	
	Target
	What I have done in this assignment...


	Target 1
	Please ensure you develop a more critical style - consider different points of view and challenges that may be faced. 
	In this assessment, I have tried to be more critical and consider different challenges that may be faced. 

	Target 2
	Consider the style and structure of a blog - aim to mimic the style and structure. You should be clear about the context of your writing and include a concluding statement.
	Although this is not a blog, I have tried to consider the style and structed needed for this assessment. In this assessment I have added a clear concluding statement.



Acknowledgment of AI Tool Use
I acknowledge the use of ChatGPT https://chatgpt.com on 03/03/2025 to check the spelling and grammar of my work. I used the prompt: 
 
1. Can you please check my spelling and grammar:

 










A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Introduction:
In this assessment, I will critically evaluate a specific target in my placement schools School Development Plan. The target I have chosen to focus on is improving student well-being to increase attendance by 2% and to close the attainment gap between free school meal students and non-free school meal students. 

My placement is based on two sites. The first site contains approximately 230 Foundation Phase students, aged 3 to 7. The second site also contains 230 Key Stage 2 students, aged 7 to 11. My placement school is located in a working-class area. The national average of free school meals is 22.9%, my placement school has 26.8% of students eligible for free school meals, which is slightly higher. In addition to this, the national average of students with additional learning needs is 11.1%. My placement school has 1.8% of students that have been identified with having additional learning needs, which is much lower than the national average.

Throughout this assessment, I will analyse existing literature of the impact of student wellbeing on the student’s attendance, as well as the attainment gap between students that receive free school meals compared to students that are not eligible for free school meals. I will then analyse the school’s approach to achieve this target, while including the approach I used in my practice. Finally, I will reflect on the effectiveness of these approaches. 

Literature Review:
According to the (Welsh Government, 2014), a School Development Plan is a document that discusses the school’s approach to improve their learners’ outcomes. It is developed from the school’s self-assessment process and from suggested improvements in previous Estyn reports. This document sets both long-term and short-term goals. The plan shows the schools highest priorities for improvement. This can often be in line with national objectives, including improving numeracy and literacy standards and reducing the impact of poverty on a student’s education. The plan highlights how the school will achieve their goals, for example effectively allocating their resources. It also highlights their plans for staff development, including training opportunities to achieve the identified goals. The plan is accessible to all staff and governors and often posted on the school’s website as a central point of reflection and improvement. The effectiveness of the School Development Plan is measured by the improvement of the school and the impact it has on the learners. 

One of my placement schools’ targets is to improve student wellbeing to improve students’ attendance by 2% and to close the gap between students receiving free school meals compared to students that do not receive free school meals. Research has found that student well-being massively influences students’ attendance to school. It has been found that factors including anxiety and Attention Deficit Hyperactivity Disorder (ADHD) related difficulties can have even more impact on students’ attendance. Students with anxiety have been strongly associated with unauthorised absences. This is a result of skipping school and behavioural issues including, refusal to do their schoolwork. Students with ADHD struggle with poor attendance as a result of struggling with attention, poor behaviour, and poor academic performance. With these factors taken into consideration, they not only lead to poor attendance, but they also lead to long-term academic and social consequences. In order to prevent these issues from escalating, early identification and intervention are crucial to manage the symptoms of anxiety and ADHD (Daily et al, 2020; Hancock et al, 2013; Finning et al., 2019: May et al., 2021).   On the other hand, (Daraganova et al., 2014; Eklund et al., 2022) highlighted additional factors that contribute to a student’s absence from school. One factor is poverty-related challenges such as financial difficulties and housing instability. Additionally, negative experiences with school environments can cause students to feel reluctant to want to go to school.  Feeling insecure as a result of exposure to bullying, harassment or embarrassment can lead to a student refusing to go to school. Students may feel as though the school is an unsafe environment and emotionally distressing, which reinforces their feelings of wanting to avoid school. National recommendations for improving student attendance include creating school leadership teams to specifically focus on improving attendance, getting the community involved by asking for their help and opinions, and to use data to find out what is the cause for students avoiding school. However, there are issues with this approach. One issue is the school should be focusing on the root cause of the issue instead of trying to treat the symptoms. Additionally, there is not much research on why students avoid attending school and which methods of improving attendance works best. 

