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Activity Plan

	Activity:
The intended experience is planned to take place in an open field with an opening to woodland and fairy gardens for the children’s exploration.


	Number of children: 6
	Age of children: 2-3
	Number of adults: 2 

	Location: Open field with an opening to woodland.

	Preparation time: 30 minutes 
	Activity time: Morning session: 2 ½

	Resources:
· Natural environment- e.g. stones, leaves, mud, sticks, branches, flowers, berries, slopes, banking, tree trunks, wooden steppingstones.  
· The environment- the field/woodland 
· Tyres 
· Scissors
· Baskets 
· Magnifying glasses 
· Tad polling 
· Milk Crates






	Aim/s of activity:
The activity will allow the children to explore freely and make their own learning experiences. The experience will provide opportunities for children to have time to explore and discover be curious, experiment and be creative, through engagement with the natural environment and the loose parts and resources provided.


	Links to outcomes:
Holistically children will have the opportunity to engage and develop many skills such as Language, Communication and Social skills, Physical skills, Mathematical skills as believed by the Education for Sustainable Development and Global Citizenship (ESDSD) they say it is important for children to value and have an understanding of the environments and world around them by exploration. (Welsh Assembly Government, 2008)
The experience may provide children with the opportunity to develop in a holistic manner. The children will have opportunity to manipulate objects such as water, grass, leaves, branches, flowers, stones, and many loose parts within the environment this will support their 4 areas of learning.

Links to Foundation Phase Profile:
The children may develop balance and coordination through climbing, jumping and running, they may engage in problem solving and negotiating when den building, they may engage in expressive language and social interaction when interacting socially with peers and when talking about familiar and unfamiliar objects while exploring, they may develop mathematical skills when sorting and exploring countable objects. The children may learn how to risk take and take control of their own risky play. The children may develop their fine and gross motor skills. 
(Welsh Government, 2017)
· Fine and gross motor skills.
· Managing their own Risk.


	Differentiation:
· Children will be in mixed age and ability groups.
· The terrain is suitable for all children the environment will allow opportunity for wheelchair access.
· One of the children taking part has 1:1 adult support, the activity will be accessible for the child by small changes and closer supervision. 
· This is linked to making the activity inclusive rather than grouping children according to past perceived attainment, it is aimed to allow children to challenge themselves.


	Health and safety:
Health and safety report attached below.


	Role of adult/adults:
· Facilitation 
· Engage 
· Stand back and allow children to make own choice and their own decisions, to watch the children’s que.
· To share enjoyment, awe and wonder in their curiosity.
· Explore freely 
· Engage in sustained shared thinking if invited by the children 
· Allow time for exploration 



	The activity:

The activity takes place in an open field accessed from the main setting. The field environment provides many features and loose parts such as : leaves, sticks, woodland, grass, bugs, slopes, banking, a small pond, which will provide children with opportunities  to use and develop such skills as fine and gross motor skills, language skills, mathematical skills, social skills by interacting with other peers. To begin the adult will walk the children to the field, place a tarpaulin down on the floor where we will discuss the rules and make the children aware of the meeting point if they need an adult, after that we will talk through one by one the resources we have brought to the environment with us and discuss what they could be used for and explain how they are used and how we will respect the resources and environment around us, we will then take a look at the environment around us and discuss many things the children could explore and engage in like discussing how they could roll down the banking’s, climb up the trees , explore the bugs and wild life and many other things, after this we would then invite the children to go and explore.  The adult role will be to facilitate the activity however allowing the children to explore freely and independently.
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Open field with an opening to woodland
	Date:
	07/09/2020

	Assessor:  
	Maisie Reed
	Review date:  
	10/10/2020




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	POND: grassed area around pond, often slippery.
	The grassed area allows close contact to the pond and is an essential component of exploring this habitat.
	Slips, trips, and falls.
Cuts and abrasions.
Drowning.
	Children and young people.
	The banking is shallow and planted to prevent accidental entry.
No access to the banks for the young children without 1:1 supervision.
Deepest area of the pond is in the centre keep the children to edges.
Pond rules to be set clear at the start of the activity.
Ensure edges of the pond are clear and can be identified clearly, and platform to be kept clear to ensure no hazard of tripping.
	Low.

	Climbing trees
	Benefit the young person’s physical development by using their gross motor skills while climbing.
	Falling.
Bumps, cuts & bruises. 
Broken bones.

	Children & young people.
	Members off staff can help the children if asked for support while climbing, a member of staff to be near the tree in which they are climbing in case of any accidents.
	Medium.

	Rolling down banking
	Children interacting socially, children engaging in physical activity developing holistically
	Slips, trips & falls.
	Children and young people. 
	Encourage children to turn take and allow enough time between each other so no bumps while rolling or when the children become stationary. 
	Low.

