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	Target 1
	To ensure that sources are used to better supplement arguments. 

	Target 2
	To better conclude final thoughts. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base

Through this assignment, I have been tasked with identifying how my placement school utilises a SDP (School Development Plan) throughout its lifecycle to build upon the targets its set out for itself in order to improve. The school I will be discussing is located in Wales and has a pupil population of 126. The pupils all mainly have English as their primary language, with a very small number of pupils with English as a secondary language or from an ethnic background. According to their most recent Estyn Report, the school have identified just below 13% of pupils as having additional learning needs (or ALN) and currently, no pupils are eligible for free school meals. 
The aspect of the SDP (Appendix 1-3) I have chosen to discuss during the course of this assignment is the school’s one priority to raise standards in core subjects and within wellbeing. This priority has been carried over from last year’s SDP, and targets have been changed and developed as an action to address the changing conditions that effect the priorities goals. 

A school’s development plan can be described as a “strategic plan for improvement” (Department of Education, 2010). This is essential in a school communities’ growth. However, it is important to recognise the roles of teachers, governors, pupils and stakeholders within the process of improvement. The Department of Education states that improvement will always be the first and foremost responsibility of the school. “Schools themselves are best placed to identify areas for improvement and to implement changes that can bring about better outcomes for pupils”. However, on the other hand, the Welsh Government (2021) have stated that, according to the Education Regulations 2014, “the governing body holds overall responsibility for the SDP, in practice, the head teacher will work with the staff and governing body in producing the SDP and will be responsible for implementing the necessary actions and strategies to bring about improvement”. This could be argued, however, as biased, as this was stated by the Welsh Government. Theorists within the Education Development Trust conducted a case study describing the role of the government and the headteacher, of a school, when regarding leadership (pp. 9-10). The study found that, from those who participated, each headteacher had, to some extent, a ‘theory’ on how to improve their school, judging from what they had seen within key areas during their experience. McAleavy, Riggall and Fitzpatrick placed the process and responsibility of improvement on the school. However, they clarified that, within the school, there is often unlikely sufficiently shared roles of leadership, therefore “the headteacher may personally need to take a relatively directive role”. This is because they are present and play a huge part in the lifecycle of the school and, therefore, have the expertise and knowledge needed to carefully cater for growth through an action plan. It could also be argued that, depending on the target, the class teacher may be most responsible, especially as they are the closest link, for the pupil, to the school.  “What expert teachers have in common is that they consistently make the on‐the‐spot decisions that advance student achievement” (Hattie, 2002). Hattie revisited this with Clinton, (2008), where they conducted research into successful teaching and learning, where they found that setting effective goals, with the support of the school and stakeholders, is the “hallmark of good teaching” (pp.2).  
However, regardless of leadership, the importance of an effective SDP cannot be overlooked. One Education highlighted the link between school improvement planning and self-evaluation. They claimed that without the input of well-informed figures, regardless of overall leadership, then the plan set cannot be made to reach any real great effect, as the most suitable process as not been identified. For example, any larger priorities can take a three-year process to achieve, and throughout the process, “gathering and analysing a range of evidence and making accurate judgements” is essential in carrying out a cyclical approach. The Welsh government (2014) discussed such an approach to school development and can be linked to this. They created a vision that had four steps which can be viewed here. 
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The government state that “in order for the school to make sustained improvements and move forward it needs to have a clear purpose that is shared and understood by all” (pp.7). The cycle shown is intended for the use of evaluating and then carrying out an action plan once the ‘vision’ or goal has been identified. 
The school has identified the priority of gradual improvement of standards of core subjects and wellbeing of pupils. This is the aspect of the SDP that I have chosen to focus on. One of the ways the school plans to accomplish the target set within the priority is through targeting “ambitious progress of all pupils” by raising teacher standards higher. Donaldson can be used to encourage a target such as this through his Successful Futures Report (2017). Within, he discussed the important of creating “Ambitious, Capable Learners” (2020-21) (pp.15-16) who are ready for a challenge and motivated to reach their goal. This target also considers the progression of pupils. This is highlighted under the QTS (Qualified Teacher Status) Standards and is vitally important to the education system, especially since the next generations of teachers, who the school may wish to recruit, will be well versed in these standards. 
The role of wellbeing should be a huge priority in raising attainment in core subjects, especially during a post-lockdown Wales. Public Health England found a link between wellbeing and achievements from primary age. They state that, not only is school a key place for shaping wellbeing, but academic success has a huge benefit on children’s subjective thoughts on their satisfaction with school and overall life. The Department for Education (DfE) predicted the future achievements of more positive pupils as higher than pupils with poor wellbeing. Through the priority previously stated, the school should be able to create a school that encourages their positive attitudes towards learning and, therefore as a result, improves a child’s actual achievement level within learning. This can be supported by the Education Act (2002), which claimed that the curriculum “must promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society, and prepare pupils at the school for the opportunities, responsibilities and experiences of later life”.  
The priority I have chosen has been created has identified eight secondary targets that each built towards a different aspect within the priority. As mentioned, one of these targets the “ambitious progress” of pupils. A number of other targets can be used to address the process of this and the overall priority. For example, the school plans to introduce a ‘Nessy programme’ for dyslexic children, a WAGOLL (What A Good One Looks Like) for each class, and a new developed Special Educational Needs (SEN) support structure. The SDP has identified suitable intended outcomes to each target that feed into the overall progression of the priority. The Cumbria County Council (2015), within a report, discussed the use of SMART targets. Within the report, they discussed the importance of making targets specific, and achievable, in order for them to be measurable. It could also be very beneficial that the school is deciding to tackle such a range of issues throughout the process of this priority.  On the other hand, it could be argued that eight separate targets are not manageable or maintainable throughout the course of a year. Learner surveys have found that some parties, involved in the process, have difficulty understanding some instructional goals (Song, Singleton, Hill, & Koh, 2004). Dotson (2016) can be used to link the importance of planning through SMART targets. A range of targets, though difficult to maintain and specify with external parties, can all be gained through careful and particular planning. 