For students to achieve academic success, consistent daily attendance at school is essential. Over the past few years, concerns have been raised about the decline of school attendance (Bradley, 2015). As a result of this, improving attendance is a target for many Schools development Plans. However, there are barriers that impact the efforts to improve attendance. One barrier to improving student attendance is a student’s individual challenges. These challenges include poor mental health, childhood trauma, and negative personal experiences. These factors can significantly affect a student’s willingness to go to school as they may make school environment overwhelming. Another barrier is family-related challenges. This includes illnesses, housing instability, and poverty. These challenges can often cause a stressful home environment which can result in education to become less of a priority. Additionally, school related issues including bulling, unsafe environments, and harsh disciplinary actions from teachers. These issues can further deter students from wanting to attend school and they may feel unsafe or unwelcome. Furthermore, socioeconomic barriers can be a significant cause. For marginalised students like immigrant children and children with disabilities, they may face struggles including language barriers and a lack of support. Moreover, cultural barriers, including discrimination, prejudice, and stigmatization can cause a hostile school environment and social isolation. Transportation issues including missing the school bus with no other way to get to school, can be challenging for families without other forms of transportation. Finally, one of the biggest barriers to improve school attendance is in the intervention plans themselves. There are many studies on improving attendance that cover a range of ages, making it difficult to develop strategies specifically ideal for primary aged students. Addressing these barriers need to be tailored to the students at hand. By doing this, we can improve student attendance and make sure that every student, regardless of their background or challenges, has the same chance at a good education (Cunningham et al., 2022; O’Toole & Ćirić, 2024). 

(Janda, 2022) did research about the correlation between attainment gap and students from disadvantaged families, including students that receive free school meals, are more likely to receive lower academic success compared to the mor advantaged students. To overcome this, the government introduced the Pupil Premium Funding initiative. This initiative aimed to close the attainment gap. The effectiveness of this initiative is dependent on several factors. Positive factors that make the initiative successful includes access to resources, a positive attitude towards learning, time allocated to non-academic activities, and good relationships amongst peers, parents and school staff. On the other hand, there are negative factors that can stop the initiative from being successful. These factors include limited recourses at home, impacts from COVID-19, a lack of interest in school, and poor relationship with school staff (Carpenter et al., 2013; Gorard et al., 2022; Janda, 2022).

However, according to (Gorard et al., 2022), the effectiveness of the Pupil Premium funding has been questioned. It has been suggested that some schools may not use the funding as originally indented by the government. This is where the funding has not gone towards the disadvantaged students, instead it has been put into the school’s general budget, or it has been used for hiring new staff, professional growth, and employee retention. Additionally, changes in assessment practices and changes in the economy might make the impact of the policy unclear.

Action Plan:
At my placement school, the vision is aiming for a positive learning environment where Welsh values and culture are celebrated. The vision emphasises the importance of prioritising the student’s well-being and developing skills in literacy, numeracy and digital competence. By providing a practical, hands-on experience, students are encouraged to engage in meaningful learning that is in line with their interests and needs. The Welsh curriculum supports building on prior knowledge and encouraging curiosity to allow all pupils to explore ideas and learn new skills. The school encouraged independent learning where students are free to take ownership of their own learning. This promotes decision making abilities to prepare them for their future. Additionally, the vision aims to encourage important lifelong values. This includes kindness, politeness, gratitude respect, ambition, and all social skills the students will need to grow into well-rounded adults. 