	Exploring flowers & wildlife
	Children will benefit a depth of knowledge about abundance wildlife and flowers, also the children could benefit and develop good hand eye coordination when threading to make flower chairs. 
	Children putting them close to their mouths, illness.
	Children and young people.
	To be there to supervise the children, to role model what you can do with the chosen flowers and how they should be treated within the environment.
	Low

	Exploring sticks and stones 
	The children will benefit from exploring the natural resources and encourage them to be independent curious thinkers when experiencing loose parts.
	Cuts and bruises, Eye injuries.
	Children and young people.
	To encourage the children to play sensible with the sticks and stones and within the rules express how dangerous throwing the sticks and stones are and explain to the children the harm they could cause. 
Adults to role model how we can play and explore the sticks and stones in many other ways. 
	Medium 

	Walking / running around the open field 
	This will benefit the children physical holistic development and skills, when using their gross motor skills to explore the whole environment.
	Children falling over when running over uneven terrain.

Children encountering animal faeces.
	Children and young people.
	Make the children aware of the uneven surfaces and tell them to take their time when running.
	Low

	Picking plants / berries
	This will benefit the children as it will provide knowledge and understanding about the world and nature around them, the children will be able to understand what plants and berries they can explore.
	Children picking poisonous plants / berries while exploring the outdoors.
	Children and young people.
	Ensure a staff member was present during this activity just to ensure no child was to eat any poisonous plants/berries, explaining to the children the harm if they were to be eaten.
	Medium













	





Issue / environmental feature
	





Damage that could occur
	





How to lessen negative impact 
	





Resources needed
	





Who is responsible 

	
The pond


	Placing foreign objects into the pond and adding mess into pond may affect the eco system which could damage wildlife flora and fauna.
	To ensure nothing is put into the pond.
	A basket to collect any foreign objects.

	Children and adults 

	
Trees 




	Children damaging the tree by breaking branches- removing new growth or picking leaves.
	High supervision to ensure respect and safety 
Explain to the children that they can use the fallen branches and leaves and not to break or take from the tree
	 Ensure suitable footwear. 
Ensure there is a suitable area where there is ample supply of fallen branches, loose leaves

	Children and adults 

	
Bugs/creatures 




	Children disrespecting the wildlife -e.g standing on them etc.
Removing insects/grubs from their natural habitat may result in changing eco systems
	Discuss the importance of respecting our wildlife and looking after them and it is ok to touch but we must put them back where they belong.
	Magnifying glasses, baskets, containers.
	Children and adults

	
Birds home/nests 


	Discuss with the children about the nests making it fun and explain that this is the bird’s home, and we can look but must not touch for our safety and respect for the wildlife.
	Making it fun and exciting when discussing how the home is made, how they sleep in there etc, could discuss and encourage the children to try find loose parts and make their own birds nest on the grass area.
	Loose parts to make bird’s nests.
	Children and adults 

	
Flowers 






	Explain to the children we can pick flowers to make some nice chains, allow them magnifying glasses so they may want to explore and ensure the children know that they can only pick abundance, explain to the children they can look at the rare plants and flowers but must not pick them to ensure survival.
	Ensure the children are picking flowers that are suitable.

Identify areas to the children where there are a variety of flowers such as daisies/bluebells that they can pick.


Highlight areas were rare plants are and divert paths around these.

Supervise the children when examining these rare plants.

Use a range of pathways to ensure that different areas are used to prevent overuse and trampling.
	Magnifying glasses
	Children and adults

	

Picking berries
	

Ensure the children are aware that this is food and survival for some wildlife like the birds and insects so explain that they can pick some, but we must leave some for the birds and insects. 
	
Ensure supervision around this area have a staff member interacting within the berry picking also to have a discussion with the children before they go to explore the berries and ensure the children know they can only pick a small amount of berries as this is survival for the wildlife.
	
Container for the berries once picked.
	

Children and adults.

