Not only is each target intended to meet the priority outcomes regarding core subjects, but they are also each address the second half of the priority which focuses on wellbeing. The key focus of wellbeing is especially important coming from an education during lockdown, where pupils may not have had the support or mental fortitude to learn in such isolation. Pearson (2019) found that “The presence of goals is even more critical in online and blended learning settings. Given reduced opportunities for interaction between students and instructors in online courses, there is increased need for effective goals to guide and motivate students”. The goals were created with the intended outcomes of increasing confidence, to improve performance, and closing any gaps between ALN pupils and the rest of the pupil population. Clutterbuck (2010) suggested that “To develop a positive self-image student must experience many successes which then reinforce the beliefs they hold about themselves. These successful experiences will emanate from the safety and encouragement students’ sense within their classroom”. Through these targets, the school plans to close the gap and give the pupils these small victories to grow their confidence into a more sustained performance throughout their education. According to a 2018 inspection, Estyn visited Craigfelen Primary School where they inspected an increase in standards from pupils whose wellbeing was supported and cared for throughout their school experience. 
It is also interesting to see how involved the stakeholders and surrounding community. However, due to the large number of targets and the mass variety of sources of input, Moss and Brookhart (2012) stated that this could lead to many misconceptions between targets. “students, teachers, and administrators are often working at odds, each person doing what he or she believes is best and often misunderstanding one another’s intentions and actions” (pp.1).
Due to the Covid-19 pandemic, I was unable to fully observe the curriculum skills that were taught within my placement school. However, during my online teaching period, and brief time within the classroom, I was able to get a good understanding of the level of ability within the year 6 classroom. According to last year’s SDP (2019-2020), the school has carried over the same target to this year with alterations. It seems that the school has improved themselves around this priority. For example, the school’s previous SDP referenced a target to “embed missions throughout KS2” (pp.15). I have observed this during my PTE and have heard the staff and pupils reflect upon its implementation positively. 
	The school has also developed the priority itself. For example, as well as core subject and wellbeing improvement, the school’s priority also included raising of “standards of Level +1 attainment” (pp.14). according to the 2020-2021 SDP, they have completed this goal and, therefore, have not carried it over.
As mentioned, the school have selected very attainable intended outcomes. The school have also selected members of staff to be in charge of certain targets and have identified the parties, whether inside or outside the school, to be involved in its process. 	
The school has identified a wide range of monitoring and reporting mechanisms. These range from small to wider observational methods. For example, these range from further meeting and data analysation to simple small-scale evaluations, such as “listening to learners” and “work scrutiny”. Due to the nature of the priority, I would suggest a continuation of this level of class teacher involvement, or an increase. This is because, though pupil progress and data would show a formal accuracy of a pupil’s progress, especially within core subjects, the teacher will have a better understanding of wellbeing and a first-hand experience with teaching the pupils certain subjects, their abilities and their next steps for further progression. 
Another practical suggestion I have, which would reinvigorate the benefits gained before, is the gradual reintroducing of the Forest Four – the school’s personification of the Four Purposes for learning. I was informed how the pupils enjoyed the use of these during lessons so that they could clearly see the skills they were developing and use them to describe how they were acting. The teachers deemed it as important that they understand themselves what they were learning. This was noted as especially important for encouraging individual work during missions. For example, pupils could describe themselves as the ‘ambitious robin’ when tackling a maths challenge a star (*) higher than they usually would work at. This also had huge encouragements on the children’s wellbeing, since it was so greatly intricated with the school and, although I saw some of this during practice, it was a regular topic missed by all during discussions. 
One further suggestion I would make, judging from the ‘strong progress’ from the last SDP, is to possibly improve the embedment of thinking skills within numeracy and a whole-school approach to WAGOLL’s. This is due to how these were the weaker two targets from the previous SDP and, due to the pandemic, have yet to be implemented within the school. I would also include a higher number of targets directed purely to the wellbeing of staff and pupils as, although many targets answer both improvements, none are solely directed to improving this area by itself. 
To summarise, despite a pandemic, the school have made very considerable progress towards meeting their first priority within their 2020-2021 SDP. The school have recognised the importance of accommodating pupils for their time off and providing as much effort as they could to meet these areas despite the changing circumstances. Throughout this assignment, I have learned the importance of togetherness when implementing targets towards and uncertain future. I have also discovered, from the provided SDP and resources, as well as further research, the importance of an external perspective to grow a school effectiveness. It is important for schools to utilise their surrounding area to benefit itself and, in turn, benefit the community of learners and business around them. “Successful schools depend on the resources and support of their communities and schools at the centre of their communities are often the most successful schools”. I have also learned the importance of specification when regarding school goals. Although the stakeholders involved would have a role in the majority of projects, the school must be able to evaluate and reflect upon itself and its progress through keep and tracking data. The Department of Education stated that “Self-evaluation, using performance data and other information, leading to sustained self-improvement is at the core of Every School” (Schleicher  2019).  
During future practice, I will carry my knowledge of community participation forward. Especially since I have experienced and been provided evidence for effective practice within my previous Professional Teaching Practice school. In the future, I would like to have a role within the schools’ SDP, similarly to how my PTE school had provided. This allowed all teachers to contribute to the same goal, or break down goals where they are involved, to further increase the productivity and time management of the overall goal within the priority. 
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Appendix 1-3 – SDP (2020-21)
Appendix 4-6 – SDP (2019) 
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Priorities for 2020 — 2021