A target of improving wellbeing to improve attendance by 2% and to close the attainment gap between students that are eligible for free school meals compared to non-free school meal students can be achieved by overcoming both academic and emotional needs. As previously stated, improving student well-being is crucial for improving attendance. This is a result of students being more willing to come to school when they feel safe, supported, and engaged. Implementing strategies such as mental health programs, peer support systems, and regular check-ins creates a positive environment that encourages students to be engaged in their work (Estyn, 2022; Welsh Government, 2023). As well as creating a safe and supportive learning environment that encourages engagement and participation, schools that provide additional academic support, including tutoring, can not only improve wellbeing but can assist in closing the attainment gap between advantaged students and disadvantaged students (Welsh Government, 2023). 
My placement school set their target of improving well-being to increase attendance by 2%, based on their (Estyn, 2017) report, which states their attendance as good, but there is room for improvement. Their (Estyn, 2025) report claims that attendance rates had consistently increased, suggesting that their approaches to achieving their target are working.
To achieve this target, my placement school have taken several approaches. One approach is having building relationships with the families of the students to improve attendance. Examples of their family-school engagement plan is parent governors, Class Dojos, parents evening, and greeting parents in the morning and after school at drop off. (McConnell & Kubina, 2014) support the theory of strong family-school relationships improve attendance. Another approach my placement school has taken is to address mental well-being by providing intervention plans, counselling and support for the students. This is to help reduce anxiety and stress and support the students where needed. (Kearney et al., 2022) support this claiming that proactively working on mental health helps students feel more capable and confident and therefore more likely to attend school. Additionally, another approach taken is creating a safe and inclusive environment. One of the many ways my placement school introduced inclusivity is by providing a full library of books people with different cultures, races, genders, disabilities and much more. (Bradley, 2015) also supports this suggesting an environment where students feel safe, valued, and supported will encourage more students to attend school. Finally, mentioned in my school’s vision, the school encourages kindness, politeness, and respect for everyone around them. The aim of this is to prevent bullying by showing the students how to be kind. 
However, as previously stated, there are barriers that impact the efforts to improve attendance. These barriers include individual challenges, family related barriers, school related issues, socioeconomic barriers, cultural barriers, and transportation issues.
In my practice, I aimed to contribute to improving students’ wellbeing to improve their attendance. To achieve this, I delivered a series of health and wellbeing lessons with the aim of showing the students the benefits in sharing and celebrating our similarities and differences. At the beginning of the first lesson, I asked the students to close their eyes and raise their hands if they have ever felt unwelcome, unsafe or resultant to come to school. Majority raised their hands. I then asked them to open their eyes so they could see their peers have felt the same way. We then sent the lesson discussing why, and what could be done to overcome it. In our next lesson, the students completed a personality test, including questions asking about their favourite things, family, religion, and biggest fears and insecurities. I followed this with a group activity where, at the end of the lesson, the students got to share their responses with the class. The aim of this activity was to show the students we share both similarities and differences. We then discussed the importance of celebrating the similarities and differences, and ways we could do it to make everyone feel included. 
By the end of the series of lessons, I once again asked the students to close their eyes and raise their hands if they feel safer, more welcome, and more excited to come to school. Majority raised their hands, and I asked the students to open their eyes. This exercise had shown the students that even though they may have differences, they are not alone, and school is a safe place for them to come learn and grow. 
Reflection:
Parker (2018) discusses the Attachment-Aware Schools approach based on (Bowlby, 1969) and (Ainsworth et al., 1978) theories. These theories highlight the importance of relationships between children and their caregivers. They suggest that strong relationships promote emotional safety and trust. When students feel this strong relationship, they are more likely to feel safe and supported, which encourages the students to engage with their learning. As a result of strong relationships, students may feel more emotionally secure and will be more likely to share their similarities and differences, which is likely to create an inclusive environment where diversity is celebrated. As a result of this approach, students are more likely to have improved attendance and better participation in their lessons (Bomber & Hughes, 2013; Rose et al., 2019).
However, as (Bandura 1977; Bowlby, 1969; Pianta, 2006) have highlighted, the importance of consistency in building trust and relationships is crucial, especially in educational settings. Children develop a strong sense of trust when a caregiver, including teachers, provide consistent emotional support (Bowlby, 1969). Bandura (1977) strengthens this theory by claiming children learn behaviours and actions from consistent authority figures, making it important for teachers to maintain reliable. Similarly, Pianta (2006) strengthens this by claiming a positive and strong relationship between a teacher and student is built through consistent emotional availability. The impact of consistency results in students that feel they have a safe and reliable figure to rely on.  
I was only in my placement school for 12 weeks. While I worked hard to build strong relationships with all my students, I was not there long enough to provide the consistency the students needed to ensure a deep emotional connection to gain all of their trust. This suggests they may not have felt safe enough to fully share their personality questionnaire in the health and wellbeing lessons. Additionally, while these lessons were focused on improving wellbeing to improve attendance, limited attention went towards closing the attainment gap between students with free school meals compared to students that do not receive free school meals. 
Conclusion:
In conclusion, this assessment has explored the target of improving wellbeing to improve attendance by 2% and to close the attainment gap between free school meal students and non-free school meal students. After reviewing existing literature, it has been highlighted that a student’s wellbeing has a significant impact on their attendance to school and academic outcomes. Mental health issues, socioeconomic challenges, and negative school experiences are key factors influencing attendance, and addressing these issues can significantly improve student engagement and attendance in school. In my practice, I implemented a series of well-being lessons aimed at fostering inclusivity and enhancing emotional security, which showed how a positive impact on the student’s sense of belonging and enthusiasm for school. However, as my placement was only 12 weeks and the focus on well-being left limited opportunity to fully address the attainment gap. Going forward, it could be recommended that well-being plans, academic interventions and resources specifically made for disadvantaged students. This will result in both academic and emotional development while also closing the attainment gap.
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