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Appendix 1 
Schema Designed in Module BMPF7013F 

 

 

Diagnostic Checklist of Mindset Characteristics 

 

Before Profiling the student, please become familiar the characteristics associated with 

Fixed and Growth Mindsets: 

 

Fixed: 

Belief – Intelligence is static. 

Desire to look smart and therefore a tendency to: 

• Avoid challenges 

• Give up easily if presented with obstacles 

• See effort as a waste of time 

• Ignore useful negative feedback as deemed critical 

• Feel threatened by the success of others 

These characteristics can result in achieving less than the potential. 

 

Growth: 

Belief – Intelligence can be developed  

Desire to learn and therefore a tendency to: 

• Embrace challenges 

• Persist if presented with obstacles 

• See effort as path to mastery  

• Learn from criticism 

• Find inspiration in the success of others 

These characteristics can result in achieving a higher level of achievement. 

 

 

 

 

 

 

 

 



 79 

Ask the Student to complete the MAP profile first and the CMS (adapted to singing) profile 

second: 

 

Mindset Assessment Profiling Tool (Jones, 2019) 

Student to answer strongly agree, agree, disagree, or strongly disagree for each question: 

1) Your intelligence is something very basic about you that you can’t change very much, 

2) No matter how much intelligence you have, you can always change it quite a bit. 

3) You can always substantially change how intelligent you are. 

4) You are a certain kind of person, and there is not much that can be done to really 

change that. 

5) You can always change basic things about the kind of person you are. 

6) Music talent can be learned by anyone. 

7) Only a few people will be truly good at sports – you have to be “born with it”. 

8) Maths is much easier to learn if you are male or maybe come from a culture that 

values maths. 

9) The harder you work at something, the better you will be at it. 

10) No matter what kind of person you are, you can always change substantially. 

11) Trying new things is stressful for me and I avoid it. 

12) Some people are good and kind, some are not – it is not often that people change. 

13) I appreciate when parent, coaches, teachers give me feedback about my 

performance. 

14) I often get angry when I get feedback about my performance. 

15) All human beings without a brain injury or birth defect are capable of the same 

amount of learning. 

16) You can learn new things, but you can’t really change how intelligent you are. 

17) You can do things differently, but the important part of who you are can’t really be 

changed. 

18) Human beings are basically good, but sometimes make terrible decisions. 

19) An important reason why I do my schoolwork (or further education), is that I like to 

learn new things. 

20) Truly smart people don’t need to try hard. 
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Creative Mindset Scale Tool (adapted to singing by Daniels [2023]) 

 

Student to answer strongly agree, agree, disagree, or strongly disagree for each question: 

1) Everyone can sing well at some point if he or she is given appropriate conditions. 

2) You can either sing or you can’t – even trying very hard you cannot change much. 

3) Anyone can develop his or her singing abilities up to a certain level. 

4) You have to be born a singer – without innate talent you can only be an amateur. 

5) Practice makes perfect – perseverance and trying hard are the best ways to develop 

and expand one’s capabilities. 

6) Singing can be developed, but one either is or is not a true singer. 

7) Rome wasn’t built in a day – singing requires effort and work, and these two are 

more important than talent. 

8) Some people are singers, others aren’t – and no practice can change it. 

9) It doesn’t matter what singing level one reveals – you can always increase it. 

10) A true singing talent is innate and constant throughout one’s entire life. 

 

 

Decide if your student has a fixed, growth or mixed mindset. 

 

Now you have the results from both sets of profiling systems, you need to analyse the 

scores and understand how best to align goal setting dependent upon the results.  

 

Whether your student has a fixed, growth of mixed mindset, you should: 

• Allocate time boundaries: short/mid/long term goals - keep small and manageable, 

• Limit goals to maintain focus and cognition. Split bigger goals into sub sections, 

• Keep the ‘why’ at the heart of the goal, 

• Clear, specific, and written down goals, 

• Be clear about any apprehensions the student may have about their voice. 
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If your student has a fixed mindset, remember:  

• They may well blame lack of ability over effort and will stop trying. 

• You should avoid blaming the mindset and refocus it. 

• Embrace failure by reframing it and utilise distraction methods. 

• Frame response to non-attainment of ability or goal with ‘yet’,                                 

e.g. “you can’t do it “yet”. 

• Acknowledge some of your own or celebrity failures to normalise it. 

 

 

If your student has a growth mindset, remember: 

• They will blame effort over ability and will keep trying. 

• Constructive criticism is valued. 

• Sharing relevant inspirational success stories is valuable to their motivation. 

 
 

Student Reflection 

 

Each lesson, ask your student the following questions: 

1) How do you feel you are progressing with your goals this week?  

2) What steps did you take to start accomplishing them? 

3) Were you lacking knowledge to work on the goals?  

4) Do you fully understand what you were trying to achieve? 

5) Did you believe you could accomplish these goals when you started? 

6) Do you believe you can accomplish them now?  

7) Do you need more information to facilitate this? 

8) Do you feel more or less able to accomplish similar future singing goals? 

