Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

Introduction
This essay will critically reflect on the way in which a school actions a specific aspect of their School Development Plan (SDP). This will be a report on the school’s actions, the impact of the chosen aspect and the evidence that supports this. The school is accommodating of around 1100 pupils in a rural area with the percentage of pupils with free school meals around the national average. This school has recently undergone funding to improve facilities and has devised a five-year development plan to continue to drive its newly set standards with ‘seven cornerstones of success’ being highlighted as: leadership at all levels, clarity of purpose, pupil engagement, curriculum, teaching, and learning, reducing impact of deprivation and improvement for all.  The school has created this plan to utilise Donaldson (2020) four purposes and negate any negative impacts the students may currently have in school.

Literature Review
Importance of SDP’s
An SDP is a plan that involves measurable aspects and prioritises key aspects to have a direct impact on learners (Davies & Ellison, 2003). Following the Welsh Government Guidance (2022) the impact of the SDP’s are vital, therefore the correct engagement in planning and implementing these is pivotal in reinforcing school development.
From reviewing the literature, we can see the significance of using an SDP.  Williams (2016) stated that a teacher’s performance can change vastly in a five-year period. This is justified by an Estyn (2018) report in which they outline the reasons and importance of schools continuingly developing themselves. The literature states that school development plans are vital in eliciting a difference in schools due to the accurate use of budgets, step by step changes and set targets to aim for (MacGilchrist & Mortimore, 1997). It is argued though that an SDP is not always impactful due to various limitations (Bukatova, 2019). Implementing an SDP is noted as a limitation by Stering and Davidoff (2000) in which they state the quality of the leadership group correlates with the implementation of a plan. This means that regardless of how well written a plan is, the quality of those carrying out the plan must be of a high standard (Estyn, 2020). The impact that middle managers have on a classroom has been highlighted as a beneficial factor of SDP’s (Leask & Terrel, 2014). As stated by the Welsh Government in their school improvement guidance, the role of SDP and middle managers is to implement ideas into the classroom, such as the deliverance of the four purposes in line with standards to continually improve pupil learning (Hwb Wales, 2022). There is a vast amount of literature supporting the use of an SDP as it is the building block is which a school can self-evaluate and measure improvements, whilst having attainable goals (Hargreaves & Hopkins, 1994).

Improving quality of teaching
A key aspect of the school’s development plan revolved around ‘improving consistency and quality of teaching.’ The literature states that consistency of teaching is paramount in electing improvements within a school (Driessen & Sleegers, 2000). If a school aims to improve outcomes at GCSE level, all teaching must be of the same standard, with the same drive-in order to achieve this (Thomas et al., 1997). The school has stated within their SDP that they will use the work of Rosenshine (1996) to provide a structure to every lesson throughout the school. It is important according to the literature to have a common theme throughout classes as this provides routine and comfort for pupils (Fauske & Raybould, 2005) thus causing increased learning (Garrison & Kanuka, 2004). 
Moreover, Creemers et al. (2012) highlights the importance of teacher training within a school. The value of this allows for teachers to be continually reflective, thus improving themselves and learning new strategies which can be implemented into the classroom (Zeichner & Liston, 2013). Through improving teaching, the classroom environment and outcomes will follow (Brussow & Wilkinson, 2010). 
Fang (1996) highlighted limitations in teaching consistency. Many teachers will be used to their own methodologies of teaching, therefore introducing a change to their style may be detrimental to their teaching performance; in turn damaging the pupils learning. Being critical though, Driessen and Sleegers (2020) used an empirical study to find a relationship between a consistent teaching approach, and student achievement.  This is a further link to literature that provides reasoning as to why the school has elected to include this within their SDP.
In relation to successful futures and the new curriculum for Wales (Donaldson, 2016), all staff must have an awareness, along with a toolkit to best drive the four purposes. Therefore, it is important at a theoretical level for staff to continually obtain new information and knowledge to best allow pupils to engage themselves within the four purposes (Sinnema, Nieveen & Priesttley, 2020). An issue that could occur is the lack of understanding of the new curriculum, in terms of teachers still being more comfortable having a teacher led authoritarian classroom (Knight & Crick, 2022). To counter these issues, the school identified the need to educate staff, on the relevance of having pupil autonomy, creativity, and independence within the classroom; with emphasis on additional learning needs pupils (2020).
Based on the literature above, there are various reasons as to why the school has decided to include teacher consistency and education as a development point. There are numerous positives such as increased research-based practice, pupil engagement, pupil development, routine, and team ethic (Kitchen & Stevens, 2008). With this comes challenges such as personal preference of teaching styles (Heimlich & Norland, 2002), correct implementation and correct education (Kealey et al., 2000). This can be overcome though through effective leadership and a well-constructed SDP (Day, Sammons & Gorgen, 2020).



