confidence and a desire to learn. However, I am fully aware that hindsight is crystal clear and it is very difficult to know what the consequences of our actions might be. I am also aware that I only had a snapshot of what happens in the classroom and do not know what happens day in and day out. 
On the other hand, as a reflective practitioner, it is important that we assess our practice and see what we can do to improve it. Instead of continuing to do what we have always done, we look at ways of making ourselves better as teachers and educators. I also believe that this approach shows leadership as detailed in the Professional Standard for Teaching and Leadership. Leadership is about bringing out the best in those around you and I believe that with just a quiet word with child X this may have happened. She would have stopped preventing her peers from learning and still have remained engaged in the class. 
4133 words.
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Appendix

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:29/09/2020, 10:00  - 16:00, Year 12


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

AS Level Religious Studies Class.

Situation Ethics







	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom was very well behaved generally, all members were engaged with learning and as a whole the attitude was very good. However, there was not much social interaction, limited chat.








	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The workbook included mock exam questions and there were tips throughout the workbook on how best to answer questions. The teacher highlighted these throughout the day.










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Again I would say the workbook, highlighting key terms and how to answer questions for the exam. There was also a glossary to help define religious terms and how they might be related to the contemporary situation.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Persistent questioning, group discussion, recaps from previous lesson, bubble diagrams, group work, video resources, Powerpoint.

The persistent questioning provided a challenge, as did the group work and discussions. All pupils seemed to be up to the task and answered well and fully.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Tasks littered throughout the workbook to engage with written work, persistent questioning to help verbalise a topic and really think it through. I believe that the students left at the end of the day having developed a better knowledge of situation ethics, particularly Joseph Fletcher who was the focus of the day.










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?



I was a big fan of the way the teacher used a variety of mediums to get the pupils engaged with the task. The pupils seemed to really enjoy the day, particularly the group discussions.

There was an incident involving a pupil shouting over her peers that made me think how I would have dealt with that and how behaviour management is key, whilst at the same time being very difficult to get the right balance.





CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020

The Critical Incident took place in a year 12 Religious Studies lecture, it was in the afternoon session of the day and the class were discussing whether it would be okay to have an abortion in the context of a certain case study.






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
            The impetus of the lesson was a discussion surrounding a case study in situation ethics, the basis being, would it be okay to have an abortion? The particular scenario was there were two mentally ill people in a hospital one man and one woman. The man raped the woman resulting in an unwanted pregnancy. The father of the woman wanted to press charges against the hospital for negligence.

       The manner of the discussion went down the lines of yes, in this scenario it was absolutely okay for there to be an abortion of the pregnancy. The focus of this critical incident is, for the sake of anonymity, someone whom I will refer to as child X. Child X was quite loud throughout the day and would often shout out answers, sometimes over other pupils in the class. However, it was clear to see that she was enjoying the day in class and very much engaging with the lesson and the topics over the duration of the session. Child X in amongst this discussion shouted out ‘what about the baby?’ She did so without raising her hand and was told by the teacher not to shout over others. I then noticed that for the rest of the session child X was quiet and did not engage in discussion or the lesson particularly. 

The incident made me think of behaviourism and humanism as theories of learning, behavioural management and questioning in the classroom and how I might research these aspects to improve my practice, if I was ever faced with such a situation.











CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020


The Critical Incident took place before a year 12 Religious Studies lecture. It took place first thing in the morning before the lesson had officially begun as due to Covid pupils are arriving intermittently.




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


Before the lesson had started it was very quiet and most of the pupils were on their phones not saying much. However, one of the girls tried to initiate conversation with two other girls who looked at the girl who had asked the question and flat out ignored her before whispering to each other. 

This incident made me think of behaviour management and the effects of leaving peers out of conversations and making them feel isolated. It made me think how best to bring everyone together, although recognising that this is nearly impossible.























CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/2020

Year 12 Religious Studies lecture, in the afternoon session, students began to become less engaged.







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
In the afternoon session of a 10 til 4 day, pupil engagement began to drop off, whereas first thing in the morning, the pupils were engaging and getting involved. The students became quiet and less willing to offer their thoughts on the discussion either as a group or in pairs.

It made me think about whether or not a 10 til 4 day was too long and that there may have been other ways of getting the lesson time in. Although, due to Covid everything has gone up in the air and is a bit of a logistical nightmare at the moment. The teacher did her best to make the session engaging through a variety of different mediums, but perhaps 6 hours in one classroom is too long to expect year 12’s to engage with.  It made me consider how the curriculum was structured and how that might be better implemented.






















CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/2020


Throughout the day of the Year 12 Religious Studies lecture. For large parts of the day in one room for 6 hours, the behaviour of the students was excellent.




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

As I observed the day in the 6th form college, it occurred to me how well behaved the pupils were. There was very little disruption from start to finish, as a whole the pupils observed classroom etiquette and did not interrupt the teacher at all. They did what they were told and appeared to have a good attitude towards doing so.

It made me think, was this because the students were older and had chosen to be there? Was it because they had had long experience in schooling? Were their previous schools very hot on behaviour management? Again it made me consider looking at the theories of learning and seeing how that had worked well in the case of these students in the 6th form college. 




