Standards
To raise standards across the school in core subjects
To raise standards of wellbeing across the school

2. Repeat before
Christmas

Listening to learners

Links
SER CIF/ESTYN UNCRC Nat. / local priorities Governors Pupil Group
A29 - Your right to Literacy
Priority 1 111213 becomiat:eb:est you Numeracy KD DT School Council
Measurable Pupil Outcomes:
.
Governor responsibilities
L&T sub committee monitor alongside lead staff
When? - " itoring & When? RAYG rating of
en? ‘ype of monitoring en? rogress
Actions (IYZ::L) (actual ;::i::?:s reporting (r‘:\a"r:lce::!) (actual Costs prog
dates) mechanism dates) Aut. | Spr. | Su.
1. Accurate Baseline at | All Sept 20 Raised Formative Planning PJ AA See L4L 0
entry and at each year | teachers achievement Data timetable
start. Consistent &LLC through targeted | Teacher Assessment
assessments across lead support Pupil Progress
school Meetings
Work Scrutiny
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FPP
. Target ambitious All December Raised Pupil progress PJ See
progress of all pupils. | teachers 2020 attainment meetings timetable
through high
expectations
Embed a whole school | PJ December Improved and L4L PJ AA See L4L
approach to 2020 consistent timetable
presentation WAGOLL presentation
to be produced for
each class
Embed thinking skills PJ December Improved Formative Planning PJ
in numeracy to 2020 reasoning & Data
develop application of problem solving | Teacher Assessment
skills. applied across Pupil Progress
curriculum Meetings
Work Scrutiny
Listening to learners
. Introduce Nessy All staff December Raised Planning AA
programme, to raise 2020 achievement and | Nessy data
standards in literacy closing gap Pupil progress
for dyslexic children rr]eetiqgs
Listening to learners
Develop new SEN All staff October Raised Formative Planning PJ
support structure to STAR 2020 achievement and | Data
raise standards and closing gap Teacher Assessment
progress PuplI'Progress
Meetings
Work Scrutiny
Listening to learners

Resources

CPD required

Costs

e School to school support

¢ In house training on numeracy

e GB training to further understanding of monitoring
processes and challenge GB
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Impact statements
Action Impact Next Step

Autumn

Spring

Summer

« Baseline assessments completed across all
classes. Teachers report excellent basis for
establishing Afl.. Informed planning to fill gaps.
Targeting key areas identified Sept 2020

* Nessy. has been introduced as an individual
intervention programuoe with a selected group
of children to target their LLC needs. Mrs Rees
to provide this support. It has also been
purchased as an app to support all FP pupils
during weekly literacy carousel. Oct 2020

* Maths.- ADDs training relating to rapid recall of
maths. providing resources for all staff to use.
Oct 2020 PJ

o Online platform for waths to be investigated as
means to improve mental agility. KD Nov 2020

e Number of children assessed for dyslexia using
Aston Index Oct Nov 2020 DL

e SEN team reorganisation. difficulties with
staffing. Use of ALP money to support this.
Flexibility keeping support going well. PJ

Final Evaluation against measurable targets

Wellbeing and attitudes to learning

Links

SER CIF/ESTYN

UNCRC Nat. / local priorities

Governors

Pupil Group

Priority 2 2122

A29 - Your right to
become the best you
can be.

