Appendix 1
Schema Designed in Module BMPF7013F

Diagnostic Checklist of Mindset Characteristics

Before Profiling the student, please become familiar the characteristics associated with
Fixed and Growth Mindsets:

Fixed:
Belief — Intelligence is static.

Desire to look smart and therefore a tendency to:

e Avoid challenges

e Give up easily if presented with obstacles

o See effort as a waste of time

e Ignore useful negative feedback as deemed critical

¢ Feel threatened by the success of others

These characteristics can result in achieving less than the potential.

Growth:
Belief — Intelligence can be developed

Desire to learn and therefore a tendency to:

o Embrace challenges

e Persist if presented with obstacles
e See effort as path to mastery

e Learn from criticism

¢ Find inspiration in the success of others

These characteristics can result in achieving a higher level of achievement.
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Ask the Student to complete the MAP profile first and the CMS (adapted to singing) profile
second:

Mindset Assessment Profiling Tool (Jones, 2019)

Student to answer strongly agree, agree, disagree, or strongly disagree for each question:

Your intelligence is something very basic about you that you can’t change very much,

)
2) No matter how much intelligence you have, you can always change it quite a bit.
3) You can always substantially change how intelligent you are.
4) You are a certain kind of person, and there is not much that can be done to really
change that.
5) You can always change basic things about the kind of person you are.

)

) Music talent can be learned by anyone.

7) Only a few people will be truly good at sports — you have to be “born with it”.

) Maths is much easier to learn if you are male or maybe come from a culture that

values maths.

9) The harder you work at something, the better you will be at it.

10) No matter what kind of person you are, you can always change substantially.

11) Trying new things is stressful for me and | avoid it.

12) Some people are good and kind, some are not — it is not often that people change.

13) | appreciate when parent, coaches, teachers give me feedback about my
performance.

14) | often get angry when | get feedback about my performance.

15) All human beings without a brain injury or birth defect are capable of the same
amount of learning.

16) You can learn new things, but you can’t really change how intelligent you are.

17) You can do things differently, but the important part of who you are can’t really be
changed.

18) Human beings are basically good, but sometimes make terrible decisions.

19) An important reason why | do my schoolwork (or further education), is that | like to

learn new things.

20) Truly smart people don’t need to try hard.
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Creative Mindset Scale Tool (adapted to singing by Daniels [2023])

Student to answer strongly agree, agree, disagree, or strongly disagree for each question:

A W N -

)
)
)
)
)

(9]

8)
9)

Everyone can sing well at some point if he or she is given appropriate conditions.
You can either sing or you can’t — even trying very hard you cannot change much.
Anyone can develop his or her singing abilities up to a certain level.

You have to be born a singer — without innate talent you can only be an amateur.
Practice makes perfect — perseverance and trying hard are the best ways to develop
and expand one’s capabilities.

Singing can be developed, but one either is or is not a true singer.

Rome wasn'’t built in a day — singing requires effort and work, and these two are
more important than talent.

Some people are singers, others aren’t — and no practice can change it.

It doesn’t matter what singing level one reveals — you can always increase it.

10) A true singing talent is innate and constant throughout one’s entire life.

Decide if your student has a fixed, growth or mixed mindset.

Now you have the results from both sets of profiling systems, you need to analyse the

scores and understand how best to align goal setting dependent upon the results.

Whether your student has a fixed, growth of mixed mindset, you should:

Allocate time boundaries: short/mid/long term goals - keep small and manageable,
Limit goals to maintain focus and cognition. Split bigger goals into sub sections,
Keep the ‘why’ at the heart of the goal,

Clear, specific, and written down goals,

Be clear about any apprehensions the student may have about their voice.

80




If your student has a fixed mindset, remember:

e They may well blame lack of ability over effort and will stop trying.

You should avoid blaming the mindset and refocus it.

Embrace failure by reframing it and utilise distraction methods.

Frame response to non-attainment of ability or goal with ‘yet’,

e.g. “you can’t do it “yet”.

Acknowledge some of your own or celebrity failures to normalise it.

If your student has a growth mindset, remember:

e They will blame effort over ability and will keep trying.

e Constructive criticism is valued.

e Sharing relevant inspirational success stories is valuable to their motivation.

Student Reflection

Each lesson, ask your student the following questions:

N

How do you feel you are progressing with your goals this week?

N

What steps did you take to start accomplishing them?

w

Were you lacking knowledge to work on the goals?

D O b

Do you believe you can accomplish them now?

~

)
)
)
) Do you fully understand what you were trying to achieve?
)
)
) Do you need more information to facilitate this?

)

oo

Did you believe you could accomplish these goals when you started?

Do you feel more or less able to accomplish similar future singing goals?

Record the answers the student gives each lesson in the online document to measure and

analyse student development (to be developed in module 6).
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Consider the following in any discussions with your student:

Fixed mindset will blame ability, so distract and refocus with new goal, consider
progress made so far.

Growth mindset will blame effort, so discuss how this may be developed going
forward.

Consider what has been learnt so far.

Teacher/student reflective feedback is important for motivation for attaining goals.
Teacher to be in full knowledge of vocal aspects discussed within goal set and
prepared for unexpected student responses.

Be mindful of a growth mindset who constantly succeeds, complacency and risk
aversion can set in triggering a fixed mindset.

Student should journal their responses as part of the record keeping element of the

document.
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Appendix 2
Completed Schema - Participant’'s Handbook (e-book and video tutorial)

MINDSET &
GOAL ATTAINMENT

Angela Daniels
BMPF7010 2023/24

This e-book accompanies the instruction
presentation Mindset & Goal Attaimment’.
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WHAT YOU WILL NEED TO DO...

(each element is explained in this book).

Familiarise yourself with the characteristics of fixed' and

‘growth’ mindsets - this information can be found on page 4.

Choose 1 or more adult students to work with over the next 4 weeks.

Week 1:

Profile your student’s sihging mindset {see p.6.).

Set 1-3 short term goals.

Week 2-4:

Ask your student to log 5 responses on the ‘Student Reflection’ record

each week {p.11).

Discuss the ‘Student Reflection’ record responses along with your student’s over-

all goal attainment each week, whilst being careful to consider the information on

p. 12 when you feedback to your student.

Complete the ‘Student Goal Engagement’ record yourself each week {p.13).

After conducting this 3 times over 3 weeks, consider if any improvements or
changes were made in the way you presented feedback and information to the
student and whether any improvements or other changes were noticable in the
‘Student Reflection’ record or in their attainment of or attitide towards the goals set.
Please send me copies of the Mindset Profie, Student reflection records student
goal engement records. Any further observations you note will be disussed in the
second interview.

Characteristics of fixed
and ‘growth” mindsets

Fixed mindset students:

Believe inteligence/ ability/talent is static and innate
Have a desire to look smart and therefore: -

Avoid challenges

Give up easily if presented with obstacles

See effort as a waste of time

lgnore useful negative feedback as deem it critical
Feel threatened by the success of others

These characteristics can result in achieving less than their potential.




Growth mindset students:

Believe intelligence/ability/ talent can be developed
Have a desire to learn and therefore: -

Embrace challenges

Persist if presented with obstacles

See effort as a path to mastery

Learn from criticism

Find inspiration in the success of others

These characteristics can result in a higher level of achievement.

Singing Mindset Profiling

Once you have chosen 1 or more adult students to work with, you will
need to find out if they have a fixed or growth singing mindset. A printable
PDF of the Singing Mindset Profiling Tool is provided and can be used in
the lesson.

The profile is to be filled out by the student and consists of 10 questions
requiring a selection of : strongly agree; agree; disagree or strongly
disagree as a response. Using a Likert scale of 1-4, you will be able to
determine if the student has a mindset that is either fixed; fixed with a little
growth, growth with a little fixed, or growth singing mindset. The scores
that represent the student’s mindset are clearly labeled on the Singing
Mindset Profiing Tool teacher sheet. An example of using this is on the
accompanying slide video presentation.
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TEACHER’'S SHEET
Research suggests that your

student will likely possess
traits of both growth and fixed
mindsets, but any score is
entirley possible.

Here is an example of a filled in shest. Please note the scoring system at the bottom of this
page. Do not explain the scoring system to your student as this could affect th .

Singing Mindset Profiling Tool

& | Strongly
Agree

&
%
g

Aside from this research project,
It would be interesting to revisit
this profiling tool and find out if
your student’s mindset changes
over the year.

N W N W N WN W N
@GN W N WON QN RN

Score 3540 Growth mi

This student scared 25 and although leaning more towards a growth mindsst, doss exhibit
Some fixed mindset beliefs that ne=d considaring.

What to consider...

Now you know your student’s singing mindset, re-look at the
characteristics for that mindset (p.4-5). It is likely you will need to
consider both sets of characteristics which can seem a contradiction, but
fostering a growth mindset is the desired result and you should consider
the following:

Whether you student has a fixed, growth or mixed mindset, you should:

Allocate time boundaries: short/mid/long term goals -

keep small and manageable,

Limit goals to maintain focus and cognition. Split bigger goals into
sub sections,

Keep the ‘why’ at the heart of the goal,

Clear, specific, and written down goals,

Be clear about any apprehensions the student may have about
their voice.
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If your student has a fixed mindset, remember:

They may well blame lack of ability over effort and will stop trying.
You should avoid blaming the mindset and refocus it.

Embrace failure by reframing it and utilise distraction methods.
Frame response to non-attainment of goal with “vet’,

e.g. “‘you cant do it “yet’.

Acknowledge some of your own or celebrity failures to normalise it.

If your student has a growth mindset, remember:

They wil blame effort over ability and will keep trying.
Constructive criticism is valued.

Sharing relevant inspirational success stories is valuable to
their motivation.

If they are mixed mindset, use the most dominant traits as your
framework to work from. l.e., a heavier weighting of growth mindset
won't mind some gentle critique.

You should now set 1-3 goals that are possible to achieve or at least
show signs of development over the next 3 weeks. Examples of these
might be learning lyrics by rote, increasing practice time and journaling
practice, singing a scale in tune. Explain these to your student but don't
tell them their mindset. tell them at the end of the sessions if they wish to
know.

Next steps for weeks 2-4

It is important you are clear about the considerations listed on the previous
pages. You need to conduct your lesson in the way that you usually
would, but do allocate time to discuss how the student is getting on with
their goal(s). Each week ask them to fill out the Student Reflection Record
which is quick and easy (a PDF printable of this is provided).

10.
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If your student has a fixed mindset, remember:

They may well blame lack of ability over effort and will stop trying.
You should avoid blaming the mindset and refocus it.

Embrace failure by reframing it and utilise distraction methods.
Frame response to non-attainment of goal with “vet’,

e.g. “‘you cant do it “yet’.

Acknowledge some of your own or celebrity failures to normalise it.

If your student has a growth mindset, remember:

They wil blame effort over ability and will keep trying.
Constructive criticism is valued.

Sharing relevant inspirational success stories is valuable to
their motivation.

If they are mixed mindset, use the most dominant traits as your
framework to work from. l.e., a heavier weighting of growth mindset
won't mind some gentle critique.

Student Reflection

Hzase fill out weekhy for 2 weeks.
This record asks 5 questions which are TRCIL | ont [N Piaates. ey | ke oo
repeatedly asked each week:

1. | progressed well with my goal(s) this
week.,
| fully understood what | was trying to
achieve.
3. | fully believed | would be able to
accomplish my goal(s) when | started them.
4. | believe | can accomplish my goal(s).
5. | feel more able to accomplish similar
goals in the future.

These questions have answers for the
student to select on the printable PDF, but
do encourage them to write more after the
lesson to further

their reflection if they are receptive to this.




Discussion with Student

Once your student has answered the questions, talk through their
responses with them remembering the following:

Fixed mindset will blame ability, so distract and refocus with new goal,
don't forget to consider any progress made so far though.

Growth mindset will blame effort, so discuss how this may be
developed going forward.

Consider what has been leamnt so far.

Teacher/student reflective feedback is important for motivation for
attaining goals.

Be mindful of a growth mindset who constantly succeeds,
complacency and risk aversion can set in triggering a fixed mindset.
Student should journal their responses as part of the record keeping
element of the document.

It will help them see how they have developed over time.

Student Goal

cach statement and give an
1,20r31 far-right

Engagement ~ - i,

&

Following each lesson, you s S eumians
should complete the Student e
Goal Engagaement Record.
This is the final printable PDF. .
The answers you provide on e
this each week, combined with

the student responses, should
evidence either a change or
stasis in the student’s goal - s

answer of 1.2 or 3 In the far-right answer
column. number in

attainment or attitude i N
towards it. '

2

W
C
an:
cal

Total:

atal changed aver the 3 werks? If 30, is i 2 higher tatal = the stdenr is improving
inment, sizyerl the same, ar lower lalal = the student is linding goal all zinment
2




There are no right or wrong answers, this is research to find out how
worthwhile understanding the student’s mindset is in conjunction with
feeding back on goal attainment accordingly.

Please note how it helped you with your teaching if at all and if you felt
any development was evident form the student as a direct result.

Thank you
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The

tutorial video was made

https://youtu.be/dXzCLv28KvU

© YouTube ~

SINGING MINDSET
PROFILING

* Choose 1 or more adult

students to work with.

* Use the Singing Mindset

Profiling Sheet to ascertain
their mindset (p.6-7).

* Your student will have a:

?rowth: growth with fixed,
ixed with growth or fixed
mindset

» P8-9 suggest areas to
con 2r dependent on the

m

P Pl o) 355/1518

Mindset & Goal Setting

Unlisted

@

Angela Daniels

5 subscribers

available via a

a5 0

private link

51 £ Share

on

YouTube:
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Appendix 2:a

Profiling and Record Template Forms

TEACHER’S SHEET

Here is an example of a filled in sheet. Please note the scoring system at the bottom of this
page. Do not explain the scoring system to your student as this could affect the results.

Singing Mindset Profiling Tool

Consider each statement and decide
if you strongly agree, agree, disagree
or strongly disagree. Write your
choice as the corresponding number
in the far right column.

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Write your
answer
number in
this column

()

Everyone can sing well at some
point if he or she is given
appropriate conditions.

=2

You can either sing or you can't —
even trying very hard you can't
change much.

Anyone can develop his or
her singing abilities up to a
certain level.

You have to be a born singer —
without innate talent you can only
be an amateur.

Practice makes perfect -
perseverance and trying

hard are the best ways to develop
and expand one’s capabilities.

Al Al Bl ] &

W N WO DN W

Nl O N O DN

1
4
1
4
1

Singing can be developed,
but one either is or is not a
true singer.

N

4

Rome wasn't built in a day —
singing requires effort and work,
and these two are more important
than talent.

Some people are singers, others
aren’t — and no practice can
change it.

It doesn’t matter what singing
level one reveals, you can always
increase it.

. Atrue singing talent is innate and

constant throughout one’s life.

Total:

Add the scores together the student has written to give the total.

Score 10-15 Fixed mindset
Score 16-24 Fixed mindset with some growth mindset
Score 25-34 Growth mindset with some fixed mindset
Score 35-40 Growth mindset

This student scored 25 and although leaning more towards a growth mindset, does exhibit

some fixed mindset beliefs that need considering.
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Student Reflection Record

Please fill out weekly for 3 weeks.

Consider each statement and decide | Strongly | Agree Disagree | Strongly | Write your
if you strongly agree, agree, disagree | Agree Disagree | answer
or strongly disagree. Write your number in
choice as the corresponding nhumber this column
in the far-right column.
1. | progressed well with my goal(s) | 4 3 2 1
this week.
2. | fully understood what | was 4 3 2 1
trying to achieve.
3. | fully believed | would be ableto | 4 3 2 1
accomplish my goal(s) when |
started them.
4. |believe | can accomplish my 4 3 2 1
goal(s).
5. | feel more able to accomplish 4 3 2 1
similar goals in the future
Total:

Anything else you'd like to add?
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Student Goal Engagement

Week 1
Consider each statement and give an | Yes Some No Write your
answer of 1, 2 or 3 in the far-right answer
column. number in
this column
Did the student:
1. Embrace the goals 3 2 1
2. Persist with the goals in and away | 3 2 1
from the lesson?
3. Suggest there was no point trying | 1 2 3
the goal(s)?
4. Embrace critical feedback 3 2 1
5. Change the goal(s) after giving up | 1 2 3
on another goal?
Total:
Week 2
Consider each statement and give an | Yes Some No Write your
answer of 1, 2 or 3 in the far-right answer
column. number in
this column
Did the student:
1. Embrace the goals 3 2 1
2. Persist with the goals in and away | 3 2 1
from the lesson?
3. Suggest there was no point trying | 1 2 3
the goal(s)?
4. Embrace critical feedback 3 2 1
5. Change the goal(s) after giving up | 1 2 3
on another goal?
Total:
Week 3
Consider each statement and give an | Yes Some No Write your
answer of 1, 2 or 3 in the far-right answer
column. number in
this column
Did the student:
1. Embrace the goals 3 2 1
2. Persist with the goals in and away | 3 2 1
from the lesson?
3. Suggest there was no point trying | 1 2 3
the goal(s)?
4. Embrace critical feedback 3 2 1
5. Change the goal(s) after giving up | 1 2 3
on another goal?
Total:

Has the total changed over the 3 weeks? If so, is it a higher total = the student is improving
in goal attainment, stayed the same, or lower total = the student is finding goal attainment
getting harder?



Appendix 3

Support Team Contacts for Mental Health -
compiled from Mental Health Foundation (2024)

The Samaritans offer emotional support 24 hours a day - in full confidence.

Call free on 116 123 — or email jo@samaritans.org.uk .

Shout
For free, confidential support, 24/7, text SHOUT to 85258.
Shout can help with urgent issues such as:

Abuse

Anxiety and stress
Bullying

Depression or sadness
Loneliness or isolation
Panic attacks
Self-harm

Suicidal thoughts

Find out more at https://giveusashout.org/get-help/

Anxiety UK is run by and for those with anxiety, offering an extensive range of support services
designed to help support those affected by anxiety disorders, anxiety and anxiety-based
depression.

Services available include:

Helpline services - 03444 775 774, open from 9:30am to 17:30pm Mon to Friday, along with a
text service 07537 416905 and ‘Ask Anxia’ chatbot service, available 24/7 for all anxiety queries
at anxietyuk.org.uk..

Anxiety UK also offer fast access to a range of psychological therapy services, including
counselling, Cognitive Behavioural Therapy (CBT), Compassion Focused Therapy (CFT), clinical
hypnotherapy and Eye Movement Desensitisation and Reprocessing (EMDR) therapy, with
appointments available in person, online and by telephone.
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The Mind Infoline
Mind offer an information line to answer questions about:

types of mental health problem
where to get help

drug and alternative treatments
advocacy.

Call the Mind infoline on 0300 123 3393 (UK landline calls are charged at local rates, and
charges from mobile phones will vary considerably). Or email info@mind.org.uk .

The Campaign Against Living Miserably (CALM) is leading a movement against suicide.
You can talk to CALM about anything.
Call the CALM helpline on 0800 58 58 58 or use their webchat here.

The helpline and webchat are both open 5pm to midnight, 365 days a year.

Your GP may be the first person you talk to about your mental health problems. If you have a
good relationship with your doctor, you may find it helpful just to know there is someone you can
talk to about the feelings you are having. Your GP may refer you to specialist services if he/she
feels they will help you. You can find information about talking to your GP about your mental
health in our guide.

If you are unhappy with your own doctor, you can ask to see another doctor at the same practice
or make an appointment with a different practice in your area. If you are unsure where to find
other doctor’s surgeries, look in your local Yellow Pages or try the NHS Choices website.
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Appendix 4
Mindset Profiling Tool

Dweck’s MAP Tool adapted by ssbperformance.com (Jones, 2019).

= Carol Dweck’s Growth vs. Fixed Mindset Assessment
Place a check in the column that identifies the extent to which you agree or disagree with each statement.
Strongly Agree Disagree | Strongly
Agree Disagree
1. Your intelligence is something very basic about you that
you can’t change very much.
2. No matter how much intelligence you have, you can
always change it quite a bit.
3. You can always substantially change how intelligent you
are.
4. You are a certain kind of person, and there is not much
that can be done to really change that.
5. You can always change basic things about the kind of
person you are.
6. Music talent can be learned by anyone.
7. Only a few people will be truly good at sports — you have
to be “born with it.”
8. Math is much easier to learn if you are male or maybe
come from a culture that values math.
9. The harder you work at something, the better you will be
atit.
10. No matter what kind of person you are, you can always
change substantially.
11. Trying new things is stressful for me and | avoid it.
12. Some people are good and kind, some are not — it is not
often that people change.
13. l appreciate when parents, coaches, teachers give me
feedback about my performance.
14. | often get angry when | get feedback about my
performance.
15. All human beings without a brain injury or birth defect
are capable of the same amount of learning.
16. You can learn new things, but you can’t really change
how intelligent you are.
17. You can do things differently, but the important part of
who you are can't really be changed.
18. Human beings are basically good, but sometimes make
terrible decisions.
19. An important reason why | do my schoolwork is that | like
to learn new things.
20. Truly smart people don’t need to try hard.
—~— Circle the number in the box that matches each answer.
Strongly Agree Disagree Strongly
Agree Disagree
1. Ability mindset — FIXED 0 1 2 3
2. Ability mindset - GROWTH 3 2 1 0
3. Ability mindset - GROWTH 3 2 1 0
4. Personality/character mindset — FIXED [ 1 2 3
S. Personality/character mindset - GROWTH 3 2 7 0
6. Ability mindset — GROWTH 3 2 1 0
7. Ability mindset — FIXED 0 1 2 3
8. Ability mindset — FIXED 0 1 2 3
9. Ability mindset — GROWTH 3 2 1 0
10. Personality/character mindset - GROWTH 3 2 1 0
11. Ability mindset — FIXED 0 1 2 3
12. Personality/character mindset — FIXED 0 1 2 3
13. Ability mindset = GROWTH 3 2 1 0
14. Ability mindset — FIXED 0 1 2 3
15. Ability mindset — GROWTH 3 2 1 0
16. Ability mindset — FIXED 0 1 2 3
17. Personality/character mindset — FIXED 0 1 2 3
18. Personality/character mindset - GROWTH 3 2 a 0
19. Ability mindset — GROWTH 3 2 1 0
20. Personality/character mindset — FIXED (] 1 2 3
Total
Grand Total

Strong Growth Mindset = 45 — 60 pts.

Growth Mindset with some Fixed ideas = 34 - 44 pts.
Fixed Mindset with some Growth ideas = 21 — 33 pts.
Strong Fixed Mindset = 0 — 20 pts.

Creative Mindset Profiling Questions (Karwowski and Brzeski, 2017, p.381)



Table 1

Descriptive Statistics and Factor Loadings of Items From the Creative Mindsets Scale (Study 1)

Growth-mindset

Fixed-mindset

Items M SD Skewness  Kurtosis factor (30%) factor (20%)

(1) Everyone can create something great at some point if he or she is

given appropriate conditions 370 98 =l =07 55 -22
(2) You either are creative or you are not—even trying very hard you

cannot change much 284  1.06 .10 —-.88 ~22 72
(3) Anyone can develop his or her creative abilities up to a certain level  3.64 92 -8l 31 .38 13
(4) You have to be bom a creator—without innate talent you can only

be a scribbler 290 1.05 06 -.81 -.16 .68
(5) Practice makes perfect—perseverance and trying hard are the best

ways to develop and expand one’s capabilities 418 75 -1.05 2.16 57 -.06
(6) Creativity can be developed, but one either is oris not a truly

creative person 358 o4 -.59 =12 05 53
(7) Rome wasn’t built in a day—each creativity requires effort and

work, and these two are more important than talent 379 93 -65 —-.08 55 -.12
(8) Some people are creative, others aren’t—and no practice can change

it 287 107 12 —-.90 -.19 70
(9) It doesn’t matter what creativity level one reveals—you can always

increase it 360 88 —.66 22 .60 -.29

(10) A truly creative talent is innate and constant throughout one’s entire
life 301 LIl =402 —-.98 -.07 50

Note. Structure matrix is presented in case of exploratory factor analysis results.
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Appendix 5

The Singing Mindset Profile
Developed from the Creative Mindset Profile in module BMPF7013F (Daniels, 2023)

CMS Profile Questions Reframed for transferability to the singing
lesson

1. | Everyone can create something great at | Everyone can sing well at some point if
some point if he or she is given he or she is given appropriate conditions.
appropriate conditions.

2. | You are either creative or you are not — | You can either sing or you can’t — even
even trying very hard you cannot change | trying very hard you cannot change
much. much.

3. | Anyone can develop his or her creative | Anyone can develop his or her singing
abilities up to a certain level. abilities up to a certain level.

4. | You have to be born a creator — without | You have to be born a singer — without
innate talent you can only be a scribbler. | innate talent you can only be an amateur.

5. | Practice makes perfect — perseverance Practice makes perfect — perseverance
and trying hard are the best ways to and trying hard are the best ways to
develop and expand one’s capabilities. develop and expand one’s capabilities.

6. | Creativity can be developed, but one Singing can be developed, but one either
either is or is not a truly creative person. | is oris not a true singer.

7. | Rome wasn'’t built in a day — each Rome wasn't built in a day — singing
creativity requires effort and work, and requires effort and work, and these two
these two are more important than are more important than talent.
talent.

8. | Some people are creative, others aren’t | Some people are singers, others aren’t —
— and no practice can change it. and no practice can change it.

9. | It doesn’t matter what creativity level one | It doesn’t matter what singing level one
reveals — you can always increase it. reveals — you can always increase it.

10. | A truly creative talent is innate and A true singing talent is innate and
constant throughout one’s entire life. constant throughout one’s entire life.
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Appendix 6

Action Cycles Promoting Reflection and Research (Du Toit and Wilkinson, 2010, p.11)

1
9
PLAN
REFLECT on process What
Steps 1-8 * A quality service (residential care facility)
* Professional development during field work
education (students)
How
* Successive small scale research projects
« Structured reflection opportunities
CONTEXT FORTHE
RESEARCHER
8 ACT 2
OBSERVE « Compile assignments for small scale
Process of project execution and research projects
utilisation of structured reflections » Develop format for structured reflections

N

VISION: N Research and reflection

\ 7
REFLECT on steps 3-6
3 Receive feedback after presentation of findings

Now what?
PLAN (Retrospective reflection)
What to do?

(Anticipatory reflection)

PRACTICE:
FIELDWORK EDUCATION

OF STUDENTS
6

REFLECT on steps 3-5
Preparation for presentation of findings
ACT What happened?

What is happening? (Retrospective reflection)

(Reflection-in-action)

OBSERVE
Impact on residents and service
(Reflection-in-action)
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Appendix 7

Elliott’'s Revised Version of Lewin’s Model of Action Research (Elliott, 2001, p.71)

CYQEe3
A

r IOENTIFYING
INTIAL IDEA
RECONMAISSANCE
[foct finding & onalysis)
[GenEraL PN |
[ACTION STEPS 1
§< ACTION STEPS 2
ACTION STEPS 3
IMPLEMENT
ACTION STEPS |
MONITOR IMPLEMENTA.
TION & EFFECTS
. ‘ _‘I N
{explain any failure to REVISE GENERAL .og—A]
implement, ond efects) I
? NOED PLAN
ACTION STEPS 1\
IMPLEMENT NEXT
[CTION STE?S | ACTION sTeps
STEPS
g MONITOR IMPLEMENTA-
TION & EFFECTS
1
"RECONNAISSANCE'  |————————={ REVISE GENERAL IDEA
(explain any foilure to J
implement, ond effects) I
% AMENDED PLAN
ACTION STEPS 1|
ACTION STEPS 2 IMPLEMENT NEXT
MONITOR IMPLEMENTA.
TION & EFFECTS o
W
(explain ony failure 1o
implement, and effects)

101



Appendix 8

Bracketing in Qualitative Research

Diagram shows conceptual framework to aid bracketing in qualitative research (Tufford and

Newman, 2010, p.88)

Researcher—
Personal and
professional

selves

Integration and

awareness of

each aspect in
regard to the
research process

Project
Conceptualization
Cognitive and
emotional awareness
in development of the
project

A

Bracketing
Process
whereby the
researcher draws
awareness to
presuppositions
regarding the
topic

Research questions
Questions to explore
within the research
endeavour

Data collection
Methods to explore

and gather reflections/
experiences/

perspectives of
participants

Data analysis
Examination of data to
allow the emergence
of themes

Writing
Giving voice to
participants’ thoughts,
themes across
interviews, and
imparting researcher’s
critical analysis and
understanding
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Appendix 9

Semi-Structured Interview 1

Purpose:
e to gain insight into current teacher understanding or mindset,
e ascertain if and how goal setting is utilised as a measurable construct of student development,
e determine if and how student development is measured,
o discover how much importance is placed on understanding student psychology,

e understand the value placed by the teacher on their own pedagogical development.

1) Do you consider student psychology, i.e. their self-belief, self-image, and thoughts about their
general and singing ability, either important or integral to the singing lesson?

o Have you implemented anything in your lessons so far with this in mind?

2) Can you explain what the term ‘mindset’ means to you?
3) Have you heard of fixed and growth mindset and if so, can you define them? If not, what do you think
they mean?

o If you are familiar with these terms, have you included them in your teaching model before?

4) Do you think it would be useful to know your student’s mindset?
o Why?

5) Do you use goal setting in your lessons?
o Ifyes, do you drive it or does your student or do you both?
o Do you measure your student’s goal progress?

o If no, how do you measure student progress if at all?
6) Would you value a method of tracking student development other than graded exams?

7) Do you adapt vocabulary and terminology in instruction and feedback dependent on the individual

student, if so, can you give an example?

8) Are you flexible in modifying your lesson approach if offered a framework that is proven to work?
No, my lessons work well as they are | I'm happy as | am but open to trying another idea |
Yes! | value new information that potentially benefits my lessons and develops me as a

teacher.

9) How important is developing your knowledge surrounding student psychology to your singing

teacher?

10) Had you considered developing this area of knowledge before now or do you believe that it has little

impact in delivering a lesson?
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Appendix 10

Semi-Structured Interview 2

Purpose:

1)

2)

3)

4)

5)

6)

7)

8)

9)

to find out how useful the schema was during implementation,

to ascertain how measurable student development became

determine if and how student development is measured,

discover how much importance is placed on understanding student psychology,
understand the value placed by the teacher on the use of this schema as it stands or if
developed further.

Was implementing this schema an easy or hard task?

Have you used a similar process before?

Has this research enhanced your knowledge of mindset.

If yes, do you think it would be useful to your teaching going forward?

Would you consider profiling students going forward? Why/ why not?

How did you implement goal setting into your lessons for this research task?

Is this the same or different to your usual process. If different, how?

How easy was it to consider feedback to the student based on the tutorial video and booklet |
gave you?

Although this research was conducted over a short period of time, did you experience notable
progression? Would longer have been more useful?

Did the outcome of implementing the schema match with your initial thoughts when initially

embarking upon it, i.e., did you think it would be easier, harder, more useful, less useful etc.

Has any/all of the schema impacted your teaching going forward?

Did the schema feel well structured?
Did you feel supported by the info provided?
Would you have preferred more info?

Did you learn anything new from it?

10) Can you see value in the schema as it stands, or would you prefer it to be further developed

to be of use?
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11) Do you have further ideas on what should have been included?
12) Results sheets: did you see evidence of improvement on the forms?

Did you take notes from the discussions with your student, did it flag anything new up?
13) Did you find there to be a clear link between mindset and goal attainment?

14) What does teacher competency or vocal competency mean to you? (p.6)

15) Do you feel this schema or similar should be used in teaching where possible?
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Appendix 11
Interview 1: Coded Transcripts
PA:

)

SEA -
UU(” &> i QLLWA om
PSYCHOLOGY —_—
Oirel e §hadonds
Researcher (R) — Participant (A) i N*ﬁ.ﬁgd/\)
R: Right, so my first question is, do you consider student psychology i.e. their self-belief/self- Sub themes
image and thoughts about their general and sihging ability, ei important or integral {6 the relating to
singing lesson? . participant’s
T oS thoughts on
A: Yes. | think that it GEESIOMISUeIS. It ) it) But importance of
| think voice, espec;ally because | teaeh ¢’ how people student
psychology
Considering
psychology is
important

— So you know, if they're really_ ihen they might

sing under pitch or things like that. So there's, there's like the way the being, how the being is Teacher
when they walk into a practice room or on a stage and how that reflects in the qualities of their preparing
voice and, or, you know, we hold a lot of, um, emotional and mental thlngs W|th|n our body so student

we'll tense up you know different parts of our

we're thinking a certain thing and | find that it's "}“_ dﬁm M
psychology of people evepif you're doing Tike ¢

being like, hey, can we r L

g perfect bemgs and completely free and k}\
easy, our bodies would just be like Ioose and free and easyall the time. But most of the time, }5
being this, of course, like injuries. ! U

d/ldence
warty

Teacher
R: Yeah, there's no people around like that. | don't think that person exists. Hasn't got some obligations and
special strain, is there, really? V M"QA adapting

o o
A: Exactly, exactly. HI have, like, something. \

R: Yeah, definitely. OK, that's lovely. Brilliant. So, have you implemented anything in your W

lessons so far with this in mind? | know that's a bit of a... | don't know if that makes sense,

particularly that question, but is there anything in regard to that that you sort of... It might be
having a discussion, it might be, | don't want to put words into your mouth, but is there
anything that you can think of off the top of your mind that you can,

A: Yeah, on a very, very basic level, and I, because | own a music school so | adwse my
teachers to do this too, because a lot of teachers feel li

&
\NJ_Q—Y
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onin Sub themes
So then I'mta relating to
kind of like gauge j hologica pe. on i en they come into participant’s
the room. And then | do use rm like what we're going to do that fay. So if someone thoughts on
Is just looking a little bit more like Viilfierabie thren-we-might not go-irtoTp on certain things as

et a importance of
much as we normally would. Or maybe it's a more sing for joy type of lesson, like let's throw

den
out like technique, I'll just accompany you and let's just sing some things that you love today ;tsl;chotlogy
because you're, you're having a hard week, but singing makes yo Dyt
there and be like your a vowel is not good today, you And the Considering
my own, of how | wish teact vith me. : psychology is
lessons, just for a psychological thing, is | really make sure that | t&| important

they did really well before | say like, okay, now let's work on this thing. B

R: Was it imposter syndrome? Sorry what was that? Sorry was it like imposter syntirome? Um
because you were winning all these things but you were still feeling that you weren|t good
enough so that's the thing that wasn't quite connecting.

A: Yeah, because all | heard in my le I Teachgr
AN ) dx preparing
R: Oh, because of external what was being said to you. So it was kind of going agai s% v, student
the results you were getting effectively, wasn't it? /fo Jreadm/
A: Yeah, | see what you're saying. Yeah, except for | think that, especially certain persoﬁéljiries .
i . . " Physical
tend to go like fixate on the negative, or maybe that's human nature that, you know, like, | i
. . s f . T evidence
remind myself like that in like my business, you know, like one client is giving me problems,
but 200 clients are awesome. And I'm like, you know, so | think we tend to gravitate toward.
R: Oh, wait, there'd be 5,000 people that say nice stuff. One person will be horrible. You're Teacher

like, everybody hates me. Like, don't be stupid. But yeah, you know, when you're being logical

obligations and
you go, come on, really? But we do hang in on that, don't we? Completely.

adapting

R: So you felt from your perspective you wante:
in there?

A: Yes. So like | really try, like psychologically with my stu
know, this song sounds good. If you went out and sang this, people would be like, that was
really nice. | liked it and my job is to like help you improve. Bring.it up, yeah. So, but |, yeah,
but | just want you to know that like, you could go out t
like a psychological perspective, | try to bring a lot
they don't just think that like, everything's terrible.
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MINDSET

R: Yeah, of course. Okay, that's lovely, thank you. Can you explain what the term mindset
means to you, if anything?

A: Oh.

R: If it means nothing to you, and you've not even thought about it, just say nothing at all. But

if you have any thoughts? '
Y e Shutic thaght

A: So to me, my thoughts on that word is setting up an atmosphefe that you come with a
notion of, of like in your mind and your body what's going to hapgen. So | think |, cause | didn't
read it or anything abo%@%about it. In that mindset in general makes a
big dlﬁerenMWtuatl ”And so if you ¢an set up the expecta
beforti_a’“ tuatiomhap is going fo go is'is going to be fum~or somethin
like t?TatTheﬂha -Golors our perception: 'TﬁéWfﬁ‘eE('p‘e‘rTﬁc went, and often If\'n\kbrings

in some subliminal mess people to have that experience.

Yeadw
G ouN

R: Sure. Cool. Thank you. Have you heard of fixed and growth mindset?
A: ¥es.

R: And if so, can you define them? Don't worry if you can't. Don't worry. This is exactly why |
didn't want to get into this before this interview. It's not to try and trick people or test them. It's
purely who knows what and how interesting is it to anyone.

A:

ch|Idren that have already gotten really ﬂxed lee they do
them to think outside the box or to th|nk abo h

Sub themes
relating to
participant’s
mindset
knowledge

Interpretation of
mindset

Usefulness of
understanding
mindset

Reading
student

el X
almosk
NgW wsth

6 owoth

> sas v
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R: So, have heard about with fixed mindset it being more of a belief that it's all skills and
talents are innate, we're born with them? And, not all, like, we're talented and skilled at

everything, but any skills or talents we might have are innate, and you can't, you can't develop
them if you have a fixed mindset. You're just like, well, | wasn't born being able to do that and

therefore | don't believe | can do anything with that and the growth is more of a oh yeah no |
feel that that's you know | can't do it in the moment but | think | could. Is that something else
that you sort of consider as part of those at all?

A: You know | actually haven't considered it of someone just being like | am like this-ffom,|
know that people do think that because, you know, especially with adults, they'll. come in"and
be like, well, I'm not talented, or they'll do that to their children and be like, well, they're just

going to be whatever, I'guess.

R: Which is a really interesting point of this project is those external influences and how they| @
affect us, that parental control, helicopter parenting comes into all that sort of flapping aroun
going oh no you can't you can you should you do you know it's like just back off.

A: Yeah exactly, just let them do their thing.

R: But it has an effect on an adult because if you go back further and further, that's why | love
psychology because you sort of think if you go back further it can be an adult you know 50 60
year old but if you went back and back and drilled back far enough you go oh your mother or
your father made you insisted that you wouldn't and you just held that belief, but if we work

Sub themes
relating to
participant’s
mindset
knowledge

Interpretation of
mindset

Usefulness of
understanding

with that and unpick that, so they sort of call it neuroplasty, | think that's how you pronounce it, mindset
S0 you can start kind of reconfiguring and that's definitely something | want to go into after this
because that whole, | think it'd be so, so useful, | think. Like you said, it's so personal. It's like
stripping your clothes off almost. Somebody's coming to your lesson for the first time, and .
they're saying, sing. You know, obviously | don't do that, because, whoa. You know, but most, Reading
by and large, people that come, the adults, they look terrified, like they're about to vomit. You student
know, it's like, please don't. You don't need to. It's little old me, you know
BREII 2 = , 3 & ,
; T —————— fecogrusreo

R: Because they can't compare to anybody else, they just think in their own heads I'm rubbish. m ‘nc)(/od
You think if you could see all the different people I'm teaching, you'd see, it's like this kind of '
like, you know, this dichotomy. There's people there, there's people there, you're about there. 50 S neo
Don't worry, just crack on. You know, but they don't know that. Mo,
A: Yeah. Some people won't believe you no matter what. l)\
R: That' i i i ! i i i ‘0 fano

: That's an interesting point you've raised there, actually, really interesting. Okay, so, do you

think, | was going to say, if you are familiar with these terms, have you included them in your
teaching module, but | don't, because you're thinking it from a different perspective, so that's
fine, let's not worry about that. Do you think it would be useful to know your students' mindset
about whether it's fixed or growth, whether they feel they have innate skills and can't be
changed or if they could?

A: @W
@ch positive reinforcement right off the

bat Seares them or scares them away because

eople are fixed, sometimes a lot of new things o@
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they're just like, | can't do this. And also soﬁle people have this preconceived notion of like
part like wrapped up into that is like a reason to quit. Well | tried it and | was terrible. The end.
Some part of them really wants to do it and some part of them really wants to quit because

D they knew they couldn't do it. And they're letting that override and that's

GOAL SETTING

R: the saddest thing isn't it? Just keep going. Brilliant. Okay um do you use goal setting in your
lessons? If yes, do you drive it or does your student drive the goals or do you both drive goals

Qu don't at all?

R: for failure of an hour a day seven days a week which pretty much most people can't -\B\e(
manage. So neither should you, right? You know, so, okay.

A: And | get nudges, you know, like other goals can be like, oh, | really think that this would be
a great concert for you to do. Like, what song do you want to work on to get there? Like, do
you want to do this concert or event? Okay, let's talk about what song you're going to work on.
Like, what can you manage? Like, how hard of a song can you manage? Like how much do
you have time to practice and really try to involve them in their goals. | think it's really valuable
to have like some sort of end peints or markers that things just aren't like nebt think

R: Okay, so just to clarify that, so with it, because Gbviously you're looking for a bit of
autonomy there from your students, so presumably you help them a little bit with their goals,

but you try and get them to drive it is where you're going with this, isn't it? You're trying to get
them to really, but obviously your guide.

done by? Yeah, and then t's just lice, okay, well Il help you get thers, and then...

R: Yeah. Cool, cool. Okay. Do you measure your students' goal progress? Tricky one, isn't it,
Ines? Tricky as in singing. B

> M

) \“'\
A: Um, | mean, | do@e, any fixed form of measurement.)I'm not like, oh, we're
one third through this thing. We make each track o g Ow people are doing and, you

know, if they're getting ready for an event, like, and they didn't do part of their work, I'm like,

Sub themes
relating to
participant’s use
of Goal Setting

Is goal setting
currently utilised
and how

Measuring goal
progress

2.

Perceived
usefulness of
tracking tool

Teacher Empathy

. i
interenr /

m oh vadbon

"Guisle +

Y
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I dunwledgs Uk

7 so my measuremen

maybe we should cut this song shorter so that we set you up for success because you have to
sing it, but you didn't memorize all three verses, so let's do two.

R: Sure, and is that kind of more verbally done? Do you write things down? Do they journal?
Do you journal? Is it just a mental note kind of thing?

“’ d or most of my student

A: | have some students th
okay yeah rigt

used to keep ajournal bt | dnnlan;mz like as lo
pretty much every week | can keep aff their stuff in my heayd yeah so like | said !
iLaop ¢ WA l/\y.o.d
R: something sounds a bit like I'm being judgmentarmy ends I'm not at all. We 3 do itall

differently, you know, and to be honest I'm very similar to you with that. So, do you have any
sort of way of measuring student progress at all other than goals? Is there anything, | don't
know what there would be that you could do with that, but do you at all? Try to steal all your
ideas basically. That's why I'm here. I'm not doing anything. Carry on.

A: So there's two kinds of students, right? There's students that have projects that they need
to complete, like, I'm in a school musical and | need to sing this role without my voice hurting
or, you kno! o-that's a dif ke = 1, this

AT O Yy genera

hese like, measurements in my head, like their psychological
k aybe someone's like really shy and really breathy, and they have a

iS certain note, and blah, blah, blah. I'll remember it. Like I still remember like, the

lesson of all of my current students, and like what we've done.in ifferent areas like

Tke go back and like remember your first lesson where you
they'll be like, oh yeah!

R: That's quite clever. | can't remember what | had for dinner yesterday at the moment but
yeah.

A: | can't remember anything else. | have like brain farts everywhere. But there's something
about people's voices and so when | hear them it's like | have this past present like future like
map out in my head like what-wa hat is, and then like the dichotomy of a few different ways

yle y wa sing U, but, yeah, all my measurements
are there, like, okay, so last week, you know, they were, uh, 50% where | want them to be on
byeath, and like, this lesson, they gained like 10 more percent.

R: Okay, that's lovely. Yeah, that's great. Would you value a method of tracking, uh, student
development and progression? Would you value a method of tracking student development or
progression other than graded exams?

A: Hmm, so for like in a universitx%niversity is a whole different kettle of fish.
Because nf§_university students have to have all their stufffsarned by certain dates and they
have skills they have to master so the y have to fill out a form at the end of every semester that

says like these are the exercises that | worked on and like these are the skills that I think |

Sub themes
relating to
participant’s use
of Goal Setting

Is goal setting
currently utilised
and how

Measuring goal
progress

Perceived
usefulness of
tracking tool

Teacher Empathy
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e

Sthes &
S
gained this semester. | think in everything tends to need to be more lik ed to prove.
o L X ¢ : 3 : Sub themes
that a topic is worth study at a university or in a school, right? S in a school setting, | relating to
definitely value that-tthink that it would be really helpful for like the § 9

participant’s use

administrators to see a tangible student progress. Because it's kind(of subjectiv t now, of Goal Setting

right? Like you have all the studio teachers and the students come to fl itals and the finals
and stuff and then you're like, oh | can hear that they're getting better. Or | can, their tone's Is goal setting
getting better or their French is getting better or whatever. So | think especially in school

currently utilised
settings that it would be really valuable. = and how

R: So what's the oldest you teach currently’? Uni age or do you go any older?
A: Uh | have students all the way up to 70 years old.

R: And so would you value that for them? Would you find that helpful for tho‘a/m/""”';zéd\ ——

A: Maybe ®W3 > T l M a
\-‘ M\/

R: Ah, that was interesting. —

A: Yeah. Right? So there are @;in éersonalities that are really, really %ﬂ and .

getting thatproverbial gold star on the repoﬁﬁéﬁn‘él«a‘sthé‘rﬁ'@‘ré%lly good. even Measuring goal

though | personally ¥y fo encourage people away, from that model to find self-fulfillme progress

think that there are definitely a lot of adults, especially that they're just gonna be like tHa

probably forever, and it would make them feel really good to see the things. Or | had this on

adult who would get like really discouraged and be- A I

once a month and I'd be like remember like | can

when you couldn't sing that-hi f

above like | had to give li
her out of her weird funk.

Perceived
usefulness of
tracking tool

ay concrete things-to her yeah remember
ike you just couldn't and now you sing five notes
of the things that she had improved upon to get

Mmore b%%el ezl than -
R: Yeah. | mean, do you ever record? | mean, you said you recorded, but do you evér play
back older recordings to help prove a L point?

A: | don't record anything \My students record their lessons. .
#’:ﬁ" —

R: So they could go back and listen, couldn't the;’-’::%‘—> (QQC(/YD(/) b "L‘L""/ﬂ
——

Teacher Empathy

\\\»
A: Yeah, so she could listento that and bg like but I think that her personality just really~ +(— ache
needed someone to just be like no you di )\ere's Xyz because she could fisten back to her) o Qﬁg,.,fm
recordings she had them all b

R: yeah yeah it's sometimes trying to get théEn{back to listening to how they were | get that
with people they go you've come on so much they go oh yeah and they'll know they have and

they'll say so if you listen to one of your earlier and then | really don't want to listen to one of \[ t \ﬂ
my earlier recordings and you can't get them so | was like but please because you're going to

see how good you are now forget about that you know it's like before and after photos isn't it )

almost it's that sort of thing | don't want to look at that you know but that is exactly that. +U
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ADAPTING VOCABULARY

Sub themes
R: Do you adapt your vocabulary or terminology when you're instructing or feeding back on reIatirTg to
your goal setting, or anything really, | suppose, within the lesson, dependent on the individual adapting
student? ' omed S hdens vocabulary

and feedback
A: So, yeah, so | do. Yeah. Especially because | teachike people from like six years old to 70
years old. So | have a-wide range-of developments/and then also a Reasons for
right? So if I'm teaching my college students, I'm a lot mofe technicalwith my( g changing
because most of them are studying to become teachers. Like, oogle College is a big teacher ¥/ vocab
college. So not a lot of performance majors, there's a lot of people that are studying to becom_e_,c
teachers, so | try to be really technical with them and | also doa lot more explainifgike what
Reading

I'm doing like all right, we're going to do this exercise because here's what in your voice
and This is how this can be achieved Whereas I'm obviously not really doing that as much with A)E]"
a six-year-old No, we don't do that quite I'm just kidding. Right?And then in my like older
te my adults that aren't in like a university setting; y explanations tend to be more
ike, | still kind of explain like why we're doing some things for both personaliti i

ink it and go down a weird rabbit hole.

O S

ecause that would overth

tc 1 in. Or if they're q
preparing for certain types, styles of music, like if they sing two or more styles of music, having )70 8’”
them have these different sets of exercises and talk to them about like why they fiave
and what it's gonna achieve for that.

(

+Hae oW/ ndy/shn
: | get people coming to me and all they want to do is sing along a karaoke sometimes. I'm
getting paid for this, this does not feel right. But you've kind of got to go with what their level of '7 —\—zA-CJ/“/
need is at that moment and then try. Eventually, you might just go, let's try this exercise, shall ﬂ

we? You sort of get it around that way. Would you say you change your vocab and -
terminology around how you perceive their mindset to be that day or their schema or how &50 s Ww
they're feeling or any of those sorts of things? Because, | mean, you've talked more from a

technical perspective there, | think. So would you say you do it more on a psychology basis at

all? | know that's a bit of a broad thing to say, isn't it? R#M

g

A
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TEACHER OPENESS TO NEW FRAMEWORKS AND DEVELOPING KNOWLEDGE

Sub themes
R: That's goal nhumber one, talking of goals, isn't it? Okay, cool. Oh, where are we now? Are relating to
you flexible in modifying your lesson approach if offered a framework that is proven to work? teacher's
So obviously, you have your sort of way of doing things, and we all settle into our patterns. But flexibility to
if somebody says, how about this? Would you give it a go if it's been proven to work? And | developing
suppose I'm thinking more on the goal-setting mindset kind of psychology side of things rather knowledge and
than anything technical because that's not what I'm doing within this project. So | suppose | studio
ought to be a bit more specific about that question. But yeah.

Yes

Ut allkinds of new/things=So just as a person, I'm-interested in Reasons for
learning about new things in general and j learning about having more tools in my toolbox. being open
Becayég_the more tools you | h,ave.inyouth\e easier jt is for you to connect with a
der variety of people'and brain ty£e§ and p lity types: - \

R: I had that similar conversation with somebody the other day, actually, interestingly™Mnd |
was thinking the people that have come back to me to be participants are by and large doi

the MA in the middle of it, having done it, and you're sort of thinking a lot of these answers are
going to be of a similar ilk in some ways because you're all wanting to develop, wanting to
learn, that's why you're doing this like you've just said. So the chances of me asking some of
these questions are going oh god no I'm really not interested in that. It's so rare because
you've already agreed to sort of take part so | have to sort of reflect on that when I'm sort of
reflecting on you know my findin because'mike-well-actually-it's-kind_of almost an
unfair test. Howevi it does | mean | had one lady who expressed an interest and |
S on the MA or not | can't remember but she expressed an interest and was all
| sent the initial email about trying to give a bit more detail. And then she
y sorry, but upon reflection,.I'm too.b is—HhinKit's too intrusive for ()
my students. And | was a bit taken aback, | thought | hadn't given you that much info. So the /
whole point is I'm trying not to be too intrusive. And yes, there will be little bits to do, but it's not
gonna be, you know, this awful difficult, you know, but anyway, but what was interesting about
that was her perception and | thought does that mean she's got a fixed mindset then she's got
this sort of idea of | do things how | do them bugger off of your ideas so I'm although I'm not
going to name her or name and shame | can't remember her name anyway but it's an
interesting perspective you sort of think yeah she's elected not to take part so in a way | have
got that sort of you know feeding in but yeah so but anyway sorry I'm going off on one. So yes,
you would be interested in modifying your lesson approach. How important is developing your
knowledge surrounding student psychology to your singing teaching? ’

[\\7) .
§ a bit like... Sorry, sorry, carry on. | just can't, | can't edit. It just made me think. But it just
reminds me of when you get a salesperson on the phone or something and then they come to
you, carry on, carry on, and then then you say something and then they completely override
what you've just said and then sort of answer with something that they were about to goonto
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but you've kind of thrown them a bit. It's a bit like that, isn't it? You're like, what? What am |
talking about? So you have to adapt, | think, as a teacher. And | think we're quite similar in our
approach from what you've been saying, and that need to see everybody as an individual, you
know, because by and large, yeah, everything's going to be roughly similar in what you're
doing, singing, you know, and all of a sudden... But how people respond, you know, is going to
be different, and you've got to kind of just work with that, which is what you j

A:

R: Is this like, | know they say with dyslexia and they put things onto different colored paper
and that helped. Is that kind of, is it like a dyslexia? Do you have that with reading in general

or just with music? Do you mind me asking? You don't have to answer, | don't want to be
nosy.

A: No, no, no, In like a weird way. If | don't concentrate on things, | can see them.

B§z So like reading words or numbers, if | just kind of like do it really fast zone out, you can
kind of see them. And if | concentrate on them, they make no sense.p have that, but |
can kind of understand that, because for me, | prefer busking along the chords on the piano to
somebody else composing. I've learned to play piano and do it all the conventional way. But |
struggle with that. It's that kind of seeing it, computing it, putting it onto the piano. And there's
something there that I've always had a little bit. I've always struggled with sight reading a bit.
And it's got easier over time because you sort of develop and learn and get better at it, but it
was never my strong point. And so | always say to people, | hate sight reading, I'm like, me
too, but hey, let's try it anyway, you know. But you need a level of understanding for that. But |
think that kind of puts you on a bit of a, on a front foot really in a way, doesn't it? Because
you've got that real to be able to see that in other people or similar and understand why they
might be struggling, whereas | might not pick up on that, you know, particularly in the same
way, because | think | don't, you know, because it's not a struggle I've had. So, yeah. But
anyway, that's just an interesting point. And yeah, cool. Okay. Did you have you found that
sort of just by doing it and doing it and doing i 'u:st got easier over time or was it just because
you said we're trying to read music it w; s@g ‘music's color coordijna eﬂnow and then you
start with that and that works and i@@ha kind of your method ye@iﬁg éspecially it's
helpful like again going towards like people's psychology
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color coordinate this and see fit helps. And then itwill, like it wouid help, And you've had!that
happen with some of your students, and so its absolutely the same.

R: Brilliant. I'm going to remember that actually, that I'm going to really remember that. That's v

going to help me, | think, with some people. It must do, surely. \OQ.&/\

A: Yeah, and also, | think it trains the brain for like, patterns, so | started doing it with all my )ga
small children because like when they're reading music people tend to go one note at a time )mD\P
but it's really patterns like yeah okay these are two A sections so if you color in the matching %
parts a matching color with the young students it helps them like oh I've seen this before |

don't have to like approach it like it's something new. Because they completely dissect and it's

looking like that because he's been doing it it's like no because that's repeated there and all of

a sudden they go, oh, | haven't got to learn nearly as much now. | was like, no, that's the same

set. Once you've done that, you've done that. And it's like, yeah. You're seeing it in color. But

people have like, just back to the psychology, they'll have like shame or feel like they don't,
why do | need to do this and other people don't? And it makes Them feel better. | can sho
them like my professional music on my iPad and it's just like a rainbow. I'm like this is at |
do. I think that's fabulous though because that really will help them to completely {in facf that
goes along with something | sort of did in my last-proi was.Jooking into the goal \/
remember what it was exactly called, butore of the
things you could, one of the technidues you can employ is to actually talk about people Who
have been extremely successful who started off with struggles or putting something ab
yourself that you've struggled with and
kind of useful that you've said that actually because
that research theory | found anyway, so that's lovely.

R: Okay, right, sorry, | must try and tie this up now for you. So, this is the last one. Had you
considered developing this area of knowledge before now or do you believe that it has little
impact? | think in delivering the lesson, | think we've covered this off, to be honest. Because
you said you're doing your MA. So when | say developing this area, | haven't been very
specific there. | am just talking about the whole integral mindset with goal setting and how you
might change how you speak to the student and as a framework, as an overall sort of way of
putting it into a lesson, is that something that you've sort of considered developing before?

A: Not just in life, like, or developing more from here.

R: Sorry, for within your singing lessons, yes, that's a really badly worded question. Apologies.
badly word question.

A: Yes. Um, it is something that | think about a lot,
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R: Okay. Well, you'll be relieved to hear probably. That was the last question for now.

Transcribed with Cockatoo
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PB:

PSYCHOLOGY
Researcher (R) — Participant (B)

R: Do you consider student psychology, i.e. their self-belief, self-image, thoughts abot:?tﬁefr +o
general ability and singing ability, important or integral to the singing lesson?

B: | would say integral. It's, yeah, it's crucial, absolutely, | consider it.

R: Yeah, okay. And can you expand on that.in-any-way; if you can't, don't

R: That's interesting you said that, yeah. Because that's cropped up in what I've been told. You
can't assume, you cannot make assumptions, | don't think and yeah that's that's that's great yeah

B: And so | find that for a lot of st it's nof’something that | have to concer s@u
because they're just fine bu(a majority o ents half of what I'm doing(is trying o
way they think of themselves ion to wha i

R: Okay, that's really good. | mean that's made me think actually, something | should add in here
maybe. Do you apportion any sort of time to that in the lessons as a rule, or is it just as it crops up,
it's something you deal with?

B; Yeahz | wouldn't say | apportion time to it, but | notice that if | have a student IREEPKAG
inseélife; I'm thinking right now about one girl that | have who is one of the most talente

d peple ‘

that | have and who is always looking at her best friend who's-another stude! d saying, oh, she
can do, no, you should have her do it because she's s tke_that, | am ious. |
einforce how well she's doing, and

mean, | don't planiit, but | do whenevi i i eil
how she' - and what ar{ exceptional talent she is. And 0 | do'include that aspect of it.

.
N

N

Toachy fopomsbd
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MINDSET

R: That's brilliant. That's lovely. Thank you. That's a great answer. Okay, so can you explain what
the term mindset, in inverted commas, means to you? Would you be able to describe what it
means to you? Explain is not the right word. Describe what it means to you. If anything.

B: It may not be exactly what you're asking.

R: No, no, no. It doesn't matter. No, no, no. That is important, is what it means to you. That's what
I'm driving at. So yeah, yeah.

B: Well, when | first got the request and was thinking about it, | guess that there are two different
aspects of it. There's an overall mind ind-of like-wha entjoned. How does this build it as
a student of singing? Is it someon& who doesn't think they can reall it, has trouble with basic
things and stuff like that, and would love to-be able to-but doesn't really think that they can? Orare
they somebody who'gl can do anything, oh, I've done this before and | ’gr’e“a‘litfrawo!@h
million levels in between: I also consider their mindset on the day, th i
the room. This is particularly because I'm finding that since COVID, my'students are having-niore
mental health issues. >

up for you know is are they very
know | | pay a i

woula'qualify'as mentalhealth.'You know, are they worried about a test later? Are they breaking?
You know, are they mad at their boyfriend or things like that? All of those things can, can influence
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the lesson. So | don't | don't | mean; 'mlooking forward to heari ur your program because |
have no program, | € no plan about how to deal with things, but it's ertainly something that |
notice and | take into consideration in how I'm dealing with them, whetHer it means just being
gentler with them'er mﬂbe saying, well, let's sing and ge or whatever. It's an element that |
take into consideration for sure:

R: Cool, cool. Okay, brilliant. Okay, so moving on from that, have you heard of a fixed and growth
mindset? And if so, can you define them? )

B: | believe lve heard of them and | cant define them. Okay. The terms seem familiar, but | dorit
actually know what they are. | can guess.

R: But I mean, | will fill you in, but we'll keep going for now. We'll leave you hanging. Oh, okay.
Sorry, | forgot what | said. If not, what do you think they mean? That is the next question.

Ne plan - naodo a‘olaw\
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R: That's great. OK. And what | was going to ask were, are these ideas that you've included in your
teaching model, but probably not because you...

R: Exactly. OK, so | was going to say, do you think it would be useful to know your students'
mindset? But clearly you do. And | think you've already explained why so | think we've probably
sort of covered that so | don't need to necessarily kind of worry too much. Moving on to goal
setting...

GOAL SETTING

R: Do you use goal setting in your lessons at all? Sub themes

(@ and | haven't really had not really thought about it I've come across it a lot in my relaFlr?g to ;
current research and have to learn a lot more. | think that what I've read mak it very-clearthat it participant > Uss
is extremely helpful and important. | mean, e have the pieces that we're working on for jaries, but| ©f Coal Setting

and oururies are very weird. We don't grade the juries. It's really more of like a final performance

and a chance to show off.

Is goal setting
currently utilised

R: So what's jury? What do you mean by juries? and how

B: Juries, oh yeah, okay, that's probably an American thing. American music conservatory thing,
because | didn't know what they were when | first went to the conservatory. It's what we call the,
like, at the end of a semester, you go and you sing, like, three songs for all of the voice teachers
and they grade you.

R: Okay, we do similar, a similar idea.

B: Yeah, so that they call it Juries and we call ours Juries even though that's not what we do. We,
you know, they have an opportunity, they, you know, we work on certain songs and it's their chancg
to get up and show what we've worked on.

Measuring goal
R: More of a showcase rather than a... progress

B: It's more of a showcase, | like that. Because we've been trying, we've been looking for a differen

name because... Perceived

R: Use that one, | won't charge you. usefulness of
tracking tool

B: Haha! But we keep, like my old boss said, we'll call it a salon. | love it. And I'm like, oh! No, no,
no, no, no. Teacher Empathy

R: Now salons are where we do hair over here, so | don't know. They have all different word
meanings.

B: Well, no, | mean, he's just very old. Old fashioned. It's like, like in the 1800s when they would,
when the rich ladies would have a salon and all the poets and the singers all would come and they
would show their stuff.

120



R: I'kind of think we moved on a little bit from there but yeah okay.
B: Yeah okay, this is not really what we do but showcase, | like showcase, showcase might work.

R: We do showcases here so yeah that's a thing and that tends to be more for professional
performers for gigs, getting them working gigs so but anyway yeah that's that would be the way that
we would normally use it but there isn't really a name for what we do so yeah and saying end of
year performance is just too long yeah a little bit so okay um right let me see so we were talking
about goal setting in your lesson so if yes, do you drive the goal setting or does your student or do
both of you sort of drive it? If it happens, is it something that comes from you?

fiereraboutreallyiRewiaidoriiat, how to set goals with them so that it's something that we can then

revisit and see progress.

R: It's interesting, isn't it, doing this and what it flags up. You think, oh my goodness, because |
mean, this is what it is all about, this MA, isn't it, how we can develop our teaching studios, you
know, whatever. So, it's great to have these ideas. So, do you measure, | mean if you do ever do
any goal setting of what whether do you measure your students goal progress? | know that's a bit
of a strange question. | mean, i y form of measurement going on?

B: The only thing that( measure is range: You know when we're doing our exercises if they like
gain a half step at the

R: Because that's easy to measure presumably, you can physically hear and you can physically
see maybe on an instrument where you got to.

B: Yeah, you can say, oh you got to that, that was, it's above high C for exampte--And | certainly
always point that things like that out to them because thep.they can see what's going on;
reinforges;-and they feel like they are making progress. B‘gt no, | don't. | mean, | don't have a plan—
it”1 don't have a way to do i

R: Soris there any Gther sort of student progress measurement that you have other than that, what
you've just mentioned there?

B: Well | have a student who, when she came to me, her voice was just, the instrument was so
weak that she had a tiny little range and outside of that range, she, | mean, she could make
sounds, but she couldn't match pitch. And | was hearing from her ear training teacher and stuff that
she, you know, she just can't match pitch. It's a disaster and blah, blah, blah. And as, as her voice
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got stronger and her range expanded, the area where she could match pitch expanded as well.
And | just, a couple of days ago, was saying, she was just like reading through some song or other
and | was like, do you remember? Do you remember like a year ago when you couldn't match any
pitches.

R:
That's interesting, could she remember that? Could she remember how far she's come?

B: Oh yeah, yeah, absolutely. | mean, it really was a thing where her, where other teachers were
reaching out to me to say, why is this happening and can you fix it? And | was like, | can fix it
eventually. | mean, | think | can fix it eventually, because she hears. She knows when she's off.
And | mean, she knew when she was off, but she just couldn't. The instrument couldn't respond to
what she was imagining, because it just didn't have...

R: So to your mind, it's because her register had increased. That's why she got better in the other
element then. That was the sole reason, would you say? Or maybe the repetition of doing it or |
suppose it was there.

B: I really think that it was um | mean I'm a big believer | know this isn't this isn't why | had another
student who couldn't match pitch for completely different reasons but with this with this girl it was
really just that she could imagine the sound, she could imagine it really really clearly but the
instrument just wouldn't respond because it didn't have the strength to get to it. But once she got
more strength and flexibility happening, then when she imagined the pitch, she hit it.

R: Do you think she knew that she was going to be able to get from the outset? Do you think she
had that sort of self-belief that, yeah, | can do something with this? Or do you think, did she come
from a position, you might not know what position she came from but were you aware if she was

sitting there thinking, oh this is where I'm at | just can't see this getting any better or do you think

she was always quite open to that getting better?

B: | think she was open to it she because | did, | mean | spoke to her about it because it was a
huge issue for everybody and for us it was an issue too because she could only do a vocal
exercises to a certain point and then it would just like stay on that note and not go any higher. But
when | asked her, | didn't ask her about her mindset, but | want to know what you say. And she's
like, I have no idea. | don't know. | hear it when it's wrong. Yeah. Yeah. And she was willing to go
with anything | asked her to do. So | would say she was open.

R: Yeah. Which would be the growth mindset. That would be the growth mindset that she had that
belief that she could develop. She wasn't quite there yet.

B: I don't know whether she had hope about it. But she had a growth. She definitely thought I'm
going to give it my, you know, exactly.

R:Yeah. Yeah. That's brilliant. That's great. That's a really nice example actually to pop in. So
would you value a method of tracking student development and progression other than graded
exams or as you say the juries? you value something to implement?

\

]
B: Yes, absolutely | would. fwould. I've been feeling the/la'ck.
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R: That's why I'm doing this. Because I've been feeling the lack. There's a lack. Just on that note,
and this wasn't a question but because you said you've been feeling the lack, is it something you've
looked for help with in textbooks or researched ever or is it more as you've been researching on the
MA yourself and actually thought there's something missing here is that

B: yeah yeah
R: Don't want to put words in your mouth sorry I'm just trying to sort of give ideas...

B: No, no, what it is is I've been seeing I've been seeing it that goal-setting is is a really is a really
useful thing | was reading about it in, seeing it in motor learning stuff. Cause that's what set me off.
It was learning about motor learning theory. And that a couple of things that have to do with, a
couple of the papers that I've looked at that have to do specifically with singing and how to apply
learning science to singing. And here's a list of things to do. And goal setting has been right there in
a couple of them and I'm like, okay, I'm reading what you're saying and that sounds really good and
I think that will work but | don't have time right now to really go into depth about how to do what
you're talking about. So it's like on, it's literally | have a little list to improve lessons of things that |
want to look into when | finish this paper. And it is absolutely there. | do want to know how to figure,
| do want a method for setting goals and then measuring them and showing.

R: Would you say that's for you personally or for your student as well? \N\%

B: I think for both. I think part of the point of it, as | understand it, is... | mean, actually,Twould say
it's more for my students, because | hear the growth and | see the growth.
e r——

R: It's getting them to believe it half the time, isn't it?
B: Yeah.

R: And plus when they're paying for lessons and they're sitting there going, well, | don't know if I'm
getting any better. And you're sitting there going, you are, but it sounds like I'm just extracting
money from you and you're not even knowing if you're getting better. And then | get into that sort of
thought process as well.

B: I haven't had that as much.
R: (laughs) No, | haven't had that. No, | make myself sound like a really crap teacher!
B: No, no, no, no, no!!

R: But | always have these worries and these fears that, oh, they, you know, do they feel like
they're getting out of it, what they want to get out of it and how, you know, how can we, you know.

B: Yeah, |, yeah, |, | just, for me, it's just, well, | mean, it is W%@. Itis really useful to
what
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be able to point to something specific and say, yes, look, this i antedto do and look i/M
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fh;t they couldn't do a moﬁth ago, a year ago, a month ago. And | bring their attention to it because
| get excited about it and to reinforce them. But | think that the idea of setting specific goal, specific
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R: Yeah. And this wasn't something you thought about pre the MA, presumably, in the same way autonomy/accoun

that | did, and now I'm learning more about it.

dy. And I'm like, and I'm a mush, you know? | hated school. 1 hated conservatory
And there were so many thlngs that were major blocks for me. And so 0 when a student presents it,
even ifit's somethmg like, | blew it, | didn’t study enough for this test, and now I'm. going to geta D,
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my tendency is to go, oh, I've been there. Okay, fine. ARGIUSUAIANEISOKIBUIWIREAISIGINES | Toacher Empathy

ADAPTING VOCABULARY

R: Do you adapt the vocabulary and terminology in your instruction and feedback to your students
dependent on the individual student, does that vary at all?

B: Yes.

R: And could you maybe give an example of how, why? Is that a really awkward question? | don't
know. It feels an awkward, clumpy question. I'm not sure.
.

B: Some of it is langua i Sometimes | have to simplify language for a student, either
because an intgnaﬁﬁna ent; that English isRt their first Iangq@?or just someone who's not
maybe asewell read as ut also I've found lately, TV vary, I'guess it's not strictly the language,

but how much hscience- rglve them.\f I'm dealing with a master's student who's gonna be teaching,
you know, chmrs Tm gonn’a@ﬁiﬁem more background science. Or if it's somebody who's like
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super analytical and just has a really science-y brain and has trouble doing something if they don't
know why, then I'm going to explain, you know, 'l explain why something works instead of just
giving them what works. It's not exactly language, it's kind of a different question.

R: Well, no, you have answered it from that, because the way, as | asked it, | thought, actually,
there's so many ways to interpret that question, it's a bit of a clunky question. Just to kind of, an
addendum to that, could you, do you, | mean, with mindset and their psychology and their self-
schema, how they're feeling about things. Do you ever adapt how you speak to a student because
of what you may be recognizing in them? Is that something you're ever aware that you do or have
to do?

B: Yes, | do, very much. | mean, well, in general, though, in general, It's just youﬁing, but

whatever reason, or, you know, someone who may have a bad self imagg
| always try to be very positive in my feedback, but 1 don't know-tsa
never do it in a way that's destructive.

and I'm going to be, well,

going to do this type thing. But that's not deliberate. That's just me being mindless and just going
ahead with the this is wrong, and this is wrong, and this is wrong instead of, but they're small. Now
come back and say, but they're small. But to directly answer your question, yeah, if | have a
student that is confident in himself and knows what they're doing, | do not speak to that student the
same way that | speak to someone who is insecure or having a bad day or whatever. So yeah, | do.

TEACHER OPENESS TO NEW FRAMEWORKS AND DEVELOPING KNOWLEDGE

R: That's great, thank you. So, are you flexible, | think | know the answer to this anyway, are you
flexible in modifying your lesson approach if offered a framework that is proven to work? So, a new
framework to your teaching, you go, oh my god that's amazing, that would really enhance, you
would be completely open to that.

R: Because | had some choices here. No, my lessons work well as they are. I'm happy as | am but
open to trying another idea. Yes, | value new information that potentially benefits my lessons and
develops me as a teacher. | sense you are the third option?!

B: Well, again, with the caveat that if it's too complicated and stuff like that, | may just like steal
ideas from it rather than taking it...
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R: Of course, but within reason, you, as a teacher, are open to developing yourself. And the sheer
fact that you are doing the MA would indicate that anyway, really, wouldn't it?

B: Oh, yeah.

R: OK. Right, we're nearly there. How important is developing your knowledge surrounding student
psychology to your singing teaching? | missed that word there. Does that make sense? As | read it
it didn't make sense because | spelt the word wrong. How important is developing your knowledge
surrounding student psychology to your singing teaching?

B: Unde gr
going to particularly work for you unless I'm totally honest

R: Experiential knowledge?

lunderlies everythingl
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R: It's a big factor for you. And to be honest, | asked that question and | thought, | think you 1 F(/rl’hﬂ.a’ W

probably have already said that anyway in a sense.

B: In a way, yeah. But if you've got the detail, you need to follow the form.

R: Yeah. That's great. Okay, and this is my final question, although it might branch off into
something else, | don't know. Had you considered, what have | got here, had you considered
developing this area of knowledge before now, or do you believe it has little impact? Well, | know
the answer, but I'm going to ask it anyway. Had you considered developing this area of knowledge,
i.e. what we've talked about, you know, with the mindset, the goals, and all that, before now, or do
you believe that it has little impact in delivering a lesson?

R: But as you said, it was more when you started this course that you started feeling that way.
Although you would have had a driving force as to why you started this course. | mean, | don't
know what your driving force for starting your MA was. | mean, maybe there was an element in
that, not again wishing to put words into your mouth, or maybe you had a completely different
reason, or you just wanted to have an MA, or | don't know. | mean, there's various reasons why |
did it.

Devng o

. | said, you know, if I'm going to work, if I'm going to study
something, | want it to be the thing that I'm passionate about. So | actually spent years looking for a
program because in the US it's insanely expensive. And you have to go there. You have to take
music theory, and you have to take ear tray, I'm like why? I've been a professional musician for 50

0 poTo
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years. I'm sorry, | don't need that. So until | found this, but | didn't honestly expect it to, | didn't
expect it to be this amazing learning experience. | expected it to be, you know, something that |
was gonna go in and just, you know, learn some stuff. Yeah. And it's like totally changed my,
changed the way | think changed my life. Only changed my self-image changed. e: ing. Yeah.
A’rld Lamyeu«ﬂwg%g to be studying for the rest of my life. Yeah. Qecat&%
always so much more to learn>, =

:‘Svmueh—mere«isn‘f‘t{ere? But | sort of think in terms of the questions, But | sort of think in terms
f the questions, those are what | had so far so I'll stop recording...

y
o
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PSYCHOLOGY Vs‘it,ﬁ Q o
Researcher (R) - Participant (C) (\)\9%1'3 Wn:)"bﬁeg\ w

|

-7

R: Do you consider psychology, i.e., the student, sorry, can | startthat again? Do ydti consider
student psychology, i.e., their self-belief, self-image, and thoughts about their gengral and singing
ability, either important and or integral to the singing lesson?

C: Absolutely, yeah, of course.
R: Okay, and | don't know if you can expand on that. Have you implemented anything in your

lessons so far with this in mind? Or is it just something you just consider?/This is a no judgment by
the way, this is me just seeing where everybody's at/ It sounds a bit judgy but it's not. g ?N‘

C

pe succinct in m

Bl

imes it's notabout that. Sometime<the reason they're\p a lesson has got,
because | mostly teqach amatelrs, the reason :,( e in a lesson is often nothing to do with wanting
to learn, it's wanting abreak. Sq | had to sort offie this wave of what amvA here for and what are
they here for? We do a% a result\of that. And What-are~they.able to-d6 1 Jay? And then secondly, |
also have a really strong elation§§\ip with & psychoanalyst."And he became a student of mine

fthat. Sometimes that
ertoire of tha\iinging. Like if you're ge cethyer-dOn't wanna sing romantic

during COVID. So we taught him ver Zoom.-And then we became just firm\friends. He's no longer

my student. And he needs to\ronovg n. But he is a very, very good friend. And{ he now sends me all
of his clients. He is a hoal yst§vho trains psychoanalysts. And he believas that there's a
strong, strong link bet\ﬁem?e%m Wdo in a singing lesson when you're very vulperable,
sort of what you will do in a psychotherapy lesson. Now, it's nq@ﬂ@k]im a therapis®) it's that
he wants me to get people to be, becalise you have to be vulne ble, and that's wRat he wants his
trainees to experience. So he sends me\ lots of clients, and also mo3t.of his clients are musicians

anyway, so he knows all that stuff. $o, y&ah, I'm extremely aware of th {mpdct that § teacher has

on somebody's psychological and generalwell-being, and the impact a lessgn can have, either
negatively or positively.

U ndavshnd. STrda
ok dhe Shsh ¢
dre \emon

e
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MINDSET

R: Perfect. Lovely answer. Okay, so the next question, can you explain what the term mindset
means to you?

C: I've never thought about it.

R: Don't worry, you don't have to necessarily make any.

C: | can just pluck this out of my ar*e. I'm really undetermined to swear in youf tra \script because
this just happened to all of my cohorts and they've had to write f**k and now/you dé

C: So, mindset. | think | would probably use terms like £reative mindsets and corporate mindsgts.
And so | teach a lot of business men and women and afot-of psychoanalysts. And.so sometifes
they're, if I'm doing a psychoanalyst, they are not there to learn singing. So their mindset is
constantly evaluating, is evaluation. And then | have people who only want to talk in color and
expressivity and if | do anything about anatomical stuff, they just completely shut down. So | would
say that | have a creative, they have a creative mindset and oh, am | using the word energy? | think
I am. Oh, disgusting. And and then I've got very corporate people who's heavily resting on on the
set part of this will not do anything creative, imaginative, only want the anatomy, really need very
precise instructions and trying to get anything musical out of them is really difficult and | have to be
subversive to do that. | have to pretend it's a scientific model as opposed to expressing any feeling.
So and they won't do silly things like brrrr or SOVTs and they just won't. So their mindset is, am |
explaining this? | don't think | am.

R: No, you are, you are. Because anything you say is right. Because | say, what are your thoughts

about it? You can't be wrong with this. It's reat, isn't it? It's wonderful, it's not a test, you'r’e all right.
P

G Yeah, there's this q:ess and closeness. W dﬂw .

R: Yeah, you are along J_igm_lmgs_Deﬁ(tely along the right lines, definitely. So, have you

heard, it's interesting, you said creative mindset actually, because that's coming into play quite a lot

in my, um, in my projects. So, yeah. Have you heard of fixed and growth mindsets and if so, can
you define them?
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R: That's cool, no, yeah, that's cool. | was gonna say, if you are familiar with these terms, have you ‘()'P\ ¥ P F

included them in your teaching? But you wouldn't have because you haven't so we can ignore that.
Do you think it would be useful to know your student’s mindset and why? Now bearing in mind
you've kind of guessed at that a little bit and perhaps what | should do is preempt the fact that
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Wwhere you've said about growth and fix you've kind of alluded to it so the gyowth well a fixed

Sub themes
mindset is this people believe they have this innate sort of skill talent it caf't{be changed. It's like, relating to
oh, | was born with that, so | can't get better. Whereas somebody with & grewth believes that they participant's
can get better by doing and trying and persevering. So, you're kind of/pretty much there. So, with mindset
that in mind, | mean, yeah, there's whole books on it, lots and mapy, many books, and I've knowledge

condensed that into probably two sentences. Obviously, there"
said. But just to give you a sort of very, very brief summa

your students' mindset with that in mind? e

ore abqut it than what I've just

0 you think it would be useful to know Interpretation of
mindset

C: So with that in mind, | think,l.do.'l)fhink in my five-minute, | think by le two, any new
students, | kneW innately whether they're prepared, what they're @Grepared © doY was going to run
<)

a choir and | think-I-think ab at, although | don't use.itjn thos& ; e time and | think |
might have a little bit of ah egx and think that | am f character.

R: No, me too. | think you're probably like me where you can try and get the vibe of people, they'll
say something and I'll go, yeah, | know you said you're happy, but you aren't happy. And | think for
that sort of person, | think particularly for creative people, they tend to be a bit more like that
anyway. I'm not saying if you're not creative you don't, but | think we have that sort of more, you
know...

C: | think so. Butia e ‘ srybody
crealivity; outiigrew up in a culture, it's sual to be a musician, you started being a musician as Usefulness of
1 adulf | levelo ' understanding
mindset

Reading
student

1erms abpout a whole

1d | would defin ‘E\ " M

S or distances ) I'm ne good in this and sc
it would probably be helpful but as | also

ar. So} as a singing teacher in particular, people C)\‘M

you want to he

learning enough for it and-having a growth-mindse
helpful.

S what 4
R: It's interesting you say that because | did a little look at a profile measurement testy thing and |
thought yeah. | have and | was like that ego. | am all open to it. I'll do anything apart from bungee o o
jumping and Maybe a couple of other things involving great heights. | don't know you might result in ]
death, you know Like yourself And then | did this thing that's like oh, oh I have got a little bit tell me '
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something and they keep doing it daily and | think that's and (phone rang) | think that's just screwed
up my recording possibly. Let me just save that recording... (Nothing was said by participant at this
point).

C: | think, yeah, basically | think, | feel like | egotistically do and | feel like I'm a better judge of it
than they are.

o bty
ok Pty ©C
GOAL SETTING QWM dﬂf 6.,\,,&.0) k:} )

b
R: That's good, that's good, that's a good Sub themes

L relating to
?
goal setting in your lessons? If yes, do participant's use

of Goal Setting

ahswer. Right, moving slightly away frofm. Do you use
ou drive it or does your student or do bbth of you?

Is goal setting
currently utilised
and how

] PHEe Sy Jiian
d to wnat vou would lik:

R: Is that, just out of interest, is that younger students, older students, what sort of age are they,
the ones that you just kind of...

C: No, there's no, so one is in her late 70s and the other one is in her mid-20s.

R: So they're still adults, it's not like you've got petulant children there or anything like that.

. ; . Measuring goal
C: | don't teach children. progress
R: You don't teach children. Right. And they're just like, no, just here for fun, just want to geton COUSo /
4
with it. And is it more of that sort of, as you say, is that more attitude? 8"'
Perceived

C: They're sort of, yeah. Yeah, different. They have different, inhefently, they have different goals.
One wants to do the arts. The other one loves technique exercises, b doe\sg:t want te-talk about
goals. But yeah, it's interesting. But yes, | love them. I've never met anybody who loves going, but |
can talk about why it's helpful.

usefulness of
tracking tool

Teacher Empathy

R: Do you measure your students' goal progress at all? Do you have any kind of measurements of
it? Or any way of measuring it?

C: No. The most | ever do is remind them where they were either this time last year or when we
first met and say, do you remember when you couldn't do this? Can you see how far you've come?

That's about as far, because sometimes the improvement is so small, people can go, do you
remember when? That's about as much as | would do. They do find that helpful. N

R: Do they ever recognize that as well? Do they ever say, yes, | realize that, or do you tell them SW\.@ 00
and they go oh | didn't realise that did it? 6
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C: Yeah they always go oh yeah yeah and sometimes | get very very very nice emails where
especially in the last two months when | haven't been teaching people have been going out and
they've been doing their stuff in their choirs or whatever they're doing and whatever thing they do
and | get very nice emails pointing out to me what they've learned and how grateful they are. And
that seems a bit emotional. Some of them are, you know, they're really keen amateurs and so
yeah, I'd say sometimes they notice. Mostly though, | would say people are quite insecure,
generally speaking. | don't think they would notice.

R: Okay, that's interesting. And, | mean, | don't know if you do graded exams with any of your
students, is that something you ever do?

C: No. No, | don't do any grades.

R: I mean, that's not actually a question here but why is that just out of interest?

C: Because I've done them. They didn't do anything for me. [k S
be tional. But I've also, you know, | know exactly how you're examined and it's not any of the

stuff that | want my students to do. | also don't like most of the repertoire, | find it very odd. | only
teach classical singing, by the way. So sometimes | think the music that they set isn't appropriate
for what | want and all of my students are older. And | don't think ABRSM, Trinity have a music

repertoire that's really appropriate for say, aging voices or for voices that are further on than kids.

R: Oh, So they have something in mind, a goal. That in itself is a goal, | suppose, that they're
aiming for, isn't it?

C: | suppose, yeah.
R: without wishing to put words in your mouth, but you know.

C: | suppose It is a good goal, but then they do anyway, and then they want to beat themselves up
over it, and then of course my job, the psychology of it is, well, you know, are you sure it was that
bad, or whatever it is. And then | have people who come in just for a spell, who want to learn one
very extreme technique. Like | had one lady in her 60s who didn't have any vibrato, who really
wanted some vibrato. So she had a very clear goal, when she reached her goal, she left. Because |
also have a very strict policy of not holding on to students if I'm not helping them. So if I've taught
them as much as | possibly can and they're ready to progress, then | need to let them go because
I'm very aware from this course what a master, apprentice and cloying adult relationships do. So
I'm going off the strings a little bit. Anyway, but also the other massive thing is I've never been
asked by any adult singer to do a grade.

R: Nobody's ever come to me and said, | think, more with what children do. Which | found to be
typically their response. I've not had an adult go, oh, you really want to do grades? | don't think I've

had one, actually, one adult. If there was, | can't remember. It's always been the children who'd be
more of that way of life.
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R:
So would you value a method of tracking student developm
I've got there but we're not doing that. Would you find an
framework to be able to actually track studen

C: Yeah | think | would. | mean I' aying that like yeah [ think | would especially if it was easy
because my least favourite thing/about teaching is if I've got 21 students in 21 hours a week
teaching I've actually got 35 houks of admin. | can't like it's just the surrounding admin.

R: You almost want something that you could you know you can condense | mean as much within
the lesson | suppose as anything.

C: Yeah, within the lesson would be great.

R: So you know that external, again I'm putting words in your mouth, I'm thinking that myself, but
you know you want to kind of limit any extra yeah like you say admin time.

C: Yes.

ADAPTING VOCABULARY

R: Okay, another question, do you adapt vocabulary and terminology in your instruction and
feedback dependent on the individual student? And if SO, can you give an example?

4%
C: So, | always talk, let's talk about, if we talk about reg/istraﬂonAand ixed registers.and \dealing
with passagios. Some people love it when | use Italian terminology because they feel fancy and
that's part of why they're there. And I will go for it with passagio and then | talk aboutM1 and M2
with the people who love that stuff. Then | say head and chest. Then | talk about why | don't really
like head and chest, but nevertheless | get them to feel it. And then when they're doing feeling and
they say something in head | ask them to describe how it sounds to them. So when it'smightrwh%
they're making a lovely healthy sound, | ask th I me how that sounds. If pedple prefer cojol
. But most people say things tike.-

| get them to do colorssif\peopie preferé(hapes, shap
somebody said Ie,ently for a he micesd@
didn't sound innocéntto

C: Hell, yeah!

R: Can you give an example?

d. Somebody else said innocent, and th y
me-atall, but then | write that word down, and then if | say I'd like thatito be
more innocent, then they do it corre So | always borrow their language, always, always,

always. So | always borrow their language:
B n&gcz s Y SM

C: Yeah, and they associate it with how it feels when they do it right. That's what | want. | have one
lady who taught me the most amazing thing that would never work, | think, on anybody else, where
if | want her tongue to be a little bit... She swallows her tongue slightly.

R: Because they can associate with it, yeah?

(Lost connection)
As part of an accent that she has...
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R: 1lost you a little bit there.
C: Oh, sorry.
R: So you cut out. | heard you say that her tongue... Okay, after you cut out...

C: Yeah. Okay, so yeah, she swallows her tongue as a part of her accent. And if | want her to bring
her tongue slightly more forward in her mouth, up and forward, | ask her to be Catholic because
when she takes communion and she takes the bread, the priest offers it in the hand and she has to
bring her tongue forward to the mouth. It sounds bloody gross but that's what she associated what |
was talking about with. So | no longer say anything other than Catholic when she's singing and
then immediately her tongue comes forward and up and it's in the position | want it to be in.

R: Metaphors and analogies and pictures and all that sort of jazz kind of work.

R: Okay. And would you say that you ever change te instruction ang
feedback due to how you perceive their self-schema to be or maybe their mindset? We've got a bit

more idea about that.

C: Yeah, yeah, yes, definitely. So how, yeah, but it's all into it. | mean, it could, for one student, it
could change over four lesson te

eptthey-arehot gott en etely shift it?

ing, | know-whento-compl
8y%0r by.changing the a
the sameth\l ; uLina,‘di?Ierem.

QWN

ReESomess P/
TEACHER OPENESS TO NEW FRAMEWORKS AND DEVELOPI NOWLEDGE

{8l Because especially if it's a c6

Either by completely changing th&f@ic or the focysg pro?éh-enﬁ 7and not
necessarily initially telling them that we're after ough |

also might do that.

R: Are you flexible in modifying your lesson approach if offered a framework that is proven to work?

R: Okay, | think that's all the coding we need for that one!! | think that probably is all you need to
say actually. | mean, | don't know if you have any more to say on that, but that would be great.
Yeah, | mean, obviously I'm talking more in terms of the whole feedback, setting, mindset, that area
potentially, is your answer still the same?
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G ] and you don't know if you're writing the right thing, like, Siib thariies

you're just always feeling it out. S ] mething that is, you know, relating to

< i 9 ' teacher's

R: I think | know the answer to this next one based on this. How important is developing your ﬂexibility to

knowledge surrotinding student psychology to your singing teaching? developing
knowledge and

C: ] s.vital. | think if | did it constantly, | just don't have any knowledge, | think it studio

would... I'm just seeming tired, because the person I'm about to teach in 20 minutes is so neurotic

that | just think it would be/ great to not have mell, it's like an extra skill | at | 0 need..singing

teachers, | think our r§§gor)s1b|||ty is erlgm,mus and sometimes pgople come, anfi the_J:e'sr nothirlg Boasensie:

you can do about how people feel about youand what yourxole is. They determine and 1 don't being open

V@t to ngﬂggxsme:amsu make sure-l\'m not their friend so they're not going to contact me at

weekends or anything but | do end up being and I'm regularly told that I'm a really important either

break in their week or that's given them more If-confidence just in their whole lives and | feel that

pressure massively because if | have an Gdeay\VEu know am | ruining you know | do feel that

pressure so yeah it would help and it's massively important.

C: Brilliant, thank you. That's a great answer again, Had you considered developing this area of

knowledge before now or do you believe that it ha little impact in delivering a lesson? Well, | think
we've established that it is impactful. But is it sometl ing you've considered developing before this
whole sort of like, kind of like you have anyway, but | mean, | don't want to pre-empt your answer.

st dundp
e “"5‘%
C: It's all consuming, isn't it? Yeah, it's no capacity for anything else, | know. Okay, so | think really

that, | mean, those are all the questions | had for now. Thair\lk you.

Transcribed with Cockatoo \y w 3\:&4\'3

O
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PSYCHOLOGY ?}“”’Q

Researcher (R) — Participant (D)

about their general and singing ability either important or integral to the singing lesson

D: Yes. Should | say more? (W

R: If you can, please do, yeah. Because what I'm trying to get away from is yes and
answers, hence why I've gone down the semi-structured. If you're going, yeah, but ot

view, | went through a bit of a raumatlc vent too actually in the space quite close together
about you know, elght M\And dunng that tlme | suddenly found myself unable to sing

ISPV A

/really impacted me in a positive way and lt meant that | got my voice back how it was and |

o

as able to relax again Ao sm:g'IFn So that was on a personal level and in terms of worklng
with people myself, I've seen it partieutary-with those who, it comes a lot more.in
with those who have Ilke ompete Cﬁ‘issues an

R: Yeah, that's interesting. Have you, so you've implemented that within yoursinging lessons,
because | keep saying, oh, | can't remember. She used to\be on morning TV, the womansn MWY
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on YouTube so bought the subscription because | coulld cope with it no longer | was doing. So
I'm going to look into that. Thank you for that. And that's a great answer. Thank you. Perfect.
Lovely. And | was going to say, have you implementgd anything in your lessons so far with this
in mind? So of course, you have. Because | mean, | don't know if you could expand on how
you've implemented it or if you just say, no, | just bear it in mind. | don't know.

D: I guess it depends on who I'm working with. So a lot of the time if I've got students who are,
you know, young adults who are applymg to drama school or even adults who just want to do
it on a bigger scale, wheth oy not, a lot of the time it comes into play a lot

more there. Because¢and again, with those ‘who sgme with complex issues or who have bad
experiences, there's a'bi more of a focus on that, And | find students.do benefit from that. So
you know even just sitting a vipg a chat about/mdset not necessarily from ath erapeutlc
place becayse that's not the pomt of the Iesson gg‘rdon‘f go down that route too much unless

it's asked foror that's w s what they anﬁFfoTbut aving that in mind and then working with them,
©hatting about the importance of | the mindsgt and how the brain works and how the mind
works and those kind of princ (plesseemt' en shift how they think aboyt it and it kind of
gives people | think a bit of alsense of autono, y ecause they're like oh it's not that | am you
know it's not that | can't do this and 1'm- estl}neg to not be able to do this because | get really
panicky or | just physically can't do this ecause I always you know mess up when I'm being
stared at by the people. If you actually teach them how the brain works and how they can get
back to their advantage it's really unlo/ a IotI for them | think for many people and then
sometimes though you sense that they gon't want to know that in which case | don't go there

d_f:‘kﬁowﬁma_at:e suggest hey it might be useful to chat about this or you could come for an

session or we could just sit and have a chat about it next

=S . ,
don'twant to | won't force th because some people aren't'as.receptive to i me people
waffled on a bif there did that answer your qlestion?
Oigcuosfm b
shichio btHueen
H/\uo«m 1

don't want that. But yeah I'

&/
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MINDSET

R: No it was fabulous because when you mentioned autonomy and where we're going where
I'm going with this whole study is about trying to, you know, certain things | want to implement
into the schema and everything that | want you to try and implement into your lessons a little
bit, is about that, you know, slightly does cover that, you know, the autonomy, the motivation
side of things that, you know, a little bit. It certainly did in my module five when | was creating
my artefact, which is what I'm using now for this one. So that's a fabulous answer yes you're
yeah you're answering brilliantly thank. | think you maybe know this,

but | don't know. Mindset sort of means different things to different people. But can you explain
what the term mindset means to you? S e e

D: OK. | would say it's to do with the’ way you talk to yml@;rdiabgy with
yourself and the way that influences the' wa -yoursee-the world, see challenges, see
learning. So there's also fixed mindsets and | can't remember the other At basically
S o Yo ™)

R: Growth. W

Ve~ P s
D: Thank you. And ag 3in it links into that autonomy thing doesn't it and that se/nse/ of control

and that sense of, yeah aid motivation before; fike it links | think very much into that.

Wwe a f, | ybady falls into a bit of a fixed min: set at timeg even if they do have

a JUSSRUSHAII, So | think it's really important as | keep Wﬁink it
if people u e different ways of how t@[ain@rks and they under: tand theiry
indset can be changed)and that can have a pgsitive_ilrp}??on thei@a@ﬁ
= S

d vyhatever it
is they're doing:---— === Mwndsek hastes

— v

R: You're going to totally get this research project by the way. You're all over it already. It's

interesting though, but other people I've spoken to haven't heard a fixed or growth and to be
honest until | started studying I'm very interested in psychology but until | sort of niched in on
this | was like oh and I've got there and | was doing the reading and finding out and that's kind

l/dﬂ.c;‘?(
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of how | sort of learned that you've obviously had your own way into it for your own obviously

things that happened in your own life. It's sort of got you to that point. Right, so | was going to
say, have you heard of fixed and growth mindset? If so, can you define them? You just have.
So that we can skip. If not, what do you think they mean? You've already done that. | was
going to say, the only thing | would say is an addendum, if you are familiar with these terms,
have you included them in your teaching model before? Is it something you sort of think about
with the students at all? Or do you just sort of think, | know it's a thing, but | don't. | mean,
where are you at with it?
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R: But | guess on that you can implement things about them knowing in a way. You know what
I'm saying? Today we are talking about the fact you have a really bad fixed mindset. So what
we're going to do about that, you know, obviously that's probably not a great way of getting
them out of that, is it?

D: I guess in that sense, yeah, | would say the exploration side of lessons and sometimes the
exercises we do or even on paper it to do with you know a career or what they want to do
with their voice or the goals | guess that understanding does influence that

R: Okay sorry I'm thinking. That's great thank you and also I've lost my question, where am 1?
This is an interesting one for me because I've systematically gone through the questions, but
with you, | feel like I'm asking things and you're gonna sit there and go, yeah, we just sort of
answer. I'm just gonna tell you what your next question is, but | feel like you have sort of, do
you think it would be useful to know your students' mindset and why? But I, now, | shouldn't be
putting words into your mouth because that's not the point of an interview. I'm getting the
feeling from you that you're quite intuitive about your students and you can probably tell sort of
where they're at pretty much. Would you say that's true or?

D: I'd probably say that's true but | don't know. | think so. | tend to, I'm quite good at, um,

R: You've got a good understanding of it. This makes me think that | don't think you would be
clueless to, you know, whether somebody's, anyway. Yeah.

D: Yeah. No. Um, yeah, | would say | probably am. Um, but then there are some students that
really have to read, aren't there? \
N

R: There are those, indeed.

D: And again, those people are often the people that are quite closed off and don't want to dig
deep, which makes you think, oh, they've probably got a fixed mindset, but at thesame time,
you don't actually know that because they don't really give much away. So | think in that

sense, yeah, it would be helpful to know that. But yeah, generally | would say | can tend to tell
from what, you know, the way they phrase questions and, um, the way they phrase feedback,

like set personal feedback about t| tell me about things that have happened or
goals they have. Often they use(words and langua@k&ﬁdef—gives_tha away a little bit.
ing

Whether they believe that they're going to'be able to, whether they believe this is some
that they're not going to be able to get over or they have to, or something that they can work
towards changing.
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how W 7
x/)kay, do you, this is sort of going on to goal
setting, do you, | have to spin the last one, do you use goal setting in your lessons? If yes, do

you drive it or does your studeny/or do you poth drive it? | mean as in do you come up with
goals, do they come up with ggals, do you/both come up with goals?

| to be

« wnen [ King of neeaio | 3 bit mot Ter ihem to seft .
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w R: I'm like that as well. It's always a constant worry, isn't it? Because it's quite isolating when
you're teaching. You're on your own. It's one to one. And | was wondering what other teachers

M‘d are doing. Am | doing this right? Should | be doing it like the teacher down the road? And it's

('Lbs that sort of, | don't want to impose everything that they do, because | sort of think, some

people say, you're saying, what would you like to do today? And | will actually say that

sometimes, but is there anything specific you'd like to do today? And then some people look at

me like, well, you're the teacher, you tell me, you know, like, | will, you know, but it is horses

for courses, isn't it, a lot of the time, you know, it's...

] GEUSHANG | can relate to that myself, becaUse I'm like that as a person
anyway. - ~

oo

R: Me too, butterfly brain, butterfly. Creative people struggle with that so much. And for a long
time, | thought | was a bit thick, and my family were like, you're not thick. You know, you did
really, | did all right at GCSEs. You know, | wasn't like A's all the way, but | did good at
GCSEs. | got my A levels just, they were a bit of a rubbish time, it didn't matter, degree | did
well at. You know, I'm not a stupid person, but because | learned, see I'd be in the top sets,
one of my friends, she was like super intelligent, and she was like the sort of person that went
off to work for pharmaceutical companies and all that, and I'm sitting there going, ooh, you
know, she's just like A star, star, star, star for everything, you know. And we'd sit there, and
the math teacher, | always remember, she'd sit there scribbling away on the board and she
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always seemed to be pitching us at about A level, even though we were sort of first year
GCSEs. She starts scribbling on the board and she goes, blah, blah, blah, blah, blah, blah,
blah, and that is that, and that, and that, and Y equals ZX squared times a hippopotamus or
whatever. And I'm sitting there going, I'm looking at my friend going, does that make sense?
She goes, yeah. And she's scribbling, | don't know, how does that make sense? | feel like I've
just come in the middle of a conversation in our own brain. And because it's how it's kind of
put across to you, isn't it? But because then | realized that because I'm a sort of creative
person, I've got all these thinky thoughts going on all the time. And I'm constantly going, |
really want to focus on my singing. | really want to do this. | really want to grow that. | also
want to do my music stationery project that | want to do. Oh, but what about the book | wanf to
do? And what about it? Ang just, you know, stop that. So you probably have the same.

: I'm about to do the same. And so | can relate to h

mie

Wwol ntn 2 1N S nere. oo sometimes t IS \where a bit of gl
GEEARIRGIWItARAELSS | feel like some people with me find that fr strating. Like, my partper's
all the time, he's like, why, you're doing something really weII,'why\? you taking sgnéthing
else on? Why are you starting this next thing? Why is it that you sud lenly wanna do local
youth pantomime and then why do you want to, at the same time, start a choir? Which is what
I've done recently. And it's because | love doing it all. So, but from an outside perspective, |
can see that people get a bit frustrated at that sometimes because they're like why are you
doing that? So, in a sense it's quite that | get that for this student because | see she's like that

R: That's a really interesting point. | really enjoy, | love that. Yeah, that's really, yeah, that's not

even something | think I've considered as yet so we'll be considering that. Thank you. So,
yeah, because we're talking about who drives it, you or your student really. So | think, again,
you've answered this, do you measure your students' goal progress? And | think you just sort
of say it's more verbal, | don't know if you have a way of measuring it at all, or how you might
say to them, oh, yes, we've achieved that all. R RM ( oS

D: It depends on the goal: 1 like to, for students who are comfortable with this, and | never
enforce it but | like to encourage them to record themselves be it here or visually both in class
and in practices as and wh'en‘they.feelﬂ that they/ can look back and see progress because |
think that that can be really powerful but the thing is obviously some people don't like doing
that in which case | don't enforce it but | do make sure to
things because we tend to do that don't we? We recerd something, we're working ol
and then everything else then that improves but we'te looking at all the other bad thi

\\\_//,/
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that's a bit of a downside of that. Other progress is making sure the goal in itself s a@gail,

A
M y ‘(QM
e VX0
. - Sub themes
measurable_so\ obviously we've seen some of the goals, technical goals, you néed to hear)\

see, feel them. But some goals are also to do with mindset or to do with physically, hey, I'm
gonna go to this open audition and be prepared for th/at or whatever it is. So, or''m gonna be
able to sing this section of this song that | really struggle with by this point roughly. Ar}d S0

relating to
participant’s use
of Goal Setting

again, just knowing that you have or have not reighed that measurable goal, | guess/does Is goal setting
that, but no, | feel like | could do with better ways \f measuring it. So But | don't regl{y know currently utilised
what else to do there. Yeah d and how

R: That's great. | was about to say something, | think it comes in a minute so | won't say it

now. So | was going to say, if not, how do you measure student progress if at all, but you've

just said how you, yeah, that's cool. Would you value a method of tracking student |

development and progression other than graded exams? o qfﬁ\(h_ﬁhxwuﬂ//w

viously they.ree
student's progress and everything, but you've/got to hit the criterion.)t's like any exam, you're
hitting the criterion. It's not necessarily always What-that-stud eeds to work on as such and
it isn't necessarily a real-life situation is it if they're going on into the performing industry okay
yes standing there in front of an examiner and doing it all in front of a panel depending on

Measuring goal

what exam you're doing but it's not it is a bit of an artificial situation isn't it mm-hmm so | think RIQQEESS
you can do very well in an exam in front of one person, but if your actual struggle is with

performance anxiety in front of a group of people and that it comes from a cause of like social

anxiety, then that's not gonna be able to help you measure that goal, is it? Perceived

R: And funnily enough, | think it's easier to sing in front of many people rather than just a few
because when I've been out gigging and you're like, oh god, there's only four people here, it
feels too intimate. I'm like, oh, this is awkward. | feel like | just walked into your sitting room

usefulness of
tracking tool

Teacher Empathy
singing at you you know | just don't like that at all.
D: | feel like people you know but don't know that well it's like it's not my partner but it's
somebody | went to school with who ['ve not seen for 10 years do you know what | mean that
um that's a bit odd.
Sub themes
ADAPTING VOCABULARY relatingie
adapting
vocabulary

R: OK, next question. Do you adapt vocabulary and terminology, terminology, sorry, | came
out with, in instruction and feed, in your own instruction and feedback, dependent on the

individual student? If so, can you give an example? And again | think you kind of answered
this earlier but | think you sort of say you do change.

~—

D.Yi 'ffio, | mean some %s/ujgn%m thinking one in particular, is very sensitive/.to}—x
danguage’and will take the negative oy of anything you say. So obviously | tread on egg shells
a [ittle bit with them and I'm very-careful but | still feel, and | always say fto,them—a\s well, | want
to ‘éel_l you the truth because that's why mnt to give you the feedb\aj:band
you know, they say they want the feedback, they justthen gét?pse; about it. So, you know, |
always@ I need to with that and say, look, this isn't a reflection on you and your
singing, it'sjust a reflection on an actual thing that we're just working on. And how we can get

—_—
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you to the next stage. Yeah and kin'q.gf»separatiqg tfrom them. | don't think | have any other
students that are like that but again sorie people do speak more direct and therefore | try and

match that. Like if whatever they're giving me | try and meet them at their level. Sometimes it

SONIWEHIGISAYANGS! Is that okay? Do you want any more examples?

R: No, | mean | was just wondering whether to say would you think that you would adapt how
you talk given if you think they're a fixed or growth mindset, how you might feedback or
instruct them more. Do you think that might determine it at all or is that not something you've
considered before? Don't worry if it's not something you've considered before, it's just a thinky
thought | had.

D: No, I think it's a good thinky thought. | can't think of an example of a time when I've
consciously thought, oh, | think this person has x mindset and therefore I'm going to phrase it
differently. I think it's just that being in the moment with the student and reading, not reading
the room because there's anyone with you, but you know what | mean. Hard to say really, but
probably | would say it does impact on how I... But | try and always keep everything positive
and, you know, if I've ever got anythir{g, you know, constructive to say, | try and sandwich it.
You know, those kind of sandwich techniques that they say.

—

- ——

R: Oh, what, the sh*t sandwich? It's all right, I'l say it, the sh*t sandwich, I'll say it fof you.

D: But yeah, | can't remember what | was going to say then but um..., the sandwich is sort of
the way you kind of deliver how you feed back | suppose the... No, no, um... Al right, carry on,
you might come back to me in a minute.

TEACHER OPENESS TO NEW FRAMEWORKS AND DEVELOPING KNOWLEDGE

R: Right, okay, so, are you flexible in modifying your lesson approach if offered a framework
that is proven to work? a\(w\

3 itely-Yeah;+don expand on that. BUf'yeah, absoltitely, | think it's
“useful to keep developing and never be fixed. And you used the word intuitive earlier. |
always have a plan, but | tend-not to stick to it. Bt not because | go off on a tangent as such,
but more just because you're responding. | think that's what | was going to say. It's being in the
moment with the student, isn't it?

R: And it's much like this idea of a semi-structured interview, isn't it, really? It's like, well, I'm
planning to ask you these things, but | have no idea what you're going to say. You might turn
around and go, my sense is a little bunkum, I'm not remotely interested. That being said, |
suppose part of this project, which did occur to me, I'm not getting a true reading of all
teachers' thoughts because you could say people that have decided very much against doing
it. In fact, | had one lady who said she was interested, then looked at when | wrote the email to
her initially about what was going on. She came back and said, | think it's going to be too
intrusive to my students, and too confusing, and too this and too that. And | thought, oh, fixed
mindset much. But you can't sort of, it's hard to equate that. I'm going to put it into my
reflections in my study, but | can't prove it. But the chances are that everybody | interview is
going to go, yeah, I'm open to this because you've come along to do this. It always kind of
follows on. It's highly likely you're going, all right, yeah, yeah, I'll do your research and go, oh,
no, | wouldn't want to change it, | think. It doesn't kind of follow, does it? But | mean, | might be
surprised later on by somebody, who knows? Anyway, yeah, no, you've answered brilliantly.
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So, nearly there, how important is developing your knowledge surrounding student psychology
to your singing teaching?

e had have made me ¢ nd | hope i
That's what | was going to say earlier. | try to, kreally, partie when | first meet people in
those first few lessons, | think building up a'really good rapport l)S) really important because the,
most of my students | would say, and | don't want this to be like tooting my own horn, but |
think most of my students would say they feel very comfortable. There is a line there, though,

because then that ends the danger of chatting all the tiﬁ\e and I'm Jelling you stuff that really,
you don't need to know. S, ;%U

)
R: I totally have that problem, because I'm a really friendly person, and | like being social, | like
having a laugh and all the rest of it. Before you know it, I've got one lady | teach, she comes to
me for an hour, because half an hour wasn't long enough, and we still waste the hour chit-
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chatting and laughing. And it's like, one day I'm going to teach you. I'm actually going to teach
you something. It's going to happen. | just feel awful.

D: No, 100%. I totally relate to that. And for some students, it's more like that than others. But |
think that if you've got that good rapport, then those conversations, if they do come up, if they
come up from the student, or if you ever do need to just feel like you want to discuss mindset
or anything like any kind of beneficial stuff there | think it's much easier to approach if you've
already got that rapport, whereas if you kind of don't know them and you go straight in with it
and it can feel a bit | don't know | mean I've not I've not felt like that because when I've had
those discussions as a student I've always had a good rapport with that person but | imagine it
would feel a bit, hang on a minute, | don't know you. And some people will be open to that.So |
think those things need to come after you've already got a relationship.

R: That's really interesting because one of the things, | mean, presumably whoever you
implement this within your lessons, this thing I'm going to get you to do, it's not going to be
horribly intrusive, don't worry, sit into the lesson, it should hopefully be able to just sort of
wangle it in there a little bit without too much disturbance-ish. Presumably it wil be with
students that you've been teaching for a while. Yeah, good. So, because yeah. Right, this is
the last question. Had you considered developing this area of knowledge before? And | always
say this area of knowledge | don't mean very specific there | realise when | write that um and
I'm talking about the whole thinking about psychology mindset goal setting how they might sort
of all sit together because in fact this question comes and | do this every time | look at it go
actually I'm not giving you any kind of reasoning behind that question so the idea that we go
on to do next is | create like a little tutorial video. | hate using the word tutorial video because
you'd be all over this anyway, you don't need me tutoring you. But just explaining what I'm
trying to get you to do is, | want you to be able to profile your students as many as you can
manage. I've got people that said | can only do one, is that all right? Anything is fine. If you've
only got one, great. If you've only got two, great. If you can do three or four, wonderful.
Whatever you can manage, whatever you have, it's got to be adults. You're all right with that,
aren't you?
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D: Yeah, | am.

R: I wasn't quite sure how we sat with the ethics about me getting participants to then work
with people under 18. And because that seemed like a bit of a minefield, | was like, everybody
over 18, everybody over 18. Plus, in fact, | think you get a bit more sense out of adults
sometimes because they can kind of process what you're trying to do with them a little bit
more. Yeah. So there is that element as well. It would be something I'd be interested in doing
with children later but for now let's just you know stick with the easy stuff. So what I'm going to
do is get you to sort of profile them and work out if they're fixed or growth. Now the thing is
they're probably going to have a bit of both and you've already identified that as being a thing
and actually through my studying I've realised that actually you can be a real growth mindset

in one thing and a real fixed somewhere else. N ! Wmd
7 (e i
D:

actually, | could probably do it, | just I'e ot this complex in my head that | can't doit. So |
think everybady yeah definitely has an element of that doesn't they? A bit of mix.

R: Yeah well it was funny because the lady, the last lady I interviewed the other day, she
asked me if I'd ever been howl, because she said yeah I've got a great mindset, she said I'd
like to think, | said yeah, she probably sounds a bit ego but I'd like to think | have, you know
particularly with this, this and that, she said I'l try anything. apart from sports, not sports and |
went yes, me too.

D: Me three!

R: It was hilarious the way she said it, | just absolutely cracked up. But yeah, | think there is
that to it. So basically what you'll do is you'll profile, you'll get an idea of where they are by
actually being able to measure it with a profiling tool or system as it were. It's not like a probe
or anything, I'm not sticking anything in their head or brain, it's fine. And it's also... And then
from there, it's about understanding terminology and vocab to use depending on where they
sort of sit with that with the goal setting. And the trouble is, we're gonna do it every three
lessons. Now goal setting over three weeks, you can see the problems there's gonna be with
that. So we're gonna have to look at sort of short term goals. It might be they're not practicing
enough. Something that you can measure. We've got to look at something that might be
measurable over three weeks which is going to be... | don't know if you have any ideas about
that do you let me know because I'm sitting here racking my brains about that at the moment.
But to be fair you could sort of if you've got something that needs a bit of pitch work they
probably could come on within three weeks. It could happen.

D: Do you need it to be a specific singing goal or can it be a goal to do with them singing as a
professional?

R: It can be anything, | don’t care. The idea is that we are looking at how you think it might
have helped using particular terminology and then I'm looking at using a measurable way of
seeing if that goal has you know developed and if you found it useful to implement in your
lesson or if you went yeah that was a pile of poo | wouldn't ever use that. So um I'd like to be a
tiny bit kinder about it but | need honest feedback. So yeah be nice to me but you know | need
honesty also. Um so then that would be the idea with that and then um it'll make more sense
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when | do it's all a bit vague at the moment because | haven't written a damn thing I'm just
having many meltdowns about it but itll be fine it'll be fine. Itll be fine. But then, yeah, so after,
then after that we'll do our second interview and then we sort of go over and sort of see how
you found it to. Kind of why | haven't done it is because I'm looking at how you guys are all
responding in the interviews to help formulate it a little bit, to look at things that we can include
that you go, oh, that'd be really good, that'd be helpful. Oh, this crops up, that's a problem.
Then | can sort of build it all in and actually create something that's a bit more useful to you,
you know. And the idea is eventually we have like a little schema that you go, this is actually,
you know, can be wheeled out to the masses, you know, as being quite a useful tool. So that's
where I'm sort of heading with that. So having preempted question 10, had you considered
developing this area of knowledge before now or do you believe it has little impact in delivering
a lesson, as in your mindset.

D: Uik done and | guess what | kind of do'because it's an area that interests me so
ldoread a viously I've had that training but | still think | someti e
waters get a bit muddy in because obviously I've had that therapeutic training so the waters

getabit mud@y. I'try and keep them quite separate if | can because you know, ethics-and-all

of that And you know staying in your Iaﬁ but I've had some interesting conversations recently
with with other voice practitioners who have specialisms in things like Physical rehabilitation
and you know massage and things like that and I've started to understand that you know,
some of this can come into the lesson a little bit more. I'm waffling to answer your question.
Yes, | have in the past considered that and yes, | do really very much want to continue
develop that area because | think it is imperative. Q&

R: Alovely answer. And | just want to, | haven't asked this actually to anybody, but | want to
ask you, have you seen much literature or have you been aware of anything? | don't know,
you probably haven't even been looking for it necessarily, but are you aware of much
regarding mindset and goal setting for singing teaching?

D: I mean, I've read, | couldn't tell you what I've read and who I've read, I've kind of dipped in
and out because with my own stuff that I've been doing with the Voice Study Centre, I've read
stuff about it, although I haven't been specifically focused on it. So in terms of actual official
literature | have but | can't remember which studies or...

R: Would you say was mindset was separate to goal setting or do you can you remember
there being anything where mindset and goal set were related together?

D: No | think it was mostly separate.

R: Because | have not found anything mindset and goal set within a... if you have, | need to
know. You might have seen something and not yet. It all becomes a big blur of lots of printed
off bits of paperwork and stuff all sat on your computer, doesn't it?

D: But if | think of any or see any, | just read. No, | get that. I've not specifically needed it for
what I'm doing.

R: 1 understand that entirely. It was more, | was just sort of having a bit of a thing of, I'm fairly
confident that there isn't literature or journals or anything out there about how mindset and
goal setting are interrelated and the singing studio, loads of stuff, you know, when you're going
into sports and stuff like that. And even then, trying to tie the two together within a paper, there
doesn't seem to be a lot. So I'm trying to do something that's a bit not happened before. Do
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you know what | mean? That would be really nice to do that, which is hard to find, isn't it?
Because anything you think of, it's already been done, you know. But yeah, so that's brilliant.
You've answered all my questions beautifully. Absolutely fabulous. Thank you so, so much.
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PSYCHOLOGY

Researcher (R) — Participant (E)

R: Do you consider student psychology, i.e. their self-belief, self-image, and thoughts about their

-who I'work with. And my students come from all sorts of backgrounds in terms of their
singing history, their experience and also just their level of professionalism and performance
experience, too. So especially with people who are coming to singing and performance experience
too. So, especially with people who are coming to singing later in life, maybe for the first time or for
the first time since they were. i ir'in school or what have-you, | think it's really important to
consider their particular ﬁsychological connection with their voic d with singing differently than,
you know, my singers who iggi ormers.and who have-béen doing it, you know, for years

and years and, you know, clearly view themselves as performers and it is like part of their self-
expression and-part oftheir experience. e S e c

e —

Sa yeah, it's something that | consider quite a bit:
M And | am also, you know, fairlywell versed in a lot of more kind of psychological methodologies.
eative practice and something that | taki

vV OW

60!\ an tives. It's something that Twerkinto
really seriougly. M I is glso a therapist. So it's something that's a little bit in my world.

R: Oh right perfect okay that's great. Yeah that's a lovely answer actuatty-£s-quite interas g You
said about the transgender there because I'm looking at mindset quite a lot which we'll go on td’in a
minute and | just wonder if that has any implications of that or | might sort of might ask you about
that in a minute what your thoughts on that. It's not something that's cropped up yet so you know
that anybody's mentioned it, I'm not saying nobody does, but it's just not popped up yet in the
interviews. So, have you implemented anything in your lessons so far with this in mind? That's a
strange question, does that mean anything to you the way I've worded that? Can I, should | word
that better? If you think, what's she going on about, | can reword the question.

E: Have | implemented, like, can you be more specific?

R: Yes, | can. So, | said, do you consider student psychology? So have you sort of, | guess, do you
have discussions with them? Do you, I'm trying to think, the trouble is | don't, it's not necessarily
something | would think of. You might say, well, | do this with the thinking about their psychology or
how they're feeling that day, or I've been thinking about doing this sort of thing. Is there anything
like that's cropped up for you? If it hasn't, don't you don't make anything up.

E: Yeah, definitely. Thank you for clarifying.

N

. R: Did I clarify that well? Because I'm trying not to put words into your mouth.

E:Yeah, so has it been kind of an active thing?
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R: Yeah.
E: Like have | been actively...
R: Yeah, exactly that, exactly

E:....with students? Not just something that I'm considering internally, but something that we're kind
of working on.

R: Yeah, because | will get to that, how you're considering it internally anyway. So we tend to find
with these questions that I'll go through and go, oh, you already answered that actually, but it just
seems to go that way. But that's cool.

S g el

at-pops-upthe most is with s rﬂpe‘nts who really kind of |dent!fy
allenges are emerglng for them in their singir ng practlce

E: Yeah, | feel like the way-tha
with whatever ¢

fiemselves! And so | nd be like, let's see if we can think about this as | am
feeling a lot of resistance practice, or | was feeling overwhelmed in other parts of my life
and my practice is suffermg from that, So that it's about an experience rather than about I'm this
way. So that's the thing that | think | most often come across. And then also with songwrite
e kind of new to singing and music as a form of their own kind of
, there can also e thoughts about like, oh, I'm just not tha e-Or lik
'
can't justTike come up with gllike that. Righ |dofl|ke emup
to the possibility that even i now, to their point of view, even if they fail at improvising-or
fail at coming up wit d progression fo-getusfromAto B or whatever it is; that that's part of
their process. And that without those ljttle fa or challenges, there canit be any
«goaching people who' dealing with practice resistance,

Nhere i

progress made. So yeah, |t‘s usua

coaching people who are d creative resista en there's also the performers.

Where they're like, | practice and everything's going great and then I-get on stage and | |just kind of

feel like Ana die. Or like | just clam up and nothing works right. So it's kind of dealing with like
or that different experience. Preparing them to kind of feel a different leVel of
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MINDSET

R: That's brilliant. Okay, lovely. So, | mean yqijust mentisned mindset there. Can you explain what

Sub themes
the term mindset means to you?

relating to

E: Yeah, | see it as kind of synonymous with orientatien-where-i ion Vi fn?:(lizz:mts
h it's your mindset tow your mindset toward performance or|
= > e v e e knowledge

Interpretation of
mindset

R: Yeah, so you sort of semi-answered the next question, that's why | smiled when you said
growth. Have you heard of fixed and growth mindset? | think yes you have. .

S «ru‘M
d b = it - Usefulness of
Wherawe understanding
e a) erpreting a mindset
L il i i el © = Reading

j '?"i : — student

R: I mean, this feels like you've kind of very, you've gone above and beyond really in terms of X 'M/w(p\,-
describing this, but | mean, my next part of that question was, could you define them? So if you p n °°'1’ (la
were to summarize a fixed and a growth mindset, how would you define them as condensed as

possible. So what would be a fixed mindset and what would be a growth in your view?

R: Perfect, thank you. So, | was going to say, if you are familiar with these terms, which you are,
have you included them in your teaching model before? Is it something you've kind of worked in or
considered in any way?
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R: Thank you, yeah. Keep picking away a litfle bit, yeah. Okay, do you think it's useful to know your
students' mindset, whether they're fixed growth or there might be elements of both gomg on there?

| mean, it's not a black and white thing, as much as | can determine. - 9 whaed
w TR
E: Yeah, and | think now, their mindset towards so

for others can be very fixed. | have people who are very growth-
rovisation and songwriting, and they're very, very free and flexible about
new experiences in those regards. But maybe learning the musicianship side of things just makes
them clam up and be like, | can't learn that that's too hard. It‘s different dependmg on ic,

thei lndset is. lk&an\ d | feel like if we're, if
acros indset, right?If | were teaching andw o aware of their mindset towards the thing
that they're trying to learn from me, then, you know, then | haven't really done my entire job. Kind of

getting to know where they're coming from. 'ﬂ( ( "'Qa | (o vu lA

R: Okay, that makes sense. Now, the reason | say that's what I'm fi ing interesting there is what's
cropped up with a couple of other people, they've sort of said that, and when I've been doing my
reading, they sort of say, you know, a mindset about one thing, you know, sort of maths will be one
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way, and the mindset about sports might be a completely different way, you know, growth will one
fix it. But you said within music, which is really interesting, because nobody's actually said that, but
that's a really valid point. And, and something | need to sort of consider in the whole, the artifact,
the schema that I'm going to be sort of using for this, that it's not necessarily music versus sport, it's
music versus music a little, you know, within it. VOLH’\ wm

E: You know, so. | mean, even vo"ce versus voic; like | have students come in who are like, oh
yeah, like singing, you know, blues S really kind of my wheelhouse and | don't really feel
like my, you know, my voice just isn't here to judge that. You know, so they like might have, you
know, a growth mindset about other parts of music, certainly about, you know, growing their, you
know, tonal capacities or abilities to improvise and all the things that fit within the things they're
comfortable with. But if I'm like, let's learn a musical theater piece or let's learn this, you know,
piece of jazz in another language or whatever | want to throw at them, or even just like a very
different style of rock or pop, they can get very closed about it and be like, no, no, that's not really,
my voice doesn't really do that. You know, so even within just voiced technique, people can have
an open side and are more closed.
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GOAL SETTING

R: Yeah, | love that you said that. That's really helpful. That's brilliant. Thank you. Okay, so, right, Sub themes
so just thinking about goal setting for a second. Do you use goal setting in your lessons? And if relating to
yes, do you set goals? Does your student set them? Do both gf you set them? Or you might not participant’s use

ceo

E: Yo. | think it helps them. You know, it helps them know what they're shooting Is goal setting
at. Certainly 'k of a single lesson, Fihinkiit's'really’ important to have, you'know, | currently utilised

and how

use goal setting at all. of Goal Setting

tollearn a new song. I really burnt out. Okay, cool Right and like being able to jive with that. So
even within like the small of alesson; | think that goal-setting i important Otherwise,
they|don't really know wheth g

S S
R: So would you do goal setting over longer periods of time as well?

E: Oh yeah. Yeah, both studying and longer term stuff, | mean preparing for performances,

preparing for recording sessions, trying to achieve very specific tonal goals, you know, whether
those tonal goals are like sounding more feminine or sounding louder or sounding X and Y way,
whatever.

Measuring goal
progress

d to'be a little bit e playing in the fi (hemto'be likellets | Perceived
> if v do that, but this time ¢ : > the key 3 ent version, or usefulness of
sometimes a little pushie st of the fi al goal comes tracking tool
N\oﬁb aaﬂ?m MWL e Empathy
R: So, yeah, that's lovely. That's brilliant, thank you. Yeah, that's really helpful, actualfy, more than wd B
you know, something you just said there. OK. Do you measure your students' goal progress? When naed_ e un IM:]

| say measure it, obviously, you're going to have an idea if they've got any better at it, but, | mean,
is there sort of.....any kind of physical measurement that you take? | don't know. l é ,

E: | mean, I'm always @, of course. And t. | keep t/w@ J~m I7A
m on all of m nts, because there's a lot of them:And | can't remember what
we did last week. So | do keep pretty strong notes, and oftentimes I'll give myself a little, you know,

just like I do in my own practice. Here's what happened today, and this is maybe a good thing to

check in on next time, just so that | can-ge-inte-the lesson and be like, aha, | remember we were

doing this. Let's see if we can M direction, or whatever. In terms of keeping some _ ( hsir2 W
sort of goal chart, ts I e
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qurdorom™y

R: This is what | was going to say, how do they know that they've developed? Because this is
something that | had a conversation with somebody earlier, we were saying, sometimes you're
saying, they're saying, oh, I'm not improving at all. You're like, well, you know, three months ago,
you couldn't sing that note, now you're singing three notes above it, oh yeah, you know, how do
you get that measurement of progress to deliver to them? Do they, through looking at the videos |
suppose, and that kind of thing is it, so they can compare?

e

m

R:It's a distraction, isn't it, a little bit.

R: That's lovely. | love that you just said that.

R: Yeah. That's lovely.
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ADAPTING VOCABULARY

R: Perfect. Thank you. Um so do you adapt your vocabulary and terminology in the way you
instruct or feedback dependent on the individual student now, I've been asking that question and
what people are coming back with is Oh, yeah, absolutely depends on their level of ability to the
technical way | think what | meant and | haven't provided that question very well, I'm more looking
at do you change, do you adapt your vocab and terminology dependent on them individually,
depending on their kind of possible mindset and schema and things like that? Would you alter how

you speak to them? And what words would you use? g e \JOCAN
o _pekceffhm
E: Yeah, yeah. e

TEACHER OPENESS TO NEW FRAMEWORKS AND DEVELOPING KNOWLEDGE

R: Brilliant. Are you flexible in modifying your lesson approach if offered a framework that is proven
to work? I'm more looking at the psychology side of things rather than somebody suddenly coming
up with a fresh new way of teaching about raising the soft palate. So I'm looking more, rather than
technical, I'm looking more psychology here. If somebody comes up with some sort of framework or
schema that works and is proven to work, are you flexible in implementing that in your lesson,

potentially? < M i /

v

think,

| Yea, |
you know, flexibility in teaching is part of my creative process as a teacher to be flexible, §
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: . Reasons for
ARV IECRE being open
R: Fab. How important is developing your knowledge surrounding student psychology to your Experiential
singing teaching? | think you sort of answered that one. We'll ask the question anyway. knowledge
E:}
as well. So, \ ; ; , especially as | kind of expand my offerings to
include , you know, songwriting, more kind of coaching orientated stuff, more performance
coaching and creativity nurturing, you know, not just helping people sing this song better or with
less strain ol , more than voice technique as | expanded to other realms, it \/
becomes more important. H’

Cow

F
§lidy
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WOMW

R: Brilliant. Now, this last question, I've worded it so terribly and we keep getting hung up on it, so
I've got to try and word it correctly. So, I've written here, had you considered developing this area of
knowledge before now or do you believe that it has a living impact in delivering a lesson? | think
when I'm talking about developing this area of knowledge I'm talking about mindset, psychology,
goal setting, you know, it as a package. That's kind of, it's all integral together because I'l tell you
how | arrived at that. It's when I've been doing my research and finding a lot of information about
mindset and I'm finding information about goal setting but n'er the twain do meet, as they say. So,
you know, it's kind of not come together, particularly in singing, whereas somebody's mindset might
govern how you should goal set for them. So that's kind of where I'm looking at, kind of heading
with this. Is that something you would have considered developing an area of knowledge that you
might not have even given it a second thought and thought about it? Or you might have thought
about developing the mindset or you might have thought about developing the goal setting or do
you believe it has little impact in delivering a lesson?

E: I think it's | consider thisioften. It's like all about just reaching somebody better. And if | am
in a state of kind of open conversation and collaboration with\a student, it's gging to be a better
lessonfor them, and it's going to be way Ies/s > dragining for rgaidieac#t@af person. Soit's like
anything that will make that exchange more open.and more.constructive and moré flexible-and able
tokind of duck -and weave as they are processed ducks and weaves, like that's something that |

eel like I'm always looking for new aventes

R: I mean, I've asked that question and | sat there thinking, | almost don't, you've probably seen it
again, | don't know why you've asked that, because I've kind of answered that, because you are
somebody that's very much wanting to develop and push yourself forward and push your studio
forward, and you're trying to get everything developing all the time, so | knew that before | asked,
but | just wanted to make sure I'd asked all the 40 questions, really.

Thank you, bye.

Transcribed with Cockatoo
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