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Leman (2005) states “challenging pupils within the classroom is not a new problem, nor is it one that is likely to go away.”  The vast majority of children enjoy learning in school, they work extremely hard and behave appropriately, however, Ofsted’s annual report 2005 has emphasised that not all pupils conduct themselves in this manner. The report notes that schools are concerned about behaviour, usually that of boys, which can affect the well-being of others as well as taking away their opportunity to learn (Ofsted, 2005). Association of Teachers and Lectures (2013) agrees and records a rise in children with behavioural or mental health problems which is coupled with deteriorating pupil behaviour in education facilities. Lever (2011) is of a similar opinion and also acknowledges that any disruptions can spoil the flow of the lesson, with the teacher focusing their attention on the disruptive behaviour, it could restrict the concentration and hinder the learning of other pupils.
This report will look at challenging behaviour in a primary school, to protect the identity of the school a pseudonym (Swansea School) will be used.  First the report will look at definitions of challenging behaviour and what different types there are, focusing on challenging behaviours faced by Swansea School, continued with proactive and reactive strategies. Followed by the effectiveness or ineffectiveness of the strategies. Finally, the report will close with a concluding statement and possible recommendations.
[bookmark: _Toc513837873]Swansea School 

Swansea school was built over 150 years ago, the school is split across three sites: nursery, infants and juniors. There are 487 pupils at the school, ages three to 11, over 30% are considered to have special educational needs (SEN), over 20% are eligible for free school meals, eight percent are minority ethnic and five percent have English as an additional language (Welsh Government, 2018). There are over 60 members of staff including breakfast club and lunchtime supervisors, cooks, domestics, teachers and teaching assistants. The school is run by the City and County of Swansea. 
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Challenging behaviour as it is now known has been around for a long time and has been known by many previous terms including problem behaviour, difficult behaviour and socially unacceptable behaviour (Scope, 2017).  Challenging behaviour is a broad term, notes Mencap (2018) and is defined differently by many organisations.  Challenging behaviour has been defined as:
“culturally abnormal behaviours of such intensity, frequency or duration that the physical safety of the person or others is likely to be placed in serious jeopardy, or behaviour which is likely to seriously limit or deny access to and use of ordinary community facilities” (Emerson, 1995, pp.4–5). 
Challenging behaviour as described by National Health Service (2018) is when a person’s behaviour puts themselves or others around them at potential risk, this is a view similarly shared by scope (2017) adding the behaviour displayed can be challenging to parents, carers and teachers and continues that a person with challenging behaviour should not be seen as a problem needing to be fixed, nor are they doing something wrong.  Ofsted (2005) believes that challenging behaviour displayed particularly with regards to young children stems from poor communication and lack of emotional development as well as poor social skills.  Challenging behaviour includes an array of behaviours including verbal and physical aggression, inappropriate social or sexual conduct, self-injury, destructiveness, antisocial and disruptive behaviours, and stereotypical and repetitive behaviours (Benson & Brooks, 2008; Grey & Hastings, 2005).  Swansea school has faced challenges with verbal and physical behaviour, destructiveness and disruptive behaviour.  Furthermore, Challenge Behaviour Foundation (2018) lists reasons for such behaviour as; social attention, escape or avoidance, tangible and sensory. Challenging behaviour can be displayed as: 
	Mencap 2018

	National Health Service 2018
	Chung and Nolan 1998
	Scope 2017

	Tantrums

	Aggression
	Spitting
	Head banging

	Hitting

	Self-harming
	Pica
	Stealing

	Kicking

	Destructiveness
	Throwing objects
	Withdrawal

	Self-harming

	Disruptiveness
	Screaming
	Biting



Problems with behaviour can happen at any time throughout the school day, sometimes continuing from the playground into the classroom.  Unfortunately, this then takes up the teacher’s time and learning time away from the other pupils, Leaman (2009) acknowledges behavioural problems, by their very nature, require both time and patience to deal with and resolve fully. 
Another type of challenging behaviour which is prevalent in Swansea School is that of low-level disruption, Bennett (2010) defines low-level disruptive behaviour as “anything that undermines the flow of your lesson without actually blowing it out the water”.  High-level disruption can interrupt lessons and sometimes include confrontation with peers and staff, with the possibility of verbal abuse or physical threat recognises Education Support Partnership (2018).  Examples of low-level and high-level disruption are displayed in the table below.
	                  Low-level disruption                                           
	               High-level disruption