Developing an action point 

Self-Evaluation and Data Analysis 
Self-evaluation is used within schools to improve by gaining an assessment of how well the school is performing, with an insight into what steps need to be taken next (MacBeath & McGlynn, 2004). Self-evaluation is a key aspect as it leads to evidence-based improvement planning, therefore resulting in all round improvements for pupils, staff, and the community (Chapman & Sammons, 2013). A direct link between self-evaluation and student achievement has been noticed, therefore the involvement on self-evaluative methods is vital for a successful development of an action point (Demetriou & Kyriakides, 2012).  A useful way in which schools evaluate themselves is by analysing data. An example of this includes external support such as Estyn documents.  Using these allows the leadership team to self-evaluate these reports and act on improvement areas. Estyn inspect five areas: learning, wellbeing and attitudes to learning, teaching and learning experiences, care support and guidance and leadership (Estyn). Using these documents, the school was able to identify an area of development in terms of teacher performance and consistency. A further way this was identified was through internal valuation, such as learning walks which are conducted by fellow departments to identify strengths and improvements (Allen & Topolka, 2014). Using these methods have limitations though as they may be situation or opinion based (Donaldson, 2018).  Many teachers are aware of being observed, thus creating a lesson that suits the desirability of the observer, but this will not be consistent in all lessons (Toledo, 2007). This was highlighted by the leadership team in their development of the action point as they want to ensure consistently high standards for the benefit of the pupils. To collate data on whether the students have improved, test scores are to be used, along with staff feedback. This constant evaluation of data is important in the overall process.

Strategic Planning 
From using self-evaluation, the next step is to put in place a strategic plan. A strategic plan is fundamental in effective development, it allows for sustained improvements and a clear attainable vision for all (Chukwumah, 2015). The minimum regulations that must be followed are: 
1.School improvement priorities
2. Targets, outcome, strategy 
3. Professional Development Strategy
4. Working with the community 
5. School and staff resources
6. Reflection on previous targets
To plan for all these is a vast process therefore the plan must involve time scales and desired outcomes at every point, thus making it difficult to always incorporate everything effectively (Broadhead et al., 1996).
The school used time scales as a key part of creating this plan, for example an action point of ‘leadership to provide feedback training for teachers, with curriculum leads to prioritise this focus in the week post training,’ was given a time scale of ‘by the end of Autumn term.’ This allows for a clear structure as to what will be taught to the staff and how best for them to implement their learning within the classroom. The importance of this being done early in the year allows for a first steppingstone for continual progression for the key action point of improving staff teaching and consistency. Moreover, clear targets are given, such as ‘greater consistency around the use of DIRT time required.’ This has been given a time scale of ‘during spring term.’ This part of the plan is important as it is showing development from the first point, but also it is showing evidence-based practice in relation to DIRT (Directed improvement and reflection time) (Wiliam, 2014). 

Stakeholders
The involvement of stakeholders is essential so that everyone has had a voice and opinion into the development plan of the school. If their opinion is involved, it will ensure an ongoing commitment for everyone to focus on the action points put in place by the school (Sanders, 2003). To develop the action point of ‘improving quality of teaching’ there were many involved consultees. These included, the headteacher, the leadership team, staff, pupils, parents/guardians, and the local council. From various meetings, an agreement upon the use of the Rosenshein principles (1996) was concluded as an important element within the development of this action point. This relates to the strategic planning as this was planned to have various strands and stages to be met to continually develop this point. 