Component 4
The outdoor open field environment provided in part 1 of the portfolio was chosen and designed as an experience because it enabled and involved the children to take control of their own learning experiences. This is important to the children, as stated by Woodland trust Scotland (no date) they show that allowing the children to be independent creative learners is essential and concurs with the Foundation Phase who suggest the same (Welsh Government, 2015). Therefore, the plan was conducted in a way to provide an open natural environment for the children to explore physical skills, health and wellbeing, loose parts, and open-ended play opportunities.
[bookmark: _Hlk51599883]The children had the opportunity to take control of their own risk taking through exploring the slopes, running /walking on different terrains, balancing on wooden beams, climbing trees and many others. This is important to a young child for them to experience the feeling of adrenaline and risky play (Encyclopedia on Early Childhood Development, 2020). The experience provided the children with opportunities to experience differing weather patterns which in turn allowed for differencing levels of risk taking to be realised. Therefore, as suggested by early years matters (2020) weathers allow for many different experiences and opportunities for the children, for example in the sunshine children will experience the heat, the importance of hydration and keeping safe in the sun for example applying sun cream. Whereas in the rain children will have a different experience, they would experience the wet surroundings, wearing wet weather protection and experiencing jumping in rain puddles. The role of the adult then appears to ensure that the children are kept safe and provided with the correct equipment within these different environments / weathers to ensure their experiences are not interrupted or affected at all, as Gill (2010) states that risky play is important to children and no experience should outweigh the risk of injuries taking place. 
 Little and Eager (2010) suggests that it is also important to allow the children to take control of their own risks as it enables confidence building, this in turn also supports children’s wellbeing. Children’s wellbeing is important, UNICEF (no date) explain that article 13 supports the premise of the importance to listen and acknowledge children’s thoughts and ideas. This in turn supports confidence, self-esteem, and the holistic wellbeing of the child. Tovey (no date) explains how the Froebelian approach believes in helping children think by themselves, this then supports the development of self-discipline, which is important as children are resilient and have the ability to bounce back from situations and have the ability to not give up and problem solve effectively (Donaldson,2015). As stated by Beyond Blue (2020) they stress how the parent/ carer has the most important job in ensuring that the child has resilience and self-esteem as they say without developing this it  may become an issue later in life for the child, being resilient is stated to be positive for the child’s mental health and enables them greater strength to manage stress and be able to self-discipline. 
Giving children the opportunity of space and movement is important as they need this to be able develop those physical movements (Coates et al, 2018). When children are given space and movement they are said to achieve holistically as stated by Foundation Stage Forum (2011) they say this is because they feel less controlled by an adult and they learn in a way which is natural to them. The chosen environment supports this stance as it allows children wide open spaces for gross motor movements (Waller et al, 2010).
As believed by Montessori St Nichola Charity (2015) the chosen environment is the main resource for the children and the loose parts within the environment allow the children to become sustained shared thinkers and curious learners which Estyn (2017) supports. Estyn (2017) believe through the exploration of loose parts and outdoor play children are able to develop thinking for themselves and curiosity, making choices in the moment. It is important for the children to become creative leaners and for practitioners to allow them. Also, for practitioners to support the exploring of loose parts and nature around them in their own unique way for the children to feel in control of their play and for them to have a positive attitude to learning. Similarly, Early years Educator (2016) state that it is important that children explore play affordance and use their imagination in a way that is special to them. By encouraging this type of engagement children may begin to become more aware which also has a great impact to the world around them. Children encouraged to use the recycled loose parts and resources around them to engage in during play is a good start, as stated within the ESDGC Estyn (2014) report it talks about sustainable development and the importance of children understanding the good use of recycling and using waste. Likewise, as stated by Hellyn and Bennett (2017) by providing fewer ready-made resources and allowing children to make use of natural items children can make more use of their creativity and imagination. This type of engagement in play also supports problem solving and resilience and is discussed by Donaldson (2015) within the Successful futures report. Alongside this as stated by Education for Sustainable Development and Global Citizenship (EDGCE) Welsh Assembly Government (2008) note that using recycled resources is good and sustainable for the environment. This then enables children to develop an awareness with how to take care of the natural world as supported by Ernst & Tornabene (2012) they discuss the perceptions of outdoor settings as an effective learning environment. The environment supports all above points as children were able to explore independently with practitioners who stood back and observed play, the environment provided the children with a range of natural loose parts which supports ESDGC using recycled resources and allowing the children the opportunity to problem solve and develop an understanding of the outdoors.