	Swinging on chairs
	Throwing things around the classroom

	Fidgeting
	Ripping up own or others work

	Talking and chatting
	Swearing at the teacher or assistant

	Call out or shout out
	Hiding in cupboards or under tables

	Slow to start work
	Dropping to the floor and refusing to move

	Not having the correct equipment
	Physically abusing another child

	Lack of respect for peers and staff
	Physically abusing the teacher or assistant


                                                                                      (Birkett, 2005; Leaman, 2009; Ofsted, 2014). 
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[bookmark: _Hlk513712443]Proactive strategies are in place to try and eliminate challenging behaviour from escalating, early interventions should stop the behaviour erupting and possibly happening, however, some situations can intensify so quickly there is no time to implement proactive strategies this then results in the use of reactive strategies (Leaman, 2005).  Reactive strategies are used as a last resort when the behaviour is at its worst, these will be implemented to protect the child from harm and others around who also face potential risk too acknowledges United Response (2018).  There are numerous strategies to support both proactive and reactive strategies; they are listed below. 
[bookmark: _Hlk513481740][image: ]        Swansea School Consequence Chart. Appendix 1.                                                                                           Swansea School Positive Behaviour Policy (2018).Proactive strategies
· School rules & routines
· Pastoral support
· Sliding scale intervention chart
· Behaviour support plan
· Differentiated work
· Praise positive behaviour
· Firm/clear expectations of behaviour
· Positive learning environment
Reactive strategies
· Timeout
· Physical restraint
· Call in parents
· Exclusion
· Restorative Practice

Headteacher
    Swansea School


Proactive strategies
· Differentiating work is setting work that meets the academic needs of the child, whether that be easier and more achievable for children with SEN or set at a higher level including extra challenges to support more able and talented children (Corbett, 2001).
· Rules and routine can set clear boundaries for acceptable and unacceptable behaviour, positive rules should be chosen, a visual timetable could be beneficial to all children, especially SEN (Glazzard et al, 2015).   
· A behaviour support plan (BSP) is a document set up by the school to support a child displaying challenging behaviour, it is usually drawn up with the Childs’ input including proactive and reactive which are individual to the child (Challenging Behaviour Foundation, 2018).
· Sliding scale intervention chart; A visual aid where children can see their pegs and where they are on the chart according to their behaviour. Pegs can be moved up and down showing there is always a chance to raise the pegs back up after it’s be lowered for unacceptable behaviour (Rogers, 2009).
· Pastoral support is usually offered by a higher-level teaching assistant or teacher, they can take the child from the class to cool down, support will also be offered in the way of a friend or counsellor to the child who could discuss potential problems (Birkett, 2005).
· Praise positive and ignore challenging behaviour includes praising a child for the positive things they do, work, manners, behaviour or making the right choice. Ignoring negative behaviour on the other hand pays no attention to negative behaviour, not ignoring the disruptive behaviour, but knowing when to intervene (Corbett, 2001).
· Set firm and clear expectations for behaviour, by doing so children will have set boundaries; these can be decided by the children to empower them, they should be implemented consistently and fairly by staff (Rogers, 2009).
· A positive environment should aim to limit the opportunity of disruptive behaviour, the classroom layout should be considered, accessible resources, respectful staff and clearly displayed rules (Mukherji, 2001).
Reactive Strategies;
· Physical restraint or reasonable force as it is documented by Department for Education (2015) consists of physical contact between a child or young person and a teacher, it can vary from using your body to stop a child leaving the room, or escorting the child somewhere holding their arm. 
· Timeout is when a child is given a set amount of time where they need to reflect on their behaviour, usually outside of the classroom (Ryan et al, 2007).
· Call in parents if a Childs’ behaviour is continuously unacceptable with no improvement or attempt of improvement, parents will be invited into school where next steps will be discussed if the behaviour continues (Swansea School, 2018).
· Exclusion is when a child is no longer welcomed to be educated into his or her school, temporarily or permanently, it is usually the last option held open to the school (Welsh Government, 2015).
· Restorative Practice is a philosophy that aims to repair harm and build communities (Swansea School, 2018).
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Positive behaviour should be encouraged and praised by all members of staff as B.F. Skinner (cited in Bates, 2016) noted through his research of positive and negative reinforcements.  Positive reinforcements would be rewarded whilst negative reinforcements would lead to sanctions. Glazzard et al (2015) champions positive rewards noting children respond well. Lever (2011) supports the use of sanctions as a preventative measure, O’Regan (2006) criticises this view believing sanctions only offer short-term results in behaviour.  Lever (2011) continues to add teachers who rely on continuous use of sanctions could lose control of their class, it could be suggested the use of positive reinforcement and rewards would be far more valuable to a teacher.
Exclusions are used by many schools and are designed to be the final consequence to combat unacceptable or challenging behaviour (Welsh Government, 2015). Male (1996) argues when a child is excluded from school they have limited, if no access to the curriculum. The United Nations Rights of the Child Article 28 advocates the right to an education and furthermore acknowledges discipline must respect the child’s rights and dignity (UNICEF, 2018). It could therefore be suggested that exclusion takes away a fundamental right of the child.
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[bookmark: _Hlk513808824]Every school has its own unique behavioural issues, acknowledges Birkett (2005) and every school will have different strategies to deal with challenging behaviour.   Swansea School Positive Behaviour Policy (2018) which advocates it is necessary to be consistent when applying the whole-school behaviour policy, a universal understanding about what behaviour is expected and equally what behaviour will not be tolerated is essential for staff, parents and students alike.
 Swansea School uses a mixture of both strategies, the aim is always to implement proactive strategies, nevertheless, Swansea School also exercises the use of reactive strategies.  Swansea School has a Positive Behaviour Policy which is made available to staff which sets out clear standards of behaviour.  Swansea School has used physical restraint on a child on numerous occasions, one instance was when the child tried climbing out of the window; for his safety he was restrained until he calmed down, the classroom was evacuated until the situation was fully resolved.  Another incident with the same child was when he lost his temper over sharing an I-pad and started throwing pens, pencils and books to begin; then it escalated when he started throwing chairs and flipping tables, he was again restrained, and children and staff were evacuated to protect them from harm.
Swansea School also has sliding scale intervention chart, known as a consequence chart. Each child has a peg with their name on, everyone starts on Monday in the middle of the chart on ‘ready to learn’ pegs can be moved up or down depending on behaviour, the children move their own pegs and rewards and sanctions are implemented according to where the peg is.  A small number of children at Swansea School have a BSP, a child will have had input into their unique support plan listing triggers, proactive strategies and reasonable consequences.  Swansea School also has one-page profiles on every child with SEN, also any child with BSP to ensure all staff are aware of triggers as well as proactive and reactive strategies to use so the child has consistency, especially with supply teachers.   Swansea School also employs a full-time pastoral care worker to support children who require the assistance.  Children are withdrawn from class and taken to the schools’ ‘Ocean room’ which is also a sensory room.
[bookmark: _Toc513837878]Recommendations 
· To review Swansea Schools’ Behaviour Policy annually with the possibility of adding a section on physical restraint.
· To continue to reduce the number of children being excluded form school, temporarily or permanently. 
[bookmark: _Toc513837879]Conclusion 