 

Record the answers the student gives each lesson in the online document to measure and 

analyse student development (to be developed in module 6). 
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Consider the following in any discussions with your student: 

• Fixed mindset will blame ability, so distract and refocus with new goal, consider 

progress made so far. 

• Growth mindset will blame effort, so discuss how this may be developed going 

forward. 

• Consider what has been learnt so far. 

• Teacher/student reflective feedback is important for motivation for attaining goals. 

• Teacher to be in full knowledge of vocal aspects discussed within goal set and 

prepared for unexpected student responses. 

• Be mindful of a growth mindset who constantly succeeds, complacency and risk 

aversion can set in triggering a fixed mindset. 

• Student should journal their responses as part of the record keeping element of the 

document. 
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Appendix 2  
Completed Schema - Participant’s Handbook (e-book and video tutorial) 
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The tutorial video was made available via a private link on YouTube: 

https://youtu.be/dXzCLv28KvU 
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Appendix 2:a 

Profiling and Record Template Forms 

 

 



 93 
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Appendix 3 
 
Support Team Contacts for Mental Health - 
compiled from Mental Health Foundation (2024) 
 

The Samaritans offer emotional support 24 hours a day - in full confidence. 

Call free on 116 123 – or email jo@samaritans.org.uk . 

 

 
Shout 

For free, confidential support, 24/7, text SHOUT to 85258. 

Shout can help with urgent issues such as: 

• Abuse 
• Anxiety and stress 
• Bullying 
• Depression or sadness 
• Loneliness or isolation 
• Panic attacks 
• Self-harm 
• Suicidal thoughts 

Find out more at https://giveusashout.org/get-help/ 
 
 
Anxiety UK is run by and for those with anxiety, offering an extensive range of support services 
designed to help support those affected by anxiety disorders, anxiety and anxiety-based 
depression. 

Services available include: 

Helpline services - 03444 775 774, open from 9:30am to 17:30pm Mon to Friday, along with a 
text service 07537 416905 and ‘Ask Anxia’ chatbot service, available 24/7 for all anxiety queries 
at anxietyuk.org.uk.. 

Anxiety UK also offer fast access to a range of psychological therapy services, including 
counselling, Cognitive Behavioural Therapy (CBT), Compassion Focused Therapy (CFT), clinical 
hypnotherapy and Eye Movement Desensitisation and Reprocessing (EMDR) therapy, with 
appointments available in person, online and by telephone.  

 
 
 
 
 
 
 
 
 

mailto:jo@samaritans.org.uk
https://giveusashout.org/get-help/
http://anxietyuk.org.uk/
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The Mind Infoline 

Mind offer an information line to answer questions about: 

• types of mental health problem 
• where to get help 
• drug and alternative treatments 
• advocacy. 

Call the Mind infoline on 0300 123 3393 (UK landline calls are charged at local rates, and 
charges from mobile phones will vary considerably). Or email info@mind.org.uk . 

 

The Campaign Against Living Miserably (CALM) is leading a movement against suicide. 

You can talk to CALM about anything. 

Call the CALM helpline on 0800 58 58 58 or use their webchat here. 

The helpline and webchat are both open 5pm to midnight, 365 days a year. 
 

 
Your GP may be the first person you talk to about your mental health problems. If you have a 
good relationship with your doctor, you may find it helpful just to know there is someone you can 
talk to about the feelings you are having. Your GP may refer you to specialist services if he/she 
feels they will help you. You can find information about talking to your GP about your mental 
health in our guide. 

If you are unhappy with your own doctor, you can ask to see another doctor at the same practice 
or make an appointment with a different practice in your area. If you are unsure where to find 
other doctor’s surgeries, look in your local Yellow Pages or try the NHS Choices website. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:info@mind.org.uk
https://www.thecalmzone.net/get-support#open-calmbot
https://www.mentalhealth.org.uk/explore-mental-health/publications/how-talk-your-gp-about-your-mental-health
https://www.mentalhealth.org.uk/explore-mental-health/publications/how-talk-your-gp-about-your-mental-health
https://www.nhs.uk/nhs-services/services-near-you/
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Appendix 4 
Mindset Profiling Tool 

Dweck’s MAP Tool adapted by ssbperformance.com (Jones, 2019).  
 

 
 

 
 

Creative Mindset Profiling Questions (Karwowski and Brzeski, 2017, p.381) 



 98 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 99 

Appendix 5 
The Singing Mindset Profile  

Developed from the Creative Mindset Profile in module BMPF7013F (Daniels, 2023) 

 
 

 CMS Profile Questions Reframed for transferability to the singing 
lesson 

1. Everyone can create something great at 
some point if he or she is given 
appropriate conditions. 

Everyone can sing well at some point if 
he or she is given appropriate conditions. 

2. You are either creative or you are not – 
even trying very hard you cannot change 
much. 

You can either sing or you can’t – even 
trying very hard you cannot change 
much. 

3. Anyone can develop his or her creative 
abilities up to a certain level. 

Anyone can develop his or her singing 
abilities up to a certain level. 

4. You have to be born a creator – without 
innate talent you can only be a scribbler. 

You have to be born a singer – without 
innate talent you can only be an amateur. 