Outdoor learning opportunities and physical play promotes personal and social health, it enables the children and encourages them to build relationships through movement, as it is important that the children are able to have these first hand experiences as they are then learning by doing and engaging in self-directed learning (McInnes,2011b,p.121). Likewise, the Welsh Assembly Government (2007) express the importance of first hand experiences and this also follows the foundation phase prolife ethos, which also believe that children should be provided with discovery and independence. The guidance emphasises the importance of the environment being viewed as a resource to support children’s learning, (Welsh Government, 2015). Furthermore Nicholson (1971) believes that loose parts have benefits to the children’s fine motor skills as loose parts are important and support their hand eye coordination, concentration and fine manipulation when exploring. However, it could be argued as suggested by Hellyn and Bennett (2017)  that many children may be deprived of the opportunity to use the loose parts because children are being taught within the classroom conducting more formal educational based activities and not had the opportunities to explore loose parts and natural resources. Hellyn and Bennett (2017) continue to explain that these resources can be within indoor and outdoor environment, when the children are using their imagination anything can be a loose part. However, this would only occur in a less formally organised classroom.
As referenced by Welsh Assembly Government (2008) it states that it is the practitioner’s duty to prepare the environments for children to explore nature and natural features within the outdoors and to help them understand the complex nature of the world. The experience supports this as the practitioners allowed time for preparation and an induction with the children before they were free to explore. Likewise, believed by Frobel, Tovey (no date) says that by exploring the garden and playing outdoors the children begin to appreciate and respect the features. Through the engagement of outdoor play children have the opportunity of movement they understand the benefit of fine and gross motor skills, risk taking, resilience and self-directed learning, which is encouraged throughout the experience. The more a child moves the more they know where they are within their surrounding and are able to integrate their senses together, as when the body moves it naturally sends signals to the brain (MacKintyre and Mcvitty, 2004). Therefore, physical movement is important to a young child. Balance is one of their main senses without this they would struggle on a daily basis, this is controlled from the vestibular nerve, therefore children need opportunities to support the nerve and the system to balance and trial and error of falling to fully support the sensory system and future learning.
The importance of risk taking for children’s learning and development is paramount, children need to be able to take risks and understand the risky process to enable them to be able to effectively solve problems and become resilient, as referenced by Donaldson (2015) and stated within the new curriculum Welsh Government (2020). Both express great emphasis on this and say to ensure we have effective achieving individuals risky play is important to their learning and future developments. However currently the Foundation Phase does not allow children to make use of the outdoors as an additional educational learning environment as children are still being taught education aspects inside a classroom and behind a desk with restricted movements Welsh Government (2015). Within the new curriculum Donaldson (2015) it has an emphasis on more experiential learning for children and young people, the experience supports this stance as the children are encouraged to fully explore and experiment freely throughout the experience. Likewise, Macrothink Institute (2011) suggest Piaget stands by the above stance and believes in experimental learning. Rosenow and Wirth (2013) discusses the positive impact on the emotional wellbeing for the children as some children display different behaviours when outdoors and state that some may be seen different to their peers. There is great emphasis on practitioners having positive connections about nature and encouraging the children to make it their own. Likewise, as stated by (Lorecentral, 2018) they talk about Bruner and his scaffolding theory and believe the role of the adult should be there to observe and support not to take control of children’s learning.
The experience provided children with the time to solve problems, this is important as explained by Keen (2011) it allows them time to process what and how they are going to do something and builds their confidence. Pound (2011) suggests that having an interesting nature area and environment is important as it encourages curiosity and exploration, through this type of engagement children’s exploration enables them to move and be physical. (White, 2014) 
Furthermore, The Scots College (2017) discusses the Reggio Emilia approach and how it is taught within the Nordic countries they say that they see the environment as the third teacher. The environment within the experience supported this notion as it enabled children to run freely, have space and movement, be the key to their learning and development and take control of their own risks and challenges as said by Mariana et al (2012) practitioners should not hinder the children’s experiences. However, the problem faced by the role of the adult is many health and safety restrictions. The health and safety executive Play Scotland (2020)  state that risk and play is important to a child and their learning and development, they state that as long as the correct risk assessments are carried out and are put in place to ensure a balanced safety and risk environment, the children should explore freely . However, as stated within this article they suggest that risky play is associated with injury and death therefore risk is overall seen now as a negative element of children’s play and not as a positive (Mariana et al, 2015). Likewise, the practitioners/parent’s fears take over and become a barrier to the children’s learning and experiences, as discussed by (Tinny and Hirst, 2018).
Tinney and Hurst (2018) also discuss how concerns have arisen from Foundation Phases and Estyn reports that practitioners need relevant and specific training around this subject to ensure they are confident and enthusiastic about this type of learning to ensure that children are receiving the best form of learning. 
Engaging with nature and the outdoors helps children develop empathy for the world around them, children are said to grow respect for nature as they get older (rspb,2014). The natural world is said to be better and supports developing sustainability, children who understand the natural cycle will learn to be more active and sustainable pupils said by (Welsh Assembly Government, 2007). It is important as the role of the adult to examine children who play In nature as they are said to be open to understand the natural world and as stated by Steiner Taplin & Nicol (2017) he believes in the adult being an important part of the environment.
On reflection upon writing and planning the experience it is apparent that the number of resources that were taken were unnecessary as the open-ended loose parts that were there were enough for the children’s learning. Also, upon reflection another adaption to the experience would be for it to take place on a wet winter’s day for many more open-ended experiences.
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