 Effective behavioural management should be about supporting children, so they can learn how to manage their own behaviour by learning techniques to control their behaviour, as opposed to the teacher taking control for them.  Swansea School already has a good balance of proactive and reactive strategies which are implemented by all members of staff. Swansea School has a Positive Behaviour Policy which lists acceptable behaviours this does not include the use of physical restraint, it is not a legal requirement, however, it does show good practice.  It is important to always address the behaviour of a child, recognising the behaviour as a problem and not the child. 
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fagol Gynredd Brynhylryd Primary School

Key Stage 2

Consequences Chart
Excellent!
Ardderchog!

Miss a play.
Colli amser chwarae.

Speak to Miss Richards.
Siaradwch a Miss Richards.

Speak to parents.
Siaradwch a rhieni.

Excellent behaviour will be celebrated
in Fabulous Friday assembly.

Learner awarded house points as
appropriate.

Every learner has a peg with their
name written on it, which starts the
school week pegged onto this part of
the chart. As learners make choices
about their behaviour their pegs may
be moved as appropriate up or down
the chart by their class teacher. Pegs
will return to this square at the start
of each new week (with the possible
exception of pupils at warning 3)

Warning 2: Attendance at Restorative

e supervision at 1 play time.
Warning 3: 2 further play times are
missed. Officil letter sent home
informing family of warning 3 and
reminder of warning 4 consequences
(consequences of warning 3 will be
dealt with on individual basis).
Warning 4: Lunchtime exclusion.

fo collect child from school at
lunch time for a period of time agreed
between home and school.
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      Restorative Practice Questions      Responding to challenging behaviour: -        What happened?      What were you thinking of at the time?      What have you thought about since?      Who has been affected by what you have done?      In what way have they been affected?      What do you think you needs to happen next?   Re sponding to those harmed: -      What happened?      What were your thoughts at the time?      What have your thoughts been since?      How has this affected you and the others?      What has been the hardest thing for you?      What do you think needs to happen next?    
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Fixed - term and permanent exclusions   Only the headteacher (or the acting headteacher) has the power to exclude a  pupil from school. The headteacher may exclude a pupil for one or more fixed  periods, for up to 45 days in any   one school year. The headteacher may also  exclude a pupil permanently. It is also possible for the headteacher to convert a  fixed - term exclusion into a permanent exclusion, if the circumstances warrant  this.     If the headteacher excludes a pupil, s/he info rms the parents immediately,  giving reasons for the exclusion. At the same time, the headteacher makes it  clear to the parents that they can, if they wish, appeal against the decision to  the governing body. The school informs the parents how to make any su ch  appeal.  The school will put in place a Pastoral Support Plan which will outline  the positive steps the school will make to re - integrate the pupil back into school.     The headteacher informs the LA and the Governing Body about any permanent  exclusion,  and about any fixed - term exclusions beyond five days in any one  term.     The Governing Body itself cannot either exclude a pupil or extend the exclusion  period made by the headteacher.     The Governing Body has a discipline committee which is made up of betwee n  three and five members. This committee considers any exclusion appeals on  behalf of the governors.     When an appeals panel meets to consider exclusion, they consider the  circumstances in which the pupil was excluded, consider any representation by  parents   and the LA, and consider whether the pupil should be reinstated.     If the governors’ appeals panel decides that a pupil should be reinstated, the  headteacher must comply with this ruling.    
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