Measuring impact 
It is important to continually measure impact when developing an action point (Wang & Degol, 2016). As mentioned earlier, self-evaluation must use measurable data. To see if the desired outcomes are being reached, there must be evidence to support it (Kitson, Harvey & McCormack, 1998). This allows for the leadership team to amend or implement anything further if the current strategy is ineffective. On the other hand, if pupil results are improving, and feedback from staff is positive in its majority, then this evidence the plan is creating its desired outcomes thus showing an improvement on the particular action point (Pring & Thomas, 2004). If for example the teachers are finding it difficult to use the principles they have been taught, and this is reflective on their feedback and results, then by measuring the impact, the leadership team can provide further tools and education to help and develop this point further (Birman et al., 2000).
These factors intertwine and are all relevant within the development of even a singular action point, such as the improvement of teaching. Therefore, the understanding of the process in developing an action point is important in the teaching practice (Hopkins, Harris & Jackson, 1997).

Reflection and Evaluation 
In terms of reflecting on how the school has developed the aspect of ‘improving teaching quality and consistency’ there has been improvements, but there are also limitations to this improvement. Due to an obvious increase in teacher workload, the attendance record of the staff has worsened. This from of data analysis links to research by Ost and Schiman (2017) who found too much workload leads to stress related absences. The teachers within this school are being expected to learn new strategies and implement them on top of all their current workload. Whilst this is beneficial for the pupils, as shown through improved Christmas exam results, it may not be beneficial in the long run-in terms of absences. A different approach may have been perhaps to use online resources and meetings to schedule learning in the long summer period, so staff have time to become accustomed to change and to enter the school term readily equipped to implement new changes (Darling & Richardson, 2009).  
The school though has offered real improvements in teaching across the school which has resulted in improved pupil engagement, thus having a positive relationship with classroom management (Davis, Summers & Miller 2012). This clearly shows the use of evidence informed planning within the SDP. The plan has stated five strands of Rosenshein’s principles all linked with timescales which have already reached some desired outcomes such as ‘teachers are more confident in understanding how learning occurs most effectively.’ This has been evident through attending many lessons and after school professional development hours. A consistent approach is used by all teachers to allow for a fluid learning experience for pupils (Freiberg, 1983). In evaluation of this action point, a wider field of research could be useful in professional development (Tulbure, 2011). For example, Dylan William (2004) continually states the importance of assessment for learning. It has been evidences in various literature as having a direct impact on pupil achievement (William, 2011). Therefore, an inclusion of some of these strategies may have been beneficial within this action point to further improve teaching quality and pupil outcomes. A further evaluation from the action point is ‘a new quality assurance model for looking at the standards has been developed.’ This is relevant as it is showing the continual amendment and actioning of the SDP to ensure maximum improvement. The leadership group have identified a lack of consistency as an ongoing issue therefore are developing a research-based model along with input from curriculum leads to improve this (Harshman & Stains, 2017).
Reflecting on this action point of the SDP, it is currently proving successful in its desired outcomes, but a though of staff wellbeing and workload must be considered if this is to be a long-term improvement.

Conclusion
In summary, this essay has delved into the importance of an SDP and its relevance in line with literature. It has also spoken about the development and necessary approaches that need to be followed when creating an action point. The essay has real value for individual professional development as it has allowed for a much deeper insight and understanding into how the school works tirelessly to continually improve. Furthermore, the learning experiences that have come with this essay will be vital, especially in showing wider knowledge when looking for a role in future that requires such knowledge. The learning from the university has been informative in allowing for an initial understanding in SDPs, but wider reading and meeting within. School have been pivotal in solidifying knowledge and understanding.
To inform future practice, an awareness of all components will be used to best improve on a professional basis. Also, an involvement in any aspect of an SDP will be the next steps to best immerse myself, improve myself and to continue my professional journey.
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