Literacy
Numeracy

NJ JB KD

School Council

Pupil Outcomes

* W1 Improved pupil independence through transferable skills
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Priorities for 2019 — 2020

Standards

To raise standards across the school in core subjects
To raise standards of Level +1 attainment

To raise standards of wellbeing across the school

Links
SER CIF/ESTYN UNCRC Nat. / local priorities Governors Pupil Group
A29 - Your right to Lite
Priority 1 111213 become the best you N fteracy KD OM DT School Council
can be. umeracy

Measurable Pupil Outcomes:
o S1 Nearly all pupils to achieve 2 sub levels progress for Maths (Lower FP 1 sub level)

e S2 Nearly all pupils to achieve 2 sub levels progress for English (Lower FP 1 sub level)
e S3 Nearly all pupils to achieve 2 sub levels progress for Science (KS2 only)
o S4 Nearly all pupils to achieve 2 sub levels progress for PSD (FP only) (Lower FP 1 sub level)

Governor responsibilities
L&T sub committee monitor alongside lead staff

When? - " itoring & When? RAYG rating of
en? ‘ype of monitoring en? rogress
Actions (r‘:\a"r:lce::!) (actual ;::i::?:s reporting (r‘:\a"r:lce::!) (actual Costs prog
dates) mechanism dates) Aut. | Spr. | su.
1. Target ambitious progress | All July 20 Raised Pupil progress PJ See 0
of all pupils. teachers attainment meetings timetable
through high
expectations
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2.Embed pupil progress Al July 20 Raised Formative Planning PJ AA See 0
meetings to ensure teachers attainment Data timetable
intervention and challenge is through high Teacher Assessment
appropriate expectations (BBAM)
S182 8384 Pupil Progress
Meetings
Work Scrutiny
3. Accurate Baseline at entry | All July 20 Raised Formative Planning PJ AA See L4L 0
and at each year start teachers achievement Data timetable
&LLC through targeted | Teacher Assessment
lead support (BBAM)
Pupil Progress
Meetings
Work Scrutiny
Listening to learners
4. Embed a whole school PJ Dec 19 Improved and Work Scrutiny PJ AA See L4L 0
approach to presentation consistent timetable
WAGOLL to be produced for presentation
each class
S2
5. Embed thinking skills in PJ July 19 Improved Formative Planning PJ
numeracy to develop reasoning & Data
application of skills. Whole problem solving | Teacher Assessment
school training in reasoning applied across (BBAM)
problem solving curriculum Pupil Progress
8182 Meetings
Work Scrutiny
Listening to learners
6. Embed missions KD PJ July 20 Improved Formative Planning AAPJ
throughout KS2 independence Data
and learning Teacher Assessment
strategies (BBAM)
Work Scrutiny
Listening to learners
Resources CPD required Costs

e School to school support
e« Cath Delve training on curriculum approaches
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* In house training on numeracy
*  GB training to further understanding of monitoring
processes and challenge GB

Impact statements
Action Impact Next Step

Autumn Spring Summer

e PJ training on Singapore approach to o AAKP PJ Meithrin; Action research Distant learning has made assessment and
curriculum. Shared with staff during twilight approaches in the classroom. Focus on levelling of work impossible this term. All work
sessions (PJ) aspect of learning in class uploaded to Hwb has been commented on

* Pupil progress meetings taken place and

appropriately and feedback given where
identified baselines and pupils to target for

e AA Action research development project with

support ERW and Swansea University. Focus on necessary.
. developing outdoor provision
* AANPQH t-o develop Igadersmp Due to the Covid 19 pandemic the self
and all aspects of learning & teaching o AA SO Training from Shouelte, Bassan on ion processes are not as com_prehensive
* Al staff training on use of outdoors to promote fine motor skills and developing reading in as in other years. Large amounts of data on
pumeracy with Dawn Thomas. carly years. Feedback to staffand develon | attainment and achievement are not included.
* KP Stophanie Vaughan training on oracy and approaches The disruption has had considerable effects on
listening to help literacy across the curriculum pupil progress and all teacher assessments and
AA passed NPQH. national testing and reporting has been

suspended. Our assessments of pupil progress
are insecure so have been omitted.

All SE processes were up to date until Spring half
term but the data is incomplete making judgements
impossible.

Forest Four Missions very effective in KS2
allowing teachers more time to focus on targeted
direct teaching in class. High quality independent
work is evidence of this.

Final Evaluation against measurable targets
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Figure 1: School development planning cycle
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