5. Practice makes perfect – perseverance 
and trying hard are the best ways to 
develop and expand one’s capabilities. 

Practice makes perfect – perseverance 
and trying hard are the best ways to 
develop and expand one’s capabilities. 

6. Creativity can be developed, but one 
either is or is not a truly creative person. 

Singing can be developed, but one either 
is or is not a true singer. 

7. Rome wasn’t built in a day – each 
creativity requires effort and work, and 
these two are more important than 
talent. 

Rome wasn’t built in a day – singing 
requires effort and work, and these two 
are more important than talent. 

8. Some people are creative, others aren’t 
– and no practice can change it. 

Some people are singers, others aren’t – 
and no practice can change it. 

9. It doesn’t matter what creativity level one 
reveals – you can always increase it. 

It doesn’t matter what singing level one 
reveals – you can always increase it. 

10. A truly creative talent is innate and 
constant throughout one’s entire life. 

A true singing talent is innate and 
constant throughout one’s entire life. 
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Appendix 6 
Action Cycles Promoting Reflection and Research (Du Toit and Wilkinson, 2010, p.11) 
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Appendix 7 
Elliott’s Revised Version of Lewin’s Model of Action Research (Elliott, 2001, p.71) 
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Appendix 8 
Bracketing in Qualitative Research 

Diagram shows conceptual framework to aid bracketing in qualitative research (Tufford and 

Newman, 2010, p.88) 
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Appendix 9 
Semi-Structured Interview 1 

 

Purpose: 

• to gain insight into current teacher understanding or mindset,   

• ascertain if and how goal setting is utilised as a measurable construct of student development, 

• determine if and how student development is measured, 

• discover how much importance is placed on understanding student psychology, 

• understand the value placed by the teacher on their own pedagogical development. 
 

1) Do you consider student psychology, i.e. their self-belief, self-image, and thoughts about their 

general and singing ability, either important or integral to the singing lesson? 

o Have you implemented anything in your lessons so far with this in mind? 
 

2) Can you explain what the term ‘mindset’ means to you? 

3) Have you heard of fixed and growth mindset and if so, can you define them? If not, what do you think 
they mean? 

o If you are familiar with these terms, have you included them in your teaching model before? 
 

4) Do you think it would be useful to know your student’s mindset?  

o Why? 
 

5) Do you use goal setting in your lessons? 

o If yes, do you drive it or does your student or do you both? 
o Do you measure your student’s goal progress? 

o If no, how do you measure student progress if at all? 
 

6) Would you value a method of tracking student development other than graded exams? 
 

7) Do you adapt vocabulary and terminology in instruction and feedback dependent on the individual 

student, if so, can you give an example? 
 

8) Are you flexible in modifying your lesson approach if offered a framework that is proven to work? 
No, my lessons work well as they are | I’m happy as I am but open to trying another idea | 

Yes! I value new information that potentially benefits my lessons and develops me as a 
teacher. 
 

9) How important is developing your knowledge surrounding student psychology to your singing 

teacher? 

 

10) Had you considered developing this area of knowledge before now or do you believe that it has little 
impact in delivering a lesson? 
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Appendix 10 
Semi-Structured Interview 2 
 

Purpose: 

• to find out how useful the schema was during implementation,   

• to ascertain how measurable student development became 

• determine if and how student development is measured, 

• discover how much importance is placed on understanding student psychology, 

• understand the value placed by the teacher on the use of this schema as it stands or if 
developed further. 

 

1) Was implementing this schema an easy or hard task? 

  

2) Have you used a similar process before? 

 
3) Has this research enhanced your knowledge of mindset. 

If yes, do you think it would be useful to your teaching going forward? 

 Would you consider profiling students going forward? Why/ why not? 

  

4) How did you implement goal setting into your lessons for this research task? 

Is this the same or different to your usual process. If different, how? 

 

5) How easy was it to consider feedback to the student based on the tutorial video and booklet I 
gave you? 

 

6) Although this research was conducted over a short period of time, did you experience notable 

progression? Would longer have been more useful? 

 

7) Did the outcome of implementing the schema match with your initial thoughts when initially 

embarking upon it, i.e., did you think it would be easier, harder, more useful, less useful etc. 
 

8) Has any/all of the schema impacted your teaching going forward? 

 

9) Did the schema feel well structured? 

Did you feel supported by the info provided? 

Would you have preferred more info? 

Did you learn anything new from it? 

 
10) Can you see value in the schema as it stands, or would you prefer it to be further developed 

to be of use? 
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11) Do you have further ideas on what should have been included? 

 

12) Results sheets: did you see evidence of improvement on the forms? 
Did you take notes from the discussions with your student, did it flag anything new up? 

13) Did you find there to be a clear link between mindset and goal attainment? 

 

14) What does teacher competency or vocal competency mean to you? (p.6) 

 

15) Do you feel this schema or similar should be used in teaching where possible? 
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Appendix 11 
Interview 1: Coded Transcripts  
PA: 
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PB: 
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PC: 
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PD: 

: 
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PE